
















































































































































































































































Virginia Brown

MEETING

THE

CHALLENGE

As I considered 
my topic for today, (as I 
do for all my speeches 
because that's just me 
interacting), I worried 
about the reception and 
the emphasis needed to 
meet the needs of the 
audience.

I wish my talk could 
be new and different from 
what you have heard 
throughout this workshop. 
If the message is not, I 
sincerely hope then, that 
the emphasis is different 
enough to make you think 
about your interactions 
with others and even to 
lose a smidgen of sleep 
over it.

When I told a friend 
about my invitation to 
this workshop, she said, 
"I'm sure you'll consider 
your participation a chal­
lenge like everything 
else--your job, housework, 
bridge, marriage, cooking, 
and driving." And in a 
way she was right. I try 
to make all these involve­
ments challenges which 
always become then learn­
ing experiences.

You might think, how 
can you make driving a 
challenge? From my home 
to work on the freeway 
takes about 30 minutes 
which after a year I
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discovered wasn't a constructive use of my time. I 
decided, then, to go through the city. It would 
take a little longer to reach my office but I could 
make stoplights and have an opportunity to do some­
thing constructive. I figured out how many words I 
could write in a sentence when waiting at the dif­
ferent stoplights. Thus, I could accomplish about 
an hour's work while driving to the office.

Some people are a little sensitive and may 
read into a letter something you hadn't intended. 
I find that when I dictate an important letter, I 
do not weigh my words and thoughts as much as I do 
when I write a letter. So, composing a letter 
while driving and writing it at stoplights gives me 
an opportunity to make driving a challenge by doing 
something constructive. Note that this is an op­
portunity also for me to be very much concerned 
about communication.

I do a few other things at the stoplights. On 
a pad of paper, which is an important piece of 
equipment in my car, I record things to be done 
during the day or by the end of the week.

On the way to work, often I think about a 
meeting that I might have had the day before. 
There may be some action I should take as a result 
of the meeting, depending upon the kind of communi­
cation that occurred. While at the stoplights I 
record the action for later implementation.

In my car I have index cards with interesting 
words written on them. These are words I meet in 
my reading and in my communication with others. On 
the front of the card I have recorded the word and 
a phrase using the word. On the back of the card 
is the definition. So I learn a few new words and 
increase my vocabulary as I wait for a stoplight.

I also use the driving time after the light 
becomes green. I may mentally compose situations 
trying to include all the words I've learned.

I might add for the men who, no doubt, are 
thinking, "Ah-ha—there's one of those women driv­
ers." In the year I've been doing this, I've never
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had anyone honk his horn for me to go ahead. I 
think it's because I’ve been concerned about others 
is the reason why I've estimated the number of 
words I can record before a stoplight changes.

During this workshop, you have analyzed and 
examined every facet of communication. Literally 
you have dissected communication. You have con­
sidered how each part is related, how it functions, 
and what its objectives are. As you conclude this 
involvement, your task is to re-assemble all the 
pieces so that as a functioning process, communica­
tion is effective, rewarding, on-going, challenging 
and meets as well as serves man's needs.

As you attempt to re-assemble the pieces, I 
postulate you will have at least one part left. 
The one part you will be unable to fit, to find a 
place for, or recognize as belonging to the whole 
of communication is you. Your reactions may be 
like that of a man who takes a radio apart and upon 
re-assembling the pieces discovers a part left. He 
turns the knob to the "on" position. The radio 
plays. He drops the left-over part along with his 
tools into a drawer already filled with other old 
parts. He thinks, "Task accomplished."

What will you do with the part you have left? 
Will you push it aside and turn on communication to 
see if it operates? If indeed, it does function, 
how effective is the operation? How long will it 
continue to operate without that remaining part?

Mentally consider this part and examine it.
You have an important role to play because you are 
an integral, basic constituent of communication. 
Therefore, during the workshop, you should have 
viewed and considered every aspect of this process 
in terms of yourself and your role. If you did, 
you relived past experiences or contemplated expe­
riences that were analogous. You should have 
gained some insight into your failures as well as 
your successes in past relationships with people, 
^t the same time you should have considered new op— 
portunities and approaches for even more effective 
communication in the future, since all day, every 
day, you are communicating.
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Yesterday I decided to see how many times I 
communicated during the day. Many of the situa­
tions that I will briefly indicate involved myself 
and another person in situations that have ramifi­
cations for interaction in larger groups.

My first communication was, of course, with my 
husband. I understand there are some marriages in 
which there is no communication in the morning be­
cause the people don't "get started" until after 
they've arrived at work. But fortunately my hus­
band and I communicate before we go to work. And 
yesterday I planned that interaction.

You see this evening when I get home I'm 
having a meeting involving fifteen people. There 
are certain things that have to be done while I'm 
gone. Yesterday morning I could have said to my 
husband, "Here's a list. Will you pick up the ice 
cream and ginger ale for the frappe?" But I
couldn't do that since I was leaving him for two
days. I decided the best approach would be, "Be
sure to leave my car out tomorrow." I could antic­
ipate, because I try to understand him as a com­
municator, that he would say, "Why?" And he did 
ask why. I answered, "When I come in I'll be 
rushing to pick up the ingredients for the frappe."

He said, "Why would you come in rushing? You 
always do too many things at one time. Just write 
what you need and I'll pick it up."

Note in this communication, the effectiveness 
of planning which is often needed and which was re­
quired in my talk with you today.

When I arrived at the airport, the skycap 
asked, "What is your destination? Do you have your 
ticket?" I could have nodded my head instead of 
responding verbally but I like to view each person 
as a potential author or even a contact. Many 
times in publishing you need to support what you 
say with information from knowledgeable people in 
that area. If we were writing about an airport, I 
might need to go to a friendly skycap. This inter­
action that I had yesterday may be of future im­
portance .
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When inside the airport, I was faced with the 
airline personnel who announced that my flight 
would be late in leaving. We exchanged a few words. 
I had to find out what was causing the delay and 
what time we would leave.

Later, as I was waiting at the gate, a hostess 
said, "Are you waiting for Flight 581? It will be 
late. You may go upstairs and get a voucher." I 
responded and we became engaged in a short, brief 
conversation.

At this time I decided I should call my secre­
tary and ask her to contact Orrine, the program 
chairman. Now, I could call my secretary and say, 
"Look, call Orrine and do the following things." 
I'm going to have to work with my secretary for a 
long time, therefore, I want to cultivate communi­
cation so that at all times we have the necessary 
rapport to get along. Instead of saying, "Do this," 
I said, "Good morning. Has anything happened 
there? Do you need any other information from me 
today for the project that you're typing?" I ex­
changed some other pleasantries with her before 
making my requests.

Because my air conditioner went off the night 
before, I wasn't sure I would have air conditioning 
for the people coming for the meeting. I called a 
friend to ask her to take the meeting at the last 
moment if the air conditioning did not work. I 
took a few minutes to plan my communication since 
it is an imposition to ask even a friend to consid­
er having fifteen people at the last minute's 
notice.

