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ABSTRACT

Even though there has been increasing awarenessl@ccommodations for
college students with learning disabilities, mahyhem still face various forms of
stigmatization from instructors and peers. s tleisearch project, | exam the ways
in students with learning disabilities are stigrpedi in academic and nonacademic
settings, how they responded, or accounted, far digability when questioned by
others, and the strategies which they used to witheproblematic situations. This
research is based on qualitative interviews of tyutimree college students with
learning disabilities. Although the respondentsmad their learning disability as a
minor issue, they did report problematic and enassing situations during their
college career. Individuals with LD were concerabodut the negative perceptions
that others had of their LD label. To cope wiilyreatization, college students with
learning disabilities strategically performed tasksrder to minimize the negative
reactions from peers and teachers. They alsdajse a series of accounts to
neutralize the questions of their actions or th&ability status.

For this dissertation, | use Goffman’s concepthgbiession management and
information control to examine how college studemith learning disabilities
strategically use the performance of reading, agitand other tasks associated with
learning to present a positive self-concept. Tmesertation looks at college students
who are successful in managing the stigma assdaorth LD. While other learning
disability narratives emphasize the all-encompagsshis study focuses on how
individuals with learning disabilities attempt torttrol the effects and the

significance of LD in everyday life.
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CHAPTER ONE

INTRODUCTION

“Okay, how do | need to write this so that thisgonts this statement. And if
this statement is true, where does it say thatd #ow can | pull that
together. And then you just start shifting throwgtiless amounts of readings
and so on. To pull it off so you can just go abswporting your argument.
And then filling in. And then writing stuff thas iblatantly and saying find
this site. Find this information somewhere. Aswdsome points | think that |
am doing a needle-in-a-haystack approach. Butha&tr dimes you can stop
and just say you know what. | need to get somgthlse in here. There’s an
off-shoot that should be mentioned. And I'll jysit ... Run with something.
And I'll just slap it down. And I'll re-read it.in like, “Wow, that reads

really poorly.” That doesn’t make any sense. dkas sense to me because |
know what | am talking about. But it is not goittgmake any sense to
anyone else who is ever going to read this. Itisoat like it's. When | do
that it's a lot like looking at footnotes. Not footes. Shorthand just to my
brain that no one else can really read. For thehper I've been working on.
The first outline | had to turn in to my professarturned it in. And she
handed it back. She’s like, “That’s not an outliriehat’s not anything. It
doesn’t make any sense.” | think it make perfecisge. | know exactly what
that means. It's.... you just want an outline that ynderstand. And that's
the outline I'm working with because it's basicathy notes to myself.
(Second year law student with a learning disal)ility

John is a twenty-four-year-old second-year lawlsiht diagnosed with a
learning disability. His troubles with learningged in elementary school and have
been with him throughout his education. Althoighwas able to get an
undergraduate degree and was accepted into lawlsti® struggles with writing
papers and taking tests were always issues in kctdat he was able to make it to

law school. In law school, his problems with wrgibecame more profound. After

a year in law school he was at risk of “flunking’doecause of the difficulty he had



taking long written exams. At the end of his fiystr he faced a crisis and the
possibility of having to quit law school.

After receiving unsatisfactory marks during hisfiyear, John was given a
second chance. He was able to stay in law sdboahother year. He got tested for
learning disabilities and was diagnosed with a typattention deficit disorder. He
had severe trouble focusing on written tasks oother tasks where as he explains it,
“my mind just blanks.” After getting tested, tla school gave him extra time on
tests. John’s case is an example of how indiv&luath learning disabilities
experience and cope with their academic problenas@lemic and non-academic
settings.

Writing is a task that many people find difficultYet, when written material
is presented to others there is an expectatiorthibaext be polished. For some
individuals the task of writing a text free fromedfi;g, grammatical, or mechanical
errors is a lot more difficult than others. A g&m with a learning disability can often
find the routine tasks of reading, writing, andrdpmath difficult. Accompanying the
difficulty of reading, writing, and math is the egation that one’s work receives.
Simple mistakes can become sources of embarrassmemian become threatening
to one’s self-concept (Stone and Gross 1964Finding things to say, organizing the
material, finding the right way to put things arehling with stigma are common
experiences with individuals with learning disai®k. Having a learning disability
is one example of the personal troubles that iddiais are at risk for in modern

society.



Contemporary American society is marked with a st of personal
troubles that plague the individual’s health andlAveing. Conditions that were
unheard of a few years ago have become part gfdpelar lexicon. People are
bombarded with information about possible problevith their body and mind.

This information is accompanied with messages pehasually in the form of drug
advertisements or expert help. The labels of attdntion deficit disorder (Adult
ADD) and social anxiety disorder (SAD) are two mecexamples of a phenomenon
referred to in the sociology of deviance as theinaidation of deviant behavior
(Conrad 1976). These terms are more than juistkwewn problems but a means to
mark one’s self. Each one of these conditiongi@apotential to become the basis
upon which the “sufferer” or “survivor” draws his ber identity and behavior.

In this dissertation, | will examine the lived exjgnce of college students
with learning disabilities. It examines how indiuals with learning disabilities are
confronted with difficulties when performing taskst others considered to be
“simple” or “easy.” It looks at how college studs successful manage the stigma
associated with being learning disabled. Thisetistion also examines how
individuals with LD tend to minimize the impactthie condition on their identity.
While other studies and narratives of learning easpe the all encompassing nature
of LD and its stigma, many of the informants irstetudy claim that LD is limited in

scope. For them, learning disabilities matterniy@ few situations but not all.



Discovery of L earning Disabilities

The concept of learning disabilities was firststhvered” in the 1900s.
Learning disability was originally assumed to baszd by a brain injury in early
childhood. It was not until the 1960s that thecapt of dyslexia attracted the
attention of educators and parents (Carrier 198n)the 1960s, the concept of
learning disabilities gained popularity among meddlass parents as an explanation
for learning difficulties among their children.

The first national legislation for the disabled whs Rehabilitation Act of
1973. The Rehabilitation Act of 1973 forbade discrimination of employment for
individuals with disabilities in programs that reas federal funding, including
schools. The next major piece of federal legmhaon disability was the Education
for All Handicapped Children Act of 1975 (P.L. 986). The name was later
changed when it was re-authorized to the Indivislwath Disabilities Education Act
(IDEA) in 1990. IDEA is credited with giving clgiten with learning disabilities
access to public education and allowing more imligls with disabilities to attend
post-secondary schools (Vogel et al 1998; Tramg@dik).

One of the most important pieces of legislationstoidents with learning
disabilities is the Individuals with Disabilitiesdication Act (IDEA). Under IDEA
students with disabilities are entitled to a frdaaation in the least restrictive
environment. By least restrictive environméhg intention was to place children
into the classroom with other students. The practalled mainstreaming, was
meant to give children equal access to educatidrt@reduce the stigmatization of

children with handicaps.



Individuals with learning disabilities increasiggire participating in
postsecondary education. Vogel et al (1998) desseveral factors that have
allowed individuals with LD to attend college. h& legislative landmarks of Section
504 of the Rehabilitation Act of 1973, IDEA and thmericans with Disabilities Act
have given individuals more access to public ingohs. More information about
programs offered by colleges is more readily awédl@o help students with LD make
decisions about attendance. There is also anasedeawareness of LD among
college faculty and administrators. Also, studevit LD have greater aspirations
and a belief that a college education is attainable

Although learning disorders have official recdgm, there is still
controversy surrounding their origins and interi@md. At the college level, the
interventions in place to cope with learning disyedare of particular concern to
some instructors, administrators and other studdnt4996, Boston University was
sued for discrimination by several students unkderAmericans with Disabilities Act.
Boston University had a new provost named Jon \igsivho challenged the
accommodations and the documentation of studentswelne participating in the
learning disabilities program.

One of issues of the case was the right of a usityeto set academic
standards versus the students’ right to receiveoresble accommodations. Jon
Westling, the provost of Boston University, gavepaech about a “Somnolent
Samantha” a fictitious student who required sevacabdemic accommodations for
examinations and note-taking and might fall asieegass. The title of his speech

was the “culture war” goes to school framing theuesin terms of a larger debate



about “political correctness,” the abuse of diggblaws, and a threat to the
university’'s ability to set academic standardsstdents. Th&uckenbergecase
became a cause for those who feared that the Aamsriwith Disabilities Act and
other disability polices were too broad in themak (Shalit 1997). The criticisms of
policies for students with learning disabilitiesre@xpressed by Sternberg in an
editorial in theNew York Times:

Image an educational system that subverted thieofjeducation-one
that discouraged students from discovering theeéngjths and instead
encouraged them to get ahead based on their wesdeae¥/hen it comes to
learning disabilities, that is what the Americameational system has
become.

The way federal law has been interpreted, studeitiiscertain
diagnosed learning disabilities are legally entitie take high-stakes
standardized test without time limits and in enl@henvironments that allow
them, for example, food and drink or assistantetord their answers. They
are entitled to extensive free tutoring in schbelp with note-taking and
explanations of test questions. (Sternberg 1997)

The quote above expresses the concern that inguleimning disabilities in with
other disabilities will lead to numerous problem&nforcing academic standards in
higher education and will lead students making asweable requests for
accommodations.

The case oGuckenberger v. Boston Universagded with the judge ruling
that Boston University violated the Americans witisabilities Act for requiring
students with LD to be retested on a yearly badike judge in the case ruled that
colleges have the right to set their own academaiocdards. The case demonstrates

the difficulties in getting institutions of higheducation to recognize the needs of

students with learning disabilities.



The Educational System and L earning Disabilities

Learning disabilities are an important sub-fieldhe American educational
system. While most of the attention on learnirgadilities has been on children and
adolescents, there has been a significant bodteodture that focuses on how
learning disabilities affect college students addls. The number of students with
learning disabilities (LD) enrolled in colleges agrdduate school is increasing
(Cottrell 2003). In a longitudinal study of cajle students with learning disabilities
from 1985 to 1990, it was estimated that 2.2% 8¥@of all students in higher
education are learning disabled (Heiman and P2&@8). The graduation rate of
college students with LD is 3.6% compared to 62f@Pcollege students without LD
(Heiman and Precel 2003). Adults with LD outsidesducational setting also face
many of the same difficulties with reading and imgtin their workplace and home
life (Murphy 1992).

Since the ability to understand and use langusage important part of life,
difficulties in this area put a person at a sigafit disadvantage. In modern
societies, written communication is an importaneas of everyday life. Although
textual media are pervasive in society, some sttnatplace greater importance on
the ability to read, write, and calculate. Spesailly, schools and office environments
require competence in these areas. Failure irthesas can lead to sanctions that
range from mild embarrassment to poor grades tppiing out of school. Any of
these sanctions can threaten a person’s sociaanolesense of self worth.

Being learning disabled can have a profound effecin individual’s life

chances. A learning disability may not only capssblems with academic



performance, but may also create profound socilpsychological problems for an
individual. According to th®iagnostic and Statistical Manu#ie school dropout

rate of adolescents with LD is 40% (1994). Redeaas also looked at the existence
of a link between LD and juvenile delinquency. l@ten and adolescents with LD

are more likely to suffer from poor self-image ancreased anxiety than those
without LD (APA 1994; Cohn 1998; Matthews 2003; H#\w998). Students with

LD feel especially negative about their abilitysipecific subject areas particularly
those that require reading and writing (Hieman Rretel 2003).

The paradox of learning disabilities is that mangcessful and gifted people
are dyslexic (Vespi and Yewchick 1992; Carrier 19&Bd many of those will credit
their dyslexia as a reason for their success. Mampus historical figures such as
Winston Churchill and Albert Einstein are reportedhave had a learning disability.
In a 2002 article ifrortunemagazine, several business leaders with LD such as
Charles Schwab and Sir Richard Branson credit thesmess ability and creativity to
their failure to perform in conventional ways (Mier2002). Self-made millionaires
are four times more likely to suffer from dyslextean the general population
according to a study by Tulip Financial Researciti @803). Associations for the
learning disabled feature celebrities or accomplispeople as speakers (Goffman
1963) for the cause of dyslexia.

Learning disabilities are a collection of probletinat interfere with an
individual’'s ability to perform what is consideredmmonplace in a literate society.
Learning disabilities are defined by the discrepdmetween what one achieves and

what one is expected to achieve given the persotéfligence, social background,



and personal history. Learning disabilities atgeled as both an educational and a
medical problem by experts in the fields of neuggland educational psychology
(Carrier 1987).

Individuals with LD find themselves forced to demglstrategies for coping
with the academic and social difficulties assoclatgth the condition. All students,
learning disabled or not, have a set of strateiieg use to cope with the
requirements of academic life (Albas and Albas 1®tnstein 1976). Learning is
a situation in which individuals approach with amaaeness of what is needed to
succeed adequately. Individuals enter into legrsituations with the knowledge of
how to conduct themselves, make judgments on hoehreffort to put into their
performance, and mostly likely have some sensewfwell they did. For
individuals with LD, the main difference is the @ty the learning situation
provokes. For students with LD, their awarendsbair difficulties with
comprehension, writing, paying attention, or memmiog may make them more aware
of their own learning strategies than studentsauth_D.

The difficulty one faces in situations will, of ase, vary from person to
person and place to place. An individual may xpegience his or her learning
disability and may not even have a set of stratethiat specifically addresses their
disability. Another individual may deliberatelg@oach classes and studying with a
set of coping strategies developed over timesome cases an individual may try to
resist a disabled identity and avoid the use aftstiies or accommodations in order

to blend with the crowd.



There are many different types of strategies stisdesed in academic
settings. Some strategies are more instrumenthbirthey focus on a particular
goal. Most students develop their own set of sias for studying, writing a paper,
or taking an exam (Albas and Albas 1984). Studargsalso required to employ
expressive strategies in their academic livesd@&its often engage in impression
management when in academic settings to conveytiaydar image, one that
displays competence and/or intelligence but nottmaalemic or overly conformist.
Albas and Albas (1988) describe the social intevastand impression management
techniques of students during the exam processle$ts with learning disabilities

also have to cope with the stigmatizing effectthefr disability.

Sociological Studies of L earning Disabilities

Being learning disabléds a problematic condition that has become common
in American society and throughout the world. Aésific learning disability”
includes many different conditions that interferigwone’s ability to learn. Dyslexia
is one of the more well-known conditions. Othenditions such as attention deficit
disorder (ADD) and attention deficit with hyperadtly disorder (ADHD) are also
types of learning disabilities. The American é&®ylogical Association’®iagnostic
and Statistical Manualefines a learning disorder as any condition tffatts one’s

perception, ability to read, write, or do calcubais.

! In this dissertation, | will use the phrase “cgBestudent with learning disability” as opposed to
learning disabled student because the former isidered the polite form. It is common to place th
condition after the person in order to preventgheson from being defined only by the condition.

10



A learning disability is defined as a disordepme or more of the basic
psychological processes involved in understandimg asing language, spoken or
written, which may manifest itself in an imperfadtlity to listen, think, speak, read,
write, spell, or do mathematical calculations (Matts 2003). Specific learning
disabilities include perceptual disabilities, minim brain dysfunction, dyslexia, and
developmental aphasia (Matthews 2003). In additiospecific learning disabilities,
other conditions such as attention deficit disoated hyperactivity are included in
the realm of LD because of the impact they haverais ability to learn. One
criterion for the diagnosis of a specific learnthigability is the discrepancy between
intelligence and achievement. According to treedipancy definition, a person with
LD is one who has average to high intelligencelbwtachievement and without any
external factors affecting one’s ability to readlite; or calculate. Many call this the
paradox of learning disabilities. This paradorsgecially significant for specific
learning disabilities such as dyslexia (Shaywit28;9_evison 1984;). The paradox
of LD is that a person who is considered smartrighib but cannot do simple tasks
such as read out loud without mistakes or spelbwaorrectly. Teachers and parents
view the student with LD as being lazy or defiaAtademic failure is seen as a
character flaw in individuals with LD because of thck of a readily apparent cause

for the failure such as low intelligence or low meeconomic status.

Realist View of Learning Disabilities

A learning disability is considered a neurologidalorder that affects one’s

ability to learn. Théiagnostic and Statistical ManuaIDSM-IVR) defines a

11



learning disability as reading, writing skills, mathematical ability to be
substantially below what is expected given the @m@sschronological age, measured
intelligence, and age-appropriate education (AP8420 The disturbance in reading,
writing skills, and mathematical ability significiypinterferes with academic
achievement or daily activities. The final diagtio criteria for any of the learning
disorders is that no other factors can be attribtdeone’s difficulties in reading,
writing skills, or mathematical ability. The DSMAR is considered the “bible” of the
medical and psychological community when diagnosmegtal health problems.
The official definition of learning disabilities Bdeen codified into law
through the government committees and legislatidimne definition of learning
disabilities as defined by the United States Iigerey Committee of Learning
Disabilities is as follows:
Learning disabilities is a generic term that retera heterogeneous group of
disorders manifested by significant difficultiestire acquisition and use of
listening, speaking, reading, reasoning, or mathieadaabilities, or of social
skills. These disorders are intrinsic to the imndlial and presumed to be due
to central nervous system dysfunction. Even thautgarning disability may
occur concomitantly with other handicapping cormhs (e.g. sensory
impairment, mental retardation, social and emotidisturbance), with
socioenvironmental influences (e.g. cultural défeces, insufficient or
inappropriate instruction, psychogenic factorsy] aspecially with attention
deficit disorder, all of which may cause learninglgems, a learning
disability is not the direct result of those comahs or influences. (U.S.
Interagency Committee of Learning Disabilities 1987
Individuals with Disabilities Education Act (IDEAYf 1990 defines a learning
disability as follows:
The term “specific learning disability” means thaséldren who have a

disorder in one or more of the basic psychologicatesses involved in
understanding or in using language, spoken orewrjtivhich disorder may

12



manifest itself in imperfect ability to listen, ti, speak, read, write, spell, or
do mathematical calculations. The term includehsionditions as
perceptual handicaps, brain injury, minimal braysfdnction, dyslexia, and
developmental aphasia. The term does not includaraing problem which
is primarily the result of visual, hearing, or mokandicaps, of mental
retardation, of emotional disturbances, or of esvinental, cultural, or
economic disadvantage.
This definition of learning disabilities mirrorsefpathological, or medical, model of
disability. The pathological model of learningalidities places the origin of
learning problems within the individual. Thesdinigons cite the causation for
learning disabilities in “neurological” or “psyclagical” forces with the individual.
An original phrase for learning disabilities wasifimal brain dysfunction” which
emphasizes the problem within the individual ansl tealist assumptions behind it.
These realist assumptions see learning disabifiSes “real” phenomenon that can be
observed and measured by medical experts. PHrea€alist assumption is that
psychological and educational tests can be usddt@ymine if someone has a
learning disability or not. Another realist assuiop is that learning disabilities
occur in the brain. By locating the cause ofri@ag disabilities in the brain, doctors
and others can make claims about the nature afiiadility. Another aspect of the
realist assumptions regarding learning disabiliethe genetic origins of LD
(Shaywitz 2004).
Another aspect of the medical model, or realistitpm, of learning
disabilities is the persistent nature of the caadit A disability, as opposed to an
acute illness, is typically conceptualized as an@arent condition that restricts one’s

ability to perform an activity that is consideredhin the range of normal for human

beings (Weitz 2004).
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Once a person is dyslexic, he is dyslexic for likeccordingly, there is no
reason for college students to be retested ongehtinee been diagnosed in
childhood—unless there has been an extraordinagggin their symptoms
or life circumstances. Not only is retesting nelgful but it may be harmful,
placing unnecessary psychological and financiatiéas on an already
overwhelmed dyslexic student (Shaywitz 2004: 164)

Neurologist Sally Shaywitz points out that dysleisia condition that a person faces

throughout his life time. Despite changes in sra&ademic career, the disability is

still present.

Labeling of Learning Disabilities

One perspective on learning disabilities is theliasgy approach that comes
from the sub-field of the sociology of deviancéccording to labeling theorists
(Becker 1963; Kelly and Clarke 2003) deviance ihinberent in the act itself but
stems from the reaction and definition of the gitraby others. From the reactions
of others the individual is pushed or engages iivities that confirm the suspension
(Lemert 1951; Tannabuam 1929).

The labeling perspective examines how individuadslabeled by agents of
social control and others through a variety of nsesuch as the bureaucratic
processing of medicine (Goffman 1961), and the icrjustice and educational
systems (Kelly 1984).

Labeling students with a learning disability hasiexamined previously.
Riddick (2000) argues that the labeling of childvath dyslexia is assumed to be bad
and leads to negative experiences for childrenaaludts. Individuals who felt that
dyslexia was a negative trait were less likelyigzibse information about their

disability. Higgins et al (2002) created a stagmlel in the individual’'s acceptance

14



of a learning disability. Stage one is the recgm of differences in academic and
non-academic situations. Stage two is the labedirent with the recognition of
problems by others and the official diagnosisagss three and four are
characterized by the negotiation of and resistémtiee learning disability label. The
final stage is characterized as the transformatfdhe learning disability label as a
positive aspect of one’s life.

The learning disability label can also be considexgositive label. The
definition of a learning disability can be negatidito construct a more positive image
of a person. The diagnosis of a learning disgtalitows one to get the help one
needs to become successful. Margolin (1993) exasrtime ways in which the label

of “gifted” serves as a means of positive sociaitoml.

Learning Disabilitiesasa Social Problem

The issue of learning disabilities demonstratesafribe ongoing debates in
the nature of a social problem. One perspeatitke debate is the objectivist
approach to social problems. The objectivist pectve approaches social problems
from a set of realist assumptions. This appr@asumes that there is a reality that
can be perceived through the senses and the irsttaraf medical science. The
constructionist approach of social problems plamese emphasis on the work of
human activity in the definition and understandifig problem.

Previous studies of learning disabilities and aitendeficit disorder focus on
the constructionist approach in social problengditure. Under the constructionist

approach individual problems become defined as caégroblems. This is

15



commonly referred to as the medicalization of dewksehavior (Conrad 1976;
Conrad and Schieder 1980). The medicalizationghesuses on the historical path
in which a condition falls under the control of nead experts. The individual has to
seek the help of experts in order to cope withpttedlems associated with a troubled
condition. In addition to giving advice on howdope with the difficulties faced by
individuals with learning disabilities, experts@lgive a person an understanding of

the nature of LD.

Marxist Approachesto Learning Disabilities

Critical approaches to learning disabilities algaraine the ways in which the
problems of reading, writing, and math are conséiinto a medical problem.
Carrier (1987) argues that learning disabilities associally constructed category of
school problems that are used to establish classdawies. In the case of dyslexia,
the original meaning of dyslexia was a result bfan injury or slight dysfunction in
brain activity referred to at the time as minimedib dysfunction. Prior to the 1960s
this category was used to diagnose school failurainority and lower-class
students. After the 1960s the concept of dyslekRanged and more middle-class
parents embraced the category for their own chldiestead of having their children
labeled as “failures” they were labeled with a biby. They were not unable to
learn but required extra assistance to help thesoesd in school. Class boundaries
were established to keep children who failed acackdiy in the middle class while

also keeping out the poor and the children of ethmnorities.
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The Social Construction of Learning Disabilities

The social construction of learning disabilitieb&sed on the idea of a deficit
in the individual. The structural components ofidrican schooling are based on
individual merit (Dudley-Marling 2004) in which theerson is measured in terms of
his or her achievement. As an individual problérarning disabilities are viewed as
psychological or biological pathologies and neelldaorrected under the control of
medical authority. Under the medicalization ofrteag disabilities, the problems
associated with LD are understood to originatéenindividual’s brain and
individuals are believed to be treatable througlliced knowledge. One of the
issues with medicalization is that with the focuastloe individual’s physical problems
there is a failure to attribute cause to socialcttire or social policy (Erchak and
Rosenfeld 1989).

Conceptual entrepreneurs (Hewitt 1998) are pradesss who promote an
understanding of an issue in terms of their fidl&r@wledge. Similar to Becker’'s
moral entrepreneur (1963), the conceptual entrepreis engaged in claims-making
activity about problematic conditions. The claimade by professionals in the field
of learning disabilities focus on the biologicah@aneurological) foundations of the
disability. Learning disabilities are caused leyirological processes that interfere
with one’s ability to perceive and to perform. &rthe etiology of the disorder is
neurological, the condition is considered to pétsioughout one’s life. Dyslexia
and other disorders are commonly referred to ddlubwd problems but their effects

persist into adulthood.
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Learning disabilities are an example of what Cdraad Schiedner (1980)
call the medicalization of deviant behavior. Axiag to the medicalization thesis,
behaviors or conditions that were once consideredrmal or a bad habit are
redefined into a medical problem. By defining adition as a medical problem,
people approach it in a specific manner. As aioaédondition, the problem falls
under the jurisdiction and control of medical auityo The creation of learning
disability as a diagnostic label was also follovigthe creation of its own helping
profession.

The definition of learning disability is based & tclinical (medical) model
of disability. The clinical model is based orealist assumption in regards to the
social world. This assumption views that the endeworld exists outside the
individual’'s mind and can be perceived by individua The clinical model of LD
exempts individuals from responsibility for schéailure and other problems. In the
guote below, a mother of a dyslexic daughter disesishe difference between
viewing the LD as a neurological disorder ratha@mtla psychological disorder.

When these dark moments of self-doubt come, tisezee extremely
important thing a mother should bear in mind, dns this: learning
disabilities are aeurologicaldisorder, not @sychologicaldisorder. In other
words, LD is a biological condition. It cannot lbecause a mother didn’t love
her child enough time playing with her child. Sopsgchological issues such
as low self-esteem may eventually arise as a restiie child having learning

disabilities—but the psychological issues are hetdause. (Ford 2003, p.

39)

One of the themes of learning disabilities is theartance of personal

learning strategies in coping with the difficulti@gssociated with the disability.

Learning disabilities are a condition to overcomeniost cases. This plays into the
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medicalization thesis in which the definition oétbondition influences the
consequences of the problem. In his work on ragiefity Peter Conrad discusses
the consequences of medicalization. One of tsédspects of medicalization is that
the phenomenon becomes the aspect of expert congpert control means that
only a few individuals with training and certifica are allowed to diagnose and
recommend a course of treatment. Specific leardisagpilities are diagnosed with a
series of tests administered by a clinical psyahisto For both of the research sites,
documentation from state-certified psychologistsearequired in order to receive
accommodations.

Another consequence of the medicalization of de\bahavior is that the
problem falls under the jurisdiction of medicallaity and medical social control.
Medical authority has the ability and the wide agyal among people to tell
individuals what to do to solve their problem. ilé&@ to follow medical social
control can lead to further problems and furthbelang such as being non-compliant
or in denial. One of the issues with accommodation learning disabilities at the
college level is getting students with LD to seek @and accept accommodations.
Many avoid getting accommodations because of thedestigmatization.

The consequence of the medicalization of deviahabier is the
individualization of social problems. In the ead learning disabilities, the cause of
the problem is located in the individual's braifnefefore, the focus is on correcting

the individual rather than the academic environment
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Stigma

In addition to the literature on medicalization audtial problems, the
literature on social stigma also plays an importaf# in a discussion of learning
disabilities. Stigma is described by Goffman g eharacteristic of an individual
that is discrediting in the eyes of others. Goffin(8963) states that stigma can be
physical, character, or tribal (based on group negstbp). Link and Phelan (2001)
conceptualize stigma as having four componentke fifst component of stigma is
the recognition and labeling of human differencédany aspects of human beings
are unnoticed but a few become the focus of pegjliééntion. The second
component of stigma is the association of humderdihce with negative attributes.
In the case of disability studies, being disabteddsociated with deficiency and loss
of potential, which needs correcting. The thirdhponent of stigma is the separation
of different persons from the rest of the populaiito an “us” and “them” structure.
The final component is the treatment that stigneatilmdividuals experience in terms
of status loss and discrimination.

The notion of agency is an issue in the discussf@tigma. Human agency
is the capability of individuals to make their wiaythe social world despite external
forces. For stigma, the idea is that the conaitiand negative treatment are imposed
on the person and he or she is passive in theisitua Goffman (1963) talks about
how the discreditable person engages in numerteimpts at “information control”
in order to prevent stigmatization. Controllingsgible damaging information about

one’s self is a means in which to protect one’sfsai sanctions, discrimination,
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and ridicule. Studies on stigma have discoverearigty of techniques in which
individuals can manipulate information about thelvesto their advantage.

For individuals with learning disabilities, the ugsof stigma and stigma
management has been studied only on a limited.b8&isphy (1991) describes some
of the ways in which individuals cope with learnitigabilities. Passing is a
common stigma management strategy that has beenlsikin the literature on
students with LD.

Many stigma management strategies are individualisThe
conceptualization of the problems associated withd.one that is rooted in the
individual’'s inability or failure to meet social p&ctations (Dudley-Marling 2004).
The cause of the problem is based on an individumadlogy, psychology, or actions
rather than the social context in which the probiemerceived. The stigma
management strategies of passing or covering fosusw the individual is
perceived to be or has been perceived in the péke individual manipulates his or
her behavior and appearance to conform to what®theect. Correcting one’s
problems, or at last giving the appearance thai®nerrecting the problem, gives the
rationale for the strategy. These stigma managesteategies focus on how an
individual copes according to his or her own peatamterests and stake in a
situation.

In contrast to the individualistic strategies, dm@utset of strategies are used to
cope with stigma. These stigma management sieatagn the focus away from the
discredited person and towards another. Inste&elofg or covering discrediting

information, the person embraces it as somethinghwo The transformation of
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viewing a condition as stigmatizing to viewing & good happens through collective
action and by the acceptance of a collective ithentiNumerous social movements
have advocated this approach to understanding @althd with problems such as the
gay and lesbian movement, people with disabilifesspach 1979) people with
AIDS (Sandstrom 1990), deaf culture (Lane 1994)thedat pride movement
(Martin 2000).  These types of stigma managésieategies stress the importance
of disclosing information and embracing informatetdrout one’s identity. “Coming
out of the closet” is viewed as an important stefhe process. Not only do
individuals disclose information about their distiteng characteristic; they redefine
the characteristic as something positive and wodet others to accept that
definition as well. An example of this strategyta “bust the myths” regarding the
condition. For example, advocates for people wiéntal illness challenge the myth
that most individuals with mental illness are paitty violent. Another aspect of
identity embracement is the notion that the stiggmag condition gives one a special
mission in life. Sandstrom described the eduoatiand political work of gay men
with AIDS as a response to their diagnosis (Sandstt990). In the sociology of
deviance literature the acceptance of a spoiledtiiyeand challenge of social norms
against the category are an example of tertiarjatiem. These activities are
aspects of identity politics (Anspach 1979).

There have been many studies on the process gponges to stigma. A
few studies have examined the stigmatization afestts with learning disabilities
(Murphy 1991; Riddick 2000; Troiano 2003). Thegelges approach learning

disabilities from a psychological perspective. eylalso assume that individuals with
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learning disabilities experience LD through a sthige model in which individuals

reject and then accept the diagnosis of LD.

Purpose of the Study

The purpose of this research project is to exarnave individuals with
learning disabilities develop and maintain a seriself and a repertoire of strategies
to cope with the problems they face in their daigs. Persons with learning
disabilities have difficulty performing tasks suah reading, writing, and spelling that
persons without learning disabilities are abledondth ease and feel confident doing.
The difficulty that individuals with LD face candd to a number of psychosocial
problems such as anxiety or low self-esteem (C&98)L These emotional
responses to LD become more intense and immediafefsons with LD in
situations that require performing certain tasksr a student, reading, writing,
spelling, and other tasks are specific social nasfrtee student role.

This research project focuses on how individuath WD create a self-
concept. There are many alternatives availabtkarways in which individuals use
LD as an identity marker. Some people may str&ad a central aspect of their
identity affecting how they do and feel about tleingn the other hand, individuals
can chose to ignore the presence of a learningititgaor deny that it has much of an
affect on them. For this dissertation, | will exae how individuals make sense of
their experiences with LD and how they use thisitiéntity to cope with problematic
situations.

In this dissertation, | will use Goffman’s dramaical perspective in the

analysis of students with learning disabilitiedhisTtype of analysis differs from other

23



discussions of students with LD in that these stsifiocused more on the
psychological consequences of LD and stigma. hisxdissertation, | focus less on
the psychological consequences of the LD and motd® interactional aspects of
individuals with LD. Individuals with LD have aimber of issues regarding
psychological well-being and self-esteem, and nadriiiese problems are the result
of the social stigma that individuals with LD exjeice when they make mistakes in
front of others.

Goffman’s social theory is important in undersiagdstudents with LD in
that they are in an interactional situation in whilsey are engaged in impression
management. They have to impress upon their acelihat they are competent
members of society who can perform the way othepea them to. Their disability
at times interferes with smooth interaction withetpeople. Making mistakes in
writing, reading, speaking, or math are problenas thany people, learning disabled

or not, experience from time to time.

Theoretical Approach

The theoretical approach for this research prajeoies out of the symbolic
interactionist tradition in sociology. The centitaémes of symbolic interaction focus
on the meaning of social action and the intentibyaf social actors within a specific
social context (Hewitt 1997). The constructionezrning disabilities brings one to
focus on the actor, the context, and how the aminfronts problematic situations.

For this research project, | approach the conakgelf as both a situated
object and a biographical object (Hewitt 1997)s iAdividuals enter situations they

have to adapt to certain expectations. Studestseguired to perform certain tasks
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and are expected to do so in a competent mannex.classroom setting, a person
engages in role-taking (Hewitt 1994) in terms ahgea student. However, students
with LD who have past experiences with failure atigma enter into the situation
with a personal history and personal identity. hAligh a person takes on the role of
student, the success in the student role is clgdlEby his or her disability identity.
The individual enters the classroom situation waitlarger sense of what can happen
because of his or her past experiences.

The use of vocabularies of motive (Mills 1949xafaimers (Hewitt and
Stokes 1977), aligning actions (Stokes and HeWift6), accounts (Murphy 2003;
Scott and Lyman 1969) and justifications and exs{Seott and Lyman 1969) are
the various ways in which individuals cope with lgematic situations that threaten
their personal identity. Erving Goffman (1971)aatiscusses the concept of
remedial work as a way to protect the self durioga interactions. These give the
individual a means to understand the self andterpnet his or her actions. The
troubling or problematic condition of an individuzdn become the focus of an
individual's personal story and an anchor for hisier personal identity.

For the individual with LD the discrepancy betweatelligence and
performance presents a number of problems. Hearging disabled, they may be
told that they are smart and/or have special taJdmit their experiences in the
classroom negate those images. But the experiemties classroom become the
dominant source for creating a sense of self. Wadividuals with LD create a
positive self-concept by stressing the “gifts” thét gives them (Schmitt 1998;

Mooney and Coles 2000). Yet another course fdividuals with learning
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disabilities is to deny the presence of a disabditto try to minimize its effects on
them.

Persons with learning disabilities may developrtbein interpretation of
learning disabilities and use it to create a pesiself-concept. Many individuals
with problematic or troubled identities may vieveithsituation in positive terms
(Sandstrom 1990) or see positive outcomes fromnigaaistigmatizing or troubling
condition (Herman and Miall 1990).

Symbolic interactionists emphasize the importasfadentity and definition
of the situation as an impetus for action (Hew#97). The motivation of an
individual is rooted in social settings (Mills 1949ewitt 1997) and reflects its
normative order. For students, depending upem dwn identity allegiances,
performing a basic task such as reading and spedlie expected. ldentities that give
individuals opportunity to gain some type of rewédch as academic success or
positive image to other people) become more promiti&n other identities an
individual might have (McCall and Simmons 1978).

Symbolic interactionists also stress the impomtasicother actors within a
situation as important in the construction of idkgréind the course of action. For
individuals with LD teachers, parents, educati@macialists, peers, and doctors have
input into the ways individuals with LD developelfsconcept and use coping
strategies. Becoming LD is itself a product ofiabimteraction between the student,
parents and educational authorities. The usemhgastrategies can be altered by

who is present when they are used.
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Individuals when faced with problematic situatiansate coping strategies
that help deal with the risks embedded in the 8dna In the school setting, both
students with and without learning disabilitiesutagly confront problematic
situations throughout the course of their studan¢ers. One such problematic
situation is the exam (Albas and Albas 1984). Exame used to test a person’s
knowledge and ability to perform in a limited petiof time.

When confronted with a problematic situation, induals can adopt a number
of strategies to manage the way they present tHeesst others (Anspach 1996;
Sandstrom 1990; Siegel, Lune and Meyer 2003). éltsea wide variety of stigma
management strategies available to individuals Widh One common way of
managing a stigma is to “pass as normal” by hidivigence of the discrediting trait
(Sandstrom, 1990; Schneider and Conrad, 199&).Pretender§Guyer, 1997) and
Faking It (Lee and Jackson, 1992) are titles of books atwetessful students with
LD. The significance of these titles is that mpstple with LD feel their personal
identity does not match with their social identitgpecifically, the self they present to
others is somehow unauthentic and they are undageasf’their success. This can be
easily accomplished with LD in non-academic aspettme’s life. However, this
specific type of stigma management strategy mayaan option when the student is
asked to perform a task such as reading aloudratihg in written work in a class or
job situation.

In summary, with other types of problematic coratisi, persons with LD face
a number of situations that cause trouble for tbeli-concept. Persons with LD

develop accounts to help explain their experieacekthe actions they take. Like
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other types of troubled identities, individualsmitD find ways to minimize the
difficulties with their disability. These copingrategies are one part of the identity
formation of persons with LD. The narrative loé tself becomes a way of
prescribing and describing the ways in which thevidual manages the disability
and the stigma associated with it.

The self-conception (Turner 1968; Gecas 1982; Rumgnl979; Weigert and
Gecas 2003; Zurcher 1977) is the individual's serisecontinuous, unitary view of
personhood. The self-image is the identity thdividluals impose on a person in
various situations. Individuals have numerousities in which they possess in
various situations. Social identity typically reféo the group membership that
individuals have. Social identities, accordingXoffman (1963), are ones that are
imposed on individuals by having them placed irdtegories by others. Personal
identity are the unique characteristics that getraon apart from others. Instead of
being lumped into a group category, the individsigiersonal history and identifiers
are viewed as important means to construct onelstity. “The picture which the
individual sees at a given moment, like the phapgrthat records one’s appearance
at an instant of time, will be called a self-imagéhe picture that carries with it the
sense of ‘the real me’ — ‘I-myself as | really arwill be called the self-conception.”
(Turner 1968: 94)

When an individual develops a self-concept, heheris working with a set of
personal goals and values that function as an prgbn he or she wishes to be seen
as. But the self-concept that is formed by the@es experiences and actions

oftentimes comes into conflict or spoils his or likral image.
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“Each person’s self-conception is a selective wagkiompromise
between his ideals and the images forced upon kimsiimperfect behavior
in actual behavior.” (Turner 1968: 94)
The self-concept is described as the compromisedast the ideal image and a
person’s real behavior. Turner mentions thas#ieis “that object which is held
responsible and assigned credit.” (p. 100) Buindesidual pursues the best image
of him or her self to maintain a positive self-cept(Snow and Anderson 1986). For

individuals with LD, this compromise between a pigsj ideal image and the

negative images is an important aspect of the Ljeegnce.

Plan of Dissertation

In Chapter 2, a description of the method and dagéal in the study is given.
For this dissertation, | conducted a qualitativedgtof college students with learning
disabilities. In this chapter | will explain thatd and the selection of data that was
used for my analysis.

In Chapter 3, the interactional problems of stisleith LD are discussed.
There are many problems that individuals with LDefavhen interacting with other
people. Problems arise when the mistakes are mdte performance of what
others consider as routine, simple tasks. In gpdieere are norms governing the
actions of others and standards by which to evalte performance of these norms.
In this section, | examine how the problems thdbvilduals with LD face are in many

ways violations of norms related to literacy.
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The stigmatization process of people with LD arelgigma management
strategies are discussed in Chapter 4. The atigation of persons with LD is
unique for many reasons in that it is considerpd\ate or hidden problem. In
response to stigma, persons with LD engage in épunf stigma management
strategies that attempt to minimize its effec&tigma management strategies among
individuals with LD vary.

