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SOME CONSIDERATIONS IN THE TEACHING OF 

MEDIAEVAL AND MODERN HISTORY IN HIGH SCHOOLS. 

Preface. 

This paper is an attempt to show what is 

considered iy the writer to be the function 

of Mediaeval and Modern History at the Teachers 

College High School, to find out ay what method 

this ranotion can best be realized, to show how 

collateral reading and souroes may De used to 

obtain this end, and to further show the use 

that is made of dates, maps and illustrations. 

1908. 
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Chapter I. 

!he FWnction of History. 

The function of history is to giTe the pupils in the 

light of the past a better understanding of present eTents. 

When it helps the pupils to see that the institutions which 

surround them, whether political. religious. social or 

otherwise. are the resul ts of pr·oblema solTed 'by past 

generationa, it is fulfilling its mission. In other 

worda. it is the application of historical facta to 

modern life rather than the facts theme.1Te. that is of 

importance. 

!his stand-point is advocated by Emily J. Rice when she 

states that the great function of history 18 social .f

fiei.nc,'. if a suffioiently broad interpretation is giTen 

to the term Bocial efficienoy so as to make it include 

the understanding of political, religious, and Bocial STents. 

Another Tiew of the function of history is given by 

Webster Cook .hen be atates t hat the function of history is 

to reconstruct in the mind of the pupils the periods ·of the 

pa8t2. This ·view is valuable, because it is necesaar" 

1. El. Sob. Tr. Vol. 1. p. 689 et seq. 
2. The historical student ••••• must try to reconstruct the 
period, reproduce in his own mind •••• the thought, the 
fee l ings. the mode of action, the motiT.a, the ideals and 
aspirations. the conduot. and the habitual courae pursued 
unde r Tarious oonditions, class recitations and class 
movements. 

Soh. Review Tol. 7. p. 229. 
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for the p.pils to reconstruct the pa8t in order that a 

proper understanding of the present may be had. 
/ 

But the 

reconstruction of the pa8t is of secondary importanoe. 

If one stope with the reconstruotion of the past without 

making app·lication to present conditions, the present will 

not be thoroughly understood. this author's idea of the 

function of history is included as a meane within the one 

here advocated, for if one does understand the present by 

the aid of the past one w111 not on17 realize the main 

funotion of history as stated here, but will also be oom

pell.d to reoonstruct the l past. 

Still another Yiew of the function of ~istory is giTen 

by W. B. Caldwell when he states that . the uni t7 and con't1Jlll-

itY. of history is of prillBry importanoe l • Whether attention 

is giTen to the recon8truotlon of the past or to the ap

plication of the past to the present, uDity and continuity 

must be taken into account. However, if emphaSis i8 placed 

upon the understanding of the present, un1 ty and 'continui ty 

will become ay-produot8, and large17 take care of themeel?e •• 

But if unity and oontinuity become the primary function, ap-

plioationa to the present are 11kelyto be negleoted. 

1. !he main effect of all historical instruction should be 
to get the uDity and continuity of history •••••• Emphasise 
unity and show the progreSSiY8 deTelopment of civilisation 
and national lite. 
I. E. A., ' 02 • p. 481. 
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instance ~ in Mediaeval and Modern History one may haTe pretty 

well in mind the unity and continuity of the history of the 

modern nations of Europe, and yet not understand to any 

great degree the workings of their present institutions. 

Still another, the ,discipllnary Tiew of the function 

of history is advocated by A. D. Cromwell when he states 

that the supreme and in teaching history should be the 

habit of correct thinkingl. fhis view too is necessary 

because otherwise one cannot get the proper understanding 

of present eTents. But it is too narrow when taken alone. 

It might 'be gotten when unity and continuity would be passed 
~. 

by unnotioed. It might be &Qtten when reconstruction of , 

the I8st would be left out, or when social efficiency would 

not be taken into aocount. It might be ~ wi thout 

any reference to present-day problems. But if emphasis is 

plaoed upon the ~eaning of present-day problems, correot 

thinking will be secured wi thout much a ttention being paid to 

it. 

Another yiew of the funotion of history is given by W. A. 

Edwards when he states that the chief a1m of history is the in-

oulcation of a broad, intellIgent, humane 8ympathy2. fhls 

view appeals, more than the others named, to the personal element 

in history. It is not as logical aa that of Cromwell, nor 

a8 faotual as that of Caldwell, nor yet as definite as that of 

1. Sch. ReTiew. vol. 11, p. 678 et seq. 
2. N. E. A., 192. p. 349. 
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Webater Cook, nor ae praotical ae that of Miss Rioe. Yet 

it is neceseary and should receiye a place among the funotions 

ot history. It may, however, be unoonsciously seoured if 

e.phaB18 is placed upon the meaning of present surroundings. 