Next I called my husband. As I didn't want to 
cause him any concern, I said, "I have one of those 
experiences with planes again. I'm doing fine. 
I've asked my secretary to call Orrine. Orrine can 
probably reschedule me if I am too late."

On the plane there was silent communication. 
To use that hour wisely, I thought about you and 
what your needs might be. I made some additional 
notes for my speech.
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When I arrived in Columbia, Melanie, a stu­
dent, met me. We could have ridden all the way to 
the campus without communicating, but that would be 
wasting time. I never know when I'm going to see 
Melanie again or what I may have to request of her. 
So, as we rode, I tried to find out what her inter­
ests were. I discovered she's a very sensitive, 
warm, interesting person with strong, positive fam­
ily ties and a great admiration for her father.

At the motel and later there was more communi­
cation. I arrived here and stopped to talk to 
Orrine for a few minutes. I had an opportunity to 
meet with people I 'd seen three years ago when I 
was here at another workshop. At lunch there was a 
certain amount of interaction with a group at the 
table. After lunch I made a note on some manu­
scripts that I had brought along and also started 
drafting a letter to an author--again communication.

Perhaps I've omitted other situations in 
terms of communication in this time period from 
5:45 a.m. to 1:00 p.m. But I think I've given you 
an idea of how involved and how important communi­
cation is, and how often this kind of interaction 
is required and used.

In the normal workday I would have been in­
volved in similar situations, except that I would 
have had at least two meetings with more than two 
people. Meeting the challenge of communication re­
quires that you realize you are a constituent of 
the process. This may be a difficult task. It 
means there must be serious introspection. You 
must examine the inner recesses of your mind and 
your heart.

On a sheet of paper draw a vertical line down 
the center. If you don't do this, don't worry. 
I’ll know that I'm not communicating with you. On 
the left side list your assets. What do I mean by 
assets? Those characteristics and skills which you 
think arc worth sharing with other human beings. 
If you have problems writing these, then that tells 
you something, doesn't it? Can you include initia­
tive, creativity, flexibility, adaptability, per­
ception, good judgment, and understanding? Some of
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you may have included liberality, sensitivity, em 
pathy.

What specific skills do you have to offer? Do 
you know several languages? Do you have a mathe­
matical mind? Is organization one of your strong 
points? Are you versed in the cultures of other 
people? No matter what phase or form of communica­
tion you are involved in, you need to find con­
structive ways to put your assets to work for you 
and for others so that communication is actually 
functional and effective.

On the right side of the paper list your liabil­
ities—those characteristics that become obstacles 
and prevent communication from happening. Those 
characteristics stand in your way and are, no doubt, 
hurdles for others. Now if you’re not writing this 
time, then that also tells something. Did you in­
clude dogmatic, argumentative, hostile, excessively 
tempermental, irritable, intractable, unimaginative?

Do you lack skills in most areas? Do you dis­
like others? Would you rather be alone most of the 
time? Do you often or most of the time disagree 
with others? If time permitted us to hear each 
person's list, we would find great variations among 
the lists. Think about your list.

The beautiful thing about communication is 
that it does not require that everyone have identi­
cal or the same number of assets or liabilities. 
Rather, a proper distribution is required so the 
positive characteristics counteract the negative 
ones when people interact. A simple example of 
this is evidenced in the institution of marriage 
which has communication as its base. Very seldom, 
if ever, do you find a husband and wife with identi­
cal characteristics. In the successful, happy 
marriage each partner's liabilities are balanced by 
the other's assets. Yet this does not just happen. 
The husband and wife must work at making it happen.

Self-evaluation has to be an integral part of 
meeting the challenge. Generally we do not reflect 
upon experiences we have had with others in order 
to weigh what happened, discover what we did wrong,
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what we might have done, and to glean directions 
for future actions. Sometime during the day, a 
person should ask himself questions similar to the 
following: Did I make all of the decisions? Would 
those decisions be more likely implemented if I had 
encouraged others to help formulate them? Was I 
really a model for emulation? Can I project and 
see someone else acting as I did? Would I want to 
perform the same way?

I worked in an office where a young, very 
brilliant man made a special effort to set the pace 
and tone of meetings by simply dominating most sit­
uations. By the time the group met, he had solved 
all the problems, and typed directions and guide­
lines for us to implement. His immediate superior 
usually performed and behaved in the same way. In 
the young man’s discussions with us he would always 
criticize his superior for such actions. I don’t 
think he ever explored the question: Was I really 
a model to be emulated?

Have you ever asked yourself: Did the color 
of the person's skin prevent me from seeing a human 
being? Would I have responded the same way if the 
person had been the same race or ethnic group as I? 
Here I’m reminded of a situation with five offices 
involved. Three were inhabited by white people and 
the other two by Negroes. Once a month we got to­
gether to discuss common problems. In that day and 
time, which was not extremely long ago, the white 
people made all of the decisions concerning the 
offices and services. As we discussed possible so­
lutions to problems, these white people would al­
ways discuss what happened at their offices and how 
they found the only answers. Then they would say 
to my colleague and I: "What do you do?"

In the world of printed material, another form 
of communication, publishers long ago could have 
asked themselves the same question: "Did the color 
of the person’s skin prevent me from seeing a human 
being?"

Other questions to ponder are: Why did I get 
angry? Could I have approached the situation more 
objectively and how? Why did I allow my feelings
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to cloud my reason?

Why did I choose those particular words to ex­
press what I meant when I could have chosen others? 
Let me give you an experience which I found ex­
tremely funny at that particular time, but which I 
think is germane to choosing your words.

Recently we produced an experimental program 
to be tried out in various school settings. One of 
the schools was located in a high-income community. 
All the youngsters attending that school were 
white.

On this particular afternoon after the chil­
dren had gone home, I stopped at the school to pick 
up the materials and talk to the teacher. Since 
the teacher had to respond to an emergency tele­
phone call, I sat at a child's desk to relax a 
moment.

In a few minutes an elderly custodian, white, 
came into the room slowly pushing a broom. He 
seemed to be approximately 60 years of age, and he 
pushed the broom at a pace befitting his age. (I'm 
deliberating on that so you can get the picture.) 
He saw me sitting there, but he did not speak until 
I said, "Good afternoon." Then he nodded and made 
a sound. It wasn't quite, "Good afternoon", but it 
was a sound.

Finally he reached the middle of the room and 
without looking up, still slowly sweeping, said, 
"Do you have one that's going to be in this room 
next year?"

I replied, "No, I don't. I'm not a parent. 
I'm from a publishing company. I came over to pick 
up some materials."

Thinking for a moment, I then said, "But if I 
had one, I would like that one to be in this room 
because I think Miss X is an excellent teacher."

He continued to push the broom. Still not 
looking up, he said, "You know, I don't think we 
have one in this school."
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"I dont think you do either," I replied.