In chapter 5, aligning actions and quasi-theorsedby individuals with LD
are examined. In some situations, a person wigaming disability is required to
give explanations for his or her actions. Yeahaligh, dyslexia, attention deficit
disorder, and other learning disabilities have b@eonore commonly known, they
are still met with skepticism among some, evendincational settings. These
explanations give meaning to one’s experiencesaatidns and work to block or
suspend the negative reactions of people who dbebtproblems.

In Chapter 6, the strategies of students with iegrdisabilities are discussed.
Academic coping strategies are ways in which irdiiais with LD become
successful students. These coping strategrgsneam student to student. Some
students are very conscious of their studyingslkitid school work, while other

students are more lackadaisical in their approadtudying.
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CHAPTER TWO

METHODS AND DATA

The methodological approach for this researchegtag makes use of
gualitative research techniques (Cresswell 1998s$§3ler and Hertz 1999).  This
approach is useful in the examination of life sgerand the ways in which individuals
construct meaning out of their experiences. Staund Corbin (1990) describe the
foundations of grounded theory as the discovethebry and meaning of social
action.

Other qualitative studies have examined the oblproblematic situations,
the effect they have on one’s sense of self, aadathniques individuals adopt to
cope with these problems. Charmez’s (1991) workhoonic illness and the self is
one example. Snow and Anderson’s (1993) studysieswn the survival strategies
of homeless men for both their physical needs #&sualtheir need to protect their self-
concept. Schneider and Conrad (1983) examinexperience of and stigma
management of people with epilepsy. What thesdiegthave in common is on the
ways in which a problematic situation interruptgtoreatens one’s ability to maintain
a positive self-concept. As a result of theseuglisons individuals are faced with a
variety of ways to cope with them.

For this research project | examined the ways iitwhollege students and
young adults cope with their learning disabilitythim their everyday setting. The
rationale for limiting this study to college studeand young adults is based on

convenience as well as theoretical and substamtigeest. College students are
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more likely to have been officially diagnosed tlyaunger students or people who
are outside an academic setting.

Also, college students and young adults are iamsitional period in their
lives (Karp, Holmstrom and Gray 1998). The transifrom home to college gives
students and young adults more opportunity to naggotheir identity. New college
students are allowed to experiment with new idestior emphasize established
identities. Adler and Adler (1991) describe theltiple roles that college athletes
juggle in their academic careers eventually foagsin the dominate role of athlete.
The issue of negotiating among multiple socialsagecommon for other college
students as well.

College students and young adults with LD are nikedy to have had recent
experiences with LD. College students and ycachgts are in academic and social
situations that require the use of learning stiategCollege students are required to
take courses that have heavy reading and writiggirements. They have to adjust
to new workloads and different sets of expectatibas they were use to in high
school. Young adults with LD entering the worki®may not be comfortable with
their new setting or may not want to disclose tdesability to their new employer.
These situations may require the individual to plager attention to what he or she is
doing. They may have to learn different copingt&tgies for dealing with new

expectations and obligations.
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Starting the Resear ch Process

Theoretical sensitivity (Strauss and Corbin 199 experiences in the
social world to inform the research process. Tlaeeenumerous sources that
researchers use to guide the research project.

One of the issues with conducting social reseaethiat gets a researcher
interested in the topic. Lofland and Lofland (1P€&cuss how many social science
researchers conduct research on problems thaloseto their life experiences. My
interest in the topic is partially based on my awperiences with dyslexia. | was
diagnosed with dyslexia as a young child and dicreally know about the diagnosis
until later. My mother, who is a neurologist, vaadive in getting me diagnosed and
deciding what type of schooling was appropriatenfier | had trouble with writing
and reading and was placed in special classeseart/ed extra tutoring. But when
| attended college, accommodations for students kit were not as prevalent as
they are today. | did not use the services fadets with LD when | attended
college because the accommodations services foerstsiwith LD were not in place
at that institution.

Another issue in the discovery of a research gl the previous literature
on the subject. The previous literature on leaymisabilities is limited to the fields
of education and neurology. There have been at@abiographical accounts of
learning disabilities. These autobiographiesafiiing disabilities are useful in
helping to create boundaries for the researchrauS$ and Corbin (1990) claim that
one of the ways in which social research is fornaglas through previous written

information about the subject. In this reseandjget | read a number of
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autobiographical accounts of individuals with leaghdisabilities and specialists who
work with learning disabilities. Many of thesa@hiographical accounts follow a
familiar narrative in which the person experienaesries of troubles with learning,
struggles with diagnosis and schooling, and findicovers compensation skills that

allows him or her to achieve success.

Description of Sites

For this research project students at two four-yeaversities were
interviewed about their experiences with learning the ways in which they coped
with the academic setting. The respondents weraited through word of mouth,
mass e-mail solicitation, and flyers. The respotsieanged from 19 years of age to
40 years of age. There were a range of diagreosesg the respondents. The types
of learning disability diagnoses were dyslexia,gtgphia, dyscalculia, attention
deficit disorder, attention deficit hyperactivitisdrder, and hand-eye coordination
problems. One of the issues in the intervievih& some of the respondents used
terms such as “problems with reading comprehensioriproblems with written
expression,” rather than specific terms such aedye)

In addition, three specialists in learning disaie$i were also interviewed.
The information they provided was complementarthieodata provided by the
students with LD. They gave a more global perspeacn the issue of learning
disabilities and the requirements of getting aeg®l education. The LD specialists
were very informative in describing the generaluisgments the university has for

students with LD.
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In my original research proposal, the intention veafocus on individuals
with learning disabilities as the unit of analysi$he analysis done is on the micro-
level. The reason for interviewing individualshab different sites was simply to
increase the number of participants in the stu@f.course, the organization of
services and the institutional culture of each siteuld have significant influences on
the experience of learning disability. For thissértation the focus is on the
individuals’ experiences of LD rather than the arigation of the two different

schools.

Site One: State University

The first site is a large state university of apjmaately 27,000 students. The
university is the flagship university of the staféhe university has several colleges
and an active student life. State University sated in a town of 100,000 people in a
Midwestern state.

The State University provides accommodations fodets with learning
disabilities through its Disability Office. The &ability Office provides services for
students with physical disabilities, psychologigadblems, as well as learning
disabilities. The Office is located in the maindent center on campus. During the
semester, the Disability Office is busy with studeroming and going picking up
tests and dropping them off.

The Office was rearranged during the study. Tkag no longer a
receptionist on staff. So instead of a receptitmaesk, a row of computers and a

television with a VCR and DVD player was installe@n the wall was a series of
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framed posters with inspirational sayings: “GoafSuccess”, “Determination”,
“Vision”, “Focus”, and “Competition.” On an oppdasiwall, framed posters
describing the official procedures for testing anowodations were displayed.
Farther in the office was a series of mailboxesstadents to pick up notes and other
material.

The Office provides a number of accommodationstodents with learning
disabilities and attention deficit disorder. Thesdude classroom accommodations
such as notetakers, lab assistants, readers, kpstiaquipment, reduced semester
course loads, course substitutions, adaptive cangatjuipment, and alternative
formatting of texts. There are also testing accaaations, which are the most
frequently used set of accommodations. Testisgrmamodations include time
extension, quiet testing rooms, readers, scribesadaptive equipment. Time
extension can be up to time and half double olettime to take an exam. The
Office also provides other support services sucheekly individual meetings, time
management skills, study skills, learning styleeaxdement, reading comprehension
development, and social counseling related tortdevidual’s disability.

The Disability Office does not test students faligability. It does check the
documentation of test results. According to iigdglines, appropriate
documentation includes the following items: quedfions of the evaluator, recent
documentation, comprehensiveness of the evaluamha rationale supporting the
need for accommodations. Many students entégmivith the documentation

from their secondary school. For students wherettllege without documentation,
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the Disability Office refers them to a place on paisifor testing at a cost to the
student or to a certified testing service.

The staff of the Disability Office includes a diteg a specialist in charge of
documentation, a staff member to arrange testsaapecialist to help students with
academic and social counseling specifically fodshis with learning disabilities.
At the time of the interview, she was attempting@stablish a support group for
students with LD at State University. The supgooup was not established at the
time the study was done. There was a lack ofastiudent involvement with the
Disability Office at State University compared betdisability office at the other
college.

The respondents at State University had a randesabilities. There was
also diversity in the age and location of diagnoS8sme of the respondents were
diagnosed at an early age. Other students wegaakad after entering college and
are still adjusting to the diagnosis. They wdse anore talkative during the
interview. They were able to elaborate on questimore without much prompting

from the interviewer.

Site Two: Private College

The second site is a small liberal arts collegenémal in the 1850s. Its
enrollment is approximately 800 students. Theegmlis located in a small
community of 12,000 in a Midwestern state. Priv@tdélege has many historic
buildings and has developed a reputation for bniggvorld leaders to speak at its

campus.
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Learning disabilities are managed through its Lieayisabilities Office.

The school established an office specifically tarhing disabilities in 1974. Many
of the students cited the LD program as the re&soattending the College. In its
literature the program is described as follows:

Accepted and integrated into College, the Learisgbilities Program

provides comprehensive, personalized academic supgwices combined

with a rigorous liberal arts curriculum. The prag is small but
comprehensive: students in the program compriseare than 5% of the
total student body, allowing experienced prograaff $b provide a wide array
of services tailored to individual needs.

The LD office is located in the basement of on¢éhefolder buildings on
campus. There is a small waiting room with a ¢éewb chairs and a small table.
The walls are bare except for one art exhibitiostpo There are a number of rooms
in the office for students to study, write papears] take tests. Unlike the Disability
Office at State University, many students hangtowto homework and receive help
with papers and other assignments. The atmospiiéhne office was casual. The
staff members and the students were on a first fesis.  Staff members related to
each other in an informal manner. Staff membepgaged to keep good memory of
students and their upcoming tests and appointments.

The services that are provided by the LD officeragularly scheduled
individual appointments with staff, professor l@isand advocacy services,
comprehensive alternative examination arrangemantip cassette tapes or
textbooks, note-taking arrangements, academic iagdyispecialized computer

accommodations for reading and writing, and a sppetass in English composition,

reading strategies, and study skills.
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The relationship between staff members and studreasanore “hands on” at
Private College than at State University. Stuslemét with the director of the LD
office frequently to edit papers or to get orgadize During the observations, the
director was engaged with the students, remindiegitof upcoming tests and
assignments. At State University students didusetthe Disability Office to work

on day-to-day school tasks.

Sampling

The sampling was done through a convenience sagi@ahnique.
Identifying participants for the study was rest&ition the basis of being diagnosed
with a learning disability and enrolled in colleg&he collection of data on
individuals with learning disabilities can be a ldr@ge. Since LD is an invisible
disability, the researcher has to rely on an irdiliad’s willingness to disclose
personal information. Individuals may have améay disability and may not know
that they have one.  Also, college students Wdhare able to hide or distance
themselves from their learning disability. Hartrtdall and Haaga (2002) report
that only a minority of students with learning didaies seek the help of academic
services.

| ended up with a sample of twenty-three studernis arning disabilities.
Seven of the respondents were female. Sixtegmeafeispondents were male. The
ages of the respondents ranged from 19 to 40. nidan age of respondents was 20.

Most of the respondents majored in the arts arehses. The majors of the

respondents included history, pre-nursing, politscéence, sociology, marketing,
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broadcast journalism, advertising, business adtnatisn, biology, social work, and
anthropology. Two of the respondents were ingssibnal schools. One was a
second-year law student and the other was a f@&t-yet school student. One of the
limitations of the sample is that were no partiaigavho were in the “hard” sciences
such as chemistry or engineering.

The diagnoses of the respondents covered a rargpeoific learning
disabilities. Some of the specific learning disieibs include dyslexia, dysgraphia,
test anxiety, problems with eye-hand coordinatmoblems with sequential order,
problems with reading, problems with written exgres, auditory problems,
attention deficit disorder, and attention defigipbractivity disorder. Many of the
participants in the study had more than one speleéirning disability. It is common
for individuals with dyslexia (problems with readjrto also have problems with
written expression as well.

In addition to interviewing college students witB Ll also interviewed staff
members who work with students with disabiliti@he purpose of interviewing staff
members was to gain a sense of the larger populatistudents they work with and
some of the issues the organization of learninghdlisy in the university setting.
Staff members are familiar with the experiencea bfoad range of individuals with
learning disabilities. Another benefit of intezwiing staff members was developing
theoretical sensitivity (Corbin and Strauss 1990).

The interviews lasted between thirty minutes to hears. Four of the
respondents interviewed twice. The responsdsaimnterviews varied greatly.

Many of the respondents spoke at length about éxgieriences and thoughts about
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being learning disabled. Other respondents ket answers short and did not
elaborate on the questions. The interviews wearestribed verbatim. Some of the
respondents spoke in an eloquent manner. Othgomdents spoke in starts and
stops, had awkward pauses, and filled spaces Vikiy,™“you know,” and “I don’t
know.” | kept these in the interview transcripgsmuch as possible. | think that it
gives the reader a sense of the effects of leadisabilities and the variation among
the respondents.

Informants were recruited with the help of the fstdfeach of the LD
programs. The method for recruiting volunteers tsough word of mouth, flyers,
and a mass e-mail message. Most of the respanftent State University
responded to the mass e-mail message. Two oéspendents from State
University were recruited by the flyers. Manys@el eager to participate in the
study. One respondent commented on how particigati the research study might
be helpful to others. Also, some were eager p because their major was either
sociology or social work.

Recruitment at Private College was done with tHp béthe LD director. He
asked students if they would participate in thegtuMany who had the time to be
interviewed between classes agreed to particip&ik of the respondents from
Private College were male. It was traditionallyale institution but is co-ed now.

Many of the students at Private College attendedtiiege specifically for
its learning disabilities program. Most responddrgpoke to were diagnosed at an
early age and attended elementary and high schwatlspecialized in helping

students with LD. At State University studentematled public school within the

41



state. Financial reasons were given for atten8tadge University rather than specific

programs.

Documentation/ Diagnosis of L ear ning Disability

Finding students with learning disabilities to mview posed a number of
challenges. Since a learning disability is coesed to be a “hidden” or “private”
disability, | had to rely on the individual’'s witigness to be interviewed. Another
problem with finding participants is that a leamgpisability is a medical disorder
with a set of criteria that has to be diagnosedrgxpert.

In order to receive accommodations for each ofttes, the student needed to
provide documentation of a learning disorder. €hera series of tests that an
individual takes in order to be considered learrdisgbled. The first test is an
intelligence test. The standard tests that bitdls accept are the Wechsler Adult
Intelligence Scale-Revised (WAIS-R), the Wechsieelligence Scale for Children-
Third Edition (WISC-IIl) and the Stanford-Binet &lligence Scale: Fourth Edition
(SD:FE).

In addition to the intelligence, or aptitude, tesstudent needs to provide an
achievement test as well. Achievement tests incthd@Voodcock Johnson Psycho-
Educational Battery Revised Tests of Achievemedtielson-Denny Reading Test,
Woodcock Reading Mastery Tests-Revised, and thénkau Test of Educational
Achievement.

The third is a battery of tests for informatiom@essing which finds the

problems in the specific areas of information pesteg short-term and long-term
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memory, sequential memory, auditory and visual gqgion and processing,
processing speed, and motor ability.

In order to receive accommodations the diagnosist foe recent. For
attention deficit disorder the diagnosis must ha@en completed in the past five
years for State University. Many students gstete in high school and carry the

documentation to their college.

Thelnterviews

For this research project, | conducted qualitatinerviews (Babbie 1992;
Cresswell 1998; Weiss 1996;) with individuals watlspecific learning disability and
the people who work with individuals with learnidgabilities. The tentative goal
was to interview approximately 20 to 30 individualigh learning disabilities who are
attending a postsecondary institution or have rggnaduated. The final sample
was 23 students with learning disabilities and imdividuals who work with students
with disabilities.

The interviews were conducted from November 200dugh July 2005.
Interviews for this research study were conducategii office on a university campus.
The office is shared with another graduate studeritthere were no interruptions
during the interviews. The office is set up witlotlarge desks, bookshelves, chairs,
and a filing cabinet. The chairs for the intervéewere placed facing each other with
a tape recorder placed conspicuously on the dékk.interviewees appeared to find
the set up comfortable. The door to the offi@swlosed to provide additional

privacy for the interview.
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Interviews at Private College were conductedwaiting room of the
Learning Disabilities Office. The waiting roonas/a more public space to conduct
the interviews than my office on campus. Thetwgiroom was a small space with
people occasionally walking through. There wewalistractions or other apparent
obstacles to interviewing participants. Interve®s were able to talk about their
experiences with no apparent discomfort that gpeeple might overhear.

The interviews began with me discussing the pwemdthe study and
handing out a written consent form. Respondengtsesi and allowed me to record
the interviews. None of the respondents had adbjesto being tape recorded. The
interviews usually began with a discussion of tlagie, major and class level and a
brief description of the respondent’s specific heiag disorder.  There were a
number of core questions that were asked of th@retents. (See appendix for a
full list of questions.) One theme of the quastiovas experiences of stigma by the
respondents. Another set of questions was ostthtegies that individuals with LD
use to cope with stigmatization. Respondents aks@asked about how they
develop strategies to cope with academic problems.

After the first set of interviews, | used a moediversion of the “Who am 1?”
Twenty Statement Test (Kuhn and MacPartland 1958B)is technique was
suggested by Dr. Peter Hall as a means to ex@eues of self-identity. This
technique was used by another study of identityasgBullock 2002). Instead of
twenty statements, | lowered the number of questtorten in order to save time.

Many of the respondents found it difficult to cooqewith ten answers. Later on in
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the interviews | would ask the participant abowt ¢v her answers as a way to
examine how LD was an identity characteristic fam.

One of the purposes for including this in the mi@wvs was to discuss how
important or unimportant their learning disabiltys to their personal identity.

Only one of the respondents that | did this exeraigh wrote having a learning
disability as one of the responses. During therurews | would ask them about
their responses to the twenty statements test &aydivey did not write learning
disabilities as a response. Since most of theoredgnts did not consider learning
disability as a salient identity, | asked them Hbey felt their learning disability
affected the items on the list.

The other set of questions focused on the copnagesfies individuals with
learning disabilities use. The purpose of thiso$efuestions is to discover how
individuals create or adopt strategies and how #wajuate their academic strategies.
Which strategies are successful and which are nétfrere and how did the person
develop his or her strategy? How do these coptitadegjies relate to their sense of
being a student as well as other aspects of thicencept?

The origins of the strategies and practices thairidividual employs in
different situations were also considered. Leaysinategies are a major theme in the
literature on learning disabilities. This themepparent by the numerous advice
books and guides for coping with LD written fordémts, parents, and teachers. But
the theme of strategies is significant in the bagdries of individuals with LD. What
are the mechanisms that help an individual adogitnaaintain his or her own group

of strategies to manage his or her learning diggbilHow does coping with LD
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differ from others who are not diagnosed with LDoatave troubles with reading
and writing?

In addition to interviewing college students wiglarning disabilities |
interviewed staff personnel who worked with studesith disabilities. These
interviews were done to get a better sense of tbeegures used at the institution for
students with learning disabilities. It was adsway to get a broader picture of the
issues facing students with learning disabilitiesor instance, many college students
with learning disabilities do not accept the accaydations entitled them thinking
that they will be able to succeed without themlsoAmany students wish to distance
themselves from the label of disability by avoidohgabilities services. Since this
study was limited to self-selected participantaffshembers were used as a source to
get a picture of some of the problems that oth#ege students with LD experience.

In addition to interviews, autobiographical moreggnts were also used in this
analysis. Like many other problematic conditiandjviduals with LD have
recounted their experiences with schooling. Theses describe the experiences of
individuals with LD and how they overcame the coiodi. Being published accounts
of learning disabilities, the successful studernthwD was the dominant theme in
them. Also, many of these autobiographical accotgpiresent the experiences of LD
in the twenty to thirty years ago when the conaéptyslexia and attention deficit
disorder were considered relatively new. Manthese autobiographical accounts
mirrored some of the issues that were brought upénnterviews.

The transcribed interviews were analyzed using DI$T 6 Software. Each

interview was read for emergent themes in the dadtagrounded theory one codes
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data first with open coding where in one categerdata a few key into rudimentary
categories. The analysis was done with a numibgociological concepts in mind.
Several concepts were based on the concepts thatused to describe other forms
of problematic situations such as homelessnessy(@nd Anderson 1987) and
shyness (Scott 2004).

Once the data was collected and transcribed, tbendents were analyzed
using QSR Nudist 6 Student Edition Software. Hafware allows the researcher
to code and analyze data. The software is heipfulaintaining a large amount of
gualitative data. When analyzing qualitative d#ta,researcher can build theme and
concepts around the quotes of the responses.ndifolyself finding some quotes
helpful in discussing concepts of stigma and tlemants that students with LD used
in describing their LD.

The analysis was done similar to the grounded thapproach proposed by
Charmez (1993; 2000). Charmez refers to the cactstnist grounded theory
approach in which the meanings created by thevi@rsubjects are examined. In
this research, | examined the meaning that indaislwith LD constructed. The
focus of the analysis was on the stories that iddals with LD told about their

experiences with stigma and coping with problemsitizations.
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CHAPTER THREE

SOCIAL IDENTITIES AND INTERACTIONS

In this chapter | discuss the social interactibesveen individuals with
learning disabilities and peers, instructors, aaepts. Unlike other disabilities,
learning disabilities are usually hidden from othdrowever, situations occur when
the individual commits literacy or performance noriolations. These violations
threaten one’s sense of being a competent memizepefformance team.

Common knowledge of learning disabilities has iasexl over the years due
to public awareness campaigns and news storigeddialearning disabilities.
Awareness of learning disabilities, especiallyraitn deficit and related disorders,
has increased with the proliferation of direct-tmsumer advertising of
psychopharmaceuticals (Chananie 2005).

The increased awareness of LD and usage of mamhsadlso has brought a
countermovement critical of the concept of LD atsdvarious interventions. Moral
entrepreneurs argue against the prescription afiRito children. For example,
film star Tom Cruise spoke out against the usesgtpoactive drugs and claimed that
psychiatry is a pseudo-science on Tleielay Show School districts and others are
worried over Ritalin abuse and Ritalin drug tradeoag their students.

Yeah. There was some guy that my therapist toléiboeit. One of his

patients just joked about it in class. And he..kelihe city or state or

whatever was like taking him under because some@sdike, “Hey

someone is selling medication at school.” It'®l&... considered a class one
drug or something. That’'s something really bagnglish major)
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The respondent above talked about how he dislikedication because he did not
want to be called down to the nurse’s office ancbibee known as an “ADD” kid.
His school required that medications including ABiedications be dispensed in the

nurse’s office to avoid students selling the driggsther students.

Learning Disabilitiesasan Invisible Disability

One of the issues with learning disabilities sastdyslexia is that they are
considered to be a “hidden disability” or “invisgadlisability.” Unlike other types of
disabilities, learning disabilities are not immedlg apparent to others. The lack of
visible signs creates a situation in which an imil’'s performance does not match
the identity that one presents. One respondestritbes her feelings about the
difficulty with having a learning disability.

Well, what | mean by invisible disability. A lof people know what that
feels like. Somebody with lupus has an invisikiadility even if they are in
pain a lot of the time. People can’t understang thiey might collect
disability for it. They don’t understand that ewiough you can't see it. Itis
very painful. It is the same thing with a learnoigability. If | were more
obvious, say blind, and walked around with a stpEgple would completely
understand why | might need help researching iriltinary. But when | walk
up to the librarian and say | need help becausg,lthok at me like | am
crazy. “There’s nothing wrong with you. Go bacidalo that on this
computer. Do it by yourself.” And so that’'s whairh talking about. When a
disability is not visible, it's the opposite probieof when you have a visible
disability. People with a visible disability, itakes them crazy when people,
you know, go overboard trying to help with thinggsy can do themselves.
That makes them mad. And | understand why. Buhbysame token when
somebody can’t see that you have a disability, #etyike you don’'t have
one at all. I've had even professors react thig. W& ou are not getting
anything in this class that anybody else doesmt't génd they are determined
that that's the way it is going to be. Because eyt see it. And because |
perform well, they don’t believe it. You know. @hdon’t see me sitting and
reading for eight or nine hours a day as opposdiaréz or four with some of
the other students. You see what | mean. Sokgow. It's the same
frustration. (Social work senior)
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An individual with LD is able in most situations perform without any
problems. At other times, the individual may sh&gns of his or her disability in
their interactions with others. These signs orkeer are an important step in the
process of stigmatization of individuals with leagndisabilities. Learning
disabilities are not perceived in the way that ptaigdisabilities are. Persons
demonstrate their disabilities through performamoiceritten, spoken, or other
literacy-related tasks. At other times, problamperformance is not necessary for
the process of stigmatization of individuals with.L Since LD is a function of the
brain, many respondents can keep the markers iofdisability hidden. But
individuals with LD are diagnosed and labeled viilhso that they are pressured into
telling others. Instead of visual confirmationaof identity, an individual with LD is
a concealed carrier of a label.

In addition to the characterization of dyslexiaadsdden disability, learning
disabilities have also been characterized as alparalhe discrepancy definition of
learning disabilities focuses on the high inteltige of individuals with LD and the
low academic achievement. One of the paradoaspécts of learning disabilities is
that individuals with LD are considered highly iligeent and have a high level of
curiosity, but they may appear to be unengagectfiart when it comes to class

work.

L earning Disabilities and the Perfor mance of Literacy

Individuals with learning disabilities have troubigh the performance of

competence norms. Literacy norm is a term ltas#escribe the difficulties that
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students with learning disabilities have in theiglogrena. Norms govern behavior.
Compliance or violation of norms prescribes a d®t@us on a person. Other
sociologists have described the violation of cartearms. McLorg and Tuab (1985)
describe the importance of the violation of appeeeanorms in the formation of an
anorexic or bulimic identity. In later work thegstribe the affects of the violation of
appearance norms in the formation of identity ofmea with physical disabilities.
Hochschild (1975; 1982) describes the importancenodtion work and the emotion
rules that govern different occasions. For tasearch project | will use the concept
of competence norms to describe the types of thitsgovern the daily activities of
individuals in an academic setting. However, petance norms go beyond the
academic setting. Competence norms govern theaictions of individuals in most
settings especially in a modern society. Violasiof these norms have an important
consequence in the status of the individual. lations of competence norms may
cause the individual to be labeled as stupid, usttess, or suffering from a learning
disorder.

What is a literacy norm? In this research mipjeompetence norms are
conceptualized as a lapse of performance. Iresgandividuals are expected to
perform at a certain level. Failure to perfornsath a level can lead to the
discrediting of the individual. Literacy performze includes reading, writing,
calculating, spelling, speaking, or listeningLearning disabilities cover a vast array
of performance problems. Specific learning diktds focus on the singular nature

of learning problems. Dyslexia focuses on readiDgscalculia focuses on the
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problems of mathematics and calculation. Thecephof learning disabilities
covers problems with paying attention as well.

Learning disorders are conceptualized in the na¢aicd psychological
literature as the disconnection between performandethe ability of the individual.
Individuals with LD are expected to perform at ghhlevel because of their
intelligence and social background. Howevers thie problem with performance
that creates the problematic nature of learningldisgies. Individuals with attention
deficit disorder and individuals with attention défwith hyperactivity disorder have
a different set of problems than individuals wiifsiéxia, yet they are still
categorized as having a learning disorder. Aisany individuals with dyslexia or a
learning disability are also dually diagnosed vathattention deficit disorder.

| call these actions competence norms in that #ineyike other norms but the
focus of the expectation is on performing to oraddgity. Intelligence is a
psychological term that focuses on ability or ajoté. For literacy performance
norms | examine the actions and practices of inldiais that allow them to appear
“literate.” Intelligence is a trait that is diffiit to measure. One usually relies on the
scores on IQ tests to measure intelligence. &dters more specific in that
performance of reading, writing, and math are waysieasure, or to observe, it. A
successful performance makes one seem intelligeafty, well-read, and/or
competent. Violations of a performance have thktyato threaten one’s image as a
college student.

The worst is especially when | get tired. My alilio spell and think

coherently. | mean that is normal for everyoneit like | forgot how to spell
“and.” | was just like ... He was like a geniusowido you spell “and?” He
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makes fun of that still. | deserve that. You dtdae able to spell “and” if
you’re above first grade. (sociology senior)

In the quote above, the respondent talks aboubaislity to spell simple words
when he gets tired. The problem for college sttalwith LD is that they experience
problems performing simple tasks that are consdlevatine by individuals in their

status group.

Social Identity of L earning Disability

What is the social identity of being learning thisal? Goffman (1963)
distinguishes between social identity and persmigaitity. Social identity is a
category that individuals are placed into by othefspersonal identity is a set of
characteristics that identifies a person uniquélgarning disabilities, like other
disabilities, have a number of stereotypes surrmgnthem. Some of these
stereotypes are negative while other stereotypes the appearance of being
positive.

The social identity of being LD builds on the oféil definition of learning
disability by medical and educational literatureShe official definition of learning
disabilities states that an individual has sigaifitcunderachievement (or difficulty) in
the areas of reading, writing skills, and matheoaibility. In most cases,
underachievement is associated with negative catinos such as laziness or
stupidity. This characterization was very promini@ the concerns of the
respondents. Respondents who were diagnosedeairigmage talked about
experiences with skeptical teachers who questitimeid diagnosis and made

comments about “just trying harder” in class. ndiuals who were newly diagnosed
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with a learning disability worried about failing toof college or that their previous
success was somehow “fake.”

The negative characteristics of learning disaegdiinclude low achievement,
problems with developing social skills and relasibips, and low self-esteem. Being
learning disabled is a condition that puts childred young adults at risk. Such
labeling can lead to further problems in educatise#tings (Bowditch 1993; Kelly
1982). For many years, researchers have discasgesisible link between learning
disabilities and juvenile delinquency.

There are many negative stereotypes of persohsl@dtning disabilities.

One stereotype of students with LD is that they'lazy.”

The learning disabled individual is a paradox, d@some things very well

and others poorly. He has an average or abovegeeéntelligence. He is not

retarded, with a below-average 1Q. He has no ebbéz differences from
anyone else, and that is why learning disabilti@ge so often been called the
hidden handicap. Yet he is often ridiculed fonts he cannot do. For him,

as my assistant once said, “Lazy is a four-letterd.” (p 3)

Lazy is one of the most common stereotypes of siigdeith learning disabilities.
Other stereotypes that threaten the identity afestts with learning disabilities
include the questioning of the reality of the cqutoaf learning disabilities or
criticisms of the accommodations for students Watrning disabilities (Coles 1987,
Rao 2000; Christenson, Gerber and Everhart 1986).

In contrast to the negative impact of learningtikties on an individual,
others have pointed out positive aspects with lagrdisabilities (Riddick 2000).
Positive role models and speakers are commonlytgubiout in the literature of

learning disabilities. Many successful people ttréetir dyslexia as the reason for

their achievements. Also, advocates for the iegrdisabled prefer to describe
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dyslexia and other specific learning disabilitisgd#ferences in learning styles rather
than disability. Many of the respondents discddsaw their disability was an
“obstacle” rather than a more serious problem. Sigeificance of defining their
experiences as an obstacle was that their goalgtardsts were going to be met.

Their LD was not going to prevent them from doinigatvthey wanted to do.

The Competent Other

In the symbolic interactionist tradition, the selfa central concept. The self
emerges in a process of interaction with the oflkrad 1934). Individuals see their
self as the reflection of how they think that othsee them (Cooley 1922).
Individuals with dyslexia can make spontaneous ulsige, uncontrollable outbursts
or lapses in performance. The “me” is the indinalks reflection of these actions and
images.

Learning disabilities are characterized by the [@ois in academic
performance. Individuals with LD notice how they different from others by the
mistakes they make in their performance. | vafer to the non-LD person in the
interaction as the competent other (Scott 2008he competent other is the person
who is able to perform literary tasks without amgldems and is the standard by
which the person with LD compares him or herself 1o situations with the
competent other, the person realizes his or habdiy. Mistakes in performance
are called out by the competent other. Althoughany situations, mistakes in

performance are overlooked by other members ogpénfarmance team to keep the
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action going. Mistakes in reading, writing, math speaking are pointed out and
become a source of embarrassment for an individual.

Emotionally | crumbled at every failure. Tryingread in front of the
calss was excruciatingly embarrassing. Being tetite blackboard to write
out my words was a death experience. What senserti | had, or any
respect from my schoolmates was destroyed ovepa@dagain. To stood
out in the classroom as the isolated and designditatd (Schmitt 1994: 19)
In this section, | will describe the social intdrans between the individual

with LD and the competent other. The competemeiofScott 2004) is the
generalized image of fellow actors as being abkutessfully perform literary tasks
without mistakes. The concept of the “competehestis borrowed from Scott’s
(2004) work on social interaction between the sy @on-shy social actors. In
social interactions, the shy individual imaginesifiierself as socially inept from the
perspective of a person who is well-equipped faraaonteraction.

For individuals with learning disabilities the smanteraction with others
brings out the sense of being different. In socigractions, individuals
communicate with one another through the use @fuage and gestures. Mistakes
in performance call attention to one’s learningdity. Any individual who
violates performance norms risks the possibilithetoming labeled deviant.
Individuals who violate emotion rules run the refibeing labeled mentally ill
(Thotis 1985). Persons who violate the normsastial social intercourse run the
risk of being labeled shy (Scott 2004). Stuttexéotate the norms of speaking.
Although individuals are allowed some leeway inittiperformance in most

situations, frequent violations of performance n®mmay result in stigmatization —

being labeled as not very intelligent. The natfrthe violation can lead to

56



stigmatization. If one fails to perform a litera@agk that is regarded as relatively
simple, such as the misspelling of a frequenthduserd or a mistake in simple

arithmetic, he or she also runs the risk of negat@actions from others. Another
way a violation in performance norms can lead ignsatization is if the mistake is
glaringly obvious to other people. For exampleglsaused words or punctuation

may not alert others to a problem, but mistakirngiit’ for “there” can.

Identity Dilemmas and Tensions of CollegeLife

Identity dilemmas are problems in which an indiads preferred identity is
challenged by negative or threatening identities #re increasingly taking over his
or her life. Identity dilemmas result from thedasf valued attributes, social roles,
physical decline, or problematic situations. @mez (1994) conceptualizes identity
dilemmas of chronically ill men in a set of oppa@sit: risky activity versus forced
passivity; independence versus dependence; dominatirsus subordination.
Individuals faced with identity dilemmas are faseith trying to preserve or
recapture what they feel their true self to beaknawledging their new identity.

One of the components of a college student’s ijeistage. When an
individual achieves a certain age they are expdotéa able to do basic tasks.
Minor problems with spelling or reading can becauarces of stigmatization when
linked to a person’s age. Mistakes made by younigren can be explained away as
the product of inexperience, but when they happemytoung adult the problems lead

to embarrassment.
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| think I learned to spell my middle name probablyen | was seventeen or
eighteen. | finally got that one down. And thatist a little embarrassing.
You know, when there are simple tasks. You knaagidmultiplication
tables. When you don’t know that by the time yoaitaventy-two and
everyone else does pretty much, yeah it's a Etdarrassing. (sophomore
social work)
Learning basic skills, mechanics, or the propegas# a word later than other
students is one of the identity dilemmas for stislenith LD. One assumes that an
adult will know how to spell his or her name with@my trouble. Another
respondent reported how his dyslexia affected hiradying, “It's so bad. | learned
how to use a semicolon just recently.” The agehich one is able to master a skill
becomes a way to evaluate one’s self as a pelGaoss and Stone (1964) list a
number of sources that conflict with one’s soctd¢that create embarrassment.
Individuals with LD exhibit what Gross and Ston@64) refer to as an inappropriate
identity and a disturbance in the assumptionsahmrson makes about the other in
situations. For some of the respondents the lebtity was a source of
embarrassment, but the mistakes in grammar, speflimd math were a source of
embarrassment in that it disturbed the assumptl@tsone has for college students.
For college students, a learning disability cambedentity that challenges
other more valued identities. As college studehis person is in a transitional
period of life creating a number of tensions fa thdividual (Holmstrom, Karp, and
Gray 2002). One of the goals of college students make the transition into
adulthood. This means that individuals becomepeddent and more individualistic.
College students also have to have the appeardmoenpetence and self-confidence.

Self-confidence in one’s ability is valued overeagopn who seems timid or unsure of

him or herself. These are valued attributesstudent identity.

58



Having a learning disability can be a barrier aisguption in this identity
formation. Students with LD are reported to hibweer self-esteem, shyness, and
other psycho-social problems that challenge thegémdentity of college students.
The problems associated with learning disabiliéiesa threat to the preferred identity
that college students attempt to achieve and ceea#t of identity dilemmas for the
individual. The identity dilemmas for studentgwiLD include the following
oppositions: competent versus mistakes; self-denfte versus self-doubt in one’s
ability. Holmstrom, Karp, and Gray (2002) pointaa that there are a number of
tensions that college students grapple with irrttnensition in college. One is the
transition of place in which the individual seekdbecome more mobile. Another
tension is one of management of everyday living/lich the individual transforms
from being managed to becoming a managing selie fihal tension is between
dependence versus attached individuation.

One of the dilemmas facing students with learniisglailities is whether or
not to use accommodations. Accommodations areageaseful for many of the
respondents, but there are some situations in wheelaccommodations are seen as
not necessary and many of the respondents forgo. theBut the use of
accommodations is pushed by the parents in colleggust in elementary and high
school.

My mom was always the make sure you get it. | mgan have something

on paper. Get it because you can use it. | méam@n advantage in a way

that you can use it. But then my dad | alwaysdadli&bout it to him. “Dad I'm

not using it. | am using it less.” | don’t need# much. And | mentioned it

to my mom but she, at the beginning of the semesieralways says, “As

soon as you realize you need it, mention it. Beealos't wait. The longer
you wait it just becomes more of a problem.” Bthihk as time goes on, |
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am always more willing to say to my dad, “I am @gsinless.” (anthropology
sophomore)

For the anthropology student quoted above, she &ikut the tension between being
managed by parents and independence. In thigltaseother is the main advocate
of the accommodations and the LD label.

Another identity dilemma for individuals with LD the experience of being
placed in both “special education” and “gifted™bonors” classes simultaneously.

| know the classes | don’t enjoy: math and thiligs that. And science are
definitely related to the disability. | have sochurouble not in necessarily
understanding but in proving that | understandmiactually really good at
math when | can get the equation straight. | carkwhrough it in my head.
No problem. Get it done. Same with science. hdlam usually really
good at it if | have an editor. | was actually.. eaof the things was | was in
honors English in high school even though my diggbieally, really affected
it. Actually I started in remedial English and Hadght to get out of there.
And went straight from remedial to honors. Andttvas just kind of fun for
me. (social work sophomore)

Another respondent in broadcast journalism talkesliaihis early childhood
experiences with being diagnosed as both learnsapted and gifted. His problem
was that he preferred the latter label alone.

If you scored highly, you would continue to takstgeto get into the gifted
program. And so, | think would been tested in selcgrade. Scored high in
some parts and low on some parts. That's kincdoof that went. Diverge
from there. The public school district the giff@egram is called Triple E.
They also have a program that was Triple T which fea gifted students
with LD. There are probably twenty to thirty dists at the time. Maybe
forty. That's what | did starting | believe in tdiand fourth grade was that
program.

| was sent to the program. Actually the giftedteethe public schools (???7?).
Went there | believe a year and a half. There wenge of my friends did the
normal gifted program which met on a Wednesday.alhday thing |

believe. This was a Friday afternoon program thpld T program. | was
kind of (??7?) elementary school even didn’'t wartedifferent. And so |
lobbied to get into the only and | did switch te {{????) in the fourth grade
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and did the gifted only section the Triple E sattigunior in broadcast
journalism)

In each of the cases, the students themselvese#ie labeling and placement in
the remedial or the program for the learning diedbl Both claimed to have worked
to get their parents into getting them placed inendesirable programs. The “Ugly
Duckling” aspect of learning disabilities is a dowaunt theme in the stories of
individuals with LD. The Ugly Duckling is a stolbyy Hans Christian Anderson in
which an ugly duckling emerges into a beautiful swarhis metaphor applies to
persons with LD in that their earlier struggleshwigarning are transformed into
highly valued traits. In the literature on LD, myafamous historical figures are used
as examples of persons who struggled with learagghildren but then became great
thinkers. Albert Einstein and Winston Churchik awo examples that are frequently
used.