If the pupils understand that the institutions that surround 

them are the results of problems worked out by those who baTe 

gone before. they will better understand and appreciate their 

effort., hence will become broader in .ympathy. But on the 

other hand, if the·o~lt1Tation of that broad aympathy become. 

the primary function of history. the pupils are liable to be

come lost vaguely in the past. and not properly understand the 

meaning of present eyents. 

Thus far. the term application of the past to the pre.ent 

has been freely spoken of. To illustrate .hat is meant by 

that an example or two may be given: '\ During the Century 
~.' , 

whioh followed Charlemagne's death. the complete deoline of 

the great empire he had fouDded, took place. The barbarian 

inTaeiona, CiTil wars and the diTisioD8 of the empire, sapped 

the central anthority. On aooount of these things. sooiety 

was in danger of being reduced to anarohy. For the pupils 

to get in their minds the aboTe facta only. is not suf.fioient. 

They must in addition to that oarry over those facts to present 

times and apply them to modern conditioDS. For instance. 

they must see that their oountry is subjeot to inT.aloD, that 

civil wars may break out among them, that diTisions of their 

countr,r are possible. :By doing this they may study the 

problema whioh oonfronted the people of the past. In so 
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doing they will take those historical experiences which are 

now of most value and apply them to present conditions in 

order to understand why those condition are as the y are. 

To illustrate further: -- During the Frenoh Revolution 

there existe1 in France many kinds of governments. The 

absolut1ism of the old regime gave way to a weak constitu

tional monarchy; this in turn was followed by a republic 

in which all pO'Ner was vested in an unwieidly &S embly; 

and this by the executive despotism of the Committee of 

public afety and the reign of terror. These facts the 

pupils know after they have studied them in olass. But 

France still exists. She has a government which might be 

roughly compared to that of our own country. This govern-

ment was an outgrowth of the struggles that existed in the 

past. Now not merely to stop with the important. to bring 

the oonditions at the time of the Frenoh Revolution OTer to 

the present, and to compare them w~th conditions in Modern 

France and let each throw light upon the other is what is 

meant by application ' of the past to the present. 

Summary. The ma~n function of history is to give the 

pupils t in the light of the past , 8 better understanding of 

present events. To do this they must reconstruct the past 

in their own minds, and in reconstructing t his past or in 

making applications of it to the present, they must understand 
I 

the unity and continuity of history. They must also think 

correctly. 

sympathy. 

11 this will c ltivate a broad, intelligent 

But all of the other t if proper attention is 





- 7 -

given to the main function, will become of secondary importance 

or will largely take care of the~selves. 
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Chapter II 

The Method of Teaching Historz. 

After determining the function of history the next 

question that naturally arises is, in what way oan this 

function be best realiled? In other warda, what method 

should be used in the teaching of History? 

The methods in use at the Teachers College High School 

are r elatively flexible. The main purpose of the course 

is to reconstruct the past so as to be able to better interpret 

the present, and any method ~hat will best bring this about 

is used. During the P~B term several of the well 

known methods of teaching history were made use of in part. 

The lecture method1 was used whene'Yer the occasion 

demanded it. When a topic needed to be more fully explained, 

or when the conneotion. between topics was poorly made by 

the pupils or when application to present conditions could not 

be properly made, the teacher would take a part of the hour 

in lecturing to the pupils. For instance, just after 

Napoleon Bonaparte lost his power in Franoe t the great problem 

that confronted Europe was that of reconstruction. Russia 

Prussia, Austria, the Netherlands and other countries were 

advancing theories as to how reconstruction should come about. 

The stand that these oountries took in this respeot was not 

thoroughly olear to the pupils. So a part of the hour was 

uBed by the teaoher to explain these pOints. The chief 

t. 'or .odifioation of the lecture metho! see N. E. A. '96, 
p. 625 et · seq. For its use in the German Schools see Hinsdale, 
Bow to Study and Teach History, p. 54 at 8eq. 
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defect, however, of this method is that it leaTes the actiTity 

on the part of the child unutilized. 

As was stated there is n9 set method used in the Teachers 

College Hign School. HoweTer, in the main the developing 

method is used - - not always in the form in which McMurry 

adTocates itl. As it is used in the· Teachers College High 

School it bas the following characteristics. Firstly, this 

method makes allowance for the full utilisation of all the 

aotiYities of the pupils, and of the ·free content of th$1r 
. 

experience. They may be interested in the political, re-

ligious, Bocial, moral or intellectual activities. If so 

the developing method affords opportunity for anyone ·of these 

actiTitles. If the pupils wish to ask questions they are 

at liberty to do so. If something comes up in the recitation 

which i8 not thoroughly clear to them, they are free to call 

for a fuller disoussion. They are asked to oontribute what 

ever they can to the subject ~der discussion. This oonTer-

eationsl and informal way of conducting the reei tation causes 

the pupils to feel that they are a part of the recitation. 