It was very evident who the one was. However, 
he could have chosen more appropriate words. I 
thought maybe he just didn't know how to express 
himself or what words to choose. And so, instead 
of becoming a little angry, I was really amused.

nHe continued to push the broom and then told 
me, You know, this room is very hard to heat." He 
continued by telling me all about the structure of 
the building how it had started with four rooms 
and had expanded to 29 rooms. We had a beautiful 
conversation.

I was glad that I was amused because he turned 
out to be a seemingly fine gentleman. I wasn't 
certain what his values and attitudes were, but I 
thought he had potential. Recognizing potential in 
a person is finding a key to communication.

But think what would have happened if I had 
had a liability—if I became angry?

Children often choose their words, but I think 
due to their innocence, the words are somehow di­
vinely chosen for them. Bobby, a white six—year- 
old, came every Saturday morning to a private cl inic 
where I once tutored children. He seemed to enjoy 
every moment with me and one day he said, "Mrs. 
Brown, could I bring my brother over to meet you? 
I ve told him all about you. I told him how you 
look."

I asked what he had told his brother. He re­
plied, Well, I told him that you have black hair, 
black eyebrows, black eyes. And that you have a 
tan all over."

I thought his was a beautiful way of express­
ing color.

The kind of evaluation that I have explored 
with you is a kind of communication. It is inter­
action with self. At this point you are operating 
in your own world of feelings, attitudes, values, 
aspirations, ideals, and emotions—all of which are
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very difficult to weigh objectively after relating 
to and communicating with other human beings.

Yet to meet the challenge of communication, we 
must begin with this self-evaluation which has to 
take into consideration what others have said, done 
and even thought. Actually, you know yourself 
through interaction with others. They have an im­
pact upon your characteristics and give shape and 
form to your self-image. Perhaps the most salient 
outcome of self-evaluation is that you grow, learn, 
and profit from this experience. You become a 
better person, a better communicator.

I think every agency, every company, and, in­
deed, even the home should have one room specifi­
cally available and especially designed for this 
kind of meditation. Think what our society might 
be like if we were given an opportunity daily to 
evaluate ourselves. We have coffee breaks. Why 
couldn't we have a room like this for meditation 
breaks?

A part of your challenge is to take what you 
have gleaned from this workshop and use it to 
create a climate for communication. Conditions 
must enable interaction to be cultivated and nour­
ished by human beings. Communication cannot flour­
ish in a climate where there is reticence, where 
there is reluctance to interact, where animosity 
hangs in the air, where participation is not wel­
comed or encouraged. If you do this kind of evalu­
ation, you will take the first step toward estab­
lishing a favorable climate. As a participant you 
will enter the situation with new insights because 
of the careful consideration you have given to past 
experiences. Often it takes just one person who 
has this kind of insight and understanding to help 
acclimatize the setting and establish the tone for 
interaction. That person could very well be you.

Have you ever been at a meeting where everyone 
in attendance came prepared to thwart discussions 
so that possible solutions could not be reached? 
Sometimes you have witnessed one person who was 
able to make a statement or offer a suggestion that 
favorably turned the mood of the group and enabled
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constructive communication to occur. It seems to 
me that in every group there must be one person who 
intrepidly assumes this responsibility. This is 
indeed a challenge, because it means first putting 
aside your own feelings and emotions. Second, it 
means considering the real purposes of the action 
required. Third, it means becoming extremely aware 
of the group as individuals.

Even if you know what needs to be accomplished 
when working with other human beings, sometimes it 
is best to determine the feeling of the group and 
to delay your immediate recommendations or solu­
tions. On the other hand, a good communicator is 
one who has a good sense of timing. If you have 
this kind of extra sense, you will know when the 
time is propitious and the group is ready for your 
recommendation. This does not mean that you are 
weak as a leader or as a communicator. It does in­
dicate, though, that you are sensitive to people, 
you are aware of the need for cooperative action or 
effort, and that you respect the tremendous con­
tribution and potential of others.

If you do this, you begin to respond to anoth­
er aspect of the challenge. That is the realiza­
tion that communication is a two-way street. There 
has to be some give-and-take, some modus vivendi 
between and among human beings involved. Feedback 
is necessary if communication is to be an ongoing 
process. Feedback must be motivated. It must be 
encouraged. Take for example, a basic, simple 
form of communication like letter-writing. Seldom, 
if ever, do you continue to write to a person who 
never responds.

Many of you are involved in some kind of 
teaching or training. Teaching is a form of com­
munication. The process demands feedback. Some­
times this is difficult to get from students and 
adults. Yet the act of obtaining it is a challenge 
and a learning experience. The actual feedback is 
the reward. Again, evaluating yourself and your 
action in situations like these serves as the frame 
of reference for later, real communication.
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At this time in our lives, the immediate 
future of our society seems to depend upon encom­
passing, effective communication for sheer survi­
val. As a human being who has the power and abil­
ity to communicate, you have an important role to 
play. Communication begins with self, with you. 
The challenge is yours. Can you afford not to 
accept it?

MRS. VIRGINIA BROWN, Webster Publishing Division, 
McGraw-Hill Book Company, 11—4 Reco, Webster Groves, 
Missouri 63119
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GROUP

FEEDBACK

Richard Lee

Communications are the mechanisms through which 
human relations exist and develop. This is a mean­
ing that a sociologist gives. That is a wide defi­
nition of communications. I don’t think that was 
exactly what I was looking for, so I looked for a 
journalism definition of communications. And here’s 
what I found. Communication is a process whereby 
one person tells another something through the 
written or spoken word. So, as contrasted to the 
sociologist, the journalist has a rather narrow view 
of communication.

I thought there should be something in between 
these two. Carl Veblen, a well-known psychologist 
interested in the communication process, says 
"Communication is a process by which an individual, 
a communicator, transmits stimuli, usually verbal 
symbols, to modify the behavior of other individuals. 
This describes what we're trying to do. Most of us 
in extension work are trying to stimulate people to 
change their behavior. The object of this workshop 
has been: To speak, or communicate, across cultures, 
to stimulate people, and to modify their behavior, 
hopefully for the good.

Four group action projects on radio, television, 
press,, and program development were a part of the 
work sessions reported as group feedback.
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RADIO GROUP

JO NELSON—We decided to do some daily spots, some 
one minute spots, for particular audiences 
(try to stimulate people to change 
their behavior.) The first voice that you 
will hear is that of Mary Alice Carlson, 
who does daily, one minute spots, on the 
Springfield, Mo. station. In addition, she 
has a weekly five minute program on two 
different stations.
Her spot is aimed at teenage mothers, per­

haps livincf in trailers, who haven't had 
much foods experience, but who love rock and roll.

On the Butler, Missouri station the first 
show is called "A Visit with Cora Ellen." 
She did a one minute spot appealing to home­
makers of any age. Here is Cora Ellen.