Standardized tests are another way in which stadeith LD can be
confronted with an identity dilemma. The vast migyoof college students take the
SAT or the ACT as part of the admission process.

And this is the thing that always confused me. i&ally bad at math. | mean

| can do it. But the amount of effort proportiom&d the outcome is small.

That’'s why | always do bad in math. | mean | jusgtk the GRE and was the

worst section. | got terrible, terrible score. &l yeah and | guess that’'s

what it really comes down to math and grammar.elok the ACT | got a 19

on the grammar section compared to a 31 in sciemé&soning and 34 in

social and stuff. Yeah. (sociology senior)

Conditions beyond one’s control can have a pradlaompact on one’s identity

Charmez (1994) examines how chronic illness in thesatens their gender identity

by introducing a set of dilemmas. These “idendifgmmas” emerge from the loss of
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valued attributes and social roles associated mathg male. Scott (2004) also
explores the dilemmas faced by shy persons in lsotéactions. Shy persons want
to engage in social interaction but fear appeaso@ally incompetent in the eyes of
others. A learning disability presents a similetr & dilemmas for individuals.

For a college student with a learning disabiléty,identity dilemma comes
from the social expectation that a college stuth@stthe ability and the achievement
necessary to be in college but frequently failpgdorm according to that
expectation. Although individuals with LD talk aligpassing as normal in many
interactions with other people, there are timesmiiaéking to others creates
problems. Most of the problems interacting withess come from the mistakes
made in the performance of competence norms. Soaidems also arise in the
everyday conversations that do not go as smoothbna would like. The following
passage is from an e-mail that one the respondentsafter an interview. The
spelling and typos are in the original text.

In conversations (and papers) | often leave oubmamt concepts or details,

sometimes to the extent that | say things thatsttseem to be out of the blue.

Like | may be talking to a friend about cloningo@ing might make me think

of sheep. which might make me think of scilencéheflambs and I'll say

something like "Anthony hopkins was really goodhat movie." (this
tthought process is usually very fast) Its not llguhat drastic. More often

I'll say something relevant to the situation likeight say "....and if that

happens, it could present serious health risksiomt explaing what "that" is.
(e-mail follow up from a social work sophomore)

R: There are sometimes | would be talking. | ammmally a pretty good
communicator and sometimes | will be talking anst pandom gibberish will
come out. And people will “what?” Yeah. And | &l told when | am
driving down the road and | am looking a billboartt say it out loud. And
the person next to me says that’s not what it §ggditical science
sophomore)
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Talk was not viewed as a problem by most of thpaedents and was cited as a way
to avoid stigmatization. But at other times thalk can be viewed as problematic
especially when one mispronounces a word or sayetong that is “out of the

blue.” Seeing words or letters that are not tleerédrawing connections that appear to
be non seqintor are one of the ways in which irtiigls with LD experience
problems and they become a source of embarrassment.

Even though individuals with LD experience probseduring talk, it is the
problems with reading and writing that create peotd in their interactions with
other people.

Some of the friends that | have on campus whenfirgymet me. You

know. | got the “I don’t see anything wrong.” lmbsee it. Until they started

working like in group papers. You know how irflege you always get a lot

of group work. Once | started work in groups derfzeople, you know, |
would work with a group. And the first time | twah anything that hadn’t
been proofread, they got it right then and the@abse they are like what is
this Martian we are getting from you. There’sdetttransposed all over the
place. And I'm like yeah. You know. And so theayd so with friends and
yeah | would get that a lot when | first met theBut after they worked with
me a while, some of them have known me long endligtthey can kind of
translate what | am writing. So it's okay. (sdeierk senior)
In the case above, the respondent talks about leovdéntity as a college student
comes under threat when her writing difficulties an display. She does not
experience problems with her speaking ability.is livhen her writing does not match
the image others have of her that her LD identingryes.

One of the ways in which an individual’s learningability is disclosed to

others is through the notification about his or learning accommodations. At both

sites, notification was done by having the studemtd a letter of reference to the

instructor. This happens at the beginning ofstimester. But sometimes the student
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waits until a test or a major assignment approachBsis process is typically
regarded as routine for both the student and steuctor. Sometimes the situation
becomes problematic as illustrated below:

The extent of that is that you get letters fromdisability services to give to
the professors that | will be filling out theserfts to take tests. Most
professors | have encountered have seen this bedeeebeen here long
enough to have these forms. There is not a lobo¥ersation about that.
Last semester, | had an English professor. Itavamjor authors class--
Langston Hughes, Mark Twain, Douglas. “What is?hl don’t understand.
You are one of my best students?” Yeah. Againkmaw it doesn’t mean |
can’t do the work. It just means | probably pubtamore effort into than the
rest of your students do. So yeah, | probably &m.that was hard for him to
understand. Once | explained you know during regtikkes more time for
me. Clarity of thought | don’t know the exact werdused. “You are doing
all right.” Good. You know, “You are one of mytter students” Okay.
Still good. But I think he hadn’t encounter thagatder like that.

(journalism sophomore)

For this respondent the encounter is marked bynsteuctor’'s image of him
as “one of his best students” being questioneddiygilearning disabled. In the end
the student had to describe symptoms of his disahil the instructor.

Although persons with LD face people who do ndiiyfunderstand what
being dyslexic is like, sometimes they encountdividuals with an understanding of
dyslexia. Usually, these persons have relativetose friends with a learning
disability, and so they are more sympathetic tarnkévidual’s problems. Goffman’s
concept of the “wise” person is exemplified in thesscription below:

| don't like being dishonest (whispers). | haveeal hard time with it. You

know. | was actually caught once by an employat thvas applying for a

job. And it was the only time in my life that thesent ahead and gave me the

job when they found out because my resume washq@rsible. | hadn’t been
able to get it to anybody to look at it. And itswaally bad. But this

particular man really understood because he hadtsath who had a learning

disability that was more severe than mine. So ha&t wkead and gave me the
job. And in fact he was the one that encouragedont@ke my first college
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class. (social work senior)
She was able to find a job with a dentist who waswWedgeable about dyslexia and
was willing to help her out with a job. The “wiss@so gave her the encouragement
to attend college.

And my professor after all was said and done wkas TWhy weren’t
you prepared? Your arguments were there but ydnitdlush them out very
well. And you weren’t ready with anything else.hWs that?” And I'm like,
“It takes me a long time to write stuff. And | wasly given this at the last
minute. And that’'s why | could send it to you lepto’clock at night because
it takes me longer than two hours to write someghiAnd if that’s the case,
you are not going to get it that night. In whicase, I'm sorry you are not
going to see it. But | showed up early so thafptecould see it. At the same
time | stayed there late, not that | could figungfsout and | had it, | just
wasn’t given any notice other than. You like gavelve hours notice and
said come up with something. This is what | capevith. I'm sorry it
wasn’t up to your expectations.” She’s like, “Wikythat? Aren’t you
together?” I'm like, “Well, | have a learning disility, thank you very
much.” At which point she’s, everyone’s like oAnd there everything gets
awkward. And she’s like, “Well, 'm sorry.” It gt what it is. It's just that.
You have to give more time if you want better praiduAnd expecting to be
able to just whip something up. Because | am regjima Maybe some people
are, and you worked with those people and you gpea these things. I'm
not that person. And | cannot be. So we needneecup with an alternate
plan. At this point we got into a lengthy discussabout what sort of
alternatives are there. How do you go about dthigp Because my kids all
have ADD. And all have learning disabilities. e came up tried and true
plans for how to deal with this. So she was readlger to help. The problem
was that it didn’t matter. It was just one of tpgrwhere all | am say is |
know, | have planned. | could have adapt. | cotildave gotten this far in
life if it had not been the fact that | had somd sb basic strategy for getting
myself through this. You just have to understand ot think that | am the
magic leprechaun that cleans everything up in tite €Second year law
student)

Academic life is filled with situations in whichehndividual’s self concept
comes into account. It is either confirmed in aifpee way or it is subject to
disrepute. Albas and Albas (1984) focus on tareas an intense moment in the

student career in which much attention and enargydaced. The exam is a
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significant movement in which the student’s serfsdentity as a student and as a
performer in a social role is judged as failur@@uccess. The exam situation
becomes a focus for students in their organizaifdheir everyday activity. Even
students who do not actively participate in classr@ctivity see the exam as an
important event and show up to take it.

Although the exam is a significant occasion inghelent’s career, one’s
academic career is also marked by other typesa#sians as well. These events can
be seen in the same light as the examination psoc&ch activities as the
completion, submission, and return of writing asmgnts, or the oral participation in
a classroom discussion can have the same impat ordividual’s sense of his or
her success or failure as a college student. Stsdan employ the same coping
strategies to deal with the academic events cdotheinstrumental and expressive.
Instrumental strategies are ones that are useeidiondth the immediate tasks that
one faces in a situation. Tasks such as writipgger or reading a textbook
frequently require a method that the person hagd usthe past and has deemed it
successful. The other set of strategies thaviddals use are related to the
protection of their identity. These strategies @sed in situations in which the
individual is threatened with stigmatization.

For students with learning disabilities these stmas have a number of
possible threats to their self-concept. Studentscademic situations use various
ways to cope with these threats to their self-cphcelhese strategies are discussed

further in chapters 4 and 6.
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The interactions between individuals with LD ahdit peers, teachers, and
parents have significantly affected the way thexpee themselves. Many
individuals with LD face difficulty dealing with thnegative social identity of
learning disabilities that people hold. Diffitak also arise when individuals with
LD compare themselves to others.

When comparing themselves to other students, rafthe respondents spoke
about the amount of time it took them to complesks. The respondents reported
that they had to spend a lot more time to writ@jpgp, to read a book, or to take a test
compared to students without LD:

| think because there is just no point. Becaussolkkfrom other people the

amount of time that | put into studying is usudliy times what other people

put in. And | mean that is for me just a fact jixetn living with different
people in college and whatnot. So | mean it'sebhml think a test can only
tell so much of what the professor is asking comgao how much time you
put into doing it. A grade can only tell so muctyaay. (history junior)
The respondent above claimed that he studied @adeng as other students. The
amount of time that an individual spends on stuglyinwriting is usually a way to
evaluate them as a student. Spending long budying is a characteristic of hard
working students or cutthroat students (Conrad L9886 the other hand, individuals
who can read or write quickly are associated wéimg highly intelligent. Most of
the respondents compared themselves to the “avesagient. They did not spend
all their time studying. They pointed out howythmeade time for leisure and
extracurricular activities. It was only in termisspecific activities, especially

writing and test-taking, that respondents saw tledwes as different from other

students.
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One of the aspects with learning disabilitiesagvht affects the social
relationships among peers. In many cases childigmlearning disabilities face
severe stigmatization because of their disabilAg.adults many individuals with LD
recall their experiences in childhood as traumatiMost of the respondents did not
see their learning disability as a stigmatizingditan in the same way that other
conditions are stigmatizing such as a criminal reao a life threatening disease.
The issue of learning disabilities does not coma part of social interaction as much
as a more visible condition. Instead learningbiigies are a minor stigma. Even
though it is a minor stigma, there are still probdethat surface during social
interactions that threaten the identity of indivatégiwith LD.

In another case, a student reported the difficoiitgerforming a learning activity in a
math class.

But | certainly avoid situations where | have toadty kind of math. |
usually refer back to... this is like, I'm like reglike this very deep my math
issues. It goes back to I think third grade whenteacher had a... put our
name on a little space ship and she put them abbpiwf the classroom. And
there’s was like each planet was one like one, tinrege, four, five. And
when we did these math tests, there were thesd timutiplication tests, and
you do everything times one. Like every number waes times one, two
times one, blah, blah, blah. And you finish a# tests and you get to move
on to the next planet. And so in front of the s|di&ke every time you had a
test, like the next day you get move forward. Amdded up getting to fives,
Like five times five, blah, blah, blah. When | himddo six times. Six times
two. Blah, blah, blah. | never got past. | newent to six. | was always
stuck at five. So and like everybody went throtiygh whole thing. And my
little space ship was still stuck on like..... | dokhow, and | was like, “I
don’t get why you would do this?” Like even whewds in fifth grade or
third grade, | was like that’s rude. Nobody wamtéear.... | mean | look at it
now and it’s like, “ You can't post people’s gradegournalism senior)
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The everyday interactions are more difficult to $ome of the respondents to
recognize. Some of the respondents, at firstyadithat their LD was “no big deal”

or that they really don’t see themselves as beiggatized.

But like | said earlier people don’t know if | haaedisability unless | tell
them. But sometimes once people find out | fé@ they treat me differently.
Like sometimes if somebody like knows that somesinigouble read or like

| have trouble paying attention or something likatt | feel like they really
slow down for me. And | don’t need that. | donded somebody to slow
down unless | like, “Hey can you repeat that.t’'s usually just because |
wasn't listening not because I'm not capable ofarsthnding what they are
saying. And so | kind of identify with them a ligtbit on that level because |
do know what it is like to be treated a little ditferently because you have a
disability. So I try to not treat them like thegve a disability. You know, |
try to not be like “Oh, you can’t see. Let me tistfor you.” You know.
Because | don’'t want anybody feel uncomfortabkecéndary education
sophomore)

Writing is one of the ways in which individualsegent themselves. In many
ways one’s written work is an extension of onel§ @ed people gain an impression
of the individual through their written work. Fodividuals with learning
disabilities, especially dyslexia and dysgraphigtimg can be the moment in which
their disability is disclosed to others.

That’s going to take a lot of revision which | cadb. | have to get someone
else to do. | will usually... you know... | will sentdto my sister because she
is an editor. | like to let people read my writingeless it's a very final one
cause.. | just feel like all... | don’t they'll loakt me like “What are you
thinking” cause it makes no sense when | firstavrilt rambles in areas. It
just doesn’t flow. And then | will read it myselfThe first thing is I'll type
and read it myself. And it makes no sense andé @ re-word it. And it
takes hours to re-word it. Then | will finally jusake the (???) And I still
won’t show anybody until the final product. And yba until | get a grade
cause | just feel so.... Like it makes sense. Hyemes. And when people
that ask me questions like “What are you talkingwlhere?” | can answer it.
And then | realize you have to write it. | dontiderstand that people don’t
automatically assume certain things. (anthropokaphomore)
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Poor writing is often interpreted by the otheoag’s lack of intelligence, lack
of effort, or carelessness. The social role efdther will influence the sanctions of
writing mistakes.

Writing papers is just really hard a lot of timd3l be like on a third draft of

a paper and then the teacher will say it's reatlgdjbut it seems like it's a

first draft. So like | have an editor. | usualjgt praise for content. But

technique is... or grammar what not just not.
In this situation the commentary by the teachesstjoes the effort put forth by the
student. The work appears to the other as adiest even though the student
revised the paper. This quote also reflecteperiences of other respondents
when it comes to writing papers.

For students with LD, large writing projects forucsework is one of the
sources of anxiety. Informal types of writing ateo seen as problematic as well.
In the quote below is an example of the problentk wmiformal everyday writing to
friends. An anthropology sophomore describedtoeible with spelling.

R: Ilove to write little notes to people. Buwill go over and over. Like |
will spend a few time and even when | am finallydad still think | might....

Like the last two cards | made for my boyfriengpklled major words wrong.

And | am just like... | don’t understand... Like spellgatenine’s Day

instead of Valentine’s Day. Didn’'t know that... Wheam making a card |

really want to...Because | make them a lot. And dah’'t even catchit. I'm

like I'll read the card | made. It had two majottwo words out of the whole

sentence and made it no sense and | spelled aceorgletely wrong. And |

was trying to use a ... | had in the note just liksaging or something. And

the saying was off by a word. Just so many thimge wrong. And he was

just like, “Oh, it happens.” And | do it all therte. (anthropology sophomore)
In contemporary society, interaction between irdlals is increasingly becoming

mediated through the pervasiveness of e-mails,rdoats, and the Internet. For

individuals with LD, these forms of communicatioregent a number of problems.
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In the age of the Internet written communicationws at a rapid pace. An
individual can shoot off an e-mail with little tingpent on proofing or editing. Not

being able to correct mistakes leaves one opetigimatization.

Relationshipswith Peers

One of the aspects of learning disabilities is ioaifects the social
relationships among peers. In many cases childimlearning disabilities face
severe stigmatization because of their disabil&g. adults many individuals with LD
recall their experiences in childhood as traumatiMost of the respondents did not
see their learning disability as a stigmatizingditon in the same way that other
conditions are stigmatizing such as a criminal reéav a life threatening disease.
The issue of learning disabilities does not becarpart of social interaction as much
a more visible conditions. Instead learning digigs are a minor stigma. Even
though it is a minor stigma, there are still probdethat surface during social
interactions that threaten the identity of indivaékiwith LD.

In the example below the respondent reported thdiad a hard time relating
to students because of the differences in inteltgeand social ability.

So that’s kind of the difficulties | face. Whemwas younger had a hard time

relating to other students. Other people my agengver we did... Because

on the one hand intellectually | was on a far défe level than on the other

hand socially | was on —you know- a level of ingpmte. The klutz of the

class if you will. So that was a rather isolatexgerience. | guess that’s

enough background information. (political scienenier)
For this student, his disability affected far mtivan academic tasks. His disability

also affected his social interactions with his peeHis case was one of the more

severe cases of learning disabilities in that he also affected by depression.
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Difficulty in forming social relationships is oné the characteristics of learning
disabilities. The respondent above had severdli@nos with relationships with both
peers and teachers. He was also coping with geipreat the time of the interview,
having to struggle with writing a term paper foelass.

Like | said before, it use to effect how | inteatiwith people but that was
because | thought | was really stupid. | meardhiiever feel like that in
high school. But then when... how | was doing inegé really affected my
self-esteem. But now | am.... It doesn’t really affme anymore now that |
got to see my assessment. My little sister, stie’deven want to see her
assessment because she was kind of afraid whatlit She has a reading a
problem and so that.... A disability like that ishirk very different than what
| have. Like that can affect her for a really Idige. She has a really hard
time reading something and then understanding shmjust read. And so for
that... that's going... | mean you have to read youolehife. You are going
to be reading all the time. And to have to... yoownLike that piece of
paper that | just signed, to have to read. If lgad to do something like for
work. “Oh, sign this.” And you have to read itemand over again because
you don’t understand. (marketing junior)

In the case below one respondent discussed theutlify they encounter with
teachers and their perceptions regarding studeatiidw. Many of the individuals
feel that they are perceived as lazy or tryingegbspmething that they do not deserve
because of their disability.

The thing of it was | didn’t know who | was fronké my physical appearance
and my tests. And so when | was like, “I'm herddlk to you about my
test.” He was like, “Oh, Okay.. Who are you?”ndA'm like, “I'm

. What ever.” And he was like, “You're ?” And | was
like, “Yeah.” And he was like, “Oh, yeah. Weenkto talk.” You know.
So | think that he was shocked to know that someglloat goes to class
everyday and takes all the notes in class andaakksof questions was
someone that had pages ripped out of her blue dodKkike have 5% on the
test.” I don’t know. | shouldn’t really blame hifor it because it was a really
bizarre situation for him. But yeah, he didn’t egpfrom me... | mean
because | think that the disability thing that Inew about you know being
associated with the person in that test... He prigbt&tpected some kind of
like issue. You know. But related more to myatility but... 1 don’t
know. He probably had some kind of preconceivetl ive way he
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approached me on it. | mean not serious like mpesple. (journalism
senior)

The everyday interactions are more difficult fomsoof the respondents to recognize.
Some of the respondents at first claimed thatnbi®ig deal or that they really don’t
see themselves as being stigmatized. Howeverwilego on to describe instances
in which they experience the stigmatizing effedtthe labeling of learning

disabilities.

But like | said earlier people don’t know if | haaedisability unless | tell
them. But sometimes once people find out | fé@ they treat me differently.
Like sometimes if somebody like knows that somesimigouble read or like

| have trouble paying attention or something likatt | feel like they really
slow down for me. And I don’'t need that. | donded somebody to slow
down unless | like, “Hey can you repeat that.t’'s Usually just because |
wasn't listening not because I’'m not capable ofarsthnding what they are
saying. And so | kind of identify with them a ligtbit on that level because |
do know what it is like to be treated a little ditferently because you have a
disability. So I try to not treat them like thegve a disability. You know, |
try to not be like “Oh, you can't see. Let me Hstfor you.” You know.
Because | don’'t want anybody to feel uncomfortalfgecondary education
freshman)

In the case above, the respondent describes how wfeemation about her learning
problems is known others will treat her differentlyWhen people interact with a
person with a disability, they come into the sitortuncertain about the rules of
interaction and may tend to rely on stereotypicages of the disabled (Scott 1969).

Individuals speak slowly to people with LD basedtloa stereotype that individuals

are slow learners or unable to compreherghe also points out that this treatment is

2 When going through the institutional review brgmdcess, one of the responses to the letter of
confidentiality if | had any plans to read the farto the perspective participants since they were
learning disabled.
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similar to the experiences of people with physdiaabilities. The message the act
sends is that the person is incapable and neddkdmn a dependency role in social
interaction.

Studying with other students is a common way eppring for tests in
college. Before an exam students attempt to dibnetest items up to the last
minute. For many students with learning disaleditthe amount of effort put into
studying compared to others is a way to recogiaethere is a problem.

Than the average? | think it depends on the stud&ut | know young

women in my class that get grades as good as mohéhay type theirs at

midnight the night before. You know and they dwefi | can’t do it. | just
can’t | have to type it early. And | have to takelow and see what | am
doing. And | have to make sure that it is presgbesomebody who can read
before it gets to the professor. (social work sgni
Respondents who were diagnosed in college repadiding the different outcomes
between themselves and their peers. One resporgpeEnted studying and helping
other students study for exams but ended up wibvar score on exams. This
situation made the respondent question her alilitynegatively affected her self-
esteem as well.

Even when a student with LD has special talentssarengths as a student,
difficulties in other subjects or with basic skidee still negatively affected their
identity as college students. In the quote bebatudent with problems in math
discusses how her strengths in art are overlookele Wwer problems in math are
noticed by other students.

And it’s like | can get an A in a drawing class lwito formal experience or

just... You know it’s like I'm just naturally gooat this. It's just something

that comes to me. It's like if | can see it, | @law it. And then | see people
in the class that thought that they were in a #barts class and they were
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taking it to get an A. And just look at their gtahd I'm just like, “This is
really bad.” 1 mean it’s like | didn’t judge thefaor it. Whereas for me, it’s
like people find out that | couldn’t pass Math 5d®h my God, Katy. That's
so easy.” (???) math to do. It's the basic mathshould be able to do it.
You know | justify it to myself. And again ..o tme it is you are just good at
some things, you are not good at other things.dgdng senior)
While doing poorly in an elective liberal arts dafes not question one’s ability,
problems in a basic math or English writing coussa basis for others to stigmatize a

person.

L earning Disabilities and Family

One of the resources that young children haveaistttey have a parent
advocating for them at the elementary and highaldiewel. In college the role of
the parent can be reduced; however, many parelhtalst an active role in making
sure that their child gets all the accommodatiansihshe needs in college. Parents
are also active in ensuring that their childrentakéng attention deficit medication.
In the quote below a specialist who works with stud with disabilities discusses
view students have problems with parents overgbed of medication. It should be
noted that the respondent is opposed to the cdspEnsing of medication to deal
with the attention deficit problems when behavianérventions can be used.

And you know a lot of these kids complain that theye these drugs. But

they take them because their parents tell themhhbeg to take them. I've

had student tell me that. “I don'’t like the waystdrug makes me feel. It

frgzr?s me feel icky. It makes me feel... | don't like way it makes me

Well then | say, “Well then don't take it.”

“Oh my mom.”
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| say, “Well you need to tell your mom about thisy®u can go to the doctor
and they need to try to take you off these drugs.”

“My mom, tells me that she knows when | take themat.”

“Look | am not telling you to go behind your monitack and not take them.

| am telling you that you need to be honest witbrymom and tell her you
feel awful on these drugs.” And mom is not goiagvant to be on a drug that
you feel like this on.”

“Well, you don’t know my mom.” (Learning disaltilispecialist)
In this quote the learning disability specialisscebes a typical conversation with a
student with ADD about problems with medicatio@ne of the identity tensions
among college students is the transformation fremdmanaged by parents to
managing the self. Making decisions about mettinas one of the tensions
between parents and young adults. Decisions atloerh and how much medication
was one of the steps toward the managing selhforéspondents taking medication.

Many of the respondents in this study claimed thay had other family
members with LD.

You have people who know you. And I think that.t isigood to have people
who know you around during when you have sometthikegthis because then
you are not questioned all the time. Once youtgrit people don’t question
you any more and you move beyond it. In high sthtunk... it was

trouble. But | had teachers that worked... | haveags worked with my
teachers. Once | realized the second that | sestkthing. Just go in there.
Just talk to them. Because they didn’'t care. Thggin, all had my brother
because you are in a small school and so thergéarelon’t have the option
of having.... You have basically one history teach®&nd so he’s had my
brother before. So he knows what dyslexia isknttw who you are. You are
his sister.” | can deal with this. It has alregbne through. It wasn't like |
was in a large school with five history teachefsd then you have to get two
of them together, talk to each other, find out wkahis all about. Or maybe
they have had a large number. But they put ushegsometimes. Again
people putting us together. (anthropology sophoinore

The respondent above talked about how her old¢hérevas also dyslexic.
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Family members also play an important aspecterptiocess in the labeling
process. In the quote below, a respondent tadkedt how his brother was
diagnosed with dyslexia. When he started disptagimilar problems in school, it
led his mother to get him tested.

Uh... some testing person did it. Because my didether was
diagnosed with dyslexia and he was diagnosed inlleischool | do believe.
There’s an eight year difference. So when my nratleéiced the same kind
of symptoms-wise. | had a hard time | guess comgavords like the
number one and the word one and | can’t corretedwo whatsoever. |
guess that’s what gave her the warning. Or madbéédaware that they might
something to this with me. (biology senior)

Other respondents talked about how the presenaesibfing with LD tipped off their
parents about the possibility that they might bedDwell. Once a younger sibling
starts showing symptoms of a learning disabiligytlare tested.

Even if there is no history of LD in a family, ethbrothers and sisters are
used as comparisons for ability and achievemehts i§ illustrated in the quote
below:

I mean | remember how many times | was doing alyebhigh
school that it was just bothering. “I don’t geisthAnd | don’t know why |
don't getit. And itis really frustrating to knotlat everybody gets it and you
don’t.” | was just really, really angry. | wasatly upset. Then | would have
another little sister who was just like.... “It's tganot that hard.” And she
will be able to explain it to me. She was like mgm. “l don’t understand
why you don’t understand.” And she was not & \g&od teacher with it.
“You don’t understand why | don’t understand. Té&athy | am angry.” So
there is a lot of emotion behind it then. | ddaiow. | deal with it now. But
it was... (advertising senior)

This respondent’s problems with math became a safrérustration for her when
other people, including her younger sister, wette &bunderstand high school

algebra while she could not. Her problems withhr@ecame more intense because

others could not find a reasonable explanatioritforf others were able to
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understand it, she should be able to as well. diserepancy between intelligence
and achievement that characterizes LD became aesofidiscord in the family.

An important aspect of learning disabilities ie tiole of parents. Parents are
the most important actors in the formation of |@agrdisabilities. For learning
disabilities, mothers play an important role in aclting for accommodations and
assistance for their children in elementary anaseéary school. According to
IDEA, parents are important stakeholders in degdiaw their child is educated. At
the college level the issue becomes a bit more BmpOne of the recent trends in
college life has been the continued involvemerthefparents in aspects of the
children’s academic life. Typically, collegeviewed as a transitional period in
one’s life. As a transitional period collegedsuts are expected to prepare
themselves for the world of work and the expectetiof the professional world.
Some of these expectations include self managentieditviduals are expected to be
self-starters, manage time, and place restricoomsioritize the demands of family,
friends, and personal care.

Liz is a non-traditional student with dyslexia ahggraphia. She is also a
mother of two sons. Her younger son is dysleXis.a mother with dyslexia she
described her personal frustrations with helpingsoa with his reading.

My younger son has the same learning disabilitiesve. And he is working

with a woman... But he is getting much earlier inggtion than | did. And

so | do know how to really encourage him. You kndvecause even a small.

| am very careful to point that even a small imgnoent in any thing.... You

know to keep him working on not so much this gaakehbut on personal
improvement. You know. Not to measure himselbthyers. But to measure
himself by his own achievements and his own effo8e in that way, it's
beneficial because | know it is. You know. Ankhbw the frustrations he

goes through. But it is really hard because whgm tio help him read.
Sometimes that'’s really hard because I'm not dume is seeing it right or |
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am seeing it right or we are both getting it wronpu know what | mean. So
sometimes it is really difficult. Because | don&e the reading program for
him. If I can get out of it, 'm not going to.dbn’t want to have to depend on
it the way that | do. So if there are earlier mémtions that will help him
more, to be more independent. (social work senior)
Other female respondents talked about their cosaggarding parenting.
They worried about passing on their learning diggtip their children. One of the
concerns about having children with LD was basethemotion that learning
disabilities are genetic.
Well yeah. And it's my mother. My mother alwayksel her dad.. you know it
also was a different time. But she did think later. not until did she ever
guestion that her dad couldn’t read. And he wawdder doing anything in
the fact that he was into the arts. And she wadlérhe was dyslexic. And
so | wonder you know is it genes... And like someal&s have shown that
can be a genetic trait. And so | just wonderedsfthis something...
especially since | have a brother. |1 wonder twopbe in one family is kind of
weird but | don’t know if that really does show yoljust don’t want it.. |
don’t even know the more effort for me to put in.l feel bad at some point
that someone is going to be dyslexic. | meangiteat. I'm sure that it is a lot
of frustration. (anthropology sophomore)
Male respondents did not mention parenting assueis their future. When
they spoke about how they thought their LD woul@etfthem in the future, they

focused on how it would affect their work.

Newly Diagnosed with LD

In the research so far, there were five resposdéiat were recently
diagnosed with a learning disability. Three wieraale and two were male. Four
individuals were diagnosed after their first yaacollege. One was diagnosed after

the first year of law school. One of these respotslwas retested in college. In all

79



the cases their diagnosis was prompted by acadarhice that became a crisis.
Academic failure became a crisis because it was ag@ disruption in their previous
experience with schooling as well as their idenitypeing a good and successful
student. The crisis further develops because todliege career is being threatened
because of poor grades in one or several cla§3esy differed from the respondents
who were diagnosed at an early age because they hat trouble with schooling
before and in some cases thrived in honors andnaddaplacement classes. The
students who were diagnosed later claimed thatadetws relatively easy. They did
not have to study too hard yet they still managaodggrades in high school. The
crisis is exasperated by the amount of work ane o into studying compared with
the work of classmates.

The genesis of the crisis is the poor gradedlass. For many respondents a
poor grade is a new experience and one that isasiy minimized or dismissed.
The respondents claimed to be smart, good studemespoor grade is a blow to their
sense of themselves as students. An incidenpobagrade is one that needs an
explanation.

After receiving a poor grade, the students soagtgxplanation as to why.
Going to the instructor or an advisor was the plabere students went to find an
explanation as to why they were failing. This stggs also done because the students
wanted to show that their grade did not make angesé them because they felt like
they knew the material and put in the time studyirlg making the case that
something was wrong, time was a significant isdfia. student spends little or no

time studying, then a poor mark can be understdadatul still regrettable. The

80



respondents claimed that they spent a large anoduimie studying. Usually they
claimed that they study longer and harder thanestisdwho seemed to put in little or
no time at all. In some situations, students ghvunotes with them to show the
instructor. They also explained the informatiorthe instructor in order to show an
understanding of it.  Another way to show thahsthing was wrong was to recall
performances in class such as attendance andipatitn in class discussion.

In the interaction with the instructor, the issdgossible learning disability
comes up. Instructors agree that something is gveord brings up the notion of a
learning disability as possible explanation.

Testing is available on campus. Many of the redpats describe the testing
process itself as an ordeal.

R: I'would say that the teachers. All teachefsi@ecollege wanted to learn
about what you had. Maybe because it was less Bait then when we go
over the syllabus in college. You got that whakckimer. And basically
that is saying... and the teachers know... for somsoreghey don’t even.
Maybe the room, the large size... the idea thatabrsethey don’t want to ask.
And even if they wanted to ask they wouldn’t askawese.... What | have
gotten... | don’t even know what the disclaimer isut ou can’t even ask
guestions. You can only listen to what they revesb. they have no incentive
to even ponder what is it that makes you differd?lus | look like a normal
kid. And I think they get.... There is a lot morermal-looking kids out there
who come out fine. They probably have two peo@eraester who look
completely normal. So they have been dealing thith | mean teachers who
dealt with this. And most of the teachers thaavénhad aren’t new ones. So.
They have been dealing with these normal-lookimig kiho say they have...
A normal conversation is | have.... | normally juayd have dyslexia and |
use the services and | need extended time. Hergjsiece of paper. And
you know just give it to them. They don’t ask qu@ss though. They don’t
ask, “Well, what is it about slipping?” Mainlydbn’t know if it's because
they are in their own field, own research. When gce in a younger state,
when you are in high school or lower, you know shéf you know but you
also are totally absorbed in the one subject thatare as college professors
are. So | think even at the stage, they are stilffaur biology teacher or
English teacher are still very interested in leagrabout this. There is just a
different mind-set somewhere in there that | danw if that piece of paper
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says that they can't ask these questions. Ojjustitcare not too. And you are
just one little student. | think it's more intetieg when | come in and ask
guestions in their field. But they are only.... Base the teacher...

Teachers are a considered a competent other intdraction of students with
learning disabilities. For one reason, the irdtiuis the authority on the subject
matter.

One of the benefits of getting diagnosed wastti@tnedical definition gave
meaning and legitimacy to the individual's expeces. Many of the respondents
were able to describe their diagnosis in exactsesuch as “dyslexia” or “attention
deficit disorder inattentive type.” These labelsyided some relief to the
individual's self-image in terms that they did m@ive a more negative label attached
to their problems. Not all of the respondents adldorough understanding of their
condition. The condition they had was either netl\@efined for them or the
diagnosis was not fully explained to them by a doct

| sort of think that no one can really tell me abibu Not in any sort (???7?)

It's not ADD per se but | could have probably beagnosed as such if | had

shelled out the extra six hundred dollars to yoovkinave that test

specifically. | really didn’t have the moneydo it. It cost me a lot of
money to get the first test done. And so | just ef said oh well. They give
me so much extra time on the test now which is gdbglou want to go back
from what point that | first find out that had soswt of learning disability.

Fourth grade | was having a whole lot of troublschool. And there... it

kind of continued form there. Went in got someibéssts done. And they

were like, “Okay, he’s really smart.” But thereeaections of my brain that
choose not to work. What was it. And the thingashing static. | can't tell
you for a fact that | am always going to be goothet. And | am always
going to be bad at this. When | focus my energgnéion on something, |
can keep it all together. | can keep it all inudsc It's the stuff that falls in the
peripheral that | will...my mind just blanks. (Jobecond year law student)

While many of the respondents gave clear, detaifedmation about their learning

disability, others did not talk about their dis#liin such terms. They did not use
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technical definitions for their disability. Somee not able to describe details about

their diagnosis. They only knew that they wereggd@sed with a learning disability.

Positive Consequences of theLD L abel
Not all labeling can lead to the negative stigaatton of an individual.
Stigma and labeling can be considered in posiguas as well. Getting the
diagnosis of a learning disability can give anwndlial a sense of relief. Having a
formal name for the condition was beneficial in @spect because it discounted
more stigmatizing alternatives.
When | was in high school |, it if finally had ama. Even though it was just,
they just told me. You have a learning disabilifyhat’s all they told me.
Because it was my last semester of high schooky Pt me in an LD class
and just gave me a little extra time to finish noytework. But at least it had
a name and | understood why school was such agstrfgy me. So |
actually responded pretty well because you knoauladt remember in second
and third grade teachers making, literally makieigrences to my having
mental retardation. Because they thought | wastafigmetarded. But they
would give a test orally and | would pass it. Theyuld put the writing stuff
in front of me. | couldn’t read and | couldn’t weiit. But | could remember it
if they said it. | learn orally. Actually it wasrelief. It relieved me to know
it wasn'’t the fact that | could learn. Just thigdrned differently. Yeah |
didn’t have any problem with that. (social work&e)
One of the concerns that individuals with LD exgeztwas that they were “mentally
retarded.” Although they were probably not seriabsut this issue, they did worry
that they lacked the ability to be successful.thinquote above the respondent
expressed how the label of LD was a “relief’ intthaxplained that she was able to
learn. She describes how she is able to leahrehying things said rather than by
looking at a text. The benefit of the label iatth explained that she just “learned

differently.” The label was a means of minimizithg stigma of having academic

problems.
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| wasn't really surprised. | was relieved becaus@s afraid the whole time.

What happens if | go in and | drop four hundredidsuand they tell me, “No,

there is nothing wrong with you. You're just amotd’” And so, | didn’t

know.... It was really cool that it turns out thdtdve something. Because
otherwise I've got no explanation and | am reallgyime not cut out for this.

And | felt a little vindicated when the results @aimack. Ah-ha, | am... you

know. (law student second year)

Many of the respondents who were tested in coltggas in the case above, graduate
school embraced the diagnosis of doctors and psygists. Experiencing trouble
with coursework led some of the respondents totagretheir ability and the choices
they made about attending college or graduate $chdbey described how their
problems led them to question if they were “cutfoutcollege.” An LD diagnosis
gave some relief about their academic abilitiesaad future potential.

It should be noted that sometimes studentsHatttheir LD and the problems
associated with it limited their future aspiration particular, individuals with
aspirations for academic careers thought that tfoats were not possible. Instead
they focused on alternative career or job situatibiat were close to their original
goals. One respondent mentioned that his res@aopbct did not achieve the results
that he hypothesized. As a result he would hawetibe for being a “great teacher
but not much of an academic.” Another respontkkéed about how a career in her
major (anthropology) was unlikely because of itauvyeemphasis on writing.

Another issue with the diagnosis and labeling ofisDow individuals re-
interrupt their past schooling. In another exavhewly diagnosed student with
LD talked about getting the diagnosis of LD and hbexplained the past:

| thought it explained some things at the same tird&in’t. Everything I've

done. | got through undergrad without the helgotithrough everything

else. So I mean on the one hand | want to betalsday yes, that’s right. |
have a learning disability and that's why | gotuykaow, B’s instead of A’s.
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And so on. | never passed a foreign language clasy life. (law student
second year)

In studies of individuals with chronic illness (Cheaz 1991; Sandstrom 1990,
Williams 1984), the diagnosis becomes what Normanigen (1994) calls an
“epiphanic moment.” The epiphanic moment allowes itidividual to reconstruct his
or her past in new more meaningful ways. Forgeswith LD, the diagnosis
becomes a way to understand past difficulties satiooling. In the case above, the
respondent discusses how his LD diagnosis expldinedhe got “B’s instead of

A’s” and his difficulty with passing a foreign langge.