It causes them to express the~selves in terms of their own 

experience. In brief' it reBul ts in greater intere8t on the 

part of the pupils. 

Secondly. this method enables the pupils to get a vivid 

reconB.truction of historical situations. For since an image 

is composed. of" elements which are already in the consciousness 

Qf" the one forming the image, an image of an historical situation 

1. McMurry, The Method of The Recitation. p. 121 et seq. 
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can be vividly and accurately constructed by the pupils only 

when great care is taken to have them utilise to the full 

the aotivities and ideas they already possess. 

In this reconstruction there may be either the intellec-

tual or the emotional elements or both. If viewed from the 

intelleotual standpoint the great strength of this method 

lies in the adjustment of what the teacher has to give to what 

is already in the pupils mind, or &s ~cMurry say. dovetai11Dg 

the new with the oldl • If viewed from the emotional st&nd

point, the great strength of the method lies in the result which 

.activity Drings, i.e. the feeling of a more satisfactory 

8i tuation. ~he pupil is placed in what is oalled the 

immediate Situation, but is usually not satisfied with that. 

However, before he can reach a more perfect state, he must 

by various combinations of ideas, ' caused by activity, decide 

what should be done and then do it. 

In carrying out the reconstruction of historical situations 

certain things are used as means to an end, such as comparisons 

taken from present situations or past, maps and illustrations. 

e.g. At the treaty of Vienna 1 t W8.S agreed that a great change 

wa·s to take place in the map of Europe. ~he boundaries 

of lussi., PruSSia, Austria, the Netherlands, Italy. Sw1tzer-

land, Germany, and France were affeoted. The boundaries 

of these countries were noticed before and after the treaty. 

also the present boundaries were noticed. Compari sons of 

1. The Method of Recitation. p. 128. 
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various sorts were made. ~o do this properly maps and 

illustrations Taere freely used. 

Thirdly, the developing method gives riBe to problems, 

which grow out of the reconstruction of historical movements. 

The Bolving of these probl.ema becomes the taak of the pupils. 

In each lesson they have placed before them, as a rule. one 

main problem, and several minor ones; each Gf which,when 

solved, helps to solve the larger one. In these problems 

there are three things to consider, the immediate situation, 

the more perfect or ideal situation, and the passing from 

one to the other. The immediate situation means the con-

di tiOD of affairs just before the events hav~ taken place. 

The ideal situation means· the object for which the events are 

about to take place. The passing from one to the other 

means the overcoming of the reSistance that exists between 

the present situation and the ideal situation. The 

valuable feature of this characteristic of the developing 

method is the 10g10al prooess of thinking which the pupils 

have to do to solve the problems. 

Fourthly. this method makes possible the application of 

past events to present conditione. This is done many times 

by making comparisons of the past to the present. bY ' con

trasting the past with the present , and by lhowing what con

neotion the past bas to the present. 

fo illustrate further, the characteristics of the deTelop1ng 

method as used in the Teachers College High School a le.son 

plan OD the Crimean War will be notioed. In this lesBon 
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plan, however, there will be no attempt to illustrate the 

characteristics in the order in which they have been named. 

The Crimean ar arose out of the Eastern question - that 

is, the question of political status and future of the lands 

included in the Turkish Empire. The general survey of 

the field in regard to the Eastern question would be called 

the introduction to the lesson. 

Suppose that the class understood tha.t the Crimean War 

grew out of the Eastern question. The problem then might 

be to find out the meaning of the Eastern question. To 

do this properly the pupils would have to know something of 

the beginnings of the Turkish Empire. They would have 

to be familiar with the conquests that the Turks have made. 

They would have to recall to mind the Capture of Constanti-

nople. They would have to know something of the wars . that 

the Turks had with Philip II. They would have to review 

the previous trouble that Russia had had with the Turks. 

In obtaining this knowledge they would have to reconstruct 

the past. They would have to get fixed in their own mind 

the evente that have been named. 

Now here their 1~mediate situation would be *hat they 

knew before they started to work on the problem. Their ideal 

Situation would be one in which they had a full meaning of the 

Eastern question. In passing from the imme diate situation 

to the ideal one they would use text-book t maps and il

lustrations as means of control. 

In doing this they would be utilizing & great many ac

tivities; for some phases of the problem would be political 
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in their nature, Bome religious, and some social. They 

would also be compelled to draw comparisons, make contrasts 

and show proper oonnections between events. 

The next problem that would naturally arise, would be 

to find out the immediate trouble between the Turks and 

RUBsia. To do this the pupils would have to know something 

about the religious conditions in Turkey. something of the 

kinds of epople there and the treatment of the Christians. 