Tape 1 (Rock and Roll music for sound 
effect). What food have you wasted this 
week? All of us as homemakers like to 
think that we are efficient and thrifty. 
But what about that hamburger left from 
lunch? Or that half cup of peas that dried 
in the back of the refrigerator? Or the 
milk that spoiled because it was left out 
too long? These food items could have been 
saved. And because they were lost, you 
lost the money that you spent for them. 
There it goes - 50C, $1.00. There is a way 
to eliminate this waste. Use leftovers be­
fore they become garbage. Check the refrig­
erator when you are making you shopping lists. 
Ask for your copy of the Extension Bulletin, 
Making and Freezing Combination Dishes.
It's at your local University Extension Cen­
ter. Then the jingle of coins that you hear 
in your pocket will not be down the drain.

What we wanted to emphasize was the im­
portance of adapting your material to 
specific audiences.

PRESS GROUP

JANE I'd also like to introduce Mrs. Ford, Head
of the Department of Home Economics at 
Florida A&M University.
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First, we chose our audience—low in­
come mothers with elementary school 
children.

Mrs. Ford The project we selected was the prepa­
ration of a handout sheet to be used in a 
recipe booklet. The sheet will emphasize 
the use of the donated commodity foods 
which the children cat in the school lunch 
program.

Jane We had a two-fold purpose: 1) that our
audience could better feed their families, 
and 2) they could make better use of the 
donated foods they receive. The prepa­
ration of this project will involve the 
children as well as food personnel.

This is an example of what it might be 
like. The children will prepare the book­
let covers at the beginning of the school 
year. The covers made be made from manila 
folders, colored paper, or other suitable 
material. Colored dividers will separate 
the booklet into four sections. We’ll 
later discuss the purpose of these colors.

The school office personnel will be in­
volved in cutting the mimeograph stencil 
or ditto master for the recipe sheets.

Mrs. Ford School lunch personnel receive the 
commodity food recipes from the USDA or 
from their local school lunch office. Each 
recipe is written for both quantity and 
household preparation.
An interdisciplinary approach to the 

project may be taken. The art teacher may 
help the students design the booklet. A 
health teacher, home economics teacher, or 
home room teacher may discuss nutrition 
and commodity foods with the children. 
Games, songs, or stories might be incor­
porated into the project. The materials 
for the project are simple and may be 
obtained from the school office supply or 
through the art classes.

Jane Follow three rules—simplicity, brevity,
and clarity--in preparing the recipe sheets. 
For example, on a particular day, the chil­
dren may eat meat wheels through the lunch 
program. Therefore, the recipe sheet will 
cover meat wheels. We choose the word 
"wheels" because the children might think 
it more exciting to eat "wheels" instead 
of rolls, etc.
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A picture or drawing of the meat wheel 
is included. We thought this should be 
the actual size of the serving. The 
mother can then see what size to make the 
meat wheel.

The recipe is simple. For instance, if 
two cups of flour are needed, it will 
picture two cups of flour. It will also 
picture the amount of wheels the recipe 
will make.
At the bottom of the page, to help 

mother, we put "Meat wheels taste good 
with green beans, milk, peanut butter 
cookies, and apples. The first three are 
usually available as commodity foods. If 
this is served in the fall, apples are a 
good buy.

Our meat wheel recipe is on pink paper. 
It will be slipped into the pink section 
which represents the meat group. Each 
food group has an assigned color corre­
sponding with a section in the booklet. 
This may aid the mother in meal planning.
Although the target group is children 

from low income families, the sheets would 
be given to all school children. One or 
two sheets should be handed out per week 
and they should not be repetitious.
Through involvement, this project would 

increase the interest level of the child, 
and improve his nutrition knowledge, as 
well as his family’s. This will give more 
permanency to the use of the project in 
the home.

TELEVISION GROUP—TWO SUBGROUPS

JOAN AND CAROLYN—We were given a hypothetical 
problem in which we were a home economist 
for an electric company. We choose to 
create a presentation on any media, or 
combination of media, to reach a home­
maker and convince her that electricity 
is the cleanest mode of cooking. The 
situation is in Washington, D. C. where 
75% of the people are black and the aver­
age income is $5,100. During the last 
year the electric company has increased
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their rates 2^ times. The gas company 
has not increased their rates. We have 
to influence the housewives and their 
families that electricity is the best way 
of cooking. We also wanted to convince 
them that the company was not "bad” be­
cause the rates were raised.

We need to reach not only the house­
wife, but the entire family. We also 
need to reach contractors who might be 
building apartments or other housing in 
the community and influence them to in­
stall electricity and electric kitchens 
in their buildings. The ideas we decided 
to promote were: 1) Using electricity is 
a luxury; 2) the use of electricity 
carries prestige. (Although these are low 
income families, they are sometimes in­
fluenced by things which have prestige 
attached to them.)

We decided to use television as the 
means of reaching the audience because 
we felt most of the homes would have a 
television set. We would try to reach 
the housewife by using commercial spots 
between the afternoon soap operas.

But, we did want to make the spot 
announcement cute and interesting. We 
wanted the viewer to remain before the 
television set and not let her leave 
between programs.

In addition to using television, we 
though we would reach the family through 
the children. In the home economics 
classes, we would have representatives 
from our company demonstrate methods of 
cooking with electricity, and emphasize 
the cleanliness of it. We would do this 
in a creative way.
Another method we were going to use on 

television was filmstrips showing results 
of research on cooking meat by low electric 
heat. Since less shrinkage occurs when 
you cook it this way, we wrote a little 
jingle which would go along with this film­
strip. "Save the heat, and save the meat." 
We plan to promote this idea on both tele­
vision and radio.
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We were going to offer recipes, both on 
radio and television. We thought this 
would produce feedback which would tell us 
approximately how many people we were reach­
ing. We would continue to revolve around 
the idea that electricity was the best fuel 
and well worth its cost.

Joan Group two had few limitations so we made
two other assumptions: 1) we had unlimited 
funds, and 2) we had an unlimited staff.
I think, as you can see, this is not a very 
realistic situation. We planned to have an 
extensive market research survey done of 
our clientele already using electricity.
From this we will determine whether a major­
ity of these are homeowners or tenants.
This would give some indication whether the 
use of electricity was their choice. They 
would also be questioned to find out whether 
the ranges were already in the apartments 
or whether they had to furnish their own.

Then, we would determine if the wiring in 
the buildings would be adequate to handle 
more power use. We might survey the women’s 
working hours and whether they cat lunch at 
home. But, assuming we have the studies, 
surveys, and research, we identified two 
audiences that we might try to reach. First 
the homemaker herself. Secondly, the 
apartment owner. Most of our efforts would 
be with the homemaker.
Appeals to the homemaker would play up 

convenience, because we assume that most 
of these women would be busy cither work­
ing outside the home or with children. A 
self-cleaning oven, small electrical 
appliances with thermostatic controls, or 
a range with an automatic oven would be the 
convenience features we would promote.
With the apartment owner, we thought we 

could promote the cleanliness aspect, and 
the minimum care required for electrical 
appliances. We would try to influence him 
to select electrical appliances. It might 
be possible for him to receive a rebate if 
he used all electrical equipment.