But we never did anything about it until mid-seneegtist because got some
grades back. Was really, really upset, disappdintend just said that’s it

I’'m done. We’'re testing. We’'re figuring this outlad no idea that a learning
disability was going to come as a result of akthi was just looking for an
answer. Really. So came home for a weekend antthig whole battery of
tests. And at the end of it was diagnosed witmieg disability. Did an IQ
test which for me was helpful because for so lyog, know, | was believing

| was stupid. There was something wrong with mecdiise of grades.
Because of achievement. That sort of thing. Buwage that is not the fact.
Everyone else was telling me , “Oh no, no, no, doeivery, very smart.” But
like well the grades don't reflect that. So whatt®ng. So what that
weekend finally answered was that this learninghliligy was that missing
piece. Between my effort and my grade, the resgteess. Was the learning
disability. So my IQ test was in the superior randgf all, it pointed towards a
learning disability. So that said. Found out th&@pt the label” as they call it.
(pre-nursing sophomore)

Her problem with schooling was made difficult besathere was no explanation for
it. The label of learning disability was a relfef her. First it excluded the notion
that she was “stupid” by explaining to her that ligwas “in the superior range.”

Second the diagnosis of learning disability wasnigsing piece, the explanation for

her problems.
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Although most of the focus on the stigma of LD wasts negative
connotations, there was also an acknowledgemetiteobenefits that the LD label
provided for the respondents. Herman and Mi&B() pointed out several positive
consequences for stigma among people with phyar@iimental disabilities. One
positive aspect of labeling is the help that thegeive from others. Sometimes the
help can be in terms of actual benefits that tleegived, and at other times it is the
emotional support that they got from the othersiother positive consequence of
stigma is the notion that a person can get pergpoaith from the experiences of
stigma. This issue is address in chapter 5.

In addition to getting an explanation for one’a@emic problems, the label of
learning disability was also embraced for practrealsons as well.  Positive
consequences of stigma have been pointed out by afdhe respondents who were
able to get the accommodations they needed to edccelhe pre-nursing student
above sees a positive aspect of the label in tefrdscovering more effective
studying skills. Many of the respondents desctiée ambivalent view of being
learning disabled. On the one hand they did rasitwo be labeled learning disabled
or be seen as disabled but they did find that thgnisis gave them the academic
accommodations they needed to be successful.

No. | really don’t because | don’t want to see alf/Bke that. | mean | guess

| am but.... | guess because | grew up with the sstereotype that everyone

else thinks, thinking that being learning disalbiked huge negative thing.

Even though now it is an asset to me becausedageimmodations that so

many people would love to have. | mean | thinkteof people, | knew a few

people that probably would get the same accommmuiati But either they

can afford it or, you know, because it is prettpexsive the exam you have to

take. But | know it is an asset now. But | gfifin’t like to tell people about

or anything. Even though, obviously, | am hereduse of that. | don’t
know | don't really think of myself. (marketingnior)
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It's funny how many people don’t know about theadbitities program here. |

know I've talked to at least five or six peopleciasses like my math class.

And they are like “really?” | see them strugglingdd am like “have you ever

been tested for disabilities.” And then see thewhthey would get frustrated

the way | use to get frustrated with it. And | ke “Dude, go to the
disability office and totally talk to them.” Anike some of these guys are
like “Dude, | have been having problems since is\lee..” It was great. This
like football player. My entire life. | don’t havto take it anymore. He is
sitting there in summer school during the intensiwarse you know like,

“What are you doing?” (sociology senior)

Another positive aspect of learning disabilitieshiat the individual can take
on the role of conceptual entrepreneur themsehMaghe quote above a student was
able to recognize problems in other students argdalike to inform others about the
resources and accommodations available to thebthers respondents reported
helping others with LD in an indirect way. Thmafehe respondents talked about
their desire to go into the field of education aftellege. They claimed that their
personal experiences with LD would help them beoeensympathetic teacher. Liz
the social work student discussed how her abititgrhpathize would help her with
her future clients. One student also expresshaingeother people with learning
disabilities by participating in the study.

For individuals with LD, the sense that somethimgifferent or problematic
with their ability causes several problems in tlesieryday interactions with others.
Most of the time their interactions with others mmoothly and orderly while at other
times they become the focus of attention. Theti@aof others to the performance

of the person’s with LD becomes the source of stignit is these reactions and the

fear of negative reactions that people with LD sie&void. In the next chapter, |
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explore the issues of stigma that individuals withexperience both inside and

outside the college setting.
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CHAPTER FOUR

STIGMA AND STIGMA MANAGEMENT STRATEGIES

In this section | will discuss the stigmatizatiassociated with learning
disabilities. A learning disability is a stigmegd identity as with other types of
disabilities. Individuals with LD have their owmique experiences with stigma. In
the interviews many of the respondents distancadWSand Anderson 1986)
themselves from their learning disability as a carglement of their self. The
stigma potential of learning disabilities is lelsart with physical disabilities. The
experience of stigma varies from person to perssome individuals experience
stigma in identities that are considered core ¢éirtbense of self. At other times
individuals experience stigma to identities that peripheral to the core self (Reinow
2004). Many of the respondents expressed a rfonor of stigmatization due to
their learning disability while still acknowledgirige negative impact that the stigma
has on their life. While the stigmatization ofri@ag disabilities for this group of
respondents was generally seen as a minor probléof,them experienced stigma in
the past.

Individuals with LD gain a sense of being differémam the problems they
encounter with performing literacy tasks, usuatlyan academic setting. Most of the
respondents said that they were diagnosed withrailgg disability in elementary
school. In recalling their experiences with LBspondents talk about testing and
being pulled out of the regular classroom for tunigr

Being sent to what my friends called the “stupallér” every
afternoon made me feel stupid; the silly repetgithings they had me do
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made me feel even more stupid. | remember loo&utghe “stupid trailer’s”
window every day at recess, seeing my friends ptagn the playground.
Was | retarded or was | being punished? Everythiag so confusing. | look
back and | can see that the educational systermaésg an effort to help
me, but no one ever sat down and talked to metatoat was wrong with
me. | was a kid with severe learning disabilitiest nobody ever explained
this to me. My daily routine simply told me | wdsferent, and probably
stupid. | had no choice but to learn to accepfaleethat | was different. By
the fourth grade, | felt inferior to everybody amad learned how to keep my
mouth shut (Lee p. 10)

Another way in which individuals with LD are stigtizeed at an early age is being
placed into reading groups in elementary schdalthe quote below, Brauer writes
about how his difficulties reading placed him adieg group with the name
“Bluebirds” but he was still aware that the grougswievalued.

The teacher began to berate me. “You only knewvaorel on that entire
page!” She was angry. | felt as if | was to blaaif | had done something
wrong. Her scolding seemed to last for hourscuttright through me, taking
my self-worth with it. She finished by saying shas going to move me to
the :"Bluebird” group, the lowest in the class.

Already the buzz was in the air that the Bluebe&dding group was for
the dummies, children who were not very smarsetimed that the teacher
did not like the children in the Bluebird readinggp; so, she must not like
me. (Bauer 13)

A respondent reported similar tracking in readirgew she was in elementary school.
Not only did she feel that her placement in the teading group was stigmatizing,
she also thought that it inhibited her learningesignce.

| am glad | am not excluded from things, | gueBsit | don’t know because
that is something | can’t experience. | have né&esm necessarily shunned.
| remember when | was younger and | was in graleaand you have your
reading groups. And | never.... | always felt likerdsn't tested. They just
pushed me to the low one. And | remember thatydviaurt. And I think that
is also what kept me down like not. |took a ker in life to realize what |
realize that it didn’'t have to keep me down. Make challenge myself. But
you are just a kid then. So that is what theyydo, know. (anthropology
sophomore)
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Learning disabilities surface in situations thajuiee the performance of
literacy tasks such as the classroom. Learnirgpdiges also spill over into non-
academic, everyday settings for people. Individwath learning disabilities also
have problems with verbal communication, spatiatamskills, organization, and
attention. Outside of school, respondents magp@mer some problems with
literacy tasks but they are managed in a less praf@r organized way.

Stigmatization was a significant issue for manyhaf respondents. Some felt
that their difficulties with reading, writing, sgaag, and spelling made them
uncomfortable in front of other people. Many waveare the possible mistakes in
their performance and discussed ways in which tadaer minimize these mistakes.
Respondents discussed a number of strategiehthatised in everyday interactions
to cope with their performance. Settings becarfae@r in their performance. In
some settings, respondents claimed to be more aw#neir difficulties and made
greater efforts to prevent possible mistakes.itiraBons where they were interacting
with an instructor or a group of strangers, indindts were more careful about their
performance. In other situations, such as witseliends, an individual was able to
dismiss mistakes as no big deal.

Even though learning disabilities are understaobe a discrepancy between
one’s intelligence and ability and achievement, ynairthe respondents worried
about their ability. Many questioned their intgince and saw their grades as
confirmation of their ineptitude. They conceptaati the problem in terms of
individual failure (Dudley-Marling 2004). One resplent discussed her struggles

with grades as evidence that something was “wrovit}i her.
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Yes. So it's not. Itis not an obstacle that kesy from living my life. Or
being happy or whatever. But yeah, | think it éiditely an obstacle you
have to deal with in your life. And, you know, eyeody has them. Yeah, if |
had my choice, | wouldn’t have to deal with it.rémursing sophomore)

| just don’t want people to be dyslexic if they dlidhave to. Not everyone

deals with it and moves on. Like some people gverlike they can't just do

it. | know that sometimes | just can’t do it anymo But if you had a choice

Do you want your kid to be the shortest kid in ¢theess? No. But maybe it's

got benefits. It does have benefits but it's Heady the greatest thing.

(anthropology sophomore )

When asked about learning disabilities, most redpots felt that it was not a
big deal and most characterized it as a “non-iss@me of the reasons that
respondents gave for not viewing their LD as a fgnobis that they have learned to
see the mistake as a small error rather than enseait of their overall ability.

It's like oops | misspelled that word. And likéguess | am use to it now that

it doesn’t really faze me too much. Like if | dongething really stupid that |

should have catch myself or that | should havel gppeicked myself, then |
like | should have done that | was just not focuskget on myself for that.

But | don'’t.. guess that | have just accepted dt #rat's just who | am-wise.

(biology senior)

A simple spelling mistake or typo can be charazestias a small mistake, being
careless, or being rushed which everyone expersegicene time or another instead
of being viewed as a threat to their self-conceptany of respondents talked about
how they minimized the significance of mistakeswas only when the mistakes
were excessive or when individuals commented omriséakes that they begin to
experience the stigma of LD.

Learning disabilities have become part of the ddaradscape in educational

settings. LD has become bureaucratized in theeusity setting. To get

accommodations, students are given letters in éigenhing of the semester stating
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their disability and the accommodations grantethémn by the disability office.
Syllabi include information regarding compliancewihe Americans with
Disabilities Act. Respondents relied on the Istterdisclose information on their
disability to their instructors.
Regularly, you add the teacher that little noterfithe office. But actually,
usually.....(Door opens). . | usually... | wouldn'tysembarrassed....I'm just
trying to think of the word. It's early so my bnas not quite working.
They're usually, “oh okay, | take care of everytiimnd they just kind of let
it go. Like... I don’t know. It's always very strga. They kind of treat me a
little differently once | hand them my paper.
I: How so?
R: I guess they treat me disabled. | guess wbelthe best way to put it.

They kind of quiet it their voice and get a littteore nurturing. Or they just
kind of take their ... Most of them are the more uaring.

One of the questions of this research projea examine the meaning
individuals with learning disabilities constructtaf their experiences. Learning
disabilities have become more commonplace in regemts. Educators, parents, and
the general public have at least some awarenesisaamintiunderstanding of learning
disabilities as problems with performance even gioilne individual has average or
above average intelligence. In addition, indialduwith LD are able to compensate
for their problems through a variety of techniqu&gcause they are able to
compensate many of the respondents did not sedéhening disabilities or attention
deficit disorder as a stigmatizing trait. Manytloé respondents did not see
themselves as disabled especially in comparisamdigiduals with physical

disabilities.
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R: Not really. If it comes up, then | say somethabout it. It is not
something that | want to be a private disabiliBut | just consider it a private
disability because nobody would know if | didn’titthem. And... you know
it is not something | am ashamed of. Or that I fieat | need to keep private.
If it comes up, | will tell you whatever you netaxdknow. | am not... just
because | classify it as a private disability, hat private with it necessarily.
I’'m perfectly comfortable talking about it. | ddrcare who knows. And |
think part of that is because | don’t see myselfiaabled. Maybe if | did see
myself as disabled, then maybe | wouldn’t want offeople to know. But it
really doesn’t matter to me. Because | know hoaffgcts me. And it
doesn't affect every aspect of my life. (secondadycation sophomore)

Goffman (1963) describes stigma as any traitithdiscrediting in the eyes of
others. Goffman further makes the distinctioowlsen individuals with visible
markers of stigma and those whose stigmatizingsteae hidden from other people
thus making them discreditable. Learning dist@ibgdj unlike physical disabilities, do
not have visible markers that place a person irdpegific, easily understood social
identity. Because the study was of college stugletith learning disabilities, the
respondents are seen in most cases as good staddrdgd not show the marks of
disability. Some of the respondents possessedmraraf dis-identifiers (Goffman
1963). In the case below, the respondent desdnitme@speople react when she tells
them that she is dyslexic.

A lot of people say, “You speak so well.” (laugl#)st sentence out of their

mouth. “But you speak so well.” Well you knowsita compensation. You

know. | speak well because | dictate a lot. Yaow. | am use to somebody
writing my thoughts down. But yeah that's thersfireaction is that they
don’t quite make the connection. But they acknalgkethat | am intelligent.

And they just can’t see it. “We can't see it. Yfeuine. We can’'t see it.” Is

what | get most of time. Unless they have to diyework with me. (social

work senior)

Some of the respondents reported that they receiggdtive judgments after

disclosing their learning disability to friends.
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People ask you why you are taking your taking tektke, “Oh my God.

You missed the test today.” And I'm like, “ Nordally didn’t. | took it

somewhere else.” And they are like why. And fawe to explain yourself

some times. And you have to go into the full thatgput how it’s really no
that big of a deal. And you're not really ... Various issues it’s just
something that kind of laugh at me. Then theliaee “That’s bullshit
you are not retarded. You don’t need axtra.” And they don't
think it'’s fair and stuff. They just don’'t undeasid. (advertising senior)

The image of the person with LD as slow, lazy,sssomehow gaining an
unfair advantage was an issue that many of thenggmts had to cope with in their
interactions with others. The paradox of learrdiggabilities is that the individual is
of average or above average intelligence but hatsigmns with performing literacy
tasks. This leads to the stigmatization of indixls with LD in that they are seen as
trying to get an unfair advantage with their diagjso There is a question of the
“realness” of the condition.

| may be placing more greater burden on myself tharhaps ought to.. |

you know... very sensitive to the implication of bgicalled lazy or being

told | was expecting an unfair advantage so mangdi | am very sensitive

to that. (political science senior)

It is when there is a problem with performanceoesged with literacy or
spatial coordination (knowing right from left, judg distances) that it becomes
apparent to others. In order to keep mistal@s fperformances, many individuals
with LD use strategies in order to get the rigigvaer or say the right thing.  The
following account is by a woman who employed atstyg of counting on her fingers
to help her do math calculations.

First grade was difficult, but by the end of tharéwas able to read a
few words. Fortunately, | was at the top of myimetss. Unfortunately,
students were not allowed to count on their fingansl that was the only way
| could do the calculations. So, | hid my handsiypockets. Mother

wanted me in dresses and skirts, but somehow | geahi@ sidestep her and
wear trousers or my cousin’s old knickers. My neotAssumed that | liked
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wearing pants because | enjoyed climbing treespéandng football, which
was true, but the real reason was that | needepgdtieets in which to hide my
fingers while | did my computations. Although meading and spelling were
appalling, my prowess in math, after its fashi@assured me that | wasn't
totally stupid. (Lelewer p. 17)
Lelewer (1994) was able to compensate for her mpiathlems by counting on her
fingers, but had to hide her hands in her pocketsaibse the practice was not
allowed. This example is significant because ynarthe respondents discussed
similar ways of coping with their own problems.n Adividual with LD relies on
personal strategies to compensate for their prablsith reading, writing, and math,
but these strategies are kept out of the viewlvérst The reasons for keeping the
strategy in the back stage are to prevent sanatjogither by teachers who do not
want students to become dependent on them or vggih&m to do it the proper way
or that the use of the strategy might appear asakmess or incompetence by others.
Another way in which LD becomes discrediting is tfficial labeling and
organization of schooling. Many of the respondarsed the term “labeled with a
learning disability” and talked about how schodi@éls and practices made them
and others aware of their status. The most comemample of a school practice that
marked the students is pulling children out of stho be placed in remediation or to
be called to the nurse’s office for ADD medicatidBeing held back was another
situation in which respondents were marked as bdiiifeyent.
And you get called by the nurse down to class whilally when somebody
gets a regular nurse call everyday in class itisllaf a.... People know that
you have ADD. It's almost like a sign that you.aré¢ don’t want say you are
out of control of your self.... But it is almost likakay, here’s a kid who can’t

control himself. He is ADD. You know, he is theplem kid so... | didn’t
want anyone to know about that. (English freshman)
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The bureaucratization of learning disabilitiesngs on new dilemmas in the
impression management of learning disabilitiesorbrer to receive accommodations
at a university, students are required to have mhecuation of a specific learning
disability from a medical doctor or psychologidthis documentation also includes
what sort of accommodations the individual shoelckive. At most colleges and
universities students are required to registenasthool’s disability service office
that coordinates the accommodations for the stgdehfter students get registered
they are required to let their instructors knowlibeir disability and the
accommodation. Informing the instructor of oneéeds can lead to stigmatization.

| think with the testing and stuff like that thectdty is becoming much more

comfortable. | think when it comes to note-takeféings where the
professor really does have to go the extra, extl@smFinding volunteers. |
think that's where we find more resistance. I'vattesome comments from
students where a professor will ask an entire tectiWell who here is taking
their tests in the office of disability servicesPhat'’s totally inappropriate.

And then | have had stories of professors sayiWgl!l' you should probably

sit here so you can see the board better.” Thisopeis legally blind but you

wouldn’t be able to tell. But saying that in frasftthe entire class. So | think
that there is a lot of... sometimes professors demderstand that they say
some very insensitive things that can really hémd so | don’t know if that
requires more diversity training or that sort ahth (learning disability
specialist)
The situation described above is considered ramngratudents with LD. A more
common situation that students with LD find thenasslin is with testing
accommodations. Testing accommodations typicatiiugte extra time on tests and
taking the test in a quiet separate space. Wiestudent is not in the classroom
during a test, he or she is assumed to have mikseést by follow classmates.

You know, friends in class certainly know that hddake the test in the
class. And it's always sort of awkward at firstutBf someone new | haven't
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know prior to this class. I'd be like “So, Justnddreak out that | am not here

on test day. Like | am here taking the test.” Alnely are always like “What?

Why? Okay.” I'm like, “Well, at the disability éite which | have a learning

disability so I'm taking it at the disability offec” And they are like okay.

(pre-nursing sophomore)

Goffman’s front stage and back stage regions eamskd to understand the
academic setting and the stigmatization and tigenstimanagement strategies of
students with learning disabilities. In the fretage the individual is performing for
an audience with the goal of giving a favorableresggion to others. In the case of
learning disabilities impression management tealsqused by individuals are
manipulated in academic situations in order to rgarthe stigma.

The stigmatization of students with learning dibadss occurs in ways other
than face-to-face encounters. In many acadentingget students are known more by
their work (papers or tests) than by their facapd?s become a part of a person’s
identity. Students with learning disabilities altopt ways of managing their
identity via their academic work. In academicisgh student performances go
beyond the physical self. One’s identity can lzeked with the work students
submit to others. In large academic settingsothly interaction between a student
and an instructor is mediated through papers eg@ms®nts. The paper is a more
meaningful way to remember or know a student’stitiethan a face or physical
presence.

Writing is an activity that is problematic for mamgdividuals with learning
disabilities. The actual process of writing ifidifilt because of problems with

spelling, concentration, grammar, and organizatidmany of the respondents

mentioned how much more time and effort that wetd their writing in comparison
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to other students. Respondents also stressedstireghncy in their writing
performance. The feedback they receive from ingbtrs and their own self-
evaluation that they discussed in the interviewpleasized the strengths of the
“ideas” or the “concepts” in their papers. Whilaghasizing their strengths in ideas
or concepts, they also de-emphasized the import@ingeammar, spelling, and
typographical errors. Part of this de-emphasisefrom the writing requirements
for individual instructors. Instructors may nouo off mistakes in papers as long as
the requirements are met. This discrepancy id tespromote the positive social
identity of learning disabilities which is, agamgh intelligence with problems in
perception. In the case of writing, use of “ldgas” or “concepts”, evaluation, and
application are considered to be higher-order thopkkills, while spelling is viewed
as a minor detail that can be easily correctednyMs the respondents said they
expected a lot of remarks about grammar and spelli®ne respondent commented
on how an editor of his papers “bleeds all ovetattorrect grammar and spelling.
Many of the respondents, knowing that this is gambgappen, usually tend to give
little importance to grammatical or spelling mistak One of the ways they do this is
to comment that grammar and spelling are “judelitetails” compared to the “big
picture” thus minimizing their importance in termisone’s intelligence.

Written work is a prop in the social interactiogtWween an individual and
others. In most cases writing is as social irtéva is for a small, targeted audience.
But some types of writing are more private thareadh Formal papers are geared
with an audience in mind, specifically the instarctClass notes are considered

personal. However, in some situations personsimom class can become public.
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Students borrow notes from other students. Whisrhtippens, many of the
respondents use disclaimers (Hewitt and Stokes)lt®ABard off negative reactions
and questioning by their audience.
| guess you could say I'm more hesitant with soté&/hen people ask for my
notes. And I'm like... Usually | just open my notelcand say, “You see
this. You want this.” And they say, “No never mih But usually if my

notes do matter for something, for to study rigfiolbe a quiz. Then it

becomes an issue---- (biology senior)

Passing notes in class is an activity that adoidsangage in and a part of
gender socialization in middle school, but for induals with LD this activity is
avoided. Writing small notes to friends and oshere more problematic than larger,
more formal writing assignments. Unlike writtess@nments for class, informal
notes posed a serious threat for stigmatizatigvith written assignments only one
person the teacher would be aware of the studdisidility.

| had great difficulty participating in the notegséng game that was so
popular during this time in school. Not only coulildot write notes, | had
difficulty reading them too. Sometimes girls thatugdidn’t like them
because | wouldn’t answer their notes. | wouldlswhen | got a note, trying
to get by with that, because | sure couldn’t gewity a pencil and paper. |
wasn’t learning how to get around it. | was leagymuch more about hiding

and conning than about reading, writing, and arégtien (Lee 10)

Writing without the opportunity to edit and remawéstakes is a serious
consideration among individuals with dyslexia. wgh other literary tasks a person
with LD attempts to manage them in such a way awvtid stigmatization. Like the

author above the focus of one’s activities is owlifig” and “conning” as a way to

prevent embarrassing actions.
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In another example, a social work student talkssbiahow converting the
name of the month to the number of the month igfigwlt problem. Instead of
being automatic like it is for an individual withiouD, he had to stop and think about
it. As with distinguishing left from right, indiduals with LD are not able to perform
these tasks with the same ease as others anddénd their own ways of figuring
out the problem. Sometimes individuals with LDvé&o use physical reminders to
solve them, but these can lead to further stigrattia.

And when | was dating the con. paper this mornmyadur office, | couldn't

remember what month, number wise, it was, so fgambaressed | asked

you the date to give me time to count in my heatidh't even think about
until 1 had left your office(it didn't work that Wecause | still had to use my
fingers and so | wrote the day, the year, and themt back and filled in the
month.) This is a common startagey | use in pulthen | have to deal with
my disability. I'll do things to stall people onte, until | can do something to
figure out a math problem or something like that.

Stalling people or distracting people was one efdtrategies this individual used in

order to have more time to think and to solve ttablem of converting the month’s

name to the month’s number. The strategy wag teshide the disability from

others. Hiding is one of the ways in which indwals with LD can help prevent the

stigmatization that comes with problems in one’'sqgrenance.

Hiding disability/avoidance of performance

Goffman (1963) discusses the ways in which stigraedtindividuals pass as
normal by hiding their stigmatizing traits from ets. Stigma avoidance (Nack
2004) are a set of strategies individuals use tadathe embarrassment or unpleasant

experiences with others. Individuals with learnthgabilities engage in stigma
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avoidance strategies (Nack 2004) in order to atlmdshame of failing. When
having to perform a task that one has difficultyngo the individual will make sure
that it is done out of the sight of others. Oné¢hefrespondents discussed her
problems with writing.  As a result of her diffiity with writing, she made sure that
she did not write in front of possible employers.

Yeah. | use to take job applications home. | wayddo the different places |
wanted to work, and | would collect job applicagorAnd | wouldn’t fill

them out there. | would take them to my friend thed good handwriting and
they would fill them out for me. Because if | e¥dled one out myself, |
would never get past the interview. | would neget to interview either. It
would look like a third grade child wrote it. Eyéning is misspelled. You
know file X. So that is how | got around the jokerview problems. Often if
it wasn’t something, | purposely never applieddgob where | had to do a
lot of writing. | never applied for a job that &th to read a huge manual.
(Social Work senior)

The strategy here is to prevent the potentially amassing situation by placing it in
the back stage. Another respondent discussedhaslems with math were dealt
with by placing them in the back stage.

Yeah. At first, | would be like, “Oh. I'm sorrydon’t have the right change
for you.” So | what I would do... | would say bes& | have a change box
with me. And I'm like, “I'm sorry | need to get meones.” Or something
like that. And then | would go back and | like oeat in my head and be like,
“Okay. | owe six fifty to them. Seven fifty or s@tiing.” It was really funny
at first. But they didn’t know. And really whiaended up telling myself that
got me over it was that they don’t care. Theyjcahdrink and all they want
is their beer. If | come back with their changeo tminutes later they really
don’t care at all. Once | like settled into my jatd gave people what they
were drinking they didn’t really care about whethgave them back the right
change like exactly. They were going to give ntigp anyway. So if |
accidentally take their tip money, whatever. (Adigang senior)

In the cases above both respondents discussedhleavigiarning disability affected
them outside of the academic setting. Mistakesmiployment settings were seen as

particularly threatening for individuals with leamg disabilities. Applying for jobs
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or beginning a new job can be a difficult periodadfustment for an individual with
LD. Unlike an educational environment, employeesr@ot seen as willing to provide
accommodations for a learning disability especidliyyis an aspect of the job. The
forty-year-old social work student with LD expreddhbis concern more than some of
the other respondents. In an interview she saitishe was told that she should not
disclose information about her status until aftex was employed.

| worry about that more in the work force than lideschool. In school it is

expected. At a university like this it is expectbd teacher, the professor and

the TA’s will work with you. And it is mandated lilge governing body of

the school. You will work with these students.the workplace it’s different

and | have been counseled by people who work wdlning disabilities. |
can’t say who. But to get the job first, and tlivrulge the learning disability.

Because then they can't fire you. You know. (8bwiork, senior)

Another strategy to avoid shame of performance retruit the help of
sympathetic others to fix problems with the perfante. In the case of the social
work student previously mentioned, she completeddieapplications at home and
had a friend go over the job applications for mesigal words.

Many of the respondents with dyslexia and dysgeapported that they
turned in their written work to tutors at the schod his was particularly true with
respondents from Private College. All nine resjfants from Private College
reported turning in their writing assignment taffstaembers of the Disability Office
before turning it in to their professors. Respamtd with problems writing (except
for one) from State University relied more on fdsrand family members to edit
their work.

Usually, I spell check and then I send it to K__And then | come in and

just go over it. The attention span definitely sloet last long enough for me

to read my own writing. Besides | probably wouldmé able to catch half the
grammar and misspelling. (business sophomore)
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In the quote above the student discusses the ndele a staff member review his
work. The practice is defined as necessary becasdee claims, he “probably
wouldn’t be able to catch half the grammar and pe#isng.” This was typical of
many of the respondents with dyslexia. They hadlie seeing mistakes in their
own work, and they relied on others to help malewhiting clear.

Technology is also heavily used by the respondeittslearning disabilities.
Spell checking devices in word processing prograxei® seen as very helpful to the
respondents. But the advantages of spell checé liveited because much of the
jargon in the disciplines was not included in thegosam.

Oh yeah, very much so. That's why | love word ¢h&pell check. Very
much so. Pretty much | have to get all my papdite@. From the LD
department to make sure it's grammatically corréttpecially with my e-
mails too, | have to send an e-mail out to peopleut and paste it into Word
Perfect or Microsoft Word to see if | have any it or any fragmented
sentences. And then paste it back on my e-mailsatd won't look too
incompetent. (biology senior)

Although individuals with learning disabilities medt others to help with making
their performance run smoothly, they guard whdl@aged in the back stage. In
many cases the person’s spouse or girlfriend/baydritakes on the task of editing
writing.

Yeah. My wife is an editor. She has a degreeagamine editing. Taught
copy editing. And all sorts of stuff. So | alwayst her to look at everything.
And she tears it apart and says this doesn’t makea@nse. Or she will just
write in, “What are you saying? How can this maagthing?” And | go,
“What do you mean how does that mean anythingar{ylehat is tied into
this.” And then | will explain it to her. And slsdike, “That’s not what that
says.” I'm like, “Oh, sure. Then I'll write thalown.” And then yeah, | will
do a little dictation to her. Because she cadaitn, if she sits down with me
for a paper and we're just looking at it and shessd don’t understand what
you are saying here.” I'll try to explain myselAnd then hammer something
out. (law student second year
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The close relative or partner is a safe persomlitctiee work in that they are less
likely to react negatively to the individual. THesue of stigma is still present in the
interactions with the individual with LD and thedimpetent other” even if that
person is in a close personal relationship withitklévzidual. One of the benefits
with this strategy is the ability to explain whatmeant in the written material that is

difficult for the audience to understand.

I'll write part of the introduction and then | weitpart of something... you
know, | can’t... it's hard for me to do just a lindow. And so | will just
make whatever | can copy it and paste it. Pita my outline. Then the
editing process starts and | send it to usuallyfmeynd former girlfriend. Or |
have a professor friend who is incredibly helpfutisually don’t send it to
him because he is the harshest critic. And | doeéd that harsh of criticism.
And I'll get it and then | edit it again. Sendtte teacher. | just try edit it as
much as possible because most of my writing isreot good. My ideas are
always top. My ideas are great. The one congistéitism | get is like |
don’t pay attention to details very well. I'm vepgor with details.
(sociology senior)

The interaction of the student and the instrucaamplicated. It is often
difficult for students to approach instructors. sltuations in which students do
approach instructors it is usually a matter of gsead While most respondents
reported that instructors were cooperative wittbaanodations and sympathetic to
their needs, a couple of respondents reportecdiffi with some instructors.

My experiences here in relation with my disabilityonly had it be truly
problematic once. You know direct like in an enthasing sort of way if you
want. Was where | was taking a class........ | vaeng a class it was
philosophy of language and it was the second dagd the readings was... |
mean | could read fairly well. My disability isritten expression. So | can
read. | can understand at a very high level. eXesally..... It used to be a
problem when | was really young. But | kind of owame that. And well uh..
so the teacher assigned this really, really difficeading, and | didn’t grasp it
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very well. And | really couldn’t keep following @hg because she was using
this really Socratic method which...l know myselthdve never been able to
work well with Socratic method of teaching. Likeeed to have everything
outlined for me. | can’t juggle things in my headhout it all in front of me.
And so | was very obviously | couldn’t follow alonghe called on me
knowing that | wasn't following along. And | und¢and that teachers do
that to make sure that you read. And I'm like hdlainderstand it very well.
And she’s like you should be in this class. And go okay. And so went
and talked to her in class afterwards. | was likEm not very good at this
method. | really, really willing to work with youl’m not expecting you to
change how you teach the class. Maybe I'll conber &fass.” And she pretty
much bold faced told me no. And just said toughlsdsically. And very
looking down on me in a snotty sort of way. Anahllike I've taken
philosophy classes a hell of a lot harder than tAisd it is just your method
of teaching that’s in the way. And she didn’t galeem to... seem to be
okay with that. And that was really embarrassi8fpe made a point in class
to show how | wasn't being able to get along. dlerstood she wasn't trying
to get at me because of my disability or anythiBfpe was just.... Yeah. In
general most people the second | tell them | sh@mtthe little sheet that
says have disability. They are much more undedstgriike | can’t do

certain things as well as others. | need more.tiiffeat's what it really comes
down to. That's and | need to takes me just éologer to do certain things
that most people can do very quickly. (Sociologgisr)

Another respondent reported similar problems with of her writing
teachers. In this quote she mentions how thénteg@ssistant gave the impression
that making accommodations was not fair to theat#te students.

Well, for instance. | had a class here at theensity and it was being taught
by a TA. And | just getting absolutely nowherdhwihe accommodations
her. | was getting... you know. She was very unabé. Wouldn't answer
your e-mails. You know. Just had this attitudat ou know you are not
going anything that anyone of theses students dogsnand it was a writing
intensive course. Which made it harder. Andlllgve a tutor that helped
me which was my saving grace. But | mean the &agias no help at all.
And | went to disability services and complaineBut the fact is that | didn’t
have enough evidence to really file a complaintit & the same time, had
you been a fly on the wall in the class, you wawdlize what was going on.
You could have seen it. Because the other studentd see it (??). But
there was nothing.... You know. When they are wamgful about their
wording. You know you just can’t do much about®o | have had that
trouble too. But not very often. (Social Works®)
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In both of these cases the individuals attribubeddifficulty arising from their
disability. The issue in both cases is that tlstruttor appears to be unwilling to
provide accommodations for the student. Therésis the issue of stigmatization of
the student with learning disabilities being bagedhe social identity of students
with LD getting special treatment that is undesdrveln the case of the sociology
major, the student dropped the course while irsdeond case the student received a
B for the course. Both respondents also poiotgdhat these were isolated

incidents.

Displaying disability

Many individuals with discreditable traits disatotheir stigmatizing trait to
other individuals as a strategy to deal with awldwgwcial interaction (Schneider and
Conrad 1982; Nack 2004; Snow and Anderson 198Tcld@ksing stigma as strategy
has therapeutic value (Schneider and Conrad 1982k R004). Individuals are able
to get support from sympathetic others. Disclgstigma allows one to get
assistance to help with problems. Disclosure stsagiegy also has the ability to
challenge the negative stereotypes associatedstugima (Sandstrom 1990; Nack
2004; Goffman 1963). For individuals with leampidisabilities, there are various
strategic uses in telling others about their digsbi

One of the problems experienced by individualfiwearning disabilities is
that others do not see the difficulties that thayehwith learning. Since the problems
that individuals with learning disabilities facdl$an the back region or is limited to a

small audience, other people end up questioningtbsence of a disability. Also,
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many of the respondents pointed out that the diserey definition of LD also was an
issue.

| was stigmatized by my 1Q which prevented peopbetfaccepting my
disability much of the time. It was actually maéght to be labeled learning
disabled than it was going against. (social wagi®more)

In this instance, a social work student diagnosekd problems in eye-hand
coordination and sequential ordering describesrbighles in getting the use of a
calculator for math. His IQ score was an obstacleeing viewed by others as LD
and to getting accommodations he needed. Theithdil preferred the label of LD
in order to get the use of a calculator and a cdergar doing assignments.
Disclosing one’s status as a student with LD wa® $S a necessary means to get
them from instructors.

Showing the nature of the disability is one of $tr@tegies students use to
demonstrate that the difficulties associated vhttirtlearning disabilities are an issue
of time rather than an inability to do the work.

And having dyslexia makes the reading comprehertsgaause my study is
very reading oriented. And you just read all iheet And so | have to
recently take, and I've noticed this with friendelaeverything. Sometimes |
will read aloud to them so that they can kind @& sdat | am going through.
Because my roommates now understand it. Whatxlgsteally means. You
know they will read to me just to get my homewodnd. (anthropology
sophomore)

| use all my time basically. But it's not likesttimed. Like they don’t start
counting down and say time is up. But you knowdlgably take generally an
extra hour. Well, like one class it's an hour &adf class. And so | take two
and half hours to take that test. And then othes<ivhere hour long and then
you know that’s two hours long. And then also Sglanl get some
accommodations to come in there and | go to a thedsshe has right before.
It's the exact same class. And so | take it infitet class and we move to the
next classroom. | really like the moving periodcause it’s like | can
breathe. Just stop for a minute. They don't thiikéx... I'm going to cheat....
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| like the showing the professors that | just negtbnded time. I'm not trying
to do anything... | just using it because it helps rhdon’t want them to ever
look down upon the fact that some people haveabdiy. Because some
teachers, even if they are okay with it, | likestoow them like | really don’t
want to be known as a student who is cheatingnmesaay. Or using the
system. (anthropology sophomore)

Students with learning disabilities are stigmatiasdbeing lazy” by teachers who are
skeptical of the concept. They are also stigmdttmcause the accommodations they
receive are viewed as a means of getting out aidakork or receiving an unfair
advantage. Respondents reported class attendadaective participation in class
and with their instructors as a strategy to cowatiethe negative social identity of the
learning disabled.

Well. | had one instructor. An older man. A nadder man but you know
kind of old school. He called me his problem chiid first day right because
| gave him accommodations papers. And he said,y@hare going to be my
problem child.” | didn’t say anything because Inted him to see that |
intended to work hard. And so | found that he Ugwame in early and read
the paper in the lounge. And the lounge was tigtthe front door. When
you came in. This was at Drury when | went the®e. | purposely came in an
hour early and studied. And made a point to wancesay hello to him. And
when my papers came out with good information, sones misspelled but
good information and | showed him that | knew whatis doing despite a
learning disability, he came around. So sometithass all it takes. Is to
show them that you are not looking for anythingcsgle (social work
senior)

In another interview the student’s test becamis-adentifier. In the
following interview the student tells a story ofrlproblems with an instructor who
threw out her test because of torn pages fromtiamdgelsooklet.

The thing of it was | didn’t know who | was fronké my physical

appearance and my tests. And so when | was“like here to talk to you

about my test.” He was like, “Oh, Okay. Who ao&1y” And I'm like, “I'm

. What ever.” And he was like, “You're ?” And was like,

“Yeah.” And he was like, “Oh, yeah. We needalkt You know. So |
think that he was shocked to know that somebodygbes to class everyday
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and takes all the notes in class and asks a pa@stions was someone that
who had pages ripped out of her blue book andHéee 5% on the test.” |
don’t know. | shouldn't really blame him for it bause it was a really bizarre
situation for him. But yeah, he didn’t expect frone... | mean because |
think that the disability thing that he knew abgati know being associated
with the person in that test... He probably expestade kind of like issue.
You know. But related more to my disability butl.don’t know. He
probably had some kind of preconceived just the magpproached me on it.
| mean not serious like most people. (Journalismas)

The work that students do is segregated into stade and back stage props.
The personal notes of students can become a pegptoshow the instructor a
particular social identity. In the case below stident used notes to show
instructors that he was a conscientious student.
Sometimes. Sometimes because | do worry thatkgow, when | do write
those things out by hand that you know what | meBHme handwriting alone
looks like a five-year-old’s. | do sometimes worrgut like | said the way
around that is by typing out an outline or questiand going and showing
them to the teachers or the TA. And showing thygom, know, that you've
done the work and that you understand it. Andulllg make it clear to them
before | write that, you know, “I have studiedthils stuff. | have done all
the reading. | am just primarily on these writeggay things, it's a lot harder
for me to get that done.” It is much more difficidr me to make it clear than

it does when .... Like when | can type it and havdeast make sure that all
the words are spelled right.  (History junior)

Others reported better outcomes with instructoresmthey approached the
interaction in a more indirect fashion. In thddaling incident, an anthropology
sophomore discussed her interaction with her psofesin some cases, students with
learning disabilities are more active in class aittl their professors than the average
student.