They w. auld also have to know the real oDjeot the Czar had 

in mind in waging the war: the pretext that he used for 

making the attackl • To understand these things the pupils 

would have to solTe many problems. They would have to 

project many ideal situations and bridge over to them. 

They wou1d have to draw many comparisons. In brief they 

would have to utilize a great many activities. 

The next problem to be solved would be, who besides 

RUBsia and Turkey were conoerned in this war and why? ~o 

solve this problem the pupils would have to know something 

of the conversation that took place at St. Petersburg between 

the Caar and the representative from England. They V«) uld 

have to know the interests of sardinia in this respect. To 

understand the "Why" of" this problem they would have to realize 

1. The real objeot of the Czar was to divide the "sick man". 
Turkey. between himself and England. giving to England the 
part of the Rurkish Empire that was outside of Europe and 
retaining for himself the part that was in EUrope, thus giving 
him the control of 80utheastern Europe and perhaps the 
Madi terranean. His prete,.t was, that the C"hristians in 
Turkel were cruelly treated and that it was hie duty to 
establish a protectorate over them. 
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the meaning to Iestern Europe of the control of the Med-

1terranean by Russia. They would haye to know something 

of England's East India possessions, and-how trade would be 

affected 'by such a change. To do this would enl'O If 

many actiTities on their part. It would cause them to 

reoonstruct the historical field of the past. It would 

call for many applications to modern conditions and would 

lead to the use of map work and other illustrations. 

The other important problema of the war are: (1) the 

struggle; (2) the results, might be taken up in a similar 

way, 

But in CODB8ction with the deT8loping method the topical 

methodl is sometimes used in the Teachers College High School. 

Suppose there was time for only one lesson on the Crimean 

war~ suoh topics as the following might be assigned to dif

ferent memb.era of the class fo r 8 re.port at ne:xt meeting: 

fhe Easter Question, England and her East India possessions. 

the Ohristian·s in .Turkey, Nicholas I®&s a man. How France 

waa conneoted wit.h the war. Why Sardinia was interested in 

the War, the Life of Florence Nightingale, The SerastoPol 

battle. etc. 'fhe adTantsge (to' be : gsine.d : bVf,. such· & : methocl 

le i that it allowS ' much territory to ·-' be OOTaract in a '" rejatiTe17 

ahort tim •• The d1sadTsntage of such a. method is that 

there 18 Dot enough sctiTity on the part of the p.p11s. 

·!hey usually know the topic they report on but get little from 

t. See 3. H. tr. s. Tol. 2 p. S6. 
ror a modification of the topioal method, oalled tb. 

Co .. operative Method, aee Ibid. J. ·'3. 
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the reports of others. 

lummary. At the !eachere College High School any 

method of teaohing hi8tory is used that will best give to 

the pupils a reconstruotion of the past for the better in-

terpretation of the present. Man~ of the well known 

methods were found to be valuable for this purpo ••• amoDg 

which were the lecture and the topioal method. whioh were 

used when'Ter the oooasioD demanded it. In the main. 

however. the d8Tsloping method was •• ed. Deoauss it made 

allowance for the ful+ utilisation ' of all the ac~ivit1es of 

the pupill. gaTe a TiTi4 reconstruction of hi8torical 

Situations and gaTe riBe to problema. 
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Chapter III 

Collat'eral Reading 

It is mfaintained in this paper that the function of 

history is to giTe the pupils in the light of the past 

a better understanding of present eTente; that the method 

which best realizea this function is. in the main. the 

deTeloping method. As an aid in securing this funotion 

by the developing method it becomes neces sary to say 8ome

thing in regard to the use of collateral reading. 

Collateral reading in connection with the teaching of 

history makes the aim of the lesson more definite. since 

problems are assigned; increases the intereat of the pupils. 

since it touches their experienoe at more pOints • . giTes 

a broader view of historical eTents. since different sides 

of the question are presented. All ~f theBe make possible 

a better understanding of present eTents ay allowing more 

applications of the past to the present than otherNise 

would be secured. 

This standpoint is advocated in the main by W. H. Mace 

When he atates that the larger reference. are needed in history 

work for a fuller interpretationl • Though in 80 far as he 

lays chi ef stress upon the part he would not be in aooordance 

1. The demands of accurate interpretation w111 not ie met by 
turning this fuller reading into a mere hunt for additional 
faot •• for each faot 'would demand interpretation; but since 
each new faot is an element in the greater eTent. it will 
make its contribution to the interpretation needed, if the 
right att i tude of mind is assumed. 