Our sales staff would have personal con­
tact with apartment owners. Also an open 
house could be held once a year to show 
them the newest equipment.
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We decided to use a mixed media. The 
amount any one medium would be used would 
depend on the result of our survey.

We used television in a rather big way— 
we sponsored Walter Cronkite. We had spot 
announcements throughout all the athletic 
events on the weekends. We decided that 
we would sponsor a feature in prime time; 
suggestions ran from the Galloping Gourmet 
to Jackie Gleason. We also thought we might 
furnish the French Chef with a completely 
electric kitchen. We decided to have radio 
spots during the commuting hours. We also 
bought poster space on all the Washington 
buses.

We felt that direct mail had some real 
applications. We would send fliers to 
homemakers reminding them that most utility 
companies have home economists who will 
help with any problems. This may open a 
personal contact with many of these home­
makers. We would use direct mail several 
times. I think there arc a large number of 
persons who do read this type of mail.

We also would do something to attract the 
women’s editors in the area--perhaps an 
open house where our newest appliances are 
shown to them. We then hope they would do 
features on electric cooking.
We thought that the Home Economics de­

partment might sponsor a lunch-time cooking 
school to attract persons in downtown 
Washington during their lunch hour. We 
would provide lunch, along with a demon­
stration of interest, to low income women 
who got tired of preparing sack lunches.

We also thought we could have cooking 
schools at other times. We might have a 
bride’s cooking school. This would hope­
fully influence them to select electrical 
appliances, when setting up their homes.

Since we have unlimited funds, we can 
coordinate our activities with the sellers 
of electrical appliances; and we can ad­
vertise in the paper. W7e could organize 
demonstrations at any large event in the 
city.

We might have a few on-going demonstrations 
in the utility company’s offices. All 
visitors could observe and receive refresh­
ments. We could have a Miss Electric Queen 
contest as a national promotion.



PROGRAM GROUP

Our group toyed with the idea of using a 
communications model to develop a program and we 
choose the model presented by the two distinguished 
sociologists from out of state.

We used the four main elements—sender, 
message, media, and receiver. Using a group process 
we were able to develop a plan. We were so impressed 
with the presentation by Al Brooks, that we decided 
to prepare a project attempting to incorporate a 
black history and black culture curriculum into an 
all-white school system in Kansas. The plan’s 
background was suggested by a group member living 
in an all-white suburb of Kansas City.

The community is a suburban area, all white, 
middle class, and with a metropolitan flavor. The 
problem is the absence of black history courses in 
the public schools. A group of two faculty members, 
13 students and one black crusader identified this 
problem. The black crusader was one of the second 
significant mediator groups as he mentions from 
Hamilton’s classifications.

We decided that our audience would be the super­
intendent, school board, community at large, PTA, 
service clubs, and school faculty.

The group is the sender; their message is the 
attitudes they have; and the receivers are the people 
that we felt weren’t aware of the problem.

We made some predictions about the receivers. 
We thought that the coalition as a single communi­
cator, would alienate a receiver. To get the 
receivers to change their attitudes would be a 
primary goal. The receivers must eventually become 
communicators also.

To the two teachers and the students the 
coalition achieves a cognitive goal. They have a 
specific understanding of the knowledge gap that 
may exist. They know who the significant black 
people are in our society. This is the first stage 
of communication.

The second stage was to send the group in a 
face-to-face situation with the superintendent. The 
goal is to recruit the superintendent and take him 
with the group to the school board.

When we get to the school board we find there 
is acceptance. One member says, cognitively, we 
understand what you’re saying. The school board 
also says (whether they mean it or not) that they 
think it’s a good idea. But, they don’t say they 
will incorporate it into the curriculum. They feel 
other members of the community should ask them to 
do it.



Other members of the coalition begin other 
communication paths. Program chairmen for service 
clubs often need speakers. We take the initiative 
and contact them. Certain members of our coalition 
are well briefed and brought up to date by our black 
crusader. Talks are made at clubs. Then we have a 
teacher/specialist present a program to the PTA 
on How Black History Works in the Public Schools.

We produce a communications halo, for behavior 
modification. The mass media covering the above 
mentioned meetings become senders for us in a 
haloing effect. They report it on radio and tele­
vision, and it reaches the public.

We have also recruited other senders in the 
form of natural groups—families and friends having 
discussions, person to person talks in small groups. 
This is a part of the feedback. Finally, significant 
individuals and groups communicate the message back 
to the school board, and we’re happy to announce that 
the community will have black history courses this 
fall!

DR. RICHARD LEE, Agricultural Editor and Professor 
of Extension Education, University of Missouri- 
Columbia
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WHERE

NOW?

Gordon Bivens

My formal training is in economics. That may 
raise some serious questions in the minds of many 
of you about why an economist would be speaking, 
because economists are, by and large, atrocious 
communicators. If you don’t believe it, look at 
some of our journals. If that doesn’t convince you, 
look at some of our beginning textbooks.

I have a second reservation about trying to 
participate in this program. And that is, I have 
no vast experience in other countries. In terms 
of cross-cultural kinds of things, I can’t speak 
from that basis.

I do, maybe, have one qualification for being 
here this morning. I may have had some experience 
of being poor. As a matter of fact, when we bought 
an old house, in spite of its being old, it had 
carpeted stairs. To me, carpeting was something you 
had in the living room, if you were lucky. And 
here was carpeting on the stairway. I found myself 
literally walking on the outside of that carpeting, 
going on the part that wasn’t covered. So exper­
iences do affect you, don’t they?

I have the experience of being provincial, 
having lived in provincial communities. I was 
raised in a small Iowa farm community. I still find 
it hard to talk about political matters when I go 
back home. I find it hard to talk about race matters 
when I go back. But I think I understand them and 
their positions by virtue of having been a part of 
them.
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What I have to say is about ourselves as well 
as those we might wish to communicate with. You 
realize I’m talking somewhat outside my subject 
matter, and there is great risk in this. But I’m 
willing to take on that risk. Stripped of my defenses 
as an authority on communication or on culture, 
about all there is left for me to do is to share some 
of my concerns with you as a person. These concerns 
arise out of my experience; it’s the net result of a 
good bit of boiling up inside me, and the reading of 
authors such as Rollo May, Paul Tournier, Carl 
Rogers, Teilhard de Chardin, and others. It might 
seem I’m disagreeing in my comments with some of the 
other speakers who preceded me. It may just be that 
we have honest differences of opinion here and there. 
If so, I think we ought to face them.

Paul Tournier makes a very important distinction 
between the person and the personage. The person 
involves the basic beliefs, ideas, and motivations 
of us as individuals. The personage is the external 
part of our being. This is the many roles one fits 
into - the good dresser, the swinger, the teacher, 
the welfare worker.