Yeah. | had been... my attitude before don't... youldao it and your grade
might not always show up. But the thing is | reedl that, “okay | can do

110



this.” But then the way to move beyond you can enbgyond it was I've
gone into my teachers. And | have talked to theforkeebut it was more
explain what in class | didn’t get. My questionemhl would go to the
teachers now would be: explain something | hawnmondering that | do
have slight question on this. But try to find aa&per connection to something
completely outside of the class. And | would gd ask about further details
about evolution that might not have anything toadit the primate evolution
we were talking about. But | have gone in and dsit®out a larger question
and then | can break it down to myself and appéygéart to the class. Rather
than asking specific questions to what is it thatl misunderstanding.
(anthropology sophomore)
These strategies have the strategic benefit ahptiong a positive self-concept for
the individual by fitting into the discrepancy defion of learning disabilities. The
speaker above is a bright student who does weétlarcourses in her major. Even
though she has trouble with writing papers andirgpdloud, she displays an interest
in learning and a deeper understanding and appietiaf the material. Many of the
respondents discuss the positive aspects of gmmining disability as being a certain
type of student or thinker. One respondent empbddiis strength as his ability to
see the “big picture” of ideas rather than the saethils of correct spelling or

grammar.

Concealing Learning Disabilities

Disclosing one’s learning disabilities has a nundfepitfalls. Many
individuals do not discuss their learning disalastwith other people. Having a
learning disability is aspect of personal inforroatthat one can keep a secret from
others especially in casual encounters (Zerube8&2)L Information about one’s
learning difficulties are not considered to be mifation that others need to know

about. Even in our therapeutic culture, individual this study did not feel the needs
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to make announcements (Snow and Anderson 1986iMVef100) about their
disability. Stereotypes of students with LD ae¢dhby some instructors and peers.
One stereotype of individuals with learning disties is that they are not good
students or they are lazy.

Usually people know who | am anyway and they seamtlass or they see
me social light so. They already have that assiamptUh... | guess I just
figure in this day and age you know in the Unitedt&s, pretty much
everyone knows the word dyslexia and ADD. | me&anoin the news
flashing all the time. Ritalin and stuff like that hat people when | just say
it. Then they say okay. | guess sometimes whan iIn a serious situation if
| am doing my... | guess if | am doing something ofise my responsibility-
wise. | don’t say that I'm ADD or stuff like thatwuse it.... Cause on campus-
wise it's known that some ADD and ADHD kids are hskould | say... not
the top students-wise. | guess my own concerm iisake sure they are not
putting that stereotype on me. But since, I'mtootworried people who
come here know who | am. (biology senior)

In this situation the respondent above acknowletlygsthere is a social stigma of
individuals with learning disabilities even on arqaus that has an active and large
learning disability program. Students with ADDAID/HD are viewed as not good
students. In the example below, another respurel@resses her concern for being
classified as disabled, specially having AD/HD hessaother people will see her as
getting extra time on exams.

| do tell my professors. Because | get lettethatbeginning of each semester
for all of my classes. And | give them to everyhdlle all professors and
TAs and whatever. | give them to everybody. Anellithem....I usually try
to do it like the first or second class period. dAou know | always tell them,
at this point | only use the extra time for essggnes but if like after the first
week of classes or so. If | feel that | will ndbéd extra time for the class,
then | will let them know and bring them the paperk and stuff. | tell
them up front because | don'’t it be something mkhi‘Oh, this class is going
to be easy and then the first exam comes aroumdl | Ao horribly and |
don’t finish. And then all the sudden, oh lookrat. | have a disability. |
need this extra.” | just want it to be an upfrdnihg. You know, because |
don’t want anyone to ever think that | am usingdisability to get extra time
or something like that. And that is one reason ltllan’t use the extra time
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for all my exams. Because | don’'t want to be c¢feesbas disabled. And |
think a lot of times with a disability like AD orB/HD, a lot of people who
are not familiar with it and don’t understand whas like living with kind of
disability. They think, “Oh well, she is just ugiextra time. She is taking
advantage of the system” or something like thafnd | don’t want people to
think that about me. Not so much that | careéfytthink that because | know
| am doing what | need to do. And | know the peophose opinions matter
to me know | doing what | need to do. | just domént to deal with listening
to someone complain about it. And so | just usatwimeed. No more, no
less. And it works fine for me. (sophomore secon@aucation)

The respondent above discusses her identity dilewinea it comes to disclosing the

information about her learning disability to ingtrors at the beginning of the

semester. The worry for her is that others will ker differently because she does

not have the visible markers that individuals wattysical disabilities have.

| dentity Distancing

Many of the respondents did not see themselvdssabled. Snow and
Anderson (1987) discuss the identity work of horeglmen in which homeless men
protect their self-concept by distancing their qransonal situation from the social
image of homelessness. Many individuals with dlges also engage in attempts to
distance, or dispute, their disability identity (i&@n 2002). In the quote below a law
student describes the problem with disclosing pebkmformation about his learning
disability to others. The feeling is that onp&sonal identity would be spoiled if
they are perceived as being disabled.

Well, actually, 1 mean someone does say, “Why dioedke you so long?”

I'll just say “Oh, | have a learning disability.’ mean you can throw it out

there. It's nothing... I don’t think it is so stigtieng that | try and hide it. It

is just one of those things where as soon as ybit put on the table. Itis an

issue that people sometimes feel they need tovd#dal And it is not going to

be something that people really need to deal wifk.just something that
should be mentioned and try to find a way to atyuatplain what the actual
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effects are. And get them a more practical idealwdt | can do. Then just
categorize myself as learning disabled. (law studecond year)

One of the ways in which individuals with LD atteip distance themselves from
their learning disability identity is to describeviatheir problems are not as severe as
they once were. In the quote below, a biologgesnt talks about how his LD
experiences changed since high school:

| think it’s right now it's mild. But I... But whemhwas in freshman year in
high school | was told by my counselor and somermpieople who did testing
on me told me that my dyslexia was so severe thaiuld not be able to get
into college-wise on end. So pretty much had ta dat of work to get my
way up to this point. You know what | mean. Ktdl not easy. | guess | am
just in denial. Butit's uh.. | consider myselfldhcause | am able to function,
work, | guess,,, | guess | call it mild becausenl able to work around it. |
know ways. Using computers. Approaching diffeqgmtblems in way for

me to get the answers the same as anyone els@cdhidlogy senior)

This respondent’s LD diagnosis was severe enougghttmight have prevented him
from attending college. However, he defined Hisds mild because he was still
able to function and he was able to find differeays to learn.

Another way in which individuals with LD distancdtemselves from the
identity is to claim that they have not experienpeablems with their disability. For
many individuals with dyslexia, they claimed tha¢y did not experience the
symptoms that are associated with the condition.

Well, my reading is a little bit on the slow sid&nd for the most part | don’t

pick up the dyslexia thing. | don’t notice theuyknow, approximately... It

doesn’t come upside down to me. They said | amever really picked up on

that. Occasionally, | will be driving down the tband I'll see a sign and I'll

say the word. And it turns out to be something pletely different. But

most of the time since it takes me so long to rda&lattention span runs very

low. After, you know , twenty-five minutes or sothimg, | have to go run
around the building once and then come back ardiseaething like... And

when | am taking tests untimed, you know, it giverentime to do but then
again it gives me more time to daze off and fovgeat | am doing. ()
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In several cases, respondents distanced themd$edweshe diagnosis that
they received from medical experts. The responldelow talks about one aspect of
his diagnosis that he did not agree with:

R: I never disagreed with it. Well, | disagreeithvone part. There was one

section where you were suppose to do yes-no quesdioout yourself. And

um, the way it was set up. Was that when you weneg it if you said you
know, “Do you think that.... Do you appreciate it vhgeople question your
judgment?” | was like, “No.” “Do you like it wheother people say
something and then don’t believe you answer isecd?’ | was like, “Yeah,
that bothers me.” And like, “Do you think thatuare more right than other
people are?” It’'s like well, sometimes | guest'sfthe same people you are
previously referring to got everything wrong. Ahithink I just kind of over
thought the questions. And they like, “You haveod gomplex.” Okay. (law
student second year)

For the most part, respondents embraced the dieghad they received. The

diagnosis was embraced because of the accommosi#tiainthey were able to get

from it.

Stigma Management Coping Strategies

Are individuals with learning disabilities stignad? If, so how do
individuals with LD experience stigma in comparigorother stigmatizing conditions
individuals may have? What coping strategies aadlable to individuals with LD to
deal with difficult situations and maintain a pogtself-concept?

In comparison to other conditions, learning dibgbmay not seem as
discrediting as other conditions such as sexuedlysmitted diseases or a criminal
record. The sanctions are not as harsh. Alsajefiaition of learning disabilities
emphasizes the average to above-average intelégitbose who are dyslexic. The

discrepancy definition of dyslexia became a soofaeassurance for many of the
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respondents especially those who were recentlyndsegd. A couple of the
respondents said they were glad to receive reflatsshowed high IQ scores so that
they knew that they were not “stupid” or an “idiot.

Stigmatized individuals have a strategic apprdaatoping with their stigma
and the problematic situations that arise when #@m@punter with others. Various
methods of coping strategies are available to iddals with learning disabilities.
Many of the respondents discussed the social iyesftthose with learning
disabilities and were cautious in how they disatbdes information about their
disability to others. Although many of the respents claimed that the reactions of
the others were neither significant nor negatikieytstill attempted to distance and
qualify their own situation from the social imagdearning disability.

A little bit. When | actually have to write dowmtes or something like that, a

little bit more times when | say, “okay fine. | dittle bit more disabled.” 1

probably won’t be able to read the notes later.eivham extremely tired |

start to writing words backwards and things likatthBut really the only main
disability I have that | view as a disability ietfact that | have Crohns. That
being actually knocked me out, give me migraines,npe in bed for a while.

And that is actually a true disability.

The respondent above distanced or minimized hisdetity by discussing how the
condition impacted his everyday life. For him Bme disease, a physical condition,
was much more problematic than his learning diggbiEven though, he was
diagnosed with a severe form of LD since an eagly, get he does not label it as a
disability. The problem of defining a learningalbility as a “real disability” was
one that many of the respondents had to work with.

When asked if and how they discussed their digplwith others, the

respondents emphasized how learning disabilitige bacome commonplace in

116



contemporary society. Many did not see their legrulisability as a salient identity.
Many of the respondents claimed that they did eel the need to let other people
know. When information of their learning disalyilliecame known, the reactions of
others were generally insignificant or mild. Thegence of dyslexia or attention
deficit disorder was “no big deal” in the eyes ekps and instructors. Also, many of
the respondents felt that the problems associaitddawearning disability did not
warrant public announcements of their conditiomthiese cases, individuals felt that
their other attributes or compensation kept thdlerms associated with LD in
abeyance, and therefore did not need attentionrdtavt.

Passing is a common stigma management strategytinadual use to cope
with their stigma (Goffman 1963; Sandstrom 199®assing refers to the ability of a
stigmatized individual to “pass as normal” in tlye® of others. This was the most
common stigma management strategy used amongadiodig with LD. Passing was
made possible because LD lacked visible markers.

Avoiding performances are one way in which indiats with learning
disabilities avoid stigmatization and negative meses from others. Reading,
writing, and calculating in front of an audiencagpthe individual at risk for exposing
his or her disability, making mistakes, or fumbliogger simple tasks. Many of the
respondents discussed avoidance strategies they asger to hide the effects of
their disability from others. In the following,raspondent discussed her way of
coping with filling out job applications by takirige application home and having a
friend help with writing them out:

Only once did | ever disclose to an employer tharhllearning disabled.
Because it tends to put a black mark on you froemntimute you get there.
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With the dentist he already knew. You know. Amdwas ok with that. |
don’t mind disclosing to some people. But | ameéarabout whom |
disclose to. | will not disclose to somebody | wbbe employed by. |
probably would not disclose to somebody that | eyimg to academically
impress. You know what | mean. Like the McNairgmam, they didn’t know
until after | was accepted. And then | explainedhiem that |1 do have a
learning disability. But | waited until | was agted to let them know (social
work senior)

In other case one respondent with problems in wtaleding math who worked as a

waitress claimed that she would avoid making chandeont of costumers to prevent
mistakes.

R: 1 know how it does affect me. It affects in ggnfidence level.... | got a
new job thing. | know this is not related to rgath school, but it does affect
my confidence as far as going into a new job sgttinike right now | am a
waitress and | see myself, like | am going to benting money for people
right in front of them. And | know that soundsyéizarre. But part of like,
| think, my learning disability with math is thegasure that comes behind it.
Like having tests always being timed. Or beingiafthat | am going to get it
wrong just because | already know that | have ssuth it. So it is like
obviously being a waitress you can just add andraab | mean it’s really no
big of adeal. But as soon as | do a miscousbmething, I'm like, “Oh
my gosh.” | feel like.... | get nervous just becauike know that it is there.

| know there is a possibility that | could justdikubtract wrong which
happens probably daily. But it also probably hayso® everybody else too. |
mean... | don’t know it's kind of like you get usewmrking there and you
get use people giving you twenty and people givamg and what the general
price for beer is 2.50. And you learn what yougwing to give back to them
every time. I mean it’s like ... | know it soundsryeveird but really was a
concern to me. (journalism senior)

What is happening here is a re-arranging oftfsteige and back stage
activities. Literacy performances happen on bbéldack stage and front stage.
Although much of what students do is not done flarge audience, it is still done for
an audience. Some literacy performances are mdokcghan others. Writing is

public in the sense that individuals write notegqrs, letters, and e-mails for other

people to read. Even in cases were the writipre for one’s personal use such as
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to-do lists it is possible for others to see ize& when literacy tasks are done in
private away from the eyes of others, there atmgadns in which one needs to
display their ability to perform. The assumptigrthat if a student spends time
studying, the results will show up on a test. fwtindividuals with LD mistakes on
a test are viewed as others as evidence that tHeyot study for the exam or are not
trying.

Public performances of literacy vary according¢ademic settings and non-
academic settings. For instance in elementarysandndary schools, literacy
performances are much more frequent and publi@lementary and high school,
children are drilled for reading and spelling, akke write on the chalkboard,
required to memorize poems, and required to reaadal In these situations, the
performance is done before an audience of a teattkseveral school children. In
the college environment, these literacy performamtmenot occur as much if at all,
especially in large lecture classes.

One of the ways in which individuals with learnidigabilities cope to keep
literacy tasks in the back stage is to avoid pemnfog literacy tasks in the front stage.
Another technique is to create a supportive audidoctheir performances. Many of
the respondents discussed using friends, romaatiogrs, or parents, as proofreaders
before turning in their papers into their instrustoSome students also use writing
tutors on campus or staff members of the disalsktyices.

Another stigma management strategy is to displaynttessity of

accommodations for their learning disability. e tfollowing case, an anthropology
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sophomore discusses how she likes to take tegite idassroom with the instructor
rather than in a separate, quiet location.

And then also Spanish, | get some accommodatioosrtee in there and | go
to a class that she has right before. It's thetesame class. And so | take it
in the first class and we move to the next clagsrobreally like the moving
period because it's like | can breathe. Just stoaiminute. They don’t think
like... I'm going to cheat.... | like showing the preBors that | just need
extended time. I'm not trying to do anything... sjwsing it because it helps
me. | don’'t want them to ever look down upon thet that some people have
a disability. Because some teachers, even if thepkay with it, | like to

show them like | really don’t want to be known astadent who is cheating in
some way. Or using the system. (anthropology swaine)

In this case the student is explaining the doubleefit of her test-taking strategy.
First, she is displaying the need for the accomrtioddo the instructor. Second, she
is also distancing herself from the social identityearning disabled students as lazy
or “using the system.” The social identity of kgiazy or not working hard enough
was frequently mentioned by many of the respondents
| you know... very sensitive to the implication ofithg called lazy or being
told | was expecting an unfair advantage so mangdi | am very sensitive
to that. (political science senior)
Many did not feel that in their own case they did warrant the label of lazy or one
who takes advantage of the system clearly awatdhisaparticular stigma was
common for students with learning disabilities.alnouple of cases students
attempted to make their work or knowledge knowthwinstructor vocally.
| do to some extent. You remember how | was tglkibout earlier about
how | don’t see myself as disabled. There ard afl&ids like when | proctor
exams | can kind of tell which ones have AD/HD ahdff like that just by
their behaviors and the way they talk and stu# likat. And so | could
identify with them more. But like the girl | woskith you know in her math
class | can't really identify with her a whole le¢cause | don’t have trouble
seeing. You know | wear glasses that | can s#l jsist fine beyond that. |

guess | identify with her a little bit. But likeshid earlier people don’t know
if I have a disability unless | tell them. But setimes once people find out |
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feel like they treat me differently. Like sometisnésomebody like knows
that sometimes | have trouble reading or like ldhreuble paying attention
or something like that. | feel like they reallpsl down for me. And | don’t
need that. | don’t need somebody to slow downsasmldike, “Hey can you
repeat that.” It's usually just because | wa$istening not because I'm not
capable of understanding what they are saying. andkind of identify with
them a little bit on that level because | do knohatt is like to be treated a
little bit differently because you have a disagilitSo | try to not treat them
like they have a disability. You know, I try totrtze like, “Oh, you can't see.
Let me do this for you.” You know. Because | domant anybody to feel
uncomfortable. (secondary education sophomore)

In the case of learning disabilities, the issustm@fmatization is more complex
than with other conditions. While learning diséldk have become more common in
contemporary United States, they still carry negasitereotypes. The negative image
of a learning disability is a person with seveietyited reading ability, writing letters
backwards, exhibiting behavioral problems, andketyi to finish school. For college
students the issue of stigmatization becomes nmrgplex because of the structural
components of college environment. These incladeeased work loads,
organization of coursework, types of coursework] emeractions with highly
successful peers.

One of the issues of stigmatization for collegelstts with learning
disabilities is that they are experiencing failtoethe first time. A number of
respondents were diagnosed with a learning disphitier entering college and after
some “academic crisis” they encountered in thesmof their college career. In one
case a respondent was diagnosed with attentioaitdi@fperactivity disorder during

her first semester in college. She reportedghatwas aware of some problem but it
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was not a significant problem because the schoot@ment allowed her to be
successful.
| have always kind of had problems but | was alwthgssmart girl so | wasn’t
allowed to have problems learning. And becauseritwo a really small
school, everything was very easy - - you know. Andver had trouble at all.
And I never if | think if | could have been moretige in my education |
would have noticed the problem earlier. But | jdist enough to get by. |
could just show up and get A’s. So why was | segling to do anything
more than that. And | noticed you know a few kiriedd things but | didn’t
think anything of it. | was making A’s that wastimportant thing.
(secondary education sophomore)
However, upon entering in a state university, iheason changed and the workload
became more intense. As a result, she reporti@thfaehind and starting to do
poorly academically. She also expressed fear bbeimg able to finish college and
ending up in a low-status occupation.
And then when | got to college and you know readiag a lot more
important and being able to retain what | read breca lot more important
and everything was moving faster, | was completay. | would go to class.
And | would take notes. And | would go home ande® my notes. And be
like “Wow, | don’t remember that.” And so | stadtdoing really bad in my
classes. And you know | mean | would call my mord pust bawl because |
was convinced that college wasn’t for me. | wamgao work at
McDonald’s forever. (secondary education soph@nor
The poor grades in the beginning of her collegeaxahnad a threat to her concept of
herself as a good student. Unlike the situatioelémentary and secondary school,
she became lost as the pace of the college workieaakd faster. Her sense of self
was also threatened by the fear of not being abt®mplete college. The image of
“working at a McDonald’s forever” is one that isneamonly associated with

individuals who do not have a college educatiohis Tespondent was looking to

become a school teacher.
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Destigmatization/Nonstigmatization of Learning igiéies
One of the themes that came from the interviews tva possibility of the
destigmatization of learning disabilities. Destagimation is the process in which
characteristics or identities that were considereghtive or undesirable are now
viewed in a more positive, or at least non-judgrakntay. Destigmatization occurs
when an individual’'s characteristic no longer prioe® reactions from others. Traits
that were once considered to spoil an individueliiaracter considered to be normal.
Well, I think that when | was young a learning disity was looked... was
connected more closely to your 1Q. In other wotlle assumption was that
if you had a learning disability you also had aéowQ. And now that’s
really common knowledge is that doesn’t really havet to do one with the
other. So I think in that way. People are lookatgt differently. And plus
they see a lot of people with visible disabilitteat work very advanced jobs.
We have physicist who have MS that have some ofnibist brilliant minds in
the world. So | think that public disclosure andlic discussion about the
differently-abled have really improved things fbose. (social work senior)
Speaking out and political activism are stigma nganaent strategies that is used by
social movement organizations engaged in identtitips (Anspach 1979).
Although the respondent above talks about the itapoe of speaking and being
visible as a means to fight social stigma, shendidsee it as a useful strategy for her
when it came to job applications. Respondentsendigtinctions between the
dilemmas they face being learning disabled andetlnoth physical disabilities.
They acknowledge aspect of identity politics sushhe problems with labeling
children and social stigma in their interviews Hid not see it as an option for them.

A lack of identity politics was also noticeablethe way they spoke about learning

disabilities as a problem with the individual. nlliée other personal characteristics
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such as homosexuality or fatness that have spakatity movements, individuals
with LD do not have a sense of a collective idgntiDne of the possible reasons for
this is the lack of social interaction among indivals with LD in the college setting.
Most of the respondents in both sites receivedices\vrom the university at a
disability office. Other than picking up lettenstaking tests, there was little
interactions between the respondents and themstafibers and respondents and
other students with LD. The lack of interactioasxcommented on by one of the
staff members at the State University. She speat trying to organize a support

group for students with LD but found little parpetion among the students.

Conclusion

Students with learning disabilities continue tpeence stigma in both
academic and non-academic settings. The expermngtigma varies according to
the individuals just as the severity and problefgsarning disabilities vary
according to the individual.

The sampling for this research project reliedratividuals with LD who were
actively using the accommodations services on tteenpus. Many individuals with
LD in college choose not to use accommodationseyThay have different views
toward their LD and the ways in which they copewit Another limitation of the
study is the participants were drawn from two fgaar universities. Other types of
universities have different ways of organizing anatodations for their students with

learning disabilities.
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One of the issues with the study of stigma anch&didabeling process is the
acceptance of the condition as real. Many otthalitions that are considered
examples of the medicalization of deviant behasierviewed skeptically. For
individuals with learning disabilities there is @ed to demonstrate the difficulties
that one experiences with learning disabilitieslevht the time maintaining a
personal identity that distances himself or herfselh the negative social identity
that some people have about learning disabilitiEsr individuals with LD, their
diagnosis can be kept a secret until it becomasegfically convenient in social

interaction.
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CHAPTER FIVE

ACCOUNTS

In regards to the self-concept of individuals wifb, research questions will
focus on how individuals think and feel about tffea of learning disabilities on
their self-concept and self-esteem. One compaofahis will be the ways in which
individuals with LD believe and feel about theirestgths and weaknesses regarding
reading, writing, mathematics and other tasks aatamtwith learning. Another
component will focus on the ways in which indivitkibelieve and feel about the
negative aspects, or stigmatization, of LD as waglthe positive aspects of LD.

The experiences of individuals with LD in both aeadc and non-academic settings
will be examined with particular importance on hth&y become sources for their
self-identity.

Accounts of learning disabilities and coping sgaes will also be an
important aspect of this research project. Be@ragring disabled is considered a
personal trouble (Mills 1959). Individuals havefitad ways in which to explain the
reasons or causes of this trouble. Individuatk wersonal troubles use accounts
(Scott and Lyman 1968) to develop their sense lbsel to give meaning to their
daily activities. These accounts are also usefpkple in explaining their social
identity and actions to others — especially thoke find the identity and behavior
problematic (Mills 1947; Hewitt and Stokes 1973 significant part of this research

will focus on the accounts of persons with LD alnelit experiences in school, at
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work, and other situations. These accounts wplkeeially focus on the personal
understanding of their learning disability and hiinat understanding influences their
coping strategies.

Accounts are verbal reactions to problematic sitna. Scott and Lyman
(1968) describe excuses and justifications as afsetcounts used to deal with the
problems that occur when an individual performsiatoward act -- violations of
laws or social norms. Being learning disabledaswiewed as a willful violation of
social norms, but excessive mistakes and errawsaiding, writing, and math are seen
as problematic to one’s audience. Especially,ndree considers that adults in
modern society are assumed to have a high-lev&mpetency when it comes to
these activities, these situations can appear todsorder. Individuals with LD find
themselves having to explain their actions to ather

Another issue with LD is that its legitimacy islisjuestioned by others. Even
though the concept of a learning disability hasbe®und for decades and has
become common knowledge to lay audiences, itlisvstit with skeptics and critics
of the concept. This is one of the burdens¢bate with the label of LD:
individuals with LD have to legitimize the existenaf LD as a real phenomenon.
Many of the respondents talks about how otherstounesi the “reality” of various
learning disorders. Also, in the interviews manypressed an awareness of the
contentious nature of learning disorders and thieips in place to deal with them.
The second burden is that individuals with LD h&vgustify the accommodations
that they use.

And | think the hardest thing is not having a Visitlisability. Not having a
visible disability you often are questioned. Yategrity is questioned. And
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| find that really aggravating. Because | do tkestd can. And | work really
hard. And | work probably longer than anybody @lees on my assignments
in order to make the good grades that | do. ($@wak senior)

One of the issues with the medicalization thestbat the disorder is not only
owned by the institution of medicine, they are higgwblicized to the general
public. Medical disorders that were once nevarth®f become commonplace in
the popular discourse. In the modern societresjical vocabularies of motive
(Mills 1949) are readily acceptable explanationspimblematic action.

Every once in awhile, when | have something hulgavie to say, people will

make comments, “Well, | didn’t really understandtth “No problem, Sorry,

I’'m dyslexic so it probably didn’t come out as Imted it to.” | explain it to

them over the phone or whatever. And they aredkay. (business major,

junior)
As demonstrated in the quote above, a problemistiat®n occurs in one’s
performance. In this case the problem was witlteniexpression. Written
expression is one of the ways in which one’s LBisslosed to others. Problems
with writing are instances of untoward behaviorezsally for adults and those

enrolled in college. Some of the respondentaudsed how problems with writing

are problems that other people catch.

Another verbal technique is to use the word “justtualify the difference
between students with LD and students without Many of the respondents did not
see being learning disabled as a significant aggddbeir self. When asked to
explain how their disability works and how it affe¢hem in their work, many of the
respondents used the just qualifier to make theatiility appear not as disabling as

other conditions. Instead of not being able talrghe problem is explained as “it
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just takes longer to read.” Another way the “jusgtialifier is used is to minimize the
significance of accommodations. Accommodationsevet times defined as “just a
little extra time.”

One of the consequences of medicalization isrtietical conditions are
introduced to the general public via news prograngnand direct to consumer
advertising. Public advocacy groups educate émeial public on a wide variety of
medical problems. Individuals are exposed tormgtion about learning disorders
in their schooling. So when an individual talkeat his LD, the other person
typically has some common knowledge about the desor

R: It's usually is like I will just mention from..Like where are you taking

your test at. I'm like, “I have to go to the LDfick.” And they are like,

“What?” And | am just like, “Yeah | am ADD.” Omwosnetimes when | also

ramble sometimes. Or | will hyperfocus on certibjects | can ruminate on.

So it’s just kind of like, “Dude, I'm ADD. I'm say.” Or if | am not paying

attention to someone. They'll be talking to mesomething, which really

doesn’'t happen very often. But it’'s usually liKd, think of something else.

It's kind of like dude. (makes a noise). I'mdiK'What?” You know. I'm

like totally not paying attention.

I: So you usually just to say, “Oh, | am ADD?”

R: I mean usually I try not say too much becatisémost like, “Oh | am

ADD.” That'’s like you use it as “Ah, | am ADD. dan’t do anything.” It's

just kind of like. Like usually it will kind of cme up like, | usually don't tell

everyone that | just meet usually. It's usualkeliafter a while. | get to
know them. | may just casually mention it. Lik&H, Yeah, I'm ADD so.”

Not trying to do it like, “Ah | am ADD so!” (meamng being defensive?)

You know.

The common knowledge of learning disabilities ishsthat individuals do not have

to explain their conditions in detail. They camgly say they have LD or ADD.

Appealsto biology
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There are a number of accounts that individualgasaplain their actions.
Excuses (Scott and Lyman 1968) are verbal accannthich the person’s actions
are described as the result of forces beyond agisol. One type of excuse is the
appeal to biology. For individuals with learnidigabilities, appeals to biology are
used to explain the cause of some of the learnifigudties that they face in
everyday situations. The appeal to biology foduse the neurological
understanding of LD. Learning disabilities areteal in the brain making it a
permanent condition.

The individual’s brain was seen as the source efslearning difficulties.
Many of the respondents talked about how the bsdistructured” or “works.”

Either I, you know. Even though it's not techniga chemical imbalance. |

jokingly refer to it as something like that. Udyadljust kind of explain it. |

have to look and think a little bit differently. ddt people either get it or just

kind of let it go. That kind of thing (social wojlnior)
The social work student above explains his dyslaer problems with written
expression as a result of a “chemical imbalancétiis explanation is helps describe
how he works differently when it comes to reading avriting. Although the
explanation is not considered an actual theoryyshedia, it places the cause of his
learning difficulties in the realm of neurologylmrain chemistry, a matter than one
has little control over.

| try to pay to attention to what | eat. Usualdgfore | was diagnosed, there

were days were | just felt like my brain was justsin. Like there was

nothing in there. And my head even felt kind och¥we  And everything just
seemed and little bit darker than normal. And kandlke in the commercials.

Kind of a whirlwind. I just felt lost and reallyistonnected. And | always

thought that was kind of weird. But I'm like yomdw, everybody has a bad

day. And I really didn’t think anything of it. Bwne thing. My mom is
really big on making sure that her kids get enopigitein and things like that.
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And so earlier on she fed me a lot of tuna fisind Ahat became something |
craved when my brain just felt like mush. Andtually after | was
diagnosed and was doing some research about ADAdD@hengs | found on a
couple of different websites and stuff on how fobdgh in protein are
actually good for people who have ADD or AD/HD besa they help you
focus. They help the brain work better. And sleought that would kind of
something neat that I... And so | try to make sunaue a lot of protein and
things like that because it makes me feel betterd | just feel that my brain
works better when | have a lot of protein. (se@gaducation sophomore)
In the selection above the respondent claims #rdaio foods helped her brain work
better. Attention deficit disorders are typigadlssociated with food triggers such as
sugar that causes one to become “hyper” or unalftectis. In this case certain
foods (such as one high in protein) and eatingtedbating in the morning) work to

keeps one’s ADD under control. This practice wiase aonfirmed for her by research

on the Internet.

In the theories of learning disabilities, the peob is explained in genetic
terms. Although there have been many claimseartheritance of LD, there is not a
genetic link to LD. Geneticization is increasin@dggcoming a way to define and
understand human behavior (Phelan 2005). Muchti&grocess of medicalization,
geneticization is way to redefine problems as atgemphenomenon. Genetics almost
becomes a default category in which other explanateither fail to explain or do not
seem to fit.

My understanding is that they skip generations.dohsure. You know, |

can... like my mom has done a lot reading and isyvee¢ll verse. And so |

can pick up tidbits of information. But it was rsmmething | was really

interested in. | didn’t really care. So earlywhen | was younger and she
was really getting into it, | didn’t pay attentiosocial work sophomore)
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Another aspect of the use of genetics to undeddtaam origins off LD is by
pointing out siblings who were also diagnosed Wwith Many of the respondents
report how dyslexia ran in their families.

Uh... some testing person did it. Because my oldather was diagnosed

with dyslexia and he was diagnosed in middle schdolbelieve. There’s an

eight year difference. So when my mother notitedstame kind of
symptoms-wise. | had a hard time | guess compaingowords like the
number one and the word one and | can’t correladawo what so ever. |
guess that’s what gave her the warning. Or madbéédaware that they might
something to this with me (biology senior)
Other respondents talked about the presence bfiagwith LD “tipped of” their
parents about the possible that they might be Lidedk

One of the recurring issues in the interviews vasway others responded to

their disclosure of their learning disability. Maof the respondents reported that

fellow students and instructors expressed surgvisen they disclosed the

information.

no, not really. | can’t spell either. You knowatls the thing. When you tell
people they are like, “You? Really?” You don'tligaxpect it. | don’t know
what they are expecting. | don’t know what | wobklexpecting, if | learned
somebody else did. It's really nothing that... Thisraot a common thing
like “Oh you didn’t spell that right.” “Oh you fgot that date.” You must
have a learning disability. No, | never really tigbtithat. And | don’t think
other people felt that about me either.(pre-nursimghomore)
In many of these cases, the appearance of nornsaécway to challenge the
legitimacy of accommodations. Since there argisible markers for a learning
disability, the individual has to make an efforjpimve the existence of a learning
disability. Individuals with LD have to rely oheir documentation as evidence of a

learning disability.
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Not only do individuals with learning disabilitiéesck clear visible signs of a
problem, they often have competent performancesher areas. For example, one
of the respondents reported that people were sagbthat she was dyslexic because
she “speaks so well.” Another respondent repattat people told him that he
“didn’t seem very ADD really.” Many of these clalges are based on not knowing
the individual manifestation of a person’s spediiarning disability. One
respondent explained:

Sometimes no one will notice that some of the thitlgt | do are ADD like.

Like ruminating on certain subjects. It's the wdblyper-focus. And then...

And then I'll like... 1 don’t to say that | ask quests a lot. But like auditory

things, Like if someone is not speaking cleaithgrt | have a problem. Like

you know. | will be like, “what did you say?” L&k “Dud I just said that.”

It's like What did you say?” (business freshman)

Many of the respondents did not think of LD asmapartant aspect to their self.
Instead many characterized it as a problem that doethreaten the self as other
types of problematic identities would. A learnuhigability is surmountable to many
of the respondents even though it poses a numhgradienges for them. LD is seen
as a minor nuisance that does not prevent one damneving long term goals. Since
it iIs a minor nuisance rather than other personatacteristics it is not an identity
that is salient to one’s self. When one responds asked if he would put learning
disabled on a list of personal characteristicggdnee the following:

| don’t think | would put it on the list. I'd says more I'm hard working so |

can overcome the learning disability. If | didwork as hard as | do, then |

wouldn’t be here. So | don't really see it as espaality trait. (undecided
major freshman)
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A difference between individuals with learning digiéies and individuals
with other types of disabilities such as physicganental disabilities is the former is
perceived as one that a person can overcome \heilatter is thought to prevent a
person from doing something.

Another benefit expressed by individuals with LDheir patience and
sympathy for others. Many of the respondentsthakbout how their frustrating
experiences with schooling allowed them to copé wétbacks.

| guess it’s hard to think of positive thing mostlre time. But yeah.
It made me who | am. | think | am more. It's made have more patience.
As far more patience with school, homework, witst$e You know.
Understanding that one bad test grade is not goimgin my grade in the
class. Itis not... even when the class grade is lit&glnot. It doesn’t keep
me from reaching my ultimate goals of graduatiosidaly. And | think, if
didn’t know | had the disability, then it would adbthing because | wouldn’t
be able to understand that. Because | know that tlealing with a lot. |
know that | am dealing with a lot emotionally fratn Every time | have to
explain it sort of you have to be okay with it yseif to be able to explain it to
someone else well. (pre-nursing sophomore)

The difference between individuals with learningattilities and individuals with
physical disabilities were brought out in manylod interviews. The problematic
nature for individuals with LD in social situatiorssthat their disability is not visible
to others. For many of the respondents the ibMsiature of LD was helpful in
avoiding stigmatization in that they could “passasmal.” At other times, visibility
can be more advantageous.
| would definitely say that, | had a physical digiép When now if you think
of it for yourself. Your self-perception | realike being active so that is
going to suck. But then if you think of it how pgee look at you or if it leads
to an obvious that | had maybe.... It depends. Lasssay that some mental
things that are physical, like Down’s Syndrome.uMmow it is something

mental but it's physical because you can see biegthave it. So if you had
something like that, they kind of it seems thaitget accepted into the fact
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that they do have a problem. And that is the tlabgut it. | look completely
normal. And in my past it was really hard to dedh the fact that people
didn’t... wouldn’t accept me necessarily for readshgw. In time it has been
a lot easier. It's just like, “I read slow. Okayat's it. Leave me alone. |do
it.” It's after awhile you feel like you have ta@ain yourself some times.
Like why is it. | mean one of my good friends dralis like, “You never
know to choose the right word.” And | am finalligd, “I am dyslexic. You
getit.” And then people want to learn aboutlithink... I've noticed that...
when | am talking.... You don’t usually talk to a pen who has a physical
trait, but you are really willing to talk to someowho you don't see it.
Because you think you know it all. And people witegy hear that you have
something that they cannot see, because they thomkt it's as serious or
offensive. A person who has light skin might berenwilling .... Might talk
about the fact that they actually have a blacktbeogenes that are darker in
their heritage because it doesn’'t seem as offen®u the thing it probably
is just as offensive. I've grown up learning ty s&hen people want to know
what dyslexia is, I'll explain it to them. | wiflive them a rough overview.
But people are wanting to... People will further thepiestions. They don’t
feel it's obtrusive. And maybe that’s the diffecen You have to
accommodate. Because | think that’s the positbautit. Because people do
want to learn. And people do want to find out id#tie disadvantage you
have. (anthropology sophomore)

The respondent above talks about the comparisahsher situation to the

experiences of people with visible conditions. many situations discussion of

visible difference is considered taboo or in badda

Everybody Hasa Problem at One Time

Another verbal device that students with learrdigabilities use is to

categorize failure or mistakes as routine. Malangistake or failing a test is

considered acceptable or even normal in the coltageer. This excuse is made with

the qualification that it is one poor grade thatas significant in light of one’s entire

college career.

R: Basically what he was thinking was that, isthitack were somehow
related to my disability, | shouldn’t be takinglass like this where | am
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afraid of the test. | was like, “Sir | am a joulisen major. If | had that much

problem writing an essay, everyone should.” Yoawn Really what it was |

just got psyched out. If anything, (??77?). | meaerybody fails a test
sometime in life. Maybe not everybody. Most peopBasically that was all
what it was. | was really psyched out and | didyivee myself enough time to
prepare the way | know that | need to prepare fioessay test. And so that is
what | told him. It was like | am okay with theagie because | know that |
will graduate. | am going to get above a C indlaess. | know | will. | just

did really poorly on the test. (journalism senior)

The academic problems that students with LD faeenat necessarily all that
different from the problems that all college studdiace. One of the ways that
students with LD talk about their problems is t@nfie their problems in terms of
normalcy. In the quote below the respondent dessihis attention deficit disorder
as a small problem compared to his other spe@émiing disorders. One of the
ways to minimize an individual’'s difference andabsity is to describe one’s
problems.

| have two learning disabilities: dysgraphia andldyia. And somewhat

ADD as well which is a third one. But however, glmdy has a little bit of

ADD. It doesn’'t matter who you are. You havétidel bit ADD. So | really
don’t view that as a vice because everybody hagiisiness major junior)

It doesn’t really affect anything else. Again,diit get tested for the ADD,
so | can’t say officially | have that. | think bkie some degree of it, but |
think everyone has some. Itis a matter of whgteeis officially, you know,
debilitating. (Law student second year)
Medication is another way in which individuals witD explain the
biological basis of learning disabilities. Maofythe respondents who were on
medication described the effectiveness the mediwasehad on their academic work.

Many of the respondents described themselvesvasdge” students. One

of the ways in which they describe their “averagssi is by the amount of time they
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study. The veterinary student below compares theuat of time he studies to a
group of “super” students that never get below anTAe term he used to describe
these people is “crazy.” For this respondentatmeunt of time studying places him
in a category of the average student.

There’s crazy people who.... | mean my schoolseébol,l you got lazy

people who just want to be a doctor. And you gaigbe who have never

gotten below an A, below a B. | mean below an Aeir lives. because they
study twenty four hours. That's how you got totbeet that. | would say |
am average. (vet student — second year)
In their descriptions of themselves, students st@being average by comparing
themselves to the “cut-throat” students who hagh laispirations that ignore other
parts of student life. Respondents talked aldmit social activities such as being
members of a fraternity or student organizatiofisis also helps them minimize the
effects of their learning disability.