Method ~~ History. p. 42. 
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... 
with the view taken in this thesis. A more mechanical 

view of the value of collateral reading is given by Webster 

Cook when he states that larger references are needed in 

history for the purpose of illustrating the text-Dook materiall • 

And a disciplinary view is given by W. E. Foster when he 

states that references are needed for the training it gives 

pupils in handling booka 2• Though the latter case is 

valuable yet ·if emphasis is placed apon it alone the use of 

reference books for the purpose of making applications of 

the past to the p~eBent, may be lost sight of. While if 

emphaSis is placed on the application of the past to the 

present, the training which is spoken of will come as a 

natural consequence. 

To further illustrate the use of collateral reading as 

applied to Mediaeval and Modern History in the Teachers 

College High Sohool a 1 •• 80D plan dealing with the subject 

of Feudalism will be given. !he main problem for that 

les.on was, 40. did Feudalism originate? Our first Bub-

problem to work out wae, wr~t were the customs. in the later 

Roman Empire and among the invading Germans. in regard to 

land-holdipg? ~he next sub-problem was, what were the 

1. The text-~ook always needs supplement1ngwith by at least 
illustrative matter. ~- Soh. Review. vol. 7, p. 231. 

For similar view Bee H. E. Bourne. The Teaohing of History 
and Civic8. p. 186. 

2. To use reference books to an advantage requires muoh skill. 
To "run down" a subject' will often require the ~8e of several 
oollateral or reference books, and the pupil needs training 
in this work. Knowing how to consult books for information 
is often of more value than the faots themselves. 

Sch. Bevlew. vol. 19, p. 281 et seq. 
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oonditions that brought about these customs? The third 

sub-problem was, what form of government did the invadi~ 

Germans adopt and why? The fourth problem was. How 

were the monasteries and castles related to our main topic 

(a) the usufruct and beneficium explain. 

A8eignmente 

( ~ext (Harding) pp. 60-52 
( 
( Myers, M. & M. History pp. 77-81 
( 
( Robinson, Hiet. of W. E. pp. 104-106 

By examining the text with reference to the first sub

problem: what were the customs of the later Roman Empire and 

the early invading Germans in regard to land-holdin" it 1s 

found that the text has this to eay: "In its origin, referring 

to Feudalism, it was the result of the persistent and growing 

state of anarchy which the German invasion 'began." 

In regard to this same point Myers has this to say: "In 

the sixth century probably the greater portion of the soil of 

the countries which bad once formed 8 part of the Roman Empire 

in the West was held 'Iy what wa,s called an allodial or free-

hold tenure. The landed proprietor owned his domain absolutely. 

held it just as a man among us holds his estate. He enjoyed 

it free from any rent or service due to a superior, eave of 

course publio taxes and duties." 

Robinson in this connection has this to say: "We have seen 

how. before the barbarian inroads, the small land owners in the 

Romah Empire had often found it to their advantage to give up 

the title to , their land to more powerful neighboring propr1e-
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-tors •••••••••••• The invading Germans had 8 custom that eo 

olosely rea8m\led this Roman one that scholars have found it 

impossible to decide whether we should attribute more in

fluence to the Roman or to the German institution in the 

development of Feudalism. We learn from Tacitus that the 

young German warriors were in the habit of pledging their 

fidelity to a popular chiett.in who agreed to support his 

faithful followers if they would fight at his side." 

Suppose that the pupil had read only the text. Now 

when the question, "Tell me something about the customs of the 

later Romans or earlie r- Germans in regard to land-holding" 

is put to the pupil, his answer ls, if he answers at all: 

"The later Roman. bad a weak state, the early Germans took 

up the same thing, and drifted into anarchy." He r~s 

missed the whole point, because the question is answered by 

the text only in a very indirect way. 

But suppose the pupil has read.in addition to the text, 

Mwers t who says. "In the sixth century pro ba b ly the- gre& ter 

portion of the soil of the oountries which had onoe formed 

a part of the Roman Empire was oalled an allodial or free-

hold tenure. The landed proprietor owned his domain absolute-

ly. held it just as a man among us holds his estate. He 

enjoyed it free from any rent or service due to a superior." 

In this case his answer to the problem, what were the customs 

of the later Romans and early Germans invaders in regard 

to land-hOlding, would probably be: "In those times the cus

toms were that the greater amount of the land was drifting 

into the hands of a few. Large estates we~e held by the 
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moat powerfu). men, who owned t his land absolutely as wealthy 

farmers own their farms. They established customs of 

government." 

Still further. after reading Robinson, in addition to 

those already named, which in substance 1s: tl~t the small 

land-owners in the Roman Empire had often found it to their 

advantage to gi va up the ti t.le to their land to more powerful 

neighboring proprietors; and when the German invasion come:! the 

lot of the defen.eless land-holders beca~e worse. the pupil 

will be able to give the following answer. "In the later 

Roman Empire there had grown up a custom wherein the s!11all 

land-holder had begun to grant, to the more powerful land-holder •• 

. their Ii ttle traoks of land. and re·cai ve therefor a safer pro-

tection from outside disturbanoes. AI:.:; 0 , when the Germanic 

tribes began their invasions, little attention was given to 

the small landowners. Greater and greater became the custom 

of granting small tracts of land to the large landowners u Cltil 

praotically every small landowner did thi8~" 

In dealing with the seoond main problem, what were the 'coD

ditions that brought about this oustom, the text has this to say. 