Paul Tournier says there is an incongruence 
between the personage and the person. In fact, he 
says this is why we are human. This is what gives 
humans human feelings. There is the difference in 
the personage (the externals that we try to fit or 
take onto ourselves) and the person (the inside). 
This incongruity, this inconsistency, we sense between 
our personage or the many personages we have, and the 
person, our inner beliefs, the most basic beliefs, 
is an incongruency that is strictly human. A dog 
doesn't have it. He can come into the house and not 
worry about having clean feet. He’s not the least 
bit concerned about having been told by his mother 
that he should have clean feet when he comes into the 
house. There's no incongruency between his personage 
and his person. But there is in our children and in 
us. Incongruency arises between the personage and 
the person.

Because we have a human tendency to hide the 
person we are - to hide our beliefs - we perpetuate 
this incongruency. How many of you this week have 
talked with others here about your religious beliefs, 
your basic personal beliefs with regard to politics, 
your beliefs in terms of where the United States ought 
to be going, where this country and the world should 
be going?
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Often we guard against exposing our perceptions 
on these points because we’re afraid of being hurt. 
Mechanization, computerization, and many other things 
have contributed to the eclipse of the person behind 
the personage. My main proposition is that education 
and communication ideally should be aimed at reducing 
the tensions that arise because of the conflict or 
the difference between the person and the personage. 
Why? Because if we can reduce these tensions, indivi­
duals may be more free to develop their potentialities.

Let me make an observation based on my hearing 
of the program this week. I'm struck by the commonal­
ities that have been touched on from time to time in 
terms of the problems that exist as people try to 
work in other countries as well as in the United 
States. There seems to be a commonality in terms of 
what human beings are wanting. It was mentioned that 
the commonalities probably transcend the differences. 
True, there are differences between people. These 
should be recognized, appreciated, and treasured. 
That's what makes people interesting. Why do you 
remember a person? Why do you seek the company of 
some people? Probably because they're different 
enough to be interesting. Yet, there is a common 
base. It's this common base we have to try to get 
to. In spite of the differences, for communication 
purposes, the significant thing about people and 
cultures is the similarities.

Rollo May makes the point that man suffers 
great anxiety as we tread on the uneasy ground between 
the past and the future. Why? We're suffering from 
feelings of emptiness and loneliness. The emptiness 
results because we don't have a definite hold on what 
our own desires and wants are. We haven't clarified 
these. According to May, at one time people accepted 
the values their elders and their parents gave them. 
They internalized these and acted upon them. These 
values were satisfying to the person who accepted 
them.

This isn't happening today to the same extent. 
We do not have something in lieu of it. Though we may 
be trying, we have not developed satisfactory substi­
tutes . As long as we don't have an adequate substitute 
for the values which at one time were handed to us, we 
have emptiness in our feelings. We are lonely.

Loneliness is accompanied by a sense of powerless­
ness also. Powerlessness and emptiness are accompanied 
by, or are a part of loneliness. Loneliness isn't

155



synonymous with isolation. We can be lonely in 
a crowd, of course.

But loneliness can lead to alienation from the 
broader society, as in the case of the some blacks 
and some college students. There arc those of us 
who are alienated from ourselves. We don’t really 
know ourselves. Often we seek to hold this feeling 
of loneliness at bay. We seek some feeling of con­
nectedness with others by trying to gain their 
acceptance by doing what we think they expect of us. 
Someone has said we live in a hall of mirrors; we’re 
always looking about trying to get some idea of whether 
we’re doing what someone else is expecting. We get 
satisfaction to some extent from this; we feel more 
connected, at least.

If we do live in halls of mirrors, life becomes 
a series of acts guided by what we think we should 
do, rather than what we are. Anxiety builds up, 
since we realize that the old gyroscope style of 
living can’t suffice for us. The devastating effects 
of this anxiety complex can result in the disorien­
tation of the individual. It can wipe out clear 
knowledge of what and who one is. It can even blur 
our view of reality. In society, it may lead to 
misunderstandings - even turning people to follow 
mass political leaders, as in the case of Germany 
in pre-World War II, and possibly in the case of the 
United States in the fall of 1968. Worst of all, 
we may have a sense that things only happen to us, 
instead of a sense that we act in history and influence 
the course of events.

What can be done? We can look to ourselves. 
We can discover ourselves. We can discover sources 
of strength and integrity within ourselves and within 
our society that will serve as some core of unity. 
The central need for all persons, probably, is to 
fulfill their potentialities to the fullest extent 
possible.

Insofar as we do develop our potential, we 
experience joy. To the extent that we don't, 
there is remorse that spreads like oil on water. 
There is atrophy of ability. To fulfill our poten­
tialities we have to know and experience the self. 
We have to re-unite the body with feelings. We have 
to be willing to recognize when our feelings are 
affecting our physiological well-being. We have to 
recognize that illness may even become a means of 
re-educating us.
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I experienced this to some degree in recovering 
from a case of infectious hepatitis about three years 
ago. While in the hospital, I had a chance to think 
some things through. An orderly in the hospital 
introduced me to Teilhard de Chardin, a philosopher 
I’ve come to admire greatly. I think that illness was 
a means of educating me, and I needed it.

A second thing that may be involved in getting 
to know ourselves is to know what we want. What 
is it that we want as individuals? This requires 
that we exercise judgment of a great magnitude. It 
requires that we must learn to do the valuing of what 
is important. We must establish importances to things 
and to events. The more integrated we become as persons 
the less compulsive will be our emotions.

Thirdly, in getting to know ourselves, we have 
to recover our relation with our subconscious. There's 
still a place (and I would suggest a big one) for 
intuition - the leap of faith--in our activities. In 
fact, intuition usually precedes ability to prove 
something. Are you conscious? You believe you're 
conscious and I believe you're conscious. How do you 
prove it? Medicine can't prove that you're conscious. 
We have a belief as to what the state of consciousness 
is.

Are we in a state of inflation? I presume that 
you agree we are. But it's difficult to be sure 
exactly what is normal and what's pathological. If 
we recognize and accept the willingness to get some 
guidance from the subconscious, then we don't reach 
the person in our communciations with only the infor­
mation, or with only the scientific approach. We 
reach them through the emotion as well.

I might point out two pitfalls present on the 
road to finding the self. One is passivism. This 
is the idea that we can't find ourselves and we can't 
do anything about it. Events are going to sweep us 
over anyway. We might as well drown enjoying it.

The second is activism - using activity as a 
substitute for true awareness of ourselves. The 
idea may be that the more one is in action, the more 
one is doing, the more worth he has, the more alive 
he is. Rather it may be a cover-up for anxiety. A 
sage once said: "Me thinks she's not as busy as she 
seems." Many of us suffer from this. I'ts as if 
being busy were proof of our importance.
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Aliveness in the sense of self-awareness means 
we must develop the capacity not to act sometimes. 
To be creatively idle requires an appreciation for 
being something, rather than doing something. This 
is not easy unless we’re at home with ourselves.