The diagnosis takes on significance in the actsoohstudents with LD. In
many of the comments made by respondents the desorg definition was used to
distance one from the negative connotations obdisa Respondents emphasized
their average to above average intelligence ansctipes when they discussed their
diagnosis. The discrepancy definition gave “félie the respondents that were
recently diagnosed in college or went through adamic crisis while in college. In
other accounts, respondents did not refer to #Hetual diagnostic tests but
emphasized their strengths in reading or writing.

The special school district was never really ablpibpoint exact what | was

learning disabled in because on all the tests lldvalways score real high on

the 1Q. On my IQ testing part but then on othetgdike the reading and

comprehension, where | was suppose to do well cording to those tests. It
would either be lower or real low compared to whatjess, you know, the
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average is or to what other test results. But baglour question, it's

primarily reading and writing comprehension. (brgtsophomore)

Another type of account that college students withuse is to emphasize the
minor impact or minimal problems that violationp#rformance norms cause.
Problems with spelling and handwriting are not \eevas problems that others
consider significant.

R: Well, ask me? Well | tell them, “Yeah I'm rgabad at spelling. | spell at

a seventh grade level.” | kind of have an issuf wpelling. You know |

don’t go into too much detail about it. But mosbple like oh. | don’t think

they really care that much. It's not like I'm dgisomething incredibly bad.

Not too many see my handwriting you know. Anchéy do... Like, if you

can read it, then... (sociology senior)

In the literature on accounts, one way to minintieenegative reactions of others is
to minimize the importance of activities that thewe problems with. Many people

both with and without LD have trouble spelling.odp spelling is not considered

“doing something incredibly bad.”

Appealsto fairness

One controversy surrounding learning disabiliied the institution of
academic accommodations is the issue of fairn€astics of learning disabilities
argue that academic accommodations weaken stanalagdswer expectations for
college students as well as give some studentsademic advantage over others.
Many of the respondents were aware of the issdi@miess in their use of academic
accommodations. One respondent said that hegesising academic

accommodations because he would appear to be takingfair advantage.
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Well, | mean never been a teacher’s favorite. dimelow grade |
have ever gotten in this school was in Math 5otlgyD. | studied two hours
a day on that. And I will admit I did not do everitg | could. Because |
could have taken extended test times, and | didk& that option. Which
leads me to.... Up until this semester | never ukeditsabilities office for
you know.. because | always felt that it gave meafair advantage. Because
| did really well in my other classes. | get Arseverything | write and |
always felt like | was taking advantage, an uné@ivantage over other people
that | had extra time. It was just now that | ieed because after | got that D
and | just like, “Okay. | can’t.” | have these ptems here. | need to get help
with this. And so | am taking geometry now ancet double the test time.
And | do well on the test. It's not that I....it juskes more time. (sociology
senior)

The concern for many students who use accommodsaitiorollege was that they
would be seen as getting an unfair advantage l®r stidents. Sometimes when
individuals with LD use their accommodations they asked to explain why,
especially with testing accommodations.
Basically. Like this happened every semesterasu pretty much used to it.
But at first it was kind of like “Oh boy.” Shey would be like, “Well. You
know, why weren't you in class for testing?” Weltake my test in a
separate testing room because, | got tested apc#ie that | need a separate
testing space. For you know to show my completigiab. And | get extra
time because | just read a little bit slower.” Ahdould take me longer to
process the information than somebody else dd&sadtually fair for me to
do. It wouldn’t be fair if I didn’t do it. (jouralism senior)
Being absent from class on a test day is noticeaBlibas and Albas (1984; 1988a;
1988b) discuss the importance of interactions aadagement impressions among
college students around examination times. Sifisdaobe others to get an estimate
on how well or how poorly they did. When someéaits to show up for exam, there
is a sense that there is a significant problem thighperson. The student is called on

to account for their absence. In the case abopmiraalism senior describes the

explanations that she typically gives in this dia
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This is one of the reasons why individuals with diSclose information about

their disability. In a sense the individual isded to disclose the information

because missing an exam is seen as a significalation of a student’s role. But the

disclosure of one’s learning disability can alscabeay to neutralize any negative

reaction that others may have.

Sometimes | just give them examples. | mean yowkinom a class or
something. You maybe be able to... If you can’ttséire and take notes or
something or listen and take notes at the same iitmdecause you are tired.
It's because you really don’t want to be doing @myway. But when you
absolutely have to do it, you can. And that’s tifeecence is that | can't.
Even when | absolutely want to be processing wiateéacher saying and
writing it down at the same time, it just doesrdppen. | may get part of it. |
may get a couple of words but I'm not going to tipet point, main idea
enough down to actually look at it later and go &kwhat is that.” So |
guess that is one way. I'm not sure if | even k{@®) There is a story in a
book. It's called “Learning Disabilities” or sonmétg that sort of this girl
went through the same issues that | have gonedhrolike always
guestioning whether or not you were smart enoudtetm these classes. To
be at this school that kind of thing. That is stmrey that other people
without this, | don’t think they have ever goneaihgh. And I think that’s
maybe the nonacademic setting. If they did bad test, okay whatever.
They just brush it off and keep going. Whereddlitl bad on a test, it was
like, “Oh god, | must be so stupid because | stliglist as much as they did.
You know. | came to every single class. But yedtl @ C and this person who
slept through half the class has got an A.” Thedws your self-esteem into
loops | think. That's... It's hard ...to explain thatpeople is really difficult.
But once they kind of understand, once you exgdik@ “This is the deal. |
studied 36 hours for something or whatever and bdge.” Then they kind of
understand it something is not right there. So ltigaiess that helps people
understand it a little bit. (pre-nursing sophonore

In the quote above the respondent discusses tleeatites between doing poorly on

the test because one did not study and the proldamfaced with being LD. The

purpose of the comments is to make clear the distim between those who do

poorly because of not following the rules and imahility to do well even when
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conforming to academic expectations. The idga®f'something is not right” is
based on the disjuncture between the amount ofteffat the respondent put into
studying and the final product. For students authLD, the explanation for school
failure is typically the student’s own fault or adaision not to put effort into studying.

When | first heard that my little sister had. land just think that,
sometimes, |think that when people first healrtijnk they think you are
just lazy. My roommate, she still has huge steqsed on... So | don't even
talk... We use to be really good friends and thatleen a huge conflict
because.... And | even let her read my assessmeati®eshe still
thinks...For example, like the note-takers, howaiarpeople get note taker,
she’s like, “What’s wrong with that person?” Yoodw, “Why can’t. ... If |
can do it they should be able to do it.” And sbegh’'t understand that some
people, it's just hard for them. It's not thatytre... | mean if she... people
are so against the fact that people get accomnwdatiLike, “Why does that
person get it?” they don’t understand that mayleeahy that their mind
works that they understand the knowledge in theadhbut it is harder to get
it out when they are asked questions a certain waysh it were different. |
mean that’'s why | came to talk to you. Becausedtang that can be shown to
other people to let them, help them understand aiedrning disability is.
That is not necessarily that, you know, you havgehproblems maybe. Like
me | just have a few problems. | got a problenhwiéing timed. Because
you have a learning disability, people think ofrteag disability as people
who couldn’t go to college. That they couldn’twaue in college. That's
what | think the stereotype is. (marketing jouynal

Human agency is an issue with many of the accafrdgidents with learning
disabilities. The issue of control is an impattaspect in the construction of their
personal identity. Respondents discussed howwleeg able to deal with
problematic situations and the difficulties posgdheir learning disability. Also,
many of the respondents discussed their learnidgparformance issues in the
future.

| mean | have theories. Like I think that I.... irtking working on outlines. |

really like outlines. | think | can do outlinesttss than a lot of people.

Maybe because it is the way my brain is structaresomething like that.
This is so BS. Quasi-kind of cognitive science sbstuff. But like you.
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Because | think | can deal with.. juggling aktlittle details | think . My
brain took to it and could do a lot of work you knwhat | mean. As
opposed to distributing it evenly. | can’t deatwlarge abstract concepts and
fit them together in a puzzle piece sort of forithereas people who can get
like multiple math stuff have a hard time doingfshke that often. Then

there is also because | am use to working withghdt. That's another
hypothesis. (sociology senior)

In other accounts by the respondents, problemaraterstood in terms of
external forces rather than internal ones. é&sé¢haccounts the cause of the problems
with schooling are seen not as a lack of abilitpersonal motivation, but as the fault
of specific individuals or educational practicds.these accounts, individuals express
frustration at how subjects are taught, the metlstsuctors use, or the types of
knowledge and skills that are valued in the coursiestead of viewing poor grades or
marks on one’s own ability or motivation, the isssiene of the instructor’s ability to
teach the subject. An example of this type obaot is given below by a marketing
major:

R: Yeah. And he is very interested in anthrogglbut he doesn’t
know how teach. He told us in the beginning thatexams will be easy.
And you really us wants us to.. you know, it's abbut the exams. It is just
about, you know, being interested in anthropologyd that you should have
to study more than the night before because yaio gl the classes. Well,
everyone did bad on his exam. | mean there waperson that like he ended
up... people did so bad just giving the letter gratiere the breaks were.
The natural breaks. Like he wrote all the scor®sd | mean people who
would have gotten like a fifteen percent got lik€ ayou know. It was
mainly.... There were two essays, two like short asrsand then multiple
choice. But the multiple choice were so randorjust... when teachers test
you like that it makes not fun to learn the materi&hereas my marketing
classes were, They were really just like... youjasé suppose to sit there and
just enjoy being in the class. And then they testhe most important things
that they discussed. And that’s how it should heshouldn’t be like trying to
trick you. | mean one of the questions on thi;exaas a percentage. What
percentage is something? There was only elevetipleuthoice. How can
you ask a percentage question when you read ligehtvadred pages.
Probably more than two hundred pages. How aregging to remember that
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one? And since this test was a pretty small exaach one is worth so many
points. |just don’t... | mean | don’t understantyw... If the school is a
research school, they want the people that arb/rgabd at research as
sometimes they don't care if they are really gassthers. But | don’t have
that many. This was pretty much the first teathat has been like that.
Shouldn’t be a teacher. | mean | feel bad for benause | know he is trying.
(marketing junior)

For her the problem was with the teacher who dicknow how to teach the subject
matter in an effective way. Although the resparidepressed an interest in the
subject, the actual experience of the course wasdiby how the exams were
constructed and graded. In this case, the ictstrgave a small number of multiple-
choice questions covering two hundred pages witble&ar sense of what was
considered important. This type of account helsthe student with LD in the
same situation as other members of the classtedd®f being different, they
experience the same trouble as other students.

One of the ways in which students constructedfjaations was to be a critic
of the educational system. In criticizing the eahional system, they point out the
typical ways in which certain subjects are taughbaing problematic.

Oh when did | realize? | guess like then | couldead...And | always had

really bad test scores on my spelling tests. Awdg just like, “I'm sorry. |

am spelling it the way it is supposed to be spéllell wasn't like | sit at
home with my parents and like go over the wordsspell the words out
and.... And usually....I mean | guess that's what okies did and memorize
the words. But that's not really the way | wanteddarn anyway. It's just
like I don’t why it is supposed to be spelled tisy. And | don’t think that’s
the way kids should learn anyway. Just memorinatiodon’t think that's
right. So I guess just like a really long time ddgmew | was messed up.

(journalism senior)

Memorization of spelling words is not considereday to develop skills.
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The conventions of teaching and thinking are aleblems that individuals with LD
face and describe as a limited way to measurdiggace. The way individual
respondents describe this problem is to explainrtiwest of the ways of thinking and
doing things is “linear.”
Instead of looking at a linear list and trying temmorize it, | would never be
able to doit. | could do that for a month andlqably still not remember it.
But this was physically manipulating these papets a list so that | was
seeing it differently. | was seeing it better aoanmitting it to memory. And
then end up getting an A on that test. So it wonieally well. (pre-nursing
sophomore)
The concept of “linear” thinking was used to ddserihe common teaching and
learning that takes place in school. The lineay wfadoing things could refer to
many of the performance tasks in education. Wgiima linear fashion means being
able to write in a straightforward, sequential fash  Also, the phrase invokes the
image of restricted, or a lack of creativity. Qoféhe accounts the students with
learning disabilities use is that dyslexia or ottyges of LD give one better insight
and a different perception to see problems diffiéyehan non-LD students.
It's just for... memorize it, spit it out, move oko that's been a challenge.
Classes in general that are... | don’t want to useatbrd dull. But are very
linear. It's just strict like memorize these thesrand spit it back. That is
difficult (pre-nursing sophomore)
One respondent discussed his justification for giragp a class after a confrontation
with an instructor.  In his justification, he neathe distinction between teaching as a
noble profession and the instructors who do noelihe same aspirations. The

action is explained in that he has respect for atime but the individual teacher is

violating the expectations he has for a collegéruasor.
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R; I dropped the class. | didn't want to dealhnatteacher like that. | have
no respect for a teacher who doesn’t want to te&¢ho doesn’t want... |
mean that’s.... | hold teachers in incredibly highasl. But.. | mean in
elementary school the reason why | am able to bethere was a resource
teacher named Mrs. . Who basically heldittte head up. Like |
am able to read as well as | do. Everything Ilvacause she decided that |
was going to. Actually helped me out incredibAnd | had an incredible
ideal. |know Il idealized teachers. And wheeracher falls from that, | have
no respect for them. The second they decide tdéheutegos or their methods
before teaching or education, | don’t respect tliabciology senior)
Good teaching is highly valued and a good teachdefined as a person who puts the
student first and puts extra effort in her studerhis student gave an example of his
elementary teacher that was credited with helpingread. Teachers who insert
their “egos” or their “method” are violating thepectation they are she is supposed
to help students learn. This respondent wasatitf the perceived motives of the
instructor. In a previous quote, a marketing juriescribed an incident with an
instructor in an anthropology class. She desdhbeanstructor was not motivated by
his “ego” but rather was not an effective teachder explanation focused on the

distinction between having an instructor who wa®ad researcher but not

necessarily a good teacher.

English asan Obstacle for Studentswith LD

Another way an individual with LD accounts for fsgmance problems is to
refer to the rigid nature of communications andiwg. In the quote below the
respondent discusses her problems with writing &mapers in a college English
class. The structure of formal writing is difflcbecause it is different from the

“speaking” or “talking” world.
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this structure. And | never like understood the tiipe of structure thing.
And | still don’t get it. And | don’t get why cainthere be other ways of
writing. And | feel like people... | just want to ladle to express it. And will
people say write it down. I'm like | don’t know howAnd then even if | say a
sentence and then that exactly what you should Baylike what did | say. |
have no idea. | forgot. Because when | try tdenitidown it's going to be
like... 1 go blank. It's like whole different worldWriting world and talking
world are just completely different. | try to stayway from writing. But | do
write personally like to help me maybe learn howtde. But what | write
personally in like journals it just makes no comeigense. (anthropology
sophomore)

One of the big problems with individuals with dysila is learning phonetics
(Shaywitz 2005). Learning phonics is difficult iadividuals with dyslexia. The
English words are not necessarily spelled the Wway sound.

For example, reading and writing were never a, vargly phonetic discipline

or understanding for me. Phonetics was always sdraeconfusing to me.

It's becoming somewhat better for me now that I@dder but only marginally

so. And the English language is not phonetic. diWimnakes the teaching of it

as phonetic very problematic. | learn words befdearned the spelling of
words. | never did really pick up much of the $ipglof words. | learned to
recognize words as whole units. And so on thehamal | would learn words
very well and never learn how to spell those wofpslitical science senior)

Individuals know the meaning of words but may netlble to spell the words or

have trouble pronouncing new words.

Criticsof L earning Disability Programs

Although respondents are critical of the regutdra®| system and its
traditional teaching methods, a couple of the redpats were also critical of the
learning disability programs and practices in pleceecondary schooling.
Criticisms of learning disability programs were wbthe actual programs, but how

they are abused by parents and students.
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| can see it as being a negative thing. But | det it pretty much. If you let
it get to you, it is going to be worse than if yjast say, “okay | can just work
around, fix it, and do whatever | can.” Just ddettit get to you. Again if
you don't let it get to you, it's going to be tamées worse than it really is.
Also the other thing is, you have to view...other wayound... because |
have seen this happen so many times, when yosam@ébody they’ll say you
have to take these special accommodations. Yoe fwalok at it this way.
“Or he’s learning disabled and he can'’t really dimgs.” | mean | know one
person who | went together in a scout troop forudloree or four years. He
pretty much had the same LD as | did. Howeverphignts kept him in the
public school and made the public school give emommendations and
accommodations. He is essentially hundred timasevihan | am now
because they made it so he is, “Awe, he is disdblele is majoring in art
and working at | think Tom Thumb if that. He colildve come out with so
much more potential had he’d been with the attitoide*'Well, okay, I'm
disabled that doesn’t mean | can’t do things.” sfhass administration senior)

In the quote above, the respondent expresses arcoiinat once an individual is
labeled as learning disability that it would becoangelf-fulfilling prophecy. The
feeling is that the attitude becondlisabling The respondent describes a situation in
which the negative stereotype of how children withare not able to succeed was
placed on his friend by his parents and the school.

In another example, a respondent described Hisdegbout schools designed
specifically for children with learning disabilise The respondent talks about the

abuse of the learning disability diagnosis and eghn.

| believe that it matters how you make it. | drawe crazy when | went to my
LD schools, and my classmates would use it as ensexfor everything. And
they are just being blatantly annoying. And theyuld just use it as a crutch.
| mean if you know you have it and you acceptedymdare working around
it, that's great. But if you use it as a crutdiert | mean... that’s just.. |
mean... It’s just an excuse to be lazy. In my opinidnd | think that’s a lot
of people... a lot of LD students sometimes get tiatd a lot of time |

blame the parents. | mean I've seen the parengsiwtvas young. And | am
asking, “Why are they babying you like that?” @rtio make excuses. And |
mean well... | think that a lot of it's the parents laringing you up. My
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parents have accepted it. But they kept on... Yowknletting me fulfill my

goals. Not trying to like say like “Oh, yeah ittse medication wearing off.

Or he can’t do that, Let me do it.” And it’s likerrible. And | see these

younger parents with their... | guess what | measetpis these younger kids

and their parents. And | watch the moms and hay #Hre trying... | guess
what kills me is that a lot of these parents féd& something dramatic has
happened. And they must shelter and protect tkidse And all it's doing is
making them worse. (biology senior)
These two examples are similar to what Snow ancefswh (1986) refer to as
identity distancing. Individuals with a negats&cial identity try to maintain a
positive self-concept by distancing themselves fthenstigmatized group through
various verbal techniques. The negative socaititly of LD as being dependent on
parents or academic accommodations is viewed aatdming to their personal sense
of self. To protect themselves, they criticizeavthey see as some of the drawbacks
of LD programs. Another aspect in this distangingsent in both of these quotes is
that the respondents talk about the role of paiiarttse process of disabling children
with LD.

Many of the individuals in the study also distashtieeir experiences with
individuals who had physical disabilities. They diot see their condition as one that
warranted protection.

To use the legal recourse and to enact the ADAnktls something that

should only be done when you really, really needfit could not do the

same as others. And | have demonstrated this selfnyThen | would use it.

For | think it is for people who need, like couldtn Not “don’t want to work

as hard.” | realize that sounds like rational ced8S again. But really for

myself that’'s how I find it. |think people abubee ADA at times. And |
think if you abuse it, you lose it. (sociology &&i
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The stereotype of individuals with LD used policiegiet an unfair advantage is
expressed in the quote above. The individual watdetisavowel (Davis 1960)

himself from the disability identity.

Compensation
One of the ways in which students with LD presepbsitive identity is to draw upon
the discrepancy definition of learning disabilitie3he discrepancy between above
average intelligence and poor performance is useadainy of the accounts by the
respondents. Important knowledge and skills aiessed over the troubles
associated with other tasks. The knowledge aitid ske ones that are regarded as
having higher status or a more abstract aspectth®basic skills of spelling and
handwriting. In the quote below the respondentgugsed how his problem with
spelling is countered by his having a big vocabular
I’'m a horrible speller. | realize that simple lam®n’t. | have somewhat of a
large vocabulary but | can spell most of the wadd so | find myself ... in
papers a lot of times will word things differenbdgcause | can spell it that
way. It's kind of strange but sometimes frustrgtiguess. (journalism
junior)
Many of the respondents reported that they havepeosated for some aspect of
their specific learning disability. Reading wasduently cited as an activity that is
no longer a problem. The notion of compensatidrased on the discrepancy
between an individual’s intelligence and his or &letlity to process language. The

respondent above was able to compensate for hdgons with spelling by phrasing

things in his papers in a different way.
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Individuals with learning disabilities are alsgpoeted to have differences in
perception. One of the quasi-theories about legrdisabilities is that individuals
with dyslexia are considered more creative or aigaral thinkers and able to
perceive things differently. Although dyslexiaviewed as a barrier or a nuisance,
some respondents attributed some of their streragtissudents to their dyslexia.

| often have a kind of perception of things. Igmve things differently than

other people do. Both from my personal experieamgalso | think | haven’t

taken a terrible strong look at it to compare tlay\w which | relate things
and the piece of information may be somewhat diffefrom than what
others do.
An English student with ADD credited his disordathahelping him focus on
writing. His disorder allows him to focus on arieity for long periods of time. He
explained the experience as “hyper-focusing.”

Hyper-focus actually does help when it's more wien are into like fine arts

type. Like | want to be a writer. It's a findstype thing where you just

really focus on something. You know every detailnhich kind of helps
One of the ways individuals with learning disalekt describe the benefits of their
disability, is in terms of a trade-offs. An indiual’s hardships for their disability
give some of the respondents the “patience” to better student.

There were other benefits that respondents saw tiheir learning disability
that was not necessarily related to their acadéfaic The social work student
bellows describes how he has the ability to reasidgodown or backwards:

If had to, | would probably say that | have probtewith the sequential order

of things. Just off the top of my head. Occadignamight give an example

of how like.... A friend of mine had a very similaisdbility to mine. And we
both figured that we learned that we could readdgpdown and backwards in

rearview mirrors no problem. Other people dondredo be able to do that as
well. | think that might be... there seems to beral lof... with having to
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look at things differently. The way brain workguess with my disability,
there seems to be perks as well as downfalls.gaark junior)
The respondent above claimed that he can read wpside down and backwards.
He saw this as a “perk” rather than a skill thdpaéim academically. He also said
that his learning disability also gives him a diffiet way of viewing the world that
helps him with problem solving.
Like | said the ability to read upside down or lileading billboard in the
rearview mirror easily. Not really because it'®fus, but it's kind of fun.
Bill my friend and | have... like | said earlier whare were being tested like
in high school or what not.... Would read the commaemd whatnot the
tester was taking from looking across on their shéad just kind of mess
with them for that. | couldn’t really give an expla of how | would view a
situation differently. It becomes apparent thatway | tend to look at things
which is you know is very true with everyone. m eeally good at problem
solving. Brain-teasers. Things are just quicknf@. (social work junior)
Another strength that the respondent found waslbiigy to do brain teasers. Many
people with dyslexia claim that they are able tacpe the world in different and

creative ways allowing them to work with puzzles dmain teasers.

Disclaimers

For individuals with learning disabilities, theaige they give off in their
everyday interactions typically does not includeiti.D identity. Verbal
performance and social interaction are viewed asrfial” for people with dyslexia.
For individuals with attention deficit disorder attention deficit with hyperactivity
disorder, verbal performance and social interactioecess may be more difficult to
achieve because of their physical manifestati@iace learning disabilities are a
“hidden disability” there are few visual cues fahers to pick up on. Many of the

respondents elaborated on this point.
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A lot of people say, “You speak so well.” (laugl#)st sentence out of their
mouth. “But you speak so well.” Well you know $t'a compensation. You
know. | speak well because | dictate a lot. Yaow. | am use to somebody
writing my thoughts down. But yeah that's thersfireaction is that they
don’t quite make the connection. But they acknalgkethat | am intelligent.

And they just can’t see it. “We can't see it. Yfeuine. We can’'t see it.” Is

want | get most of time. Unless they have to diyawork with me. You

know. (social work senior)

Hewitt and Stokes (1976) describe the verbal tephnbf the disclaimer. A
disclaimer is a verbal technique in which an aptowvides toward off doubts or
negative typifications which may result from intexddconduct. However, for a
student with a learning disability, the course cian that he or she has planned may
not come out in their actual performance. Fanegle, one may have planned and
worked on a paper with correct grammar and spelbagjthe product may contain
errors. The disclaimers that individuals with LBelare taken into account with the
probability of grammatical or spelling mistakegheir work.

One of the issues with some of the respondents isalewing their writing
to others. Students with dyslexia use disclainresstuations where they need to
perform difficult tasks. In college the use ofdigmers is not as necessary as in
other academic environments because most of thie dasre in college is done
behind the scenes and not in front of others.

One of the situations in which disclaimers aredusevhen there is a possible
disclosure of the disability through the accommmaet. Concealing the use of
accommodations is difficult for most students beestlney are noticeably absent

when an exam is giving. Testing accommodatigpgally include extra time to

take an exam and quite often, a separate location.
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All my friends. | think all of them know pretty robi. You know, friends in
class certainly know that | don't take the testhia class. And it's always sort
of awkward at first. But if someone new | havdaibw prior to this class.
I'd be like “So, Just don't freak out that | am ringre on test day. Like | am
here taking the test.” And they are always likeat?hwhy? Okay. I'm like,
“well, at the disability office which | have a lemng disability so I'm taking it
at the disability office.” And they are like okajt's never been a big issue.
Nobody has lots of questions answered. Or thouglatsl lying or anything
time and a half, because then it gets into the tlodit's not fair. What? Wait.
Blah, blah, blah.” So, I just leave it at I'm tagiit at the disability office that
kind of thing. And then if they want to ask queasabout the length of time
they can. I'll tell them. But it just seems tooay a little bit of those
guestions basically. If you are just...
When an individual with LD makes a disclaimer, hesloe has to b e selective in what
to tell the other person. One of the dangers wsihg a disclaimer is that others may
react negatively to the information. In the exé&rmbove, the student does not get a
negative reaction from disclosing her LD to othéxd, she is selective with the
information gives. She does not want to tell aghtbat she is getting extra time
because others might berate her for getting annedaantage. Other respondents

reported similar reasoning when making a disclaimer

The Medical Model versusthe Social Model of Disability

In the literature on the sociology of health alliess, the ways in which
individuals view illness is an important aspechtov it is treated. The medical
model of disability focuses on the problem rootethie individual’s biology or
psychology. The medical model is viewed as objecatkality in that medical
science and its tools can diagnosis and treatdhditon. Many of the respondents

talked about their experiences through the lerik@mmedical model. Many of the
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respondents distanced themselves from a disaldbtytity because they compared
themselves to the physical disabilities.

So we try to tell them that number one themoisiighest disability and
lowest disabilities. The person who has the playslcsability is more
disabled so to speak. That's a negative termafdesl” | know. has a more
severe disability maybe that’s better than somdi&re/ou. You view your
self as not being worthy of getting services beeaumsi look at the person
who is quadriplegic and you think that person ge@lidisabled, but not me.
And | try to explain to them, yes your are. liuylbave a documentation from
a physician and a psychologist that has given ydiagnosis, it's all relative.
You are entitled to the services that you are ledtiio. Even if you look at
your disability as not as great as someone whohlweayuadriplegic, or
someone who may deaf, or someone who maybe bldsyll are entitled.
You still have a disability. It's not the samd’s inot anywhere near the same.
And we try to explain to them, and we’ve done thi®ugh banquets, we've
done this through panel discussions, we’ve dorgetthiough individual
students talking to other students with the sarsaldlity. (learning
disability specialist)

Many of the individuals felt that being learningalbled is a small problem that they
can overcome given enough effort and time:
how far it would be if | was more... | think dyslexmsomething that you can
grow out of. It's always there. But it is someidpi.. It is always there
because it is part of your past. And you alwaysvkthat you have some
disability. It just depends on how much effort yame willing to put out, to
not show it. Like just be a slow reader rathentha the dyslexic slow reader.
Neurologists point out that a learning disabilgya condition that affects a
person throughout his or her life time. Manylu tespondents did not see learning
disabilities as a persistent, life-long problem.
In contrast with the medical model of disabilitythe social model of
disability. The social model of disability pladess emphasis on the individual and

focuses more on the environment in which the pelises. Disability emerges from

the social structure and the built environment Wwipavilege the non-disabled over
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the disabled. The social model of disability engbes the importance of how the
reactions of others create a person’s experiendesability. The respondents did
not identify themselves with a social model of Bilty. Most of the individuals
saw their problems in individualistic terms. Vldd not see their troubles affecting
them as a group like other members of the disata@tmunity.
| don’t know. | think | was diagnosed with ADIké in first grade or
something. Just never really got prescribed arggiptions or anything. |
think everyone really has ADD. | don'’t see it..think it is kind of made up.
I: What do you mean that you think everyone has it
R: Well, at times, | mean | am a natural procénagor. If | find something |
like. If 'min my room and | don’t want to do sathing, I'll start cleaning
my room. If I don’t want to do an assignment, jpssh it off. | don't really
see it as a disease or anything. (education frashm
Many individuals in the study resisted the dis#@pilientity as it was
conceptualized by the medical, or pathological, ei@d disability. Many of the
respondents resisted the disability identity by panng their experiences with
physical disabilities. Individuals with LD alsostiatnced themselves from other
individuals with disability by not seeing their teeng disability as severe as a
physical disability.
The parents will say on the phone, “This is Mms-é®d-so. And you know
my son does not have a disability. | just want y@nt you know that right
up front. He just needs some help.” | mean | hzasents say that. And then
| try to educate the parents by saying, “You kngayr son does have a
disability. And if he didn’t have a disability théne wouldn’t be coming to
our office for services. That there is no shamihat. And that’s the first
thing you need to understand because if he thinkswyve shame in that.
And if he thinks you're embarrassed to say thatdm®ea disability, then he is
going to be hiding from it his whole life. You'ret helping by saying that.”

A lot of these parents, pardon me, just need somameay these things to
them. And they never thought of it that way. Ahdy’ll say, “You know,
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you are right.” Well, | have had some parents 84iell, my son does not
have a disability. And | don’t want you to say thathas a disability.” 1 just
say, “Well, ma’am let me just tell you somethinfyour son comes into this
office and he registers with us, the letterheat leas going to take to his
professor clearly states that it is the office iskdility services. It clearly
states that he has a disability but we don’t sagtvimat is.” (Learning
disability specialist)
Distancing one’s self from the disability label ganrevent individuals from seeking
the accommodations they need to be successfulny iiethe respondents from State
University did not apply for disability services amthey entered college. It was
only after they experienced problems with courbas they sought assistance.
In some ways, individuals with LD resisted the Histy identity because
their problems did not seem as traumatic as thiel@mos of people with other
disabilities. Using the medical model, individaialith disabilities are viewed as
objects of pity or sufferers of a tragedy. Manytted respondents minimized the
problems associated with LD by comparing theiraitan to people who had more
severe types of disabilities. Learning disala@fitare not viewed in terms of a
personal tragedy and those who are learning didabkenot seen as “worthy of pity.”
So individuals with LD are able to escape the peaiktragedy model of disabilities
that stigmatize people with physical disabilities:
Oh no. Not at all. Not at all. | think that peeptho have visible disabilities
are more frustrated than | am. | get a little irated because it's invisible and
sometimes | have to give papers to prove what tediing them. But | don’t
have the reaction of well meaning people insultimgy You know what | am

saying. | don’t really have that problem at &lo | don’t think so. | think |
would be more frustrated if | had a physical dibghi (social work senior)

Another respondent compared the LD to AIDS:
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Usually, I just kind of... I'm pretty comfortable vitit so I just kind of like, if

they need to know, they can know. But itis liki is not really important to
the situation. It's not like it runs my life ors@thing. | don’t have AIDS that
type of thing. (English freshman)

Another way in which individuals with LD resisteaet LD label was to limit
its impact on the one’s life.

Just daily life. It only affects very specific tigs. And it affects those
specific things about a five. Like math or gramm#fell grammar | think it's
more like a seven. It's so bad. |learned howde a semicolon just
recently. Yeah like in the those particular liké put math at seven. For
grammar and spelling particularly. In everydag,lifdon’t really feel it. |
don’t feel it everyday. It's not something | h{P2?) It's something | have
incorporated into my existence. Just recognizimgglimits. That is what
wisdom is recognizing what you can do. (socioleggior)

One of the respondents said that he did not sesdhfiiin terms of the diagnosis he
was given by the doctors. “They actually said |severely disabled. But | don't see
myself as being severely disabled, because | cgttypnuch do what everybody else
does.”
| don’t think that... | mean on the one hand, | féed effects when it hits. It
doesn’t hurt me. | mean | know people who areeakisland they can’t find
their way through streets because they can'’t feadtreet signs. And that is
a major problem. This is something that comesngplatart shaking my fist
at one in the morning when | am trying to typeaw(lstudent second year)
Severity was a criterion for seeing one’s self vatlearning disability identity.
Severity was defined by some of the respondengbitity or achievement. Most of
them did not see their LD as preventing them frov@'® goals.
You know, | don’t know. | don't think it is as sene as many other people’s
because | have been successful to this pointve gatten myself through this
much of college without knowing about it. So wh&dund out this summer

is that | have been able to compensate so muchwvjtisimy intellect with...
you know.. just having some common sense | gu€ssnpensate for some
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things that | didn’t know that | was sort of lacgim. So | don’t think
probably as severe as many people’s. (pre-nursipiganore)
For some of the respondents, the severity of thestilDwould not prevent one from
getting a college education. It was viewed by ynama small problem that was
rather isolated in one’s life.
It slows me down. But that's about it. It doesstdp me. | view a disability
as something that actually stops you from doingetbimg. And so far my
school abilities, it has never stopped me from g@omething. (business
junior)
Many of the respondents placed a high bar for whatbe defined as a “disability.”
In the quote above, a respondent defines a digahgisomething that prevents one
from doing something. When asked to characteheg tD, many of the
respondents used such terms as “obstacle” rathrralibarrier.” An obstacle is
something that a person can maneuver around, wiiarier keeps people out.
Another aspect of learning disabilities and treaticing from the disability
label comes from the negative publicity stemmirmapfrthe medicalization thesis.
The medicalization of contemporary America is odradjed by critics and skeptics.
Many conditions that are labeled as medical probleave their legitimacy
guestioned (Baker 2004). Learning disabilitiegsedhmet the same skepticism since
their early days.
But it seems to me that as a parent it's a whdledsier to get your child a
prescription and give them a pill, then just todsitvn, talk to them, try to find
out things that you can do to help, get them opemwhatever, and do thing
in another way. But given the world that you kn@harmaceutical
companies have a pill for everything here fix itii€k fix. Take this pill.
And then, like you said, the poor kid is addictedttand dependent on it for

the rest of his or her life. And then it affecdsytime as you know, anytime
you put anything like that in your bloodstreameafining disability specialist)
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The antipsychiatry movement of the 1960s is anathallenge to the
legitimacy of learning disabilities. The “mytbf mental illness (Szasz ) critiques
the concept of mental illness as being unverifiablierms of physical manifestations
and vague in its definition, thus making any bebathat is not considered “normal”
or “acceptable” an illness. The advocates ofathigsychiatry movement argued
against the practice of institutionalization ofiwiduals. College students with LD
also have to contend with this issue in their stéons with others. One of the
respondents talked about an instructor who madeslenat learning disabilities do
not exist during a lecture.

Yeah. Like recently | did have a sociology clasere we were talking about

mental states and mental diseases and differemgshiAnd the teacher just

off handedly mentioned something about.... He didractly believe that
everything that was categorized as mental disedslitisorders were that

severe and among them he listed LD and ADD so. gatdally he did

mention it on the day that | handed him my shesefcial work sophomore)
Although in this instance the claims made agaeatriing disabilities were expressed
in a way that could be severely stigmatizing irt thay were public, the outcome
between the respondent and the instructor werasptoblematic as it could have
been.

He just accepted it. He didn’t make a face orwmlgttaing about it. Just said it

was okay. And he gave me all my accommodatiosscigl work

sophomore)

While the respondents were talking about how gey themselves in terms

of disability, they also tended to draw on sterpesyof people with disabilities.

Anspach (1979) categorizes numerous strategiegp® with stigma. Many of the
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respondents in this study did not express a natiodentity politics around their

learning disability.

Defining Self asa L earner

One of the ways in which individuals with LD séeinselves as learners was
one of the themes of the interview questions. ividdals conceptualize themselves
in different ways.  One of the ways in which teepondents viewed themselves as
learner was either as visual or auditory learner.

| am definitely a visual person. Even though | bawe like all of my notes.
And | look and | can read through them and flip plage and highlight stuff, |
end up making notes cards of my notes. Not likéhalnotes but like | would
take a definition in my notebook | would end uptig that definition on a
note card with the word on the front and the d&bnion the back because
it's... | like went through my notebook and readth# information over and
over again, it would not benefit me as much asgisote cord where | can
ask myself a question and flip it over and find ibuttis right. And at times
(??7?) | could cover-up the question with my hantdllbeel like even if | do
that | would see the question before | get theredon’t know. It's just a
really weird thing that 1 do. And then that's ¢éska lot more time for
studying rather than somebody else who alreadebaything written down
and can just go through the notes and memorizerit fust reading it like
that. So itis definitely, better to have noteshote cards, like having to read
because you get.... There’s that and ... | don’t knbend up studying a lot
more than most people | know for all my tests. Amely kind of ask me
guestions and | can answer them. They'll endaipglbetter on the test than
| will. That’s the way it is. (journalism advesiing senior)

Another way that individuals with LD defined therv&s as successful learners was
to attach positive sounding attitudes to theirneay styles. In the quote below, the
social work senior with dyslexia and dysgraphiacdegss how she likes learning and

labels herself as an “enthusiastic learner.” telag of “dragging” herself to class, she

forces herself to find value in the classes shegak
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R: Auditory and enthusiastic. | like to learnreblly do. 1 like learning new
things. | like learning. Well even if it is nobfribly interesting to me. If |
am in a class that | am not usually interested|l ltisy to find something in it
that it is like really cool. That's really neatm glad | learned that. You
know. Because | want to be an enthusiastic learhemnt to really value
what | have picked up in college as well as in lifo | think that is one of the
big assets is the fact that | am not dragging nfiyeallass because | have to.
| am going because | want to learn something.

I: Could you give an example of a class were yad to be an enthusiastic
learner?

R: Where | had to really push myself to be an esitistic learner. | had a
writing class. And writing.... Oh, | am just not aagl writer. | just never
have. With effort | can write a good paper. Bueally takes a lot of effort.
And this was a technical writing class. And it véashard for me because |
just didn’t understand it. | didn’t know the techogy to use on the computer
for it. 1didn’t know what. | couldn’t understanide technique that the
instructor was trying to get across to us. Andas hard to be a good learner
in that class because | didn’t understand a lat oAnd it was frustrating for
me. Even with the help of tutors. Real big for nigut | still went, because |
thought, you know, there has got to be somethizanlpick up in this class
that will benefit me later in life. I'm not here tvaste time. | am here to
learn. And so | try to look at that way. And thevere a few things that | did
pick up that | have taken with me and have beeea @butilize.

Some of the respondents had an ambivalent viewhather they defined
themselves as visual learner or auditory learréollowing is an example is given by

a secondary education major with attention defiggeractivity disorder:

| don’t know. I’'m more.... Sometimes | am visual. nSgtimes | am audio.
Sometimes | am audio-visual. It just kind of.dépends on the subject too. If
it's sometimes that is interesting, then just hegit | am going to retain more
of it if it is interesting. If it is something th&s more kind of common sense
stuff, then hearing it is just fine. | am not nesarily going to retain anymore
if I write it down too. Like | took a finance clagast semester. Like it was
the intro stuff. And it was like how to do youxé&s and you know simple
interest stuff like that. So it was kind of commeense stuff. And so | just
went to class. That was it. | doodled occasigrstilff like that. And got an
Ain it just from being able to hear what she wasirsg | was able to retain
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enough to remember and do well on the exam. Buisfsomething like a
math class or even my econ class or somethingsindinecessarily familiar

to me, then | need to see it and hear it. And siones | like hands on kind of
stuff and sometimes | don’t. Because if like | nloow to do something and
| am competent. Like if it's a science class ansthing like that or a lab or
something like that. If it is something | am cortgs# in, then | am going to
jump right in and do it. But if it is somethingathis new to me, I'd prefer to
see an example before | try to do it. It kind epdnds on the subject. And |
think at this point | know kind of what interest®rand because it interests me
in a certain degree, how | need to go about whatt to take really intense
notes or just jot down key words or something tikat. (secondary education
sophomore)

Some topics were viewed as easier to grasp onegwapposed to another way. In
the following example, topics that she definedasier or as areas in which she was
competent were more accessible through spoken wdrills topics that were more
difficult or not interesting had to have a visuahtbnstration to be grasped.