"A oapitulary of Charles the Bald, in 847, went BO far as to 

order 'that each freeman in our kingdom choose the lord that 

he wishes'. About the year 900, the system of independent 

freemen had practically disappeared in Western Europe, and soc:'ety 

had become a chain of vassals, in which subjeotion had its 

degrees, and mounted from man to man up to the king." In this 

case the answer of the pupil, based upon the te~t alon~ would 
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be:"The conditions were such that no man was free and society 

was lDroken up." 

After reading Myers, in addition to the text, which states 

as follows: "When the barbarian8 overran the soil of the Empire, 

they appropriated. as we have aeeD. a good part of it to their 

own ~se. The king or leader of the invading tribe naturally 

had allott~ to him a large share. Following his custom of 

bestowing gifts of arms and ot"her articles upon his companions. 

he granted to his followera and friends parcels of his domains 

upon the Simple condition of faithfulness". the pupil would 

give this answer: "On aocountof these Germanic invasions, all 

freedo"m for the lower and poorer 01a8S8S was destroyed. and 

oonditioDS were suoh that victorious kings, according to es

tablished oustom. began to give their friends small tracks of land." 

Concerning this question. Robinson eays:"We have seen, be 

fore the bar~ar1an inroads, the small "landownerB in the Roman 

Empire had often found it to their advantage to give up the 

title to their land to more powerful neighboring proprietor8. 

~he soarcity of labor was such that the new owner,while extending 

the protection of his name over the land, was glad to permit 

the former owner to oontin.e to till it. rent free. much a8 if 

it still belonged to h1m •••••••••• While he no longer owned the 

land he still enjoyed the products and had only to pay a trifling 

sum each year." 

After reading the three the pupil's answer would be much 

fuller than whea the one in the text was read. "The oondition., 

whioh irought about the landholding custom, Simply showed the 

spirit of the times. There was a continual state of warfare. 

There were times when aid was needed and needed badly. Then 
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again, the conditioDS of labor were such that the poor land

owner could make more money. and be better protected, by 

granting his land to some king, rather than by taking care of 

it himself. He still, many times, had the use of it for 

only a small rent, and a promise of faithfulness to his master." 

In regard to the third problem, what form of government 

did the Germaoio tribes adopt and why, the text has this to 

8ay: "Feudalism was the result of the perSistent and growing 

state of anarohy. which the GermaniC invasions began, a.nd which 

Cbarlemagne 's rule only temporari ly cheerked •••••• Every lofty 

hi~top, every river-island and stronghold, became the site 

of a tower, whose lord ruled the swrrounding population." 

Myer8 touohes the question from a later standpoint 

when he says, "In theory all the kings of the earth were vassals 

of the eDlperor, who, according to good imperialists, was God's 

vassal, and according to good churchmen the Pope's. The 

kings received their dominions as gifts to be held on condi

tion o·f loyalty to their Buserain and of fealty to right and 

justioe." 

Robinson has this to say: "Feudalism was not established 

by any deoree of a king or in virtue of any geBeral agreement 

between the landowners ••••••• fhe owner of.sst estates found 

it to his advantage to parcel them out among vaesals, who 

agreed to accompany him to war." 

If the pupil based his answer upon the facts in the text, 

his idea would probably be, "The government was anarchical 

in its nature because that is the form of the government the 





• 83 ., 

German tribes first established." If his answer was o&sed 

on the text in connection with the outside readings it would 

probably be, "The government that the early Germans establish-

ed waa both anarchical and monarchical. It was anarchical 

in nature on account of so many ware, and was monarchical 

in nature on account of feudalistio tendencies in which the 

king became the great land-lord." 

In regard to the fourth pOint, how were the .monasteries 

and castles connected with the main problem, the text has 

this to say: "In case of inoursions, the castles which were 

situated on every hill-top gave shelter to their wives, 

their children, themselve8~~ 

Myers has nothing to say bearing direotly upon this pOint. 

Robinson has this: "With the invasion of the barbarians 

the lot of defenseless small land owner beoame worse. He had 

a new resouroe. however, in the monasteries. The monks were 

delighted to aooept any real estate which the owner -- for the 

good of his ' soul and to gain the proteotionof the saint to 

whom the monastery ohurch was dedicated -- felt moved to tUrn 

over to them on the understanding that the abhot should per

mit the former owner to continue to cultivate his fields •••••• 

the use or u8ufruct, of the land whioh was thus granted by the 
J monastery to its former owner was called the beneficium. 