Individuals, and possibly societies, too, move 
from what is the protected and the familiar to a state 
of temporary isolation, and then into a state of self- 
awareness which is linked with true freedom of the 
individual. A youngster is protected and familiar 
in his surroundings, but he must find ways of distin­
guishing himself from his parents in order that he 
becomes a person. In this sense, secrets are very 
important as a way of breaking away from the parent 
and establishing a child’s identity. To know a secret 
that someone else doesn’t and to have the right to 
choose to whom and when to reveal it, helps to 
establish an individual’s identity. All of us must 
at times move from the protected and familiar, and 
thus into states of temporary isolation. Here, we’re 
likely to feel the loneliness that Rollo May says is 
a condition of our time.

But, having established ourselves as a separate 
entity, or person, experiencing temporary isolation 
and loneliness, we can choose to come back into 
contact with those we want to. These persons may 
be those we want to influence or change. We can 
establish connectedness by choice. In doing this, 
we become aware of self. We come back by choice into 
a relatedness. In the process of choosing, we find 
some self-awareness, with others and in self-awareness, 
we experience freedom. This brings great responsi­
bility because there has been choice and there is 
risk.

Kirkegard said freedom is choosing one’s self. 
Freedom is finding, choosing to be, and accepting 
what is one’s self. This suggests that we can do 
something about the despair we sense in ourselves 
and others. We can encourage people--we can try to 
help people move from loneliness to self-awareness 
by presenting them certain kinds of information. 
Hopefully, they can come to the point of experiencing 
some freedom.

This implies that we need a willingness as a 
person to be a process, rather than a finished product. 
As people we’re in process. Therefore, we’re not 
always consistent. We are not today the same person
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we are tomorrow. We aren't necessarily consistent 
in the views we hold.

This is a challenge and an opportunity to us in 
our professional roles. If we see life as a process, 
and persons as processees, change is facilitated. 
There is no life without fluctuation. Life is 
fluctuation around some kind of an equilibrium. 
One of our responsibilities in some developing coun­
tries is not to let these oscillations around some 
kind of an equilibrium get too wide and rupture the 
whole fabric of society. If we can accept the idea 
that becoming a person is a process that is never 
ended and which is on-going, we open some doors and 
change may be facilitated to a greater extent.

Let me suggest some social implications of this 
type of thinking. Expanding the idea of the persons 
to a national scale, suppose we were to try to expose 
the person of our nation to other countries. Suppose 
we decided in the State Department this morning that 
we, as a nation, were going to say to other nations: 
"We realize our enormous strength. We're slowly 
coming to realize the power and responsibility that 
go with that strength. We are wanting to move toward 
an acceptance of world leadership."

What is we went on to say to other countries: 
"We make many mistakes. We are often inconsistent. 
We are far from perfect. We are awkwardly aware of 
the differences which Communism presents and sometimes 
we react with fear. In any event, we feel terribly 
competitive with Communism."

What if we said to other countries: "We have some 
very selfish foreign interests, such as oil in the 
Middle East. On the other hand, we don't particularly 
want dominion over people."

We might say to other countries: "We have trouble 
in arriving at a position about freedom, independence, 
and self-determination of individuals and other 
countries. On the other hand we're proud where we've 
given support to such tendencies, and yet we're 
frightened by what it may mean."

What if we said: "We value and respect the worth 
of the individual and yet, if we're completely honest, 
we've have to admit that we tend to move away from 
it very often, and in many ways."

What would be the result of all this? How would 
other countries react to this kind of openness? I 
don't know, of course. But I have a feeling that we
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might find a quite different reception than the 
U.S. sometimes experiences. We might find that we 
would be more comfortable because we wouldn’t have 
anything to hide. We might find that we could use 
our creativity to solve problems rather than covering 
up or defending ourselves. We could openly advance 
our selfish interests and our sympathetic concern 
for others. We could really change and grow in our 
leadership position.

We wouldn’t freeze or fix on a position such 
as we have in Viet Nam. We might find that we would 
be less feared because there would be less reason 
for others to be suspicious of what might lie behind 
our facade. We, hopefully, would elicit openness 
and realism on the part of others. We would have 
better receiver feedback. We would tend to attack 
the real problems facing peoples and nations rather 
than encountering the facade that we and others wear 
at negotiating tables.

In closing, keep in mind that no matter what our 
particular function is - teacher, extension staff, 
welfare worker, communication specialist - we arc 
persons, and we’re dealing with persons, even when 
we deal in mass communication techniques or media.

The stuff of life for most of us—our product-- 
is information. And we recognize that information is 
intellectual. Even so, information can be a path 
leading to communion with another person. Commun­
ion with another person is, in essence, a spiritual 
phenomonon. In the end, perhaps besides sharing 
a common root, maybe this is what communication is 
about...that is, to bring about communion between 
persons.

Question - Why did you have a guitar around your neck 
during your speech? You didn’t play it.

Response - I suspect that my having that guitar 
around my neck changes the way some of you received 
my message. I don’t know that, but I suspect it did. 
It was a part of my personage this morning. And 
what do you think of people who play guitars? I 
don’t know. You may have favorable or unfavorable 
responses to them. But this was part of my per­
sonage and probably affected what you heard me say.

DR. GORDON E. BIVENS, Professor of Family Economics, 
University of Missouri-Columbia
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Journal of Home Economics; October 1966

see esp. p. 631 - "Communication with Low 
Income Families" by Naomi 
Brill

Journal of Marriage £ the Family; May 19 69

Cross-Cultural Family Research Issue.
see esp. p. 223 "Some Comments on Christensen’s

P-

’Normative Theory Derived from 
Cross-Cultural Family Research’" 
by Robert R. Bell

315 "Lower-Class Attitudes Toward

P-

’Devient’ Family Patterns: A 
Cross-Cultural Study" by Hyman 
Rodman, F. R. Nichols & Patricia 
Voydanoff.

323 "A Cross-Cultural Study of the
Relationships Between Family 
Types & Social Stratification" 
by Hsien-Jen Chu and J. Selwyn 
Hollingsworth.

Journal of Marriage and the Family; Nov. 1964.

Special Issue: American Poverty in the Mid­
Sixties .

Reports and Paper on Mass Communications; No. 51;

U.N.E.S.C.O.; 1968
see esp. - Section II, "Assessment of the 

Project, An African Experiment in 
Radio Forums for Rural Development, 
Ghana, 1964-65" by Helen C. Abell

Saturday Review; January 11, 1969.

see esp. p. 33 - "Education in the Ghetto" by 
John L. Burns.
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Saturday Review; December 7, 1968

see esp. p. 71 - "The Child" by N. J. Berrill

GENERAL BACKGROUND

Barnett, H. G.; Innovation: The Basis of Cultural 
Change; McGraw-Hill Book Company, Inc" New 
York; 1953; 426 pages, $3.45 (paperback).