Yeah. Well, | don’'t know. I've said recently Ind of noticed more what
type of ADD | have in a way that... | would say ttia¢re are people that
are... | kind of noticed that | am a visual learned @ot an audio learner.
And | am kind of less in a way, like with poetrlike with music or
something like that | don’t really understand wtieg words in the music.
Like 1 won’t necessarily understand what they agrsg. | won't be able to
decipher as well until | have read it. And thezah totally understand. So |
kind of realize that. And with other things thatill kind of mishear people a
lot. You know. So I've realized that audio leaugpis one of my problems.
You know trying to picture someone talking usuahd then something
visual, something that | can keep my attention $eclion. (English freshman)

Another way respondents talked about their learmiag to focus on the “big picture”

or the “abstract” nature of knowledge.

| am very abstract. |tend to perceive the wanl@lbstract ways and in... try
to and then begin to relate the empirical knowleldgeeive. The hard facts
if you will, to a structure. On the one hand eadduthe gestalt. And in the
other hand use the gestalt as a means of interptée data. Obviously,
there is a certain logical flaw you found in th&d kind of a problem of
understanding. To me something is not understodess it's related to
another thing. And I think I can feel that moranhmost people. And so |
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tend to try to ultimate or necessary relationshipad then from that sort of
foundation and abstract away logical relations®®?). | think, yes | do
think in ways different than most people. And tban be | think be a benefit
in that | have a different insight than other peogd. And perhaps with their
insight and mine, we can come to better knowletga tould have before.
(political science senior)
Many of the respondents liked how their particuajor played into the idea of
being “abstract” thinkers. This was especiallyetfar students majoring in the social
sciences such as sociology, anthropology, andiqgadlgcience. Ernie is a political
science major at Private College diagnosed withedtys and dysgraphia. During the

interview he talked about his problems with doingnmal repetitive work in a factory

one summer.
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CHAPTER SIX

STRATEGIES

As with any creative learner, | have had to creayeown system; |
have had to find my own keys. Although the keysraot conventional, they
allow me to unlock my cell and escape for awhilne of the most useful
keys | have discovered is one that is availabkngone with a reading
disability—recorded books. Although | began by giyrgetting my
textbooks on tape, | explored further and found ginented books of all kinds
were available on tape. The key to reading wasriag ... to the author’'s
words communicated to me by some other readere &be Jackson 2001 p.
52)

Creativity or originality is considered a positi@spect of learning disabilities.
It is a common assumption that when one sensek@igthe other senses are
heightened. In the autobiographical literaturéheflearning disabled, one of the
dominant tropes is the unique ways in which indiail$ with LD are able to see
things. Developing their own ways of learningiene of the hallmarks of a
successful student and becomes a way in whichichgals can construct a positive
view of their learning disability (Troiano 2003)Many of the respondents talked
about their own ways of learning how to learn. e Mariations of strategies for
students with LD are as various as the studentagbkves.

In this chapter, the performance and academitegiess of students with LD
will be discussed. Strategies are an importgm@sn the construction of learning
disabilities and attention deficit disorder. Muafithe educational and self-help

literature on learning disabilities frequently disses the importance of adapting
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academic strategies as a means to successfullgameror compensate for one’s
learning disabilities. Typically, this literatugéves advice to readers on what
strategies are successful for students with LD nya respondents discussed the
strategies they use to approach different perfoomaasks. Respondents described
a range of strategies from the very complex toleecion of haphazard approaches
to dealing with performance tasks. Commitmergttategies varied according to
student. Some students reported following theifopmance strategies very closely
while others were not very committed to followingyaspecific set of strategies.
Also, strategies varied according to course, im$tm) and subject matter. Studying
strategies are used by LD students and non-LD staadike. But for many of the
respondents, their studying strategies take oncpéat importance because of their
awareness of their learning disability.

What is a strategy? For the purposes of thiyyaisaa “strategy” is defined
as a set of processes, methods, practices, orsecotiaction that a person
intentionally uses to achieve a desired goal (ltwfla976). Strategies are ways in
which people overcome problematic situations thay tencounter in both their
everyday lives and extraordinary circumstancesdividuals have a vast array of
strategies to draw upon according to the situatiey face and their definition or
perception of success. Many of these strategies sedected because they reflected
the strengths and learning styles of the individ@alhn 1998; Lee and Jackson 2001,
Smith 1991; Troiano 2003).

When a person enters a situation he or she ig@alslenceptualize his or her

role and the norms that govern the situation. iR@riduals with LD they realize
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that they come to the situation with their diffises and know that they will have to
use techniques to survive the interaction withrteelf-concept intact. These
impression management strategies are ways to peearrimage of the “competent”
student or intelligent individual.

The concept of strategies is used to describedhscious actions one takes in
specific social situations. The types of strade@ person uses in social situations
include all actions coordinated in order to achiaspecific outcome. The ultimate
goal of all strategic activities is to promote andintain a positive self-concept and to
minimize damages to one’s self-concept. Stratetpesalso be used to gain
advantages over others. Strategies also inclyidlegla ground work for future
successes or to avoid future threats.

The temporal dimension of strategies is anoth@omant aspect in the way in
which individuals cope with problematic situatioSérategies are usually thought of
in terms of directing present or future actionsratggies are used to anticipate
problems and cope with the possible negative ougsoofi such problems. Strategies
can also be used to cope with past events sucleamnes or personal artifacts of
one’s biography. Individuals use stories ancekclgj to account for their sense of
self. The past experiences are used to consthicgaaphy in which the person can
make sense of the world and his or her place iDénizen (1994) describes the ways
in which individuals will use epiphanic momentscteate a self-identity.

Strategies assume a sense of agency on the kg widividual actor
(Lofland 1976; Giddens 1991). An individual consts a set of strategies to cope

with situations that are problematic. Many of stkategies are learned through a
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process of trial and error. Other respondentsi&zhstudying strategies from the help

of educational specialists and tutors.

MoreisNot Better: Mundanity of Excellence among Studentswith LD

Daniel F. Chambliss (1989) discusses the mundanhiyhat appears to be
superior success by individuals. The common apsiomis that some individuals
possess more talent or intelligence than the aeguagson. Excellence cannot be
attributed to talent. Talent is a useless confepociologists because it is a
mystification and is usually explained by the preseof success. What makes
excellence possible is the consistent and corextbpnance of small tasks. In many
ways the studying skills of the respondents reprietbee mundanity of excellence.

Excellence as Chambliss characterizes it is aedi¢hrough a qualitative
differentiation rather than a simple quantitatitaege in effort. Excellence requires
a change in the way in which people do things rathen “doing more of the same.”
People assume that successful students spend imerstudying than the average
student. Chambliss gives three dimensions oéuifice that characterize the
Olympic swimmers from other competitive swimmeidese are technique,
discipline, and attitude. What makes the Olyngwwemmer different is his or her
techniques that produce different results. Olyngmnmers do not necessarily
spend more time practicing than other swimmerghmit are more likely to practice
everyday. Also, Olympic swimmers have favorahtiales to more boring aspects

of their practice than other swimmers.
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Many of the respondents reported similar dimerssiartheir studying and

writing skills. Spending longer hours studyinge library is not always effective

for students with LD. Instead they had to devedpgpcial techniques that made them

successful students.  Students who were diagnesied.D in college had to re-

learn how to study because their old studying etjias were ineffective.

| guess the semester just after | was diagnosedhought was, “Oh,

| will spend all my time in the library.” Like pbably, could of have a bed or
something in there for me because | was there sshhmAnd that’s what |
found out was the total opposite of what | showdsihbeen doing. It's just
not conducive for me at all. But I didn’t knowait the time. So this semester,
the approach has been I guess like | said physietiually went and get to
Michael’s to get all these little...I feel that thssnot the right word. But like
foam shapes and balls and ribbon and crafts. nlike a craft box basically
of things that could be manipulated into a wely thiree-D to study with.

The art test for example. There are 100 slidesgsr Well, so you know,

you can’t make 100 different webs. You could bwtould be crazy. For it's
all on flash cards. OK, well that's great butd@have to know the time
periods and there’s about twelve of them. Anddaee, and you know the
ranges for each of those. So for instance wiikd this | did a memory
game. | rocked at memory as a kid. | could bagbady. So you know |
wrote on scraps of paper every period down on eaeh Period per square
and the date on each one. And just mixed therndpstarted laying them
out. And I had to put them in order and | had ttch the dates up. So that's
a good example of like how | was physically ableldosomething with this.
Instead of looking at a linear list and trying @gore-nursing sophomore)

One of the characteristics of the mundanity of #&nee is that dedicating

more time will not necessarily result in one’s beaag a straight-A student.

Studying strategies were viewed in two ways. Quodysng strategy that individuals

theorized about was that effective studying takesenime. Straight-A students are

viewed as a special group of students who sperttiaii time studying and who are

highly competitive students (Conrad 1983). Speqdiore time studying was not

helpful, but studying in different ways produced®ess for students with learning

disabilities.
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Well, 1 don’t spend a lot of time in the librarywo | usually just read in my
room the material. | end up getting more behirahthwas before. But it
really doesn't even affect anything. | mean nowe svhy all those people are
lazy and... | always go to class, always. Bean see how those people. If
you just know how to study, you can do well withbawing to read, you
know, read over... Sometimes | would read all theptdrs over again. What
a waste of time. You know. But | was trying tahbdught at least if study that
much, then if | do bad, at least | know that I'vied everything. But now |
know... Well some of teachers, they give us objestior study guides. And

| know that’s pretty much all | need to study. aftketing junior)

In addition to learning new methods of studyingyeleping a disciplined routine was
another dimension of successful studying for sofrteerespondents.

| just try to keep things fairly consistent. | a®&finitely on a more of a

routine schedule than most college kids are bedadse’t party. It doesn’t

interest me so | don’t have deal with being owt.lathings like that. That's
partly my own choice. It just doesn’t apply to ared because of the
medication I'm on. It could interfere with alcoherd things like that. |
don’t feel the need. 1 just try to eat at a caiesistime. And not get meals
and things like that. Just try to keep my bodydde Get enough sleep to go
to bed around the same time most night so that haetnoperating with too
much sleep one day and not enough the next dagorfdary education
sophomore)

The respondent above talks about how her scheslbleing more consistent than

other college students. She does not engagedtia aspects of college life such as

“being out late” and “partying.”

Boredom is a problem that interferes with studyingoredom can come from
doing the same activity for long periods of tim&or individuals with LD and
attention deficit disorder, studying for long pe&l$oof time is nearly impossible. In
order to study effectively one has to “break up time in order to make it more
manageable.

| tried to break it up a little bit so that | amtrimurning myself out. For each

class you know, I'll study for a nursing test folitde bit and then you know |
might get find myself getting a really bored andsgn So I'll switch and
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either just take a break or maybe do some histonydwork or something like
that. But the studying in short blocks like an houtwo hour is sort of
normal. | can’t study in a six-hour block. Likgukt couldn’t sit still that
long. One thing like that. (pre-nursing sophomore

This is also illustrative of the mundanity of eXxeace in that the amount of time is
not as important as the quality of time. The itradal “cramming” for exams is not

a characteristic of a successful student. Theestiuabove talks about the routines for
studying for her nursing exams. By breaking amndghg subjects in one- or two-
hour blocks, she is able to concentrate bettetumymg.

Another way to deal with studying is periodicalhcorporate some sort of
physical activity. Many of the respondents with BEalked about having to
physically do something to help keep focus on #ngdr task of studying or preparing
for an exam.

Well first off | take like, | take like twenty mirtes, thirty minutes, to
just...l'll sit and look at my computer screen. Ahen I'll just think during
that time brainstorming and stuff. I'll just bratorm in my head instead of
writing stuff out on paper. Like... but my writing iamproved. People have
been trying to teaching all these different methodsriting and...I haven’t
implemented many of them. | have been taught soyrddferent ways to
write things that it's which way is the right waygo. Which one is the right
one to use. Because everyone wants a differenoividy.. And so if you do
it this way, that might not be the way the professants it. Or if you do it
that they might want it anyway. (business soph@nor

Another student reported his studying habits wéferdnt compared to other
students.

| have been told that | have ridiculous meticulstiglying method. Like |
especially for biology which | usually get B’s ietause it's . Because | have
a list. | write lists and then write it to memorgnd | repeat before... When
l.... every time | add a new word | repeat the erttireg, write the entire
thing. And say it. And the look atit. | try ¢geet as many possible sorts of
input and repetition as possible. [ think that's only thing I've ever known
that’s a bit unusual of how I study because it $a&kéong time. But | have a
fairly good memory because of it. Like | can spit the vocabulary and tell

170



you how it applies. Also, this is another thindol which [ think is unusual.
(sociology senior)
The study method is considered unusual, but iss eharacterized as being very
repetitive and routine. This method is considecede beneficial to the individual's
skills at memory and vocabulary. What is desdiibethe section is the routine
work that is put into the studying. The smalkta§the concept of the mundanity of
excellence is also present in the quote, spedyitia¢ list and the repetition of

information.

Time Management Strategies

One of the biggest concerns of students with lagrdisabilities is with time
management and organization. Organizing one’s #ffextively is a difficulty that
many college students face in their careers agstad College students have many
different roles to juggle during their college eane In addition to class work, a
student’s time competes with work and social atéigicomplicating their academic
life. Time management is an important aspeeicademic settings because time is
considered to be a scarce resource (Yoels and 1984).

Time is an important dimension in student lifell fAudents have to cope with
time schedules and constraints in their daily livEsr students with learning
disabilities, time and time management becomeqaatily problematic because they
have trouble performing tasks in a timely mattein this study, many of the
respondents discussed their problems with timepanibrmance in two ways. One

aspect of time is the amount of time it took fagrthto perform certain tasks such as
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writing a paper, reading a book, or studying feest. The other aspect of time has to
deal with the routines and schedules of schooling.

The amount of time spent on performing specifsk$awvas one of the most
frequently mentioned difficulties for students with in this study. Many of the
respondents discussed the amount of time it toakhoplete a simple task such as
reading a couple of paragraphs or a chapter irthdek.

| do things like tape record lectures and then dpgne listening to that

again. Taking notes from that. So that I've heatdice. And then | got the

notes. Well, what that ends up doing is addingland you know... Two
hours for each one hour | am in class as far aystg goes. (pre-nursing
sophomore)
Many other respondents discussed how much tinaddstthem to complete tasks
compared with other students who are able to do reiative ease.
| would have to say that it is a lot more time agngng for me. For
assignment-wise, it takes me a bit longer to ulN'rite a paper or to read an
assignment. Pretty much, | need to do my worldveace. Be one step
ahead compared to everyone else. If not thesuldvfall behind and never
catch up. (biology senior)
Keeping up with assignments is important for stasleith LD because of the fear
that they would fall behind and not be able tosimi

Well, I've been recently been working on a papeat tam perhaps to two-

thirds the way done with. It'll be about six pageéfiave spent the better part

of the waking hours of three and half days oriNaw this is.. This is not a

simple paper. There is a heavy research partcbtaet. So it's a more

complicated paper than some papers in the samededdut | think that it
presents an idea of how long it takes. (politstaénce senior)

Time management is one aspect of the student ciuaetakes on significant

meaning to students with learning disabilities comparing themselves to other

students, students with learning disabilities viee/time it takes for them to read a
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section, write a paper, or respond to a questiaigmsficantly different. It takes

them longer to perform tasks than students witladetirning disability. Many see
this issue as the most salient feature of theiditmm. Respondents gave the issue of
time and time management prominence in their inters.

| still struggle with time management. I've alwaysd good intentions. But
if I think “Okay | need to study.” If | am at homkm like, “Oh, but | haven’t
done the dishes.” Or, “Oh | need to make my beké | want everything to
be immaculate. And | always try to put studying o&nd I think part of that
is because | have had so much trouble with itithat afraid | am going to
have that trouble again. And so | keep pushimgvay. But most. ... | mean
there is still times that | try to study and ijust not going to happen. And |
am still learning to deal with that and to accdyattt But still | always try to
push studying off to the very last thing becauamlafraid that | am going to
have that trouble all the time. And then | wilsjlbe back at square one.
Most of the time now when | do actually make myséldown and start
reading the first paragraph or two my mind may loaeering but after that
you | can get it good. And | remember what | redcam on a lot better.
(secondary education sophomore)

One respondent when asked to describe how hisxdgsdéected him stated the
following:

| believe it's reading comprehension and writtepression. Two subjects.
Fairly slow reader. And... | have had books on tapeeaders for books,
essays to read like in high school. In collegean understand more or better
following along with a book having it read out lotin if | sit there and read
it myself. | can read four or five pages and garback and | don’t know
what | have just read. | know the words but | ddaltow... don’t pay
attention kind of thing. Everybody does that tsmgcextent. But having it
read orally, listening to it, and then followingal helps. The written side of
it Is just written expression. Taking the di#fat thoughts or ideas and
forming them into cohesive paragraphs for writifidhis was the difficulty in
that. Had in high school | guess the term woulddrée but dictating essays,
papers helped. And uh.. that kind of helps klittt's hard most things
because of time constraints. (broadcast journatispmomore)

One time management strategy was to get things aloead of time. Starting ahead

was seen as necessary for students with LD beddesels the playing field.
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Whereas other students were seen as able to craan éxam the night before or
quickly write a paper, respondents claimed thay tied to work ahead just to keep
up with others. It was a common for individuadterviewed to say that they either
do their work in advance for an assignment or astléhink about working on an
assignment in advance.

Not directly. | don't think it directly affectsgthing. The only thing it
affects is how long it takes me to deal with schenad how long it takes me to
write papers and stuff like that. | mean that @femy relationship with my
wife. There have been plenty of nights where mig\was told me, “Why
aren’t you coming home tonight. It's two in the mimg. Aren’t you done
yet?” And | will say, “No. I'm not.” And | needbtget this finished. I've got
a deadline. And | know that tomorrow night I'mlisjoing to be up here for
six to eight hours and it is still going to take just as long. And | need to do
this if | expect to sleep four hours a night anthaee it done by this date.
And that date can be way off into the future. Angwife will be saying,
“there’s plenty of time between now and then fou yo get this done.” And
I'll say, “No, there just really isn’'t.” Becauseliam still going to school and |
am still going to work, then | don’t. The only tigi you get to cut into is time
you otherwise have with me. (law school student)

Respondents discussed the organization of timehandifficulties they have
with managing schedules. Some applied specifittigoes to deal with the
scheduling. Computer software was specifically moeed by one respondent.

An organizer. Pretty much uh uh.... Pretty much witatve to do is that |

use Excel. Which pretty much | schedule out my. dagd pretty much... it

goes pretty detail from when | wake up to my folstss and the times in
between what | could be doing studying at those tamd what class | could
be studying. To uh.. It goes up to the end ofddnetill like ... spending time
again when | chop up what | should be studyingas€és before the next day
. It's all color coordinated-wise so it's a quidok up so where | should
be. It's a good motivation. (biology senior).
Another issue of time management is the adherensehiedules by students.

Schooling is segmented into semesters. Classesfimal exams, tests, assignment

due dates specified in the beginning. Throughloeisemester there are “heavy” or
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“busy” periods followed by lulls in course work.dRerence to schedules becomes
more important in busy periods. Students withdesy disabilities also go through
periods of close adherence and periods of lax adlkerto schedules.

One of the reasons given for working ahead of em@ssignments--
especially written assignments--is the need to Ipapers edited by others. Some
respondents said that the editing process cortdistgomitting a number of drafts
before turning it in to the instructor.

| can’t.... After | get done writing a paper | anegily much drained because
... It could be a simple 3 or 5 page paper. And Ahd it takes my hours
compared to everyone else in my class. If they. ellWere at Private, they
are done in an hour or two hours and I'm like iarthfor five hours. Pretty
much an hour a page almost making sure it's ddhe.that’s if | am doing it
correctly. But.... It's... | don't... After | get donwith a paper I'm so
drained that | don’t want to look at it. So | loakit the next day. So that’s
why it's important for me | do my papers in the peo amount of time. So |
can write a paper, then the next day read it, aad hopefully do my own
self-corrections, and then give it to orto someone in the LD
department and then they bleed all over it witedapen. Then they send it
back to me for me to do my corrections. And theketnotes on how to ... or
how | can make the sentence make sense kind @f.tlihen get that done.
And then give it back to them. And then | getatk and hopefully | can give
it to the professor. (biology senior)

To demonstrate the personal trouble with having td3pondents stress how
“even the simplest tasks” take time. Comparisooth@r students is used in the
explanation of having LD. Another issue is thahdkes the troubles with LD a real
problem. One of the issues with learning distid is that people question the
validity of the concept. This presents a problemifidividuals with LD to disclose
or to discuss their disability with others.  Timseone of the points of contention
about learning disability. Giving extra time tas® students and not others is viewed

as unfair. When respondents discuss accommoddatierissue of unfairness comes
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up as a barrier to discussing LD. One respondedttbat they tell others about
taking tests in a separate location but not theagkhe that is given for concern of
being criticized for getting an unfair advantage.

Earlier | guess it just was the struggle of haviymy know, primarily just the
amount of time. Or just not being able to... ofdad of not being able to do
it. Now, | figured out a way especially going thgh college, ways to get by.
Where you need to do it in order to get like aegdl education. In high
school, you know, they give you a grade, a low graahd they let you just
kind of slide by. But now, | mean, | guess | assebest. | can assess it
better just from my experience in high school vdifficulties that | have had.
In terms of like math especially that, | mean gtjuhe amount of time that it
takes me. | mean it's got to be double what ietaéther people. | mean | am
not saying that other people aren’t strugglingtimeo things. But | mean the
physical amount of time that things take. Thdiasically how I've assessed
it. And especially reading, writing. Writing, ydunow, even the simplest
things like e-mails. | think that if someone wéoesit down and watch me do
that it would probably take me... I'd say to write@mal e-mail just to a
teacher assessing a few problems to make sur# thatst coherence and it
makes sense. You know, it literally takes me timerite out a letter that
sounds good and then to go through and proofre&biaccessing it from
there. (history sophomore)

Time is the one of the most significant features thistinguishes the college student
with LD from those without LD. This was seen am@or barrier for students with
learning disabilities to become successful. Mafhthe respondents were able to
manage time by making studying and reading moremeu The organization of time
in work settings is an important for employeeséodime more productive and to
insure the quality of their work (Fine 1990). Wihée pace of work becomes too
busy or too slow a person’s work suffers. Manyhef respondents in this study also

talked commented on how they were not able to séifiidctive when they were bored

or were pressed for time.
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Writing Strategies

For college students with learning disabilitiestiwg can be the most
problematic performance task that is required efrth While reading was a task that
many of the respondents said that they have corapeh$or, writing was seen as a
difficult task for many of the respondents. (Altlgh about half of the respondents
reported that writing was not a problem for thenkdr respondents with dyslexia or
dysgraphia the process of writing is filled witloplems.

Yeah, | mean it’s .... My biggest concern is like pleo. People here know

me and know | can... | write pretty bad. So they..wen | want to make

sure that they know what | am saying. That theytdeave to come back to

me and uh... say “what are you saying in this?” yoawk or when | am

giving a notice up telling people what is goingioran organization, you

know. | want to be clear and concise. So thatyiiggest concern is making

sure | am clear and concise. That there is rgniemted sentences which will

make people take notice and it's like, “What isitygng to mean by that.”

(biology senior)
Writing is a concern for this student because efititeractional difficulties that could
emerge from “bad” writing. The worry for this resglent is that people will not
understand what is being said. The fear is tttarandividuals will say, “What are
you saying in this?” resulting in his stigmatizatioln this section the student also
describes the extra tasks that his disability gamewriting. He has to “make sure”
that people know what he is saying.

One of the strategies that the individual useofmeavith this problem is to
use the spell check and grammar check optionsadailn word processing
programs. Spell check was viewed as a big helpttalents with learning

disabilities, but many of the students also listethe of its drawbacks.

No too much. | mean like in writing papers andfstucan tell because it is
hard to determine if the word is spelled correcBut if | am typing in Word
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they have spell check which is a help. Even tlemegimes the right word is
just the wrong spelling of the word. It's the sawmard with a different

meaning. But having somebody else go throughhd kif takes care of that.
So they can determine which spelling | need to gh.Wbusiness freshman)

At first, | mean, sometimes it takes a lot longarre to write a paper. And
formulate. Be clear of what | want to do. | meametimes, especially now |
found out that now | have to go over and over i spelling check like for
anatomy and things like that. Where you have teetiae definite spelling of
every word. You have to write it down constantyntake sure that | get it all
spelled. Like I am still getting some time fortrextime, for my tests just to
like look over my work. (vet school student)

In this case, the vet school student above poutshat many anatomical terms are
not identifiable in the spell check option. Otkardents talk about the how jargon in
one’s discipline is not recognized by the spellatheption in word processing
software.

And | started out like for my first paper | turnedwas a D. Well she taught
me that you really need to pace yourself more. Need break it up. You
need to ... and like by the end | was writing my cstyle. And you know
like | got an A. So | realized that there is diéfiet way of doing it. You really
have to do it over time. Give yourself you know.ontt wait until the last
minute. If | did that, | couldn’t do that. You &w like a five page papers
aren’t going to be able to ... | just can’t pump theuat like some people can.
That’s going to take a lot of effort. That's goitggtake a lot of revision which
| can’t do. | have to get some one else to dwilllusually... you know... |
will send it to my sister because she is an editdike to let people read my
writing useless it's a very final one cause.. L jiel like all... | don’t they'll
look at me like “what are you thinking” cause itkea no sense when | first
write. It rambles in areas. It just doesn’t flond then I will read it myself.
The first thing is I'll type and read it myself. nd it makes no sense and |
have to re-word it. And it takes hours to re-wirdThen | will finally just
make the (???) And I still won’t show anybody utite final product. And
maybe until | get a grade cause | just feel so.kelii makes sense. It really
does. And when people that ask me questions“Ndbat are you talking
about here?” | can answer it. And then | realiaa fiave to write it. | don’t
understand that people don’t automatically assuwenio things. And in a
bigger. .. Like my teacher said it was she did kndike English 20 she noted
that even for me it was more severe than I... the taystudents did some
things. She noticed there was much different likelLike my assumption
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pattern was so much different than even the wsitiedent. (anthropology

sophomore)

In the quote above, the student talks about Beeswith writing. Her
experience was common for many of the students le@ming disabilities. Writing
is difficult requires one to use many strategiesuocessfully complete a task. One
of the issues is with time management. She st how she has to “break up”
and the “need to pace” herself when doing a wriiegignment. Another issue
about time consumption is the editing process.théncase of the student above “re-
wording” is necessary because the first draft “nsake sense” and she has to work
before it can make sense to another person.

Another strategy that was used by many of thearedgnts with dyslexia is
the use of editors to help with the writing proceskhe editor in this case was her
sister, and also her mother helped her with wriagvell. Many of the respondents
pointed out that close family members (includingie of a respondent and close
friends, or a parent) were used to help edit drafftvriting assignments. These
people are seen as safe individuals in that theyat likely to stigmatize or
embarrass the individual.

In addition to family members many students waarhing disabilities seek
help from staff members and tutors to help withiediwriting assignments. At
Private College, the director of the Learning Dikaés Services was also an
instructor of English. He worked very closely witte students on writing
assignments. Students would drop off papers are mppointments for editing

sessions. At State University, students were gacaess to tutoring at another
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location free of charge. Only one of the respotslenth dyslexia used this service
on a frequent basis. The other students at Staiteeks$ity used family members or
friends to help with editing.

Another writing strategy for students with LD ¢suse scribes. Both
universities provided scribes as an accommodatiotheir students with LD.
Scribes are staff members who help students witfingrby recording their answers
and writing down ideas for term papers. The qbeiew describes the use of
scribes to help communicate what the student maathsvhat is communicated in the
text.

Sometimes it is run-on sentences and stuff like tAdso punctuation at

times. As for on the more important actual strriotyof the sentences

sometimes considering | will have something in negdh know what | want
down there and someone read what is written ddBmit is easier sometimes
for me to actually tell them what | was meaning #reh they will write it out
to what that is versus what | got down therejudt wouldn’t sound right.

(political science senior)

The respondent above has the scribe help makeftirenation or ideas sound right.

Scribes are helpful with writing assignments, thaty also have their
drawbacks. One respondent discusses his problémtive use of a scribe for his
written assignments.

I've tried forms of dictation for writing essaysdathat sort of thing and |

often get lost in the details and it's disconceytoecause | don’t get

immediate confirmation as to what | put down asete on the paper. And
sometimes | feel when | work closely with someoiaenl dictating to or
working with, | feel like | am imposing. It's atteer awkward situation.

I: How is that?

R: Isay...I end up usually try composing sentenicesy mind before |

speak, which means there is a lot of starts arquksténd then | have to read
and think about it. And then.. so the processemiegating texts becomes
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slower even though the process of transcribing tesdfaster. And | always
feel and certain ...1 try to do my best to be horest not permit the scribe to
influence my answers. And sometimes that’s difficlimay be placing more
greater burden on myself than | perhaps oughtltgau know... very
sensitive to the implication of being called lazybeing told | was expecting
an unfair advantage so many times. | am very seaso that. And that's
another reason why | find using a scriber a stemgggr somewhat difficult.
Another thing is that most people who opt to dmitme. (political science
senior)
The situation described above demonstrates thieultlf students with LD have
interacting with others. The respondent pointstioat the use of a scribe is
problematic in writing because his process of wgtis characterized by “a lot of
starts and stops” that make the interaction wiéhsttribe problematic. He also
describes how he is sensitive to being seen alaggtting an unfair advantage
because of this accommodation. Having to intesgitt a scribe makes the person
vulnerable to stigma. The situation forces ondisplay his problems to other people
when in most cases these problems would be hiddemiew. There is also the

concern that he will be placed in a position of@®gency by having the scribe

influencing his work.

Classroom Strategies

Another set of accommodations that are provideddtiege students with
learning disabilities are note-takers and the disape recorders in classes. Some of
the respondents have trouble with taking notesasscbecause of their LD and were
allowed to tape record lectures. Listening toléoture and writing down important
parts are difficult for students with dyslexia.edpondents with the dual diagnosis of

dyslexia and attention deficit disorder reportetta@xe difficulty with paying

181



attention in class. Even if they were able topgkep with PowerPoint presentations
in class, some respondents reported having trowitteretaining the information
after class. One of the respondents discussqardiidem with taking class notes:

| mentioned writing. | tape record my class amadtty much rewrite my

notes because my notes are ineligible. Not readabtter class... after | get

done with class or as well as. They are incomgietause | can only pick up
so much and try to play it for me... try to writedibwn into complete
sentences. So something | would understand. t&zelrecord and the | pretty
much rewrite my notes. And then... for a class thstd for over an hour, |
could probably be spending three hours dictatingtwiust... from the tape
recorder. Because so much information and so rmdichmiss when | taking
on the notes. (biology senior)
The student describes the difficulty with takinge®in class. Some individuals with
LD have poor handwriting skills. Problems witreBmg, handwriting, and retaining
information can make note-taking difficult for imtiuals with LD. Sometimes class
notes that the individual takes are illegible aftesss. Their own notes do not make
any sense to them. Tape recording lectures, favimote-taker, and rewriting notes
are strategies that respondents used to cope lvatproblem.

Lecturing is a common teaching method in colleggrses. This method has
its advantages and disadvantages for individuals k). Some claimed that
lectures were too boring, and it was difficult @ypattention:

Boredom. Boredom would be a big one. Well, somes occasionally | will

be sitting in class and then | will just pack mytsimd leave. But that's

because | am not learning anything. And therea#ly no point for me to be
there. (political science sophomore)

Although the lecturing method can be problemateones of the respondents found the

lecturing method as preferable to other teachinthous. Many of the respondents
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attributed attending class and listening to ledwa® the reason for their success in
school.
R: If | can hear it, | can remember it. Okay lsmake sure that | go to every
single lecture. And it's always to my disadvantégedon’t, because | won't
remember it even if | read it. | have to read stbimg several times. Many
times before | really, really remember it. And B\ibBen sometimes | don't.
But if | can hear it, like if | am studying for adt and there is a lot of different
information, | will seek out one of my classmaaes! will go over it verbally
a lot because then | will remember it. And | knowill remember it. Or |
can remember, | think back what did she say inlddtire. This one
particular lecture. And | can usually remembet.tH8o in that way that's
how | process a lot of my information through vérti@mmunication. (social
work senior)
This individual discusses how lecturing is an difecteaching method for her
because verbal communication — hearing the infaomat is the best way for her to
learn. Listening to information was seen as ¢tebetay to learn information than
reading. Some of the students were able to gdtbow tape as an accommodation.
The respondent above used a software program ¢&kmtl Please” that transfers
texts into spoken word.
However, many of the respondents claimed that §ooktape were not an
effective strategy for studying because it was ntione consuming.
Oh yeah. Yeah. And | have used books on tapeictWidon’t usually like
because it's a kind of.... | mean, it gets. | mgau sit there and listen to it.
It's easier to be distracted then it is than yoawn Can sometimes be more
time consuming if you sit there and you listenamething as opposed to just
sitting down and reading it. And actually takingé to read slowly and
highlight what's important. (history junior)
Respondents reported that attending classes veagjeto be a successful

student. Attending class was viewed as a strdt@gguccess by respondents with

dyslexia.
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You know. | found in college more than high schdleé discussion sections
will tell about what the book meant. You kind efd the jist of it. And listen
to them talk about it in class. You do okay. Ygming to read the book and
it's on the test. Then you are going to read thekbmow. So college
professors want you to read they should put ithentést. That will get you to
doit. (journalism junior)

Another student claimed that this was also a gyatieat she used to maintain a good

grade in her coursework.
| love going to class and know that | have my homvalready done. And |
don’t... I mean usually I've been thinking of thedasses like kind of a blow
off class. And | don't really read that after alehil’'m just, realize that the
notes are sufficient for the test and they doriit om the book. So I will
usually stop studying for a class and I'll just &#soff the notes because |
never miss class. | can’'t. Cause that is the im@séficial learning | get is
going to class. (anthropology sophomore)

Attending class is viewed as a more effective dgeme than spending time reading

the textbooks for the course. The informatiort th@onsidered important (meaning

that is will be on the exam) is said in class. other reason that attending class was

seen as an effective learning strategy is thaintloeemation is spoken.
And then cause hearing someone say it and notliub®se little words make
a lot of... I don’t know just it makes so much simpie understand.
(anthropology sophomore)

The respondent points out her strength in undedstgmrmaterial comes from hearing

the information rather than reading it.  In theerview she mentions several other

instances as to how she is able to access infamati

Scheduling Courses as a Strategy
Many of the students keep their learning diffimdtin mind when they make

decisions about courses and scheduling. Resptsihkethe sample represented a
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range of learning disorders. Respondents antempaifficult courses by planning to

balance them with easier courses.
Yes | do. | think about what is going on. Likexheemester | got set for
eighteen hours. But I think it will be all rightsidering it is in my main
major of computer science, or MIS rather. | naeally had any problems in
those classes. There is only one class that | peldems with in the
computer science area and that is with programm#agl that is because it is
learning another language. So there is a littlenoire studying involved into
it. And next semester does not look there is gtinge too much program
language. (business administration junior)
One strategy is to arrange more difficult coursésrlin one’s college career.
Most of these courses were writing intensive cayrseth courses and foreign
language courses. These courses were put offiateti in order to get other
graduation requirements out of the way.
Writing is hard. | have learned. Like | was iigle writer. Before | use
to....Before my mother would have typed everythiegause | would rather
write it. Being in college you have to type ito Bhave been. So | don't take
classes that are writing intensive. | am pushinrag off until | get through

Spanish. Because that is everyday, and once Widgita'’t start, it's going to
be everyday for me no matter what. (anthropologghsmore)

Another way to deal with difficult classes is t@éahe class during the summer.

Selecting the Right Environment

The right environment is viewed as essentialwdyghg for students.
Environments are filled with distractions and othifalls. Noise was one of the
major distractions that interfered with studyirg.common accommodation for

college students with LD is a space free from dittons. Many of the respondents
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reported that many settings contained distractibasinterfered with their

performance.

| go to the library a lot. Or I will study when nngommate is not home. At
the library, | cannot study in the big room thagtthave where most students
they all go to some place where | know | can bemetely by myself. And
lucky our library is so big that they have plenfyptaces like that. But when |
used to take the exams in the lecture hall, | waitlth the very front in the
corner so that | would you know be somewhat blinbigall the other people.
Because every movement, you know, you looked ugr.nte | could not just
sit and stay, keep my eyes on my own paper. Ahdlfis that to sit in the
front because the teachers are so crazy aboutmpe&o if you sit in the
front you can look around. | would just look arduno much. Like look up
at the ceiling. That just wastes time. So if Ixéaoking up.... If there is a
whole line of people done. And they are makingsesj rustling papers.
Every time you look up it takes seconds away fromdxam. (marketing
junior)

People were another distraction for students.
And | like having all my classes close togethekital of get them out of the
way. | don't like having them spaced out. Soyltt... like this semester,
everything is taken up and | am sitting on campuget a lot accomplished on
campus, but sometimes there’s too many distractibrise somebody will
walk by and I'll be, “I'm wondering where they ageing?” And then it’s all
downhill from there. (secondary education sophajor
Places with heavy traffic are distracting to studemth attention deficit disorder and
for other students with LD too. Many of the resgents reported that they prefer
studying in their own room or in a quiet placehe tibrary. Finding a private space
can be difficult for some because of roommates.
It's a lot different. Good in some ways. And ayimg to me, frustrating in
some ways. Having people constantly around. Bhgbod at times. But can
be frustrating at times especially living in a éatity house.

Social activities in college life have an impacttba amount of time an individual

studies. Many of the respondents had many dutidsbligations competing for
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their attention. Being a member of a fraternitygorority was a common activity for

many of the respondents at Private College.

Like | come up here. Or go to the library. Studyat the fraternity house
doesn't really work contrary to even having a stuolym and stuff. It still
doesn’t work. You still can just say, “Screw Itam going to do something
else that | rather do.” | got off to a very gagidrt in college. | think that |
first semester of my freshman year. And then Isgot of became over-
confident and took it easy and slacked off somad #ied to see what....
How much not doing what | can get. | did a bunthktoff that didn’t work.
And | had not good grades. And | was disappoimigd my performance and
stuff and so. It still can be a battle if somedsn want to play a video game
and stuff. If | start doing something | want tg, dlean realize how the time
can just slip away. And then | just start gettingstrated with myself for
realizing how much time | have wasted.