If the text alone was read by the pupil his answer would 

be. "The oastles gave shelter to the small landowners." But 

if, in addition to the text ,Robinson was read, the angNer would 

probably ~ •• "With the invasions of the barbarians the condi~ion 
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of the small landowners grew worse. TOhey did, however, find 

some relief in the castles and monasteries, which not only 

gave them shelter but 8 180 promi sed them protection from the 

barbarians provided they would allow their real estate to be 

controlled by the monastery. The y were, how ever, sti l l 

to be permitted to oultivate the fi.lds. The usufruct 

which was granted by the monastery to its former owner was 

called the benefioium. In t his way the feuda l system arose." 

Sumffi8ry -- Collateral reading in oonnection with the 

teaching o.f , history makes the aim of the lesson more definite t 

s i noe problems can be easily assigned. It or eates a greater 

interest in the mind of the pupils, 8y touching his experience 

at more points. It gives a broader view of historical events, 

by allowing a more vivid reconstruotion of the past, whi ch is 

neoessary fo r the pr oper application of t he past to t he present. 
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SOURCES. 

A very important phase of collateral reading is the 

souroe material. It is a great faotor in bringing about the 

points that have just been named under collateral reading proper. 

but in addition to that it more nearly represents the personsl 

element in history. For when pupils use the original material 

they are put into intimate touch with the people of the past 

in a way that nothing else can do. This phase of collateral 

r Eading, however, should not be so extremely used in high schools 

as collateral reading. as it is usually thought of; yet whenever 

th~ ocoasion demands it, and certainly whenever the source material 

which can be readily obtained is to the point, it should be used. 

An extreme view of the use of souroes is given by Mrs. 

Mary Barnes when she states that the sources are the life and 
1 soul of history. This view is correot when it olai~s that we 

call for the thing rather than for the bonk about the thing; for 

when we have the thing a comparison of it to modern things can 

be more easily made. But a daily use of it would require too 

much time and make progress too slow. 

A more common and practioal view is given by the Committee of 

Seven when they state that sources should be used for the purpose ~ 

vitali.ing the 8ubjeot2• ThE 8ttit~de of this Committee is that 

1. In every direotion we csll for the thing rather than for the book 
about the thing •••• What are things in History? Living men and 
women, found together in great SOCieties, but men and women die 
and sooieties perish. Yes, but they leave behind them a mighty 
imprint of monuments, buildings , pictures, books, institutions of 
languag,', of habi ts and custom •••• Souroes are to history what plante 
are to botany, what rocks are to geology. star. to astronomy. 

N. E. A. '91. p. 673 et seq. 
2. "Some acquaintance with sources vitalizsa the subject and thus 
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of requiring sources to be introduced as vivid illustrations 

rather than making them almost solely the material of study. 

This view is taken in this thesis. 

To 11lust~te further the value of sources and how they 

are used at the Teachers College High School a lesson plan will 
1 be given. The main problem of the lesson was, What is the 

meaning of Luther's Ninety-five Theses? Three sub-problems 

were assigned,(l) what caused the theses to be written? (2) 

what was Luther's purpose in writing the theses? (3) what effect 

did these theses have on the Pope and his followers and what effect 

on Luther and his followers. The following references were re-

~uired: Text (Harding). beginning on page 286; Myers, beginning 

on page 301; Robinson, Readings in EUropean History (this was a 

souroe work containing the theees of Luther). 

The fo llowing were gi ven t ,o the class as an aid to the 

preparation of the lesson: Get all three of the referenoes and 

read them all at one sitting, which will not be more than twelve 

or fifteen pages all together. At first reading you might have 

makes it more stimulating for the pupil." Committee of Seven p.104. 
For a Similar view see article by H. W. Caldwell, N.E.A. '97, 

p. 671 et seq. 

1. In the following lesBon the teacher unfortunately, at the time 
of teaching Placed more stress upon the 95 theses than is warranted. 
But while this is the case he has thought it better to let the 
les80n stand exactly as g iven with the actual answers of the stu
dents than to try to reconstruct another colorless lesson from 
memory. While it is unfortunate that the faots were not 
exactly correct, yet the main value of the lesson. as it seems 
to him, is the illustration it affords of the method of uBing 
SOUroes. 
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the assigned problems in mind but do not try to answer them 

until you have read all three of the references. After your 

first reading turn to your ,problems, which you will have 

before noted, and notice wrBt each of the references has to 

sayan that particular problem. Do this with all problems; 

1. e. all subproblems. Then f ,ol1Jl ::1n your own words, what you 

consider to be the answer to each of the sub-problems, and 

then form, in the way of a summary, your own answer to the 

main problem. 