Mead, Margaret; People and Places, Bantam Pathfinder 
Edition; Bantam Books, Inc., New York; 1963;
217 pages, 60C (paperback — for young readers)

Montagu, M. F. Ashley; Culture: Man's Adaptive 
Dimension; Oxford University Press, London, 
1968; 289 pages, $2.75 (paperback), 

see esp. p. 289.

Wallace, F. C.; Culture and Personality; Random 
House, New York; 1968; 200 pages, $2.45 (paper­
back) .

see esp. Chapter 4 - page 213.

SPECIAL AREAS

Appalachia: recommended by Leighton Watson

"Mass Media Patterns and Interests Among West 
Virginia Rural Non-Farm Families of Low-Socio- 
Economic Status," Foster Mullenax, unpublished 
thesis, West Virginia University.

Photiadis, John D.; Changes in the Rural Southern 
Appalachian Community; Morgantown West 
Virginia University; Appalachian Center; Office 
of Research and Development; 1968 (Research 
Series 7).

"Surveying the Appalachian Child," Appalachian 
Advance, March 1969.

Weller, Jack E.; A Profile of the Appalachian Family; 
Cooperative Extension Service; West Virginia 
University; 1968 (Extension Reader Series 180).

Weller, Jack E.; Yesterday's People: Life in 
Contemporary Appalachia; University of Kentucky 
Press, Lexington; 1965.
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Film, Slides, Visuals, Pamphlets: recommended 
by Eugene Seyna

Eastman Kodak Company, Rochester, N. Y., "Artwork 
Size Standards for Projected Visuals, Kodak 
Phamphlet No. S-12.

Eastman Kodak Company, Rochester, N. Y., "Audio- 
visual Planning Equipment," Kodak Pamphlet 
No. S-ll.

Eastman Kodak Company, Rochester, N. Y., "Planning 
and Producing Visual Aids," Kodak Phamphlet 
No. S-13.

Eastman Kodak Company, Rochester, N. Y., "The 
Kodak Ekta graphic Vis u a Irnak e r."

Ghetto: recommended by Alvin Brooks

Carmichael, Stokely, Charles V. Hamilton; Black 
Power: The Politics of Liberation in America; 
Random House, New York; 1967; 198 pages.

Cobbs, Price M., William H. Grier; Black Rage; Basic 
Books, New York; 1968; 213 pages.

Fanon, Frantz; The Wretched of the Earth; Grove 
Press, New York; 1963, 255 pages.

Kornhauser, William; The Politics of Mass Society; 
Free Press, Glencoe, Ill.; 1959, 256 pages.

Lipset, Seymour; Political Man; the social bases of 
politics; First edition; Doubleday, Garden City 
New York; 1960, 432 pages.

Person to Person: recommended by Virginia Fisher

Kaiser Aluminum News. "Communications", Vol. 23, 
No. 3, 1965.

Likert, R. The Human Organization. New York: 
McGraw-Hill, 1967.

Litwak, E. and Henry J. Meyer. "The School and the 
Family: Linking Organizations and External 
Primary Groups" in Lazarsfeld, P. Ed., The Uses 
of Sociology, New York: Basic Books, 1967.

McCann, R. Cheerful Cherub.



South America: recommended by Eleanora Cebotarev

Foster, George; Culture and Conquest. Chicago: 
Viking Fund Publications in Anthropology, 
Quadrangle Books, 1960.

Freyre, G. ; The Masters and Slaves. New York: 
Knopf, 1946.

Gillin, J.; "Modern Latin American Culture," 
Social Forces, Vol. 25, No. 3 (March) 
243-45, 1947

Goodrich, Carter; "Argentina, as a New Country," 
Comp. Studies in Soc. and History, Vol. 7 
(Oct.-July), 1964-65, 7-88

Hanke, Lewis; Modern Latin America: A Continent 
in Ferment, Vol. II. Princeton, New Jersey: 
Van Nostrand Co., 1950

Humphrey, N. D: "Ethnic Image and Stereotypes of 
Mexicans and Mexicans and Americans," Am. 
Journal of Econ. and Soc., Vol. 14 (April) 
1955, 305-13.

Leonard, Olen; "Values and Personality in Agriculture 
Extension with Latin America," Revista, 
Interamericana de Ciencias Sociales, Secy. Gen. 
OAS, Washington, D. C. , 1965

Paz, Octavio; El Laberinto de la Soledad. Mexico 
Fondo de Cultura Economica, 1959.

Service, Elman; "Indian—European Relations in 
Colonial America," Am. Anthrop., Vol. 57~ 
1955, 411-13.

_______ ________7 Tobati, A Paraguayan Town. 
Univ, of Chicago Press, 1954.

Simmons, G. O. ; "The Criollo Outlook in the Mestizo 
Culture of Coastal Peru," Am. Anathrop., 57 
1955, 107^16^-----
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Starvianos, L. S. & Blanksted, G. I.; Latin America, 
A Culture Area in Perspective; Allyn and Bacon, 
Boston, 1968.

Stricken, A.; "Anthropology in Latin America," 
in Wagley (T? (ed.) Social Science Research in 
Latin America, New York: Columbia Univ. 
123-67.

Wagley, Charles; The Latin American Tradition.
New York: Colombia Univ. Press, 1968.

AUDIO-VISUAL MATERIALS

The following audio-visual materials are avail­
able from Editor’s Office, 1-98 Agriculture, University 
of Missouri-Columbia, Columbia, Mo. 65201.

A. Three video tapes-14^ minute-black and white- 
two inch.

B. Three kinescope (16mm film) copies are avail­
able for a $2.50 rental charge.

Cross-Cultural Communications: I. Why
Why is communication across cultural borders 

important? Wm. B. Mackie, coordinator of the Malawi 
Project, University of Missouri-Columbia, and Dr. 
Helen Abell, professor of sociology, University of 
Waterloo, Ontario, discuss this with Mrs. Orrine 
Gregory, hostess for the series.
Cross-Cultural Communications: II. As It Is

Basic communication processes are discussed and 
illustrated by Dr. Gerald Klonglan and Dr. Paul 
Yarbrough, professors of sociology at Iowa State 
University. Margaret Tung of Taiwan and Eleanora 
Cebotarev of Paraguay tell of their countries and 
problems they have encountered in communicating with 
those of another culture.
Cross-Cultural Communications: III. Action

Comparisons - similarities and differences - 
of communication attempts across cultural boundaries 
within the United States and in other countries are 
discussed. Wm. B. Mackie talks of Africa. Leighton 
Watson, Agricultural Editor, West Virginia, talks of 
Appalachia. Alvin Brooks, Director of Human Relations 
for Kansas City, talks of the Ghetto.

C. Sony ^inch video tapes and five inch reels of 
half track audio tape of many of the speeches (as 
delivered) are available.
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