So by the time we got done with the book | am taibugh it. So move on to
the next one. | am still reading along with itm fjust not reading when they
are reading it. So....yes | could... | could not bératernity and do fun
things with that. | could not have a job and doenjoy my job. It's not to
have money. It's because it's fun. So | couldwotk and could not be in a
fraternity and | could do school solid. And | wdlilave a fairly miserable
existence. So | could do everything | have taould read everything. | could
write everything. | could do really great stuBut do | want to spend four
years in college doing that? (journalism sophomore

For the respondent above and many others, electnogdlia are as a distraction.
Students have numerous electronic gadgets thatetenigr their attention. During
one of the interviews one of the respondent’s@edine kept ringing. Since most of
a student’s work is done on computer, the temptatacheck e-mail, surf the Web,
or play video games was constant.
| don’t have television personally. | hate teléwms | don’'t own one. |
haven’t owned one for years. It's like a siretis incredibly distracting to
me. Like more so than any other thing. Televigi@iracts me enormously.

| see it as a distraction. | used to think it ts“television.” Now I think of it
as purely distraction. Well, mean it could havmething to do with my more
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likely.. it could have something to do with my diddy.... Where... I'm not
really sure how this works, but. For some reasdrecause | can get
distracted. | mean it’s pretty apparent for somgbeto | think maybe visual
input distracts me from conceptual manipulatiopassibly. 1 felt that...
(sociology senior)
Television is a source of distraction as well. eTeaspondent above talks about how
television is a distraction when it comes to stadyand how he sees it connected to
his learning disability.
Individuals have to force themselves to maintairegain their attention to
the activity they are doing.
Um .. deal with this.. get a “it's a bit of a jmey” thing. | find that | verging
off topic and | have to steer myself back intcsslal also deal with it by
making certain | am participating in class. Smow that | am actually
paying attention and putting something back intodlass. (anthropology
freshman)
One of the strategies that individuals use is kocaestions about the lecture and be a

more active participant in the classroom. Onthefrespondents said she asked

guestions in most classes including large lectlagses.

Avoidance strategies

One of the strategies that students with LD udeeir college career is
avoidance strategies. Avoidance strategies a@ tosavoid performances that
might lead to mistakes and stigmatization. Ingbete below, the student talks about
how she avoids certain tasks when working with offe®ple.

Yeah. If we are in a group, | try not to take sobecause nobody can read

them anyway. | volunteer to do other things. Likee have research to do.

| volunteer to be the first one at the library ayad the information.
Somebody else can put into form if it is a groupgya Because | don’'t want
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my disability affecting their grade. Okay. Sahose words yes. | do avoid
certain jobs in a group setting. (social work seni

Avoidance strategies for students with learningliities are more likely to be
employed in elementary and secondary school. Maments with dyslexia
mentioned the anxiety that they face in elemeraay secondary school when it
came to reading aloud in class.
Accommaodations as Stress Relievers
For many of the respondents the accommodationstaaiggies were seen
more as stress relievers than anything else. nvéleked about the accommodations,
many of the respondents claimed that they do noailghe time entitled to them
during examinations and assignments.
Well, I mean really | think since | have those anooodations | don’t. In the
exams that | don’t use the accommodation I'm firlam just as much.... |
have no problems at all. When I, before | got,dbeommodations | would
feel really stressed. My heart would be beatiAgd that's why | got the
anxiety. They thought | had anxiety attacks. Ptajdil feelings. When | was
first talking to a doctor about it, they said tlyat feel.... you feel... submit
to talking in your head and then you get these ighl/feelings. And then the
physical feelings make your mind wander even mdved it just keeps
cycling until you feel like. .. You know, | liketsing in the test center while |
can't think. And then at times | got a B on thstteSo | mean | used to have
horrible problems with it. But now I really feeéry comfortable with school.
Just to be having the accommodations for that tassc (marketing junior)
The student above describes the impact that accalaivos have had on her test-
taking experience and her overall grades. Tgssimarked with feelings of anxiety
and being physically sick. But with the accomiabzhs available for one difficult
class, test taking is not as stressful.

Feelings of stress are common among all collaggesits not confined to

students with learning disabilities. Collegedsnts have numerous academic and
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social obligations that interfere with performandéany of the respondents talked
about how their stress was relieved by the presehaecommodations and claimed

that the accommodation could be used by other stades well.

L earning Disability and Decision of M ajor

One of the dilemmas that individuals with LD fasdhe expectation of what
they should do as a course of study or as a clobicareer. Performance difficulties
are seen as a partial reason for not selectingtgydar major. A number of the
respondents said that they were not going to béigbngnajors or math majors.

No, I.. 1 know | was no English major. That's ®ure. And | am no
math major. Because | just never. | find matleresting. | just don’'t have
the mind for it. | mean. If someone’s willing$d with me for hours on end
and talk to me like a little and explain math siexptinded, then | am all for
it. But for..how this space (????) And how fasytteach it and their
expectations for a math major or an English mafbiology senior)

One of the ways in which college students manage larning disability
and their college career is the selection of majbhe major is a source of identity
for many college students. During one’s collegeen the major is a salient identity
in which one defines him or herself.

| started to speak, but then he interrupted melastdime. Looking
directly at my mom and me, her smirked and saidn&ihan, what are you
planning to major in?”

“English,” | said.

“English?” he said. “Really?” he laughed. “Isthhe best major for
you? Perhaps you should rethink that. To be adignmajor, you need to
know how to spell, how to use grammar correctly wou certainly need to
be able to write. It seems that those are youknesses. Perhaps you should
consider something, well, something less intellaictu(Mooney and Cole
2000: 46)
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For college students with learning disabilitiegithearning disability can
influence their choice of major. Many of the resgents discussed how their major
that played on their strengths rather than thablams.

Considering that my life is so centered around esad: yes. If not for that
then I like 1 don’t feel. Well, actually now thathink about it, the jobs that |
can do are limited outside. Like for instanceséd to work at Wal-mart as a
truck unloader. | loved it because it was simpbrd manual labor. It was
repetitive and stuff. It was the kind of work tedp you interested you know.
But put me in front of a cash register. Especitdllydoesn’'t have
mathematical stuff. It doesn’t calculate. | méaan’t doit. | worked for a
charity-- football concession stand. And | cont work the register. |
can’t. 1 was like, “you gave me a ten. Hold osegond. Five fifty. Now
what did you give me again. Hold on.” | can’'tglgin my head. | can’t do
too much. Steady linear sorts of stuff. | carsmtots of stuff at a time. And
like cashier jobs are pretty much closed to meytling that is low-level
labor that does not... that’s not just repetitive amddless | can’t do because
you know... unless it’s like sales. Like, “Hey, dowwant to buy this.”
That's easy enough. But like dealing with figuoesiates quickly | can’'t do
that. So that's | would be, there is an entignsent of my life that | can’t

do. | guess that would be a larger (sociologyasgn

For some students with learning disabilities, ohthe respondents with dyslexia and
problems with written expression was a major imfj@lism, which requires a great
deal of reading and writing. Others questioniscchoice of major.

Journalism is writing. If you are not good at wiif, why would you choose
journalism? It’s like an English major. A lot péople that know me. That is
if they do in the....”"Well, you have to take a tastiere.” I'll read and you
know. Journalism major yeah | am. That doesn’'tmmezan’t do it. I'm not

as quick or as good. It takes longer to get thdretially, there was some...
“Journalism? Really?” “Okay. Go for it.” | thinkgot that a little bit for
people who knew about me. No one has ever disgedra the slightest.

But there was that, “Really? Okay.” You can dattbut it is going to be a
lot of work.” It is a lot of work initially for eerybody, and that is going to be
a lot more. That what | always say that | gugbsoadcast journalism junior)

Another student switched majors from psychologgrithropology deciding that

anthropology would be a better fit for her thanistogy.
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They are like the three different views on hovetady people. And | like
both parts. Well sociology is all numbers to ni@éean that is what | kind of
see itis. But anthropology | had to change itseayou just talk to people.
You get your information from people. | mean ya@anclo.... There are some
people who use more numbers. But a lot like caltanthropology they don’t
do that. (anthropology sophomore)

This anthropology student found her major to beteb fit for her because of its
emphasis on story-telling which makes material nmeaningful and applicable to
her life. She also describes her interest irfitdd and wishes to continue but has
reservations about the future.  One of the s$o@t influence the choice of major
was the requirements in math, reading, and/orngiti Math requirements were one
of the factors that steered some of the respon@evayg from majors in science and
engineering and towards majors in social sciendésiting intensive majors were
also considered problematic.
When | was a little kid | wanted to be a scientitell, if | couldn’t be a
construction worker then | would be a scientishaffwas the goal back then.
But | wanted to go into the natural sciences. higd to go into chemistry.
Especially physics because it is so cool. Andnltodo it. | just can’t do that
sort of mental gymnastics. Even though | havderfin my I think | would .
I’'m not sure exactly that is. | would like to firmait. ButI.... If | had done
well that junior year of chemistry class, it wolldve been much more likely
that | would have gone and continue in naturalrsz@s or minored in it or
something. But | am not good at it. Not goodhat inath side of it. But I'm
like the reasoning and ideas behind it. That's Whke the social sciences
you don’t have to deal with it as much. SSPS doesh of the math juggling.
Also, I mean when | came here | was social stugdegation major. They
have to take a lot of math. And that was part gfmotivation for taking
sociology. (sociology senior)
In this case the respondent wanted to be a sdidniidas trouble with math. The
math requirements were a barrier to being a majtine natural sciences. Sociology

was seen as a compromise major. Other respondestsibed their selection of a

major as a compromise between their intereststagidstrengths and weaknesses as

192



a student. By selecting a compromise major imfligls are able to think of
themselves as achieving an anticipatory identityg@ani 2004). This identity
focuses on the idealized version of a self-conc@&pie anticipatory identity is the
romaticatized reflection on a goal career or imaigine future that an individual has
in mind. The sociology student above has an@woaxicareer as his anticipatory
identity. This anticipatory identity of becoming academic was challenged with his
actualized identity over the course of the studgstead of having a research career
based his anticipatory identity transformed inte of a college teacher. This
transformation of his anticipatory identity wasesult of a setback in a research
thesis for his degree.

Dell-Amen and Rosenbaum (2002) discuss the comesegs of efforts of
stigma-free remediation in community colleges. e@hthe consequences is that
individuals have educational expectations that tigit be realized. For many of
the students in this study, this issue was sailietiteir educational careers. They
acknowledged their difficulties and suggested thase difficulties might

In another case, a student with dyslexia explamsdhange in major to
history. The rationale for his change in major Wased on the perception of the
performance pressures in the business school.

| think. | changed my major...This is the third tilhehanged my major, too.

But | am definitely keeping it there. It shouldviesbeen that when | started.

And think it is primarily having a relatively deddmackground in it. And it

being something that | do where | know | can achiand not necessarily be,

like you said earlier compared to other studehtke | was studying business
before, and the first thing they say when you céoneublic University that
business has a lot of people in it. And that tade people with highest

GPAs to get in the class. And then | mean things that just totally stress me

out. | don't even like dealing with the mind sétaalking into a test and
being like if I don’t get an eighty-five on thissteor higher, then | will not get
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into this department. | don’t think it's worth thenyway to be honest. But |
changed it to history basically because it was sbimg interested in, and it
was something that | figured | would be able toceed in. And do pretty
well in. (history junior)
The competitive nature of the major was defined psoblem. Some undergraduate
majors have a reputation as being more competinkecutthroat than others (Conrad
1986). In such an environment, he explains teavbuld be at a disadvantage in

terms grades. The strategy for him was to swicl major in which he was

interested and could succeed.

L eaving Accommodations Behind

Students attend college with the goal of entetiregworkforce in a couple of
years. Many of the students anticipated the wolrMtork when dealing with their
accommodations. The respondents knew that outsedacademic setting,
accommodations would not be available to them. &ofithe respondents have
coping strategies in place for dealing with emptsye One of the non-traditional
college students interviewed that she was veryi@asibout hiding her dyslexia
from possible employers. She also limited hergethe types of employment that
would not reveal her LD. Madaus et al (2002§&d the issue of disclosure to
employers by college graduates with LD. The redeonot disclosing information
about one’s LD was that respondents felt that i mot affect one’s ability to do
the job and the fear of negative reactions by atheThese concerns were present in

this study as well.
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Many defined their accommodations in the same tesraddiction to
medication. They worried that relying too muchameommodations would be
harmful to their future career.

Psychologically they are not going to help me tat much because I'll
either A- | will be dependent on them or expectimgm. Or B — um just have
to get along with them ..cold turkey on the idéamean | tried to set up an
internship with a bike shop so that | can learn howactually run business.
And um they are not going to be able to toleratenghtaking too long doing
something or getting distracted and that is somgthneed to really work on.
(anthoropolgy sophomore)

The concern for this is that the college a safprotected environment for students
with LD in that they are given accommodations tiphbem cope with their
academic difficulties. Meanwhile the world of watkes not allow for
accommodations for individuals with LD. Even thbubere are laws against the
discrimination of persons with disabilities, marfytlee respondents felt that these
laws will not apply to them. Physical disabilgiezould not lead to problems in the
types of work that many of the respondents expdctgm into after college.

One of the goals of college disabilities servisef®r students to become
independent of academic accommodations.

I’'m glad you said that because our number one igdatlependence. And we
have a saying in our office, “Treat college likph.” That's going to be on
our new Web page. And the reason that... the rethsdmwe’ve had said that
is from what you were just talking about. We domént students to be
dependent. But we also don’'t want them to notlgetaccommodations they
need because of all the reasons we were just gg#out because of stigma
and all that. But the less accommodation you @anuse now, and we tell
them that..... it Is a weaning consent. Every tihmeytcan try to do something
on their own. It means this is their practice tibegause when they get out
into the real world like you said they are not gpto have an office like this.
And they are not going to have people who are gtorige defending them,
and helping them, and encouraging them. Wadly thight but not the way
that we do. So we tell them, “This is your trainifigeat college like a job.
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And don’t be coming here to us and using your digglas an excuse for why
you overslept, why you missed a paper, why you'tldimthis, blah, blah,
blah.” I say, “You know what. In the real worldyr boss isn’t going to care.
And that’s why you treat college like a job becait'setruly....” Like you

said it's a weaning process. And we do encouriage But | guess what |
was thinking about was the students who truly teecaccommodation
because of that stigma or because of lazinessaause of whatever. But the
student who is truly trying to do it because thegnivto be more independent
over here and maybe they think by and they canonyggthrough this process
they are building up coping mechanisms and theyigweing out the short
cuts to do things. And they are doing so when tegyout in the real world
they've learned how to cope. (Learning disabitgff member)

In this quote, the learning disability specialissdribes the mission of her office is to
prepare students for the “real” world by givingrihéhe coping mechanisms
necessary to succeed. College is viewed as adbamticipatory socialization for
entering the work force. It becomes a place wbeeeneeds to learn to make it on
one’s own without the help of assistance. Mdshe respondents claimed that this
was the case in their own situation. The usscobmmodations was less than
previously used during elementary or secondarydaatm
My parents were actually very supportive of theaidénd they suggested
most of the time that | take advantage more offamhat | can get down here.
Which | don’t because | feel that like in the realrld they are not going to
have LD accommodations. So what | am going to had® is learn how to
do without it. | just suspect | am going eventyadl have to learn how to take
things with the time limits. And just get it doméether | like it or not.
The university setting is viewed as an in-betwdagesin the passage from childhood
to adulthood. In many ways it was interrupte@ &srm of anticipatory socialization
for the respondents. The college setting is wbershas to prepare for the world of

work in which accommodations will not be made. Maffthe respondents reported

testing their abilities without the accommodatiamsome classes.
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Even though many respondents and individuals wiidk with students with
LD talk about the need to learn to how cope withtbetuse of accommodations,

parents still urge their use.

My mom was always the make sure you get it. | mgan have something
on paper. Get it because you can use it. | méamn advantage in a way
that you can use it. But then my dad | alwaysddlgbout it to him. “Dad I'm
not using it. | am using it less.” | don’t need# much. And | mentioned it
to my mom but she, at the beginning of the semesieralways says, “As
soon as you realize you need it, mention it. Beealos't wait. The longer
you wait it just becomes more of a problem.” Bthihk as time goes on, |
am always more willing to say to my dad, “I am gginless.” (anthropology
sophomore)

The woman quoted above claims that she does ndhaseecommodations as much
as before even though her mother tells her thaskbeld use them.

Many of the activities and requirements in acadeseitings are unique,
especially written tests. Many of the respondémsight that they would not face
these activities in the work force and thereforelldoot be needing
accommodations.

| think questionable after school... but | don’t thitwill really be subject to

me in anyway. Ifitis, | know it will be sometlgrihat | will definitely be

able to work around. Because | don’t think in gotythey are going to be

asking fifty multiple choice questions about pa#ti science with distracter on
every single thing. | mean | can’t say that whevrite something, if | work

for a business or whatever work for. But if | hawevrite something it will
be something that I will have... | will need somebddyroofread it. But that

is not a concern of mine right now. (history junio
One of the many issues that the respondents faasdwth the testing in school.
The types of tests and the requirement for thenirreed to academic settings and
would not be required of them in the workforce.

That's going to be a little bit more obvious theavimg a problem with..... I
mean | probably won’t have any timed situationsregain after or multiple
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choice tests. That's the types of things thattarithe work place.
(marketing junior)

For this respondent, her learning disability isited to schooling. Her learning
disability is with testing anxiety. In the wotlkpe, it is assumed that the routines
will be more flexible and that she will be ablefomction without any problems.

One of the ways in which individuals with LD pregd for being free from
the use of accommodations was to not use accomrionddor some of their classes.
Some of the respondents did not use all the accatatioms that they were entitled
to. Many of them waited to see if they can dolwethe class without them.

One of the respondents talked about how he woaNe ko teach himself
grammar and the ability to edit his work in theuat

Don't really think about that. It doesn't affecerthat much that | am worried

about it. Sure in twenty years when | don’t hawszeretary. Yeah it might

suck for a while until | teach myself how to do grammar and teach myself
how to revise my own stuff. (history and politic@ience major)
Many of the respondents had an optimistic viewheffuture. They did not feel that
their learning disability will affect them once thbave adjusted to their jobs. This
contributed to the distancing one from a disabiligntity. Their problems were
bounded to academic situations.

Others respondents talked about how their leardisapility might be a
problem depending on the employment they would laviee future.

It depends on what | end up doing. Like if | donsthing were | don’t have

to talk then it wouldn’t be problem. But the ohing that | am scared about.

Like if | wanted to be an anthropologist and reskat, | can’'t write. Like |

couldn’t write a book. And | think about like whiét like |1 have a friend that

directs documentaries for PBS. What if asked toimo something for my

work. Because | know that whatever | do is gdmbe hard. But then | also
think, “Oh | want to be a teacher.” And | know tlitas not fair.. Like there is
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no way | can be a professor. Because | couldrt'spme people through me
trying to talk if can’t get over. Maybe I'll getver it. Maybe | can learn like
go through a class where | can learn how to sp&akverbal preparation that
| need like if I have to go into education. ButrHehink what | if | was at
lower education? You know | always thought beirtgacher would be
incredibly cool. (anthropology sophomore)

For this individual, her learning disabilities wetefined as more than a minor issue

or a nuisance. It is rather viewed as an obsthealewould prevent or close certain

opportunities by acknowledging that whatever shgoiag to do is “going to be

hard.”

She claims to be interested in teachungoeing a professor is not likely

because of her problems with writing. Howeverch#ag in elementary or secondary

school was also a concern because of how she vieeregerbal ability. She worries

that she would not be able to communicate withrstheBecoming a teacher would

require extra effort to “learn how to speak.”

In another quote, a student talked about findingtieat would be conducive

to his interests.

As far as the future | hope find kinds of work tha¢ more conducive to my
strengths. Obviously I have to find work that islpably academic and
degree. Because some people think that arroganceefo it's just as simple
as | can’t do physically one of the other kindghofhgs. | am thinking very
strongly about doing research and writing. Notreht sure what direction

I'll go. Being | have a strong political- sociaiteque in what | want to do.
Also, devise some strategies and strategic thgnkort of situations:
international relations, as to finding ways to lirédaough communications
barriers. And you know communicate a message Bsodyau know do a lot
of theological study. So that ... to be really hardetn’'t know. And you
know | thing that writing books might be one of tmest conducive things for
me. | mean obviously | need to.. | have impregme of time management
skills. (political science senior)

Cooling out the Mark
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In one interview, an individual talked about hisigems with a research
thesis that did not achieve what he was hopings [Bd him to change his thinking
about what was possible for him.

It's been changing recently. I've had several eignees. | have a girlfriend
who is vastly more intelligent than | am. She’siR2 doctoral program and
does like mathematical modeling and stuff. Andfrmgnds are brilliant. It's
just that my... the way | think and my writing evdriytg has become
apparent to me that | do have a disability. | heame issues. It's so funny
my view of myself has been changing. My locusaifteol, lack of banter.
(??7?) Instead kind of moving down a little bit. Mfeaybe | can’t do
everything that | thought | could. My thesis ditdwork out. My hypothesis
was wrong and it didn’t get completed because aff. tht turned me off really
bad. But seeing myself now, | just try to havaia &ssessment of what | can
and can'tdo. |didn’'t get any (???) do this aleHot so | don’t think about
myself anymore You know what | mean restricting trylto recognize
limitations in ability. But not to reify all thebdities into emerging entities
that doesn't...

Erving Goffman’s “Cooling out the Mark” is when inttluals come to the
realization that one has been cheated and haséptate fact of it. In educational
settings many individuals have high aspirationsiierfuture. Henry is a sociology
major who when | first spoke to him had high adjorss for attending graduate
school. But when | spoke to him in a follow-upeirview, he described troubles with
his thesis.

Yeah. | mean of course....commentary. One of nenfis who is a professor

in economics said I’'m going to be a brilliant, baiht teacher. I'm not sure

about how much you are going be an academic. &uitlyoe an awesome
teacher. | was like, “Thanks.” (sociology major ieeh
When asked about how he came to this realizatiemesponded as follows:

It's accumulating. Well, | have three attemptsnaijor papers in sociology

and each one has failed miserably. This finalwas just like, “Man.” You

have got to reassess what you think you can deauge | am surrounded by

brilliant people who can do just about anythingytihant. And so like | just
pretty much produced shit--- orientation.
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Although his self-concept of becoming a sociologias dealt a blow, he still planned
to attend graduate school. The interaction wilter affected how he viewed his self
in terms of being an academic.
Medication Strategies

Dyslexia is often accompanied with attention digss. Many of the
respondents were also on medication for eithentte deficit disorder or anxiety.
Numerous drugs to control ADD were mentioned byrdspondents. Many of the
respondents were given medication specificallyoecwith academic problems
caused by their disorder. Unlike other types etlioation, ADD medication does
not need to be taken everyday.

Yeah. There is... because my doctor prescribed yowla certain amount.
But he is like, “You can take it when you need i¥'bu know he is like....
Because | don't like (says in an emphatic tond)eg@mn medication. And he
knows that. And so that is one of the reasons like you know. “I know
you are smart enough to know when you are goimgeéal this and when you
are not.” And also with the kind of drug thatdt | don’t want to become
dependent on it. And | want to try to make myskeifas much on my own as |
can. Because | don’t want become somebody whepsmtient on a
medication instead of learning | could deal with thsability itself. So that’s
the main reason that | don’t take it. Like if ligg to.... If  know | have to
study all day you know or something like then | makire | take it. You
know on time and stuff like that. Or if | had axaen, | make sure that | take
it. But I normally only take it in the morning kind of get myself going.
And once | like if I can get myself to focus eairtythe day, then | am usually
for the rest of the day. But there are some daysw can take all my Ritalin
like I'm supposed to. (secondary education sopheijnor

The respondent above was given some leeway toaledidn to take medication.
Another respondent was also encouraged to testréiff ways in which to take the

medication in order to see what works best. Riess encouraged respondents to
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take “vacations” from ADD medications in order t@yent drug tolerance and to
keep the medication effective.

Some of the respondents reported taking the miaincanly around tests and
final exams. It helps during exams to keep oneded on the tasks at hand but there
are still powerful side effects that make one wardontrol its usage.

| mean it's like an amphetamine so it just keeps yp at night. And it
doesn't allow you to. And you really have to watehat you eat on it. |
mean, because you don't eat and it's probably dtleeomost unhealthy drugs
to take | would say. It's a lower dose of speétt just kind of physically

and emotionally exhausting. Usually when | také mhean, | usually study
for tests for like days and nights before. Likerally days and nights. And
don't get... hardly sleep. | mean itis just nice to take it for awhile.

(history junior)

Another issue demonstrated in the quote aboveeifetir of addiction. She
also described her resistance to taking too muahgagon and becoming dependent
on it. She claimed at one point in the interviéis kind of something | want to
keep at a distance because | don’t want to becaperdient upon it. | want to do as
much as | can on my own.” The respondent acknaydedhe need for the
medication at times but wanted to make sure thatshtrolled the medication rather
than become dependent on it.

| would say it mostly depends on what | have to Hixe there are some
doctors that | have had, they are kind of like ofstaking your medication
over the summer just because you don'’t really neetl My second therapist
who was ADD was like, “You have stuff you need toavery day. You need
to learn every day. Like you need to drive. Yoedhéo take it every day.
There is no reason...” He said every once in awielsays to take a break
from it. “Every once in awhile just don’t takeahe day just to see what you
are like. Just to kind of remind yourself that yame ADD and the
medication does help you. You know just to kindeshind yourself.” There
always people who are totally like, you know, “Ifime. | don’t need this
medication. I'm doing fine.” You know. | will sp using it and | kind of
realize that... | don’t know, I think there is a twitpeople with ADD who
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have, | wouldn’t say they’re worse drivers but Ivkaprobably say they have
more situations, more close calls. Like they Wiild of see something that
attracts their attention. Most of the guys | také¢hey will see an attractive
woman. It's easier when you are on the medicat{@&@mnglish sophomore)

Although medication was seen as beneficial atgjmae of the respondents
minimized its importance in controlling attentioefitit disorder:
It's just to sustain yourself and realize that tiedication is helping. But the
medication’s like ten percent say of control ADBnd | would say the other
ninety percent is therapy and understanding whaksvior you and
understanding what your problems are and how te ¢take of them. (English
freshman)
Medication is seen as a temporary measure to hiétpgmmediate problems. It was
not viewed to be a long-term solution for the pevbh$ associated with ADD. In the
guote below, a student with test-taking anxietgdssed her temporary use of anti-
anxiety medication to help her with exams.
R: Oh yeah. Well, actually after all this. Adiya couple of weeks before |
had my all the testing done, that | was put on etyxinedication. | am not
taking it anymore. But that helped me for awhiBut they don’t really. |
mean they told me that maybe | should go to therdyt the therapist said
you don’t have to come back. You don’t have amghhat | could help you
with. unless | want to come back and talk. Ilsetilink that it's like I'm
scared | guess. These accommodations have chamgedhing for me.
Even though | don’t even really take advantagéneft. Just knowing that |
can take advantage of them is really helpful. ketng junior)
Medication was defined as beneficial when it camédaling with immediate tasks at
hand. When medication was used in limited, bodrsiiations, it was not viewed
as threatening to the individual. Medication usgeased when important--during

exams and when important assignments were comiag Atter deadlines passed,

some individuals relaxed the taking of medicatiodMany individuals in the study
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claimed that they felt that medication, in genenals a dangerous thing because they
feared the problem of addiction.
Resisting medication was a common theme in manlyeointerviews. Drugs
for attention deficit disorder are powerful drupatthave unpleasant side effects. A
couple of the respondents reported experienciog af Iside effects from their
medication such as mood swings, a loss of appatitk sleeplessness.
| was. Hell yeah. They doped me up on some Rifali nine years maybe.
And then | stopped taking it because it gave martbed swings or whatever.
And made me not hungry. And then they moved mididerall. Adderall
worked better. But the time | started taking Addlerjust didn’t care
anymore. Sitting down and concentrating for sixrisovas not a main
concern at that point. (history/political sciemaajor)
The lack of control over the medication was alswablem for some of the
respondents. Many of the respondents reportethéelat medication was forced on
they by doctors and parents.
R: I mean, | never... I've always felt that. | $&a drifting out actually. |
always have resisted taking medication because’t tank. | don’t think
anybody should be subjected to take the medicdétitvey don’t feel like they
should., especially something like Adderall. (lawdent second year)
One of the ways in which medication was defined psoblem was the issue of
having the medication “forced on them.” Collegaitransitional stage in life in
which individuals experience tensions between aldl @ew identities (Holstrom,
Karp, and Gray 2002). An important tension thakege students face is the tension
between managing everyday life and being managé&dking medication is one of

the issues of control that college students withfa€e. In the two quotes above the

respondents talk about how attention deficit methoavas imposed on them by
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others. Many of the students resisted medicdiemause the medication was seen as
having side effects that were too powerful.

Resistance to medication gives the individualreseef agency in the
management of their lives. Many of the respondeiked about being “put on
medication” by others. Parents pushed medicatiotheir children, doctors pushed
medications on their patients, and school admattists required medications of their
students. Respondents who took medication wishedgert their own power over
the taking of medication. They wanted to makertbein medication regimens and
not be subjected to a strict daily schedule.

For many individuals with learning disabilitiebgtstrategies employ develop
over time. There was no systematic method for ld@ueg academic strategies.

Few sought advice or counseling on how to develtgrive academic strategies
from books on educating students with LD or leagrdisability specialists. This
could possible be the result of how individual’'swed their disability. Many of the
respondents claimed that their disability was nsigaificant problem and, therefore,
did not need to develop an elaborate set of siesag cope with problems. Also,
there was a lack of a collective activity amongriéspondents with other individuals
with learning disabilities. Respondents vieweeiitacademic difficulties in
individualistic terms. Their problems are not f#ane as others with LD, who may

need more formal training in academic skills.
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CHAPTER SEVEN

CONCLUSION

In this dissertation, | examined the ways in whiadividuals with learning
disabilities are stigmatized by others. The waya/lhich respondents talked about
stigma in the interviews demonstrates the variagimong the individuals. The
experience of stigma is subjective. Many of thegpomdents claimed not to feel
stigmatized by their LD. Others recalled many niegaexperiences with their LD
both as children and as adults.

One of the issues with learning disabilities s ithteractional nature of the
condition. While other research focus on the psiagical aspects of learning
disabilities or the “discovery” of the categorydntend that much of the issues with
stigma comes from the problems that happen in\beyday interactions of
individuals with LD. The learning disability idety was a product of the difficult
interactions as much as official labeling. An tdiagnosis can be hidden from
others. But mistakes in performance are morécdiffto cover.

Individuals with learning disabilities are increagy become more common
in college settings. The policies and procedtoesealing with students with LD
are similar among the two colleges in this stublpwever, the interviewees were
attracted to the two institutions for differentseas. Students were attracted to
Private College for its LD program. For the stotdeat State University, various

reasons were given but the disability services wetespecifically cited as a reason
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for their choice. All of the respondents seeneeld satisfied with the academic
accommodations that were provided by the instifigtio

The case of learning disabilities can inform slmgsts on the concept of
minor stigma (Ellis 1998; Renfrow 2004). Not gvetigmatizing condition is
viewed as threatening to one’s overall self-concéjttis is not to say that all
individuals with LD viewed as unproblematic. Soaf¢he experiences reported by
the respondents could be considered traumaticeats @elf-image. But many of the
respondents felt that their LD was peripheral &rtbverall sense of self. Unlike
other studies that examined how learning disabditiffected one’s total self-image,
this study suggests that individuals with learrdingabilities tend to see the problems
associated with LD limited to certain aspects f&. liAlso, even though a learning
disability is viewed as a life long problem (Cranae@d Ellis 1996) many of the
respondents see the problems associated with lddrasthing that will eventually
disappear.

The stigmatization of individuals with LD is unigin many ways. Unlike
other types of disabilities, many individuals witB do not see themselves as being
stigmatized in the same terms that individuals \whlgsical and mental disabilities
are. Identity distancing was a predominant tatit individuals with LD used when
talking about themselves. Instead of embracinglantity, many individuals with
LD preferred to minimize their problems in favorlsing seen as “average.” Many
of the individuals did not embrace either extrerhbeang a poor student or a “cut-

throat” student.
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There was ambivalence with the LD label itselfn tBe one hand students
found relief the diagnosis of a specific learningadility. It was a way to explain
their academic difficulties that distanced themeslfrom more stigmatizing
alternatives such as “retarded” or “lazy.” Alseatning disabilities are familiar to
most people in contemporary American society. &lweas a level of acceptance of
the concept of LD among the people they encountered

On the other hand, there was still a negativerstigttached to the LD label.
Many of the respondents talked about embarras#ungtions that arose from their
learning disability and the negative reactionstbkees. This negative aspect of LD
was also present in the account-giving that indiald with LD had to contend with
in certain circumstances. The burden of havinjgstify the diagnosis of LD and
the accommodations that one received was seemblepratic for many of the
respondents. Even though learning disabilitieelgained some acceptance in
institutions of higher learning, there is stillteosi\g moral discourse used to against
college students with LD. One of the implicatiaighis study is to find ways in
individuals with LD can understand their problentheut the persistence questioning
of the moral worth of their condition and accomnigatzs.

According to the medicalization thesis (Conrad@)9ihdividuals are
increasingly becoming under the control of medaghority and other forms of
social control. In this study, individuals with L&e able to resist various forms of
social control and exert their own autonomy on hiogy wish to function in
academic setting. One form of resistance was mgldication. Medication was seen

as a necessary evil for many of the respondentstediomedication to control their
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attention deficit disorder. They were concernethwbth t he side effects and the
potential for addiction.

There was also an aspect of resistance to thaadftlefinition of learning
disabilities. The official definition of learningjsabilities stresses the biological
origin of the disability. Resistance took on n@nbf different forms. One way
interviewees resisted the official definition of Mas to conceptualize LD and ADD
in their own ways. Some saw dyslexia as a temmpa@@ndition that they would
grow out of once they left school and establisheshaltavork lives. Another way
individuals resisted the official medical definitiovas to view learning problems as
common to most people.

Realist assumptions are the basis of the mediodkehof learning disabilities.
Many of the respondents held a realist view ofrtbesability and embraced the
medical model of disability especially when askbduw the causes of LD. Genetics
was frequently cited in one’s explanation of thdx. Respondents pointed out
family members that also experienced LD when taldsut their school experiences.
Although many of the respondents had some exptamatbout the origins of their
disability, they did not develop an elaborate tyeiyout the causation of learning
disabilities.

The constructionist view of LD was also preserthiainterviews. There was
a sense that LD was a situational problem that dvoot be problem for respondents
once they were outside the academic world. Thedinature of many of the
activities in the academic setting was one wayshicth respondents understood the

difficulties of their disability. Test taking ueda limited amount of time was
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understood as particularly problematic for manyhefrespondents. Most of the
respondents claimed that once these obstaclesb&bned them, they would be able

to be “free” of dyslexia.

Learning Disabilities Narratives

Many of the individuals in the study discussedrteaccess or their ability to
overcome the obstacles that they faced becauseiofearning disability. The
success story was the dominant narrative amongetipwndents. Many of the
respondents focused on their strengths and weadsassndividuals. Learning
disabilities were a personal problem in which atividual had to develop his or her
own strategies to succeed. They did not activegkut information or read
literature on learning disabilities.

One of the narratives that also emerged the ii@es/was the critical
discourse on LD and medicalization. Respondents weare of the criticisms of
dyslexia and ADD receives in the popular preseam& of the respondents took on
these social criticisms in their own experienceth\WwD programs and medication.
Taking on the criticisms of learning disabilitié®se respondents were able to
emphasize their own personal self (Gubrium and tdimi2000) as opposed to
constructed images of LD that are common in conteany society.

A narrative that was missing in the interviews was noticeable lack of a
collective identity or political activist narrative None of the respondents expressed
a collective identity among the learning disabilitythe same sense that other

stigmatized groups have done. Since many of th@oredents did not view their LD
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as traumatic stigma, many of the respondents didemthemselves as having much
in common with other LD students. The main foruthe interviews was how they
as individuals learned to cope with problems thiotigeir own efforts. Many of the
respondents did not spend much time learning mooatdearning disorders and
simply relied on their own experiences to underdtiem.
Future Research

This research is limited to the study of collegesnts with learning
disabilities at four-year institutions. The intewees represent one segment of the
population of persons with LD. Most of the resgents in this study could be
considered successful students due to the factitbgthave been accepted into
selective universities. This could limit how mumhe can say about the stigma of
LD and the development of personal academic siegegnmong people diagnosed
with LD. Many people with LD are not able to deyesuccessful academic coping
strategies that would allow them to enter colledadividuals with LD attending
community colleges or universities with open adioispolicies may have different
ways of dealing with the problems with schoolingOne item for future research
would be to examine how individuals at other ursitezs experience their disability.
Do they see it affecting them in the same waysitidividuals in this study did? Are
they more or less likely to experience stigma? éHiéney been able to develop a set

of coping strategies to become successful in séhool
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APPENDIX A
Interview Questions

Background Information:

What is your specific learning disability?

How does your learning disability affect your schaork?

How did you discover you had a learning disability?

When were you diagnosed with a learning disability?

In what ways did your diagnosis change the waysapgproached school work?

How do you explain your learning disability to ots® Teachers? Friends?

What tasks do you find most difficult?

What tasks do you find easy/easier than most? Wdkks do you enjoy doing?
What school subject/courses you do you like thetthos

What subjects or courses do you avoid?

What aspects of school/college do you enjoy?

College Experience

What did you look for when applying to college? y\hd you pick the college you
are currently attending?

Have you ever considered some thing other thaeget

How does your disability help you or hinder youurse work in your major? Areas
of interest?

Do you ask for accommodations for a class? Whmgyf accommodations do you
receive?

Do you every tell people other than your instrustor administrators about your
learning disability?

What situations do you tell someone about youmiegrdisability?

Have you ever taken (or avoided) a course on this lodi its requirements
(workload)?

Coping Strategies - Studying

How many hours a week do you spend studying?

What studying techniques have you found to be heighen studying for an exam?
What do you do when you prepare for an exam? Howod study for different
types of exams such as multiple choice comparedh Eessay exam?

What types of studying techniques do you helpful?

How did you develop your studying skills? Wherd gou pick up your particular
studying/writing skills?
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Coping Strategies — Stigma Management

Do you ever hide your disability from others?

Do you ever discuss your school work with othedstus?

Do you conceal your school work from others?

Do you know anyone else with a learning disabilify@ you ever associate with
other people with learning disabilities?

Do you every avoid reading aloud? Writing notesttters? Spelling in front of
others?

How do you avoid reading aloud? Spelling or granicabmistakes?

What do you do when you noticed you make a mistakiéspronounced word?
Misspelled word?

What happens when you receive a paper or testfbackan instructor?

Do you ever tell people about your disability ider to explain a poor grade or a
mistake in writing or reading?

If someone asks you about a grade or a mistake dooyou explain it?
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APPE

NDIX B

Respondents by sex, age, major, class, and diyabili

14

Sex/age Major/Class Disability
Male/20 Anthropology Attention deficit
disorder
Male/22 Biology/senior Dyslexia and
attention deficit
disorder
Male/19 History/sophomore Attention
deficit/hyperactivity
disorder and
dysgrapha
Male/19 History major/ political | Attention
science minor/ senior | deficit/hyperactivity
disorder and
dyslexia
Male/24 Political science Dysgraphia,
major/economics dyslexia, attention
minor/senior deficit disorder +
obsessive
compulsive
disorder and
depression
Female/20 Accounting student Written expression
switching to Nursing/ and reading
sophomore comprehension and
attention deficit
disorder
Female/20 Anthropology/sophomaor®yslexia
Male/22 Sociology/senior Written expression
Male/23 Vet student/ first year Dyslexia
Male/19 Broadcast Reading
journalism/sophomore | comprehension ang
written expression
Female/19 Biochemistry switching| Attention deficit
to secondary hyperactivity
education/between disorder (inattentive
freshman and sophomoretype)
years
Female/20 Attention deficit
disorder
Female/40 Social work/senior Dyslexia
Male/22 Social work/sophomore Eye-hand

coordination,
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dyslexia, and
sequential order of
things

Male/24 Law school Not specific/
student/second year written expression
and maybe
attention deficit
disorder
Female/20 Marketing/second year| Dyscalculia and tes
junior anxiety
Male/21 History/Sophomore Reading and
written expression
Male/22 MIS and business Dysgraphia and
administration/ third year dyslexia and
student “somewhat”
attention deficit
disorder
Male/19 English/freshman Attention deficit
disorder
Male/19 Education switching to | Dyslexia
business
Female/22 Journalism Dyscalculia
(advertising)/senior
Male/19 Business Reading and
administration/freshman| written expression
Male/19 Undecided/freshman Auditory
N=23
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