In this particular lesson the pupils have already had 

and are supposed to know something of the following points: 

Luther's birth and education, his decision to become a monk, 

his disappointment in the monastery, his ides on JUBtifioa

tion by faith, his e~rieno. as teacher at Wittenberg, his 

visi t to Rome and his idea in regard to the granting o.f 

indulgenoes. 

At the next meeting of ths class fifteen or twenty minutes 

were spent in asking questioDs on the above points. The 

answers were satisfactory, for the time being on all save the 

one in regard to indulgenoes. Mr. "A". Mr. "Bn and lli ss "0" 

answered this question and their answer amounted to about thie, 

"That Luther was strictly opposed to the granting of indulgences, 

that it was not in accordance with true churoh principles". 

Then the question was asked. "Just what is an indulgence?" 

Mr. "A" said."'lt was the right that a priest he.d to forgive 

the sine of one who had confesBed his evil deeds." Mr. "F" 

said, "It was a w.ay that Tetzel had of making money for the 

Pope .a, Several more similar answers were ,iven and fianlly 

Mr. "T" was oalled on. He replied. "The indulgence was a 
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pardon usually granted by the ~ope. through ~hich the humble 

sinner escaped a part, or all, of the punishment which re-

mained even after he bad been absolved." He also stated 

that "The pardon did not forgive the guilt of the sinner 
I ' 

for that had neoessarily to be removed before the indulgence 

was granted , but it only removed or lightened the penalty 

which even the forgiven sinner would, without the indulgence, 

have expected to undergo in purgatory." This answer was 

accepted and those that did not do so well were asked to try 

• again. This they did in a very satisfactory manner. The 

word pardon seemed to have been a key for them. 

ith t his introduotion we returned to the lesson as it 

was assigned. The first question asked was, " hat are we to 

try to work out for today, Mr. "C"?" He answered by givi ng 

the main problem. The sub-problems were next called for. 

They were given, but not ju t in the order that they were 8S-

signed. , The first assigned sub~problem was next called for, 

i. e. hat caused the Ninety-five Theses to be \ r.itten? The 

answers you will notice are simply an interpretation of hat 

rAe preceded in connection with the aSSigned reading. 

Mr. A's answer t ",Luther wrote t hese theses because he was 

a wise man, a teacher in the University and wished to put him

self before the public .~' 

iss B. "Luther had been urged b some of his friends 

to take up the 'fight against the church. This he di d though 

somewhat unwillingl •. and after he bad started into it he would 

not give up, but he didn' t really believe all e was saying." 
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Miss J'B answer. "Luther was living in an age of transition 

and there was opportunity for just such a movement and Luther 

thought he was the man to do it." 

Mr. B's answer. "Luther was a very religious man and 

opposed the Catholic doctrines and wished to cause a reformation." 

Mr. Kls answer. !'Lu~er had been to Rome. ----~ i While there 

he saw the abuses in the church, especially the indulgence evil. 

This disgusted him and he turned home wi th a dete'rmination to 

reform religion." 

Miss D's answer. "Luther had been reading Aristotle, and 

had become disgusted with it and claimed that no one could be 

8 theologian that acoepted his doctrines. Therefore he wanted 

to show the church authorities that they were wrong." 

Atter these answers had been given. a general summary of the 

pOints named was called for. Mr. F was pointed out to do this. 

He seemed to be at a loss 8S to what to say and ended in an 

almost complete failure, and gave 8S an , excuse the following: 

"I did not get to read the outside references; when I wanted them 

some one elae had them", - not an unuaual answer for some mem-

bers of the class. After making it somewhat disagreeable for 

Mr. r by asking him, among other questions, what he could tell 
1 

about the point at issue, we prooeeded. Mr. G made the 

following 8ummary: "Luther was one of 'the iest educated men of 

t hat time, and although somewhat unwillingly. he took up the 

fight against the cnnroh authority with great vigor. He saw 

1. ' Class room work ehould not be made disagreeable; but in cases 
like the above something_ should be done to let the pupil know 
that such reCitations would not ie tolerated. 
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the great opportunity that was before him; and after his return 

from Rome he recalled the evil practices in regard to the sale 

of indulgences and other similar crimes of the priests; also 

he saw the statement and heard it preached that "no theology 

was true unlesl it involved the doctrine of Aristotle". All 

this disgusted him and he wrote his ninety-five theses." 

The second sub-problem was next called for. What was 

Luther's purpose in writing the ninety-five theses? The 

answers given to this question were similar to those given to 

the first. Mr. C recognised this and asked what was the 

use of this second pOint. Several hands went uP. but without 

discussing that question we tabled it and Mr. C. was told to 

bring it up again if not satisfied at the end of aur next dis

cussion. 

Then &nswers to the second problem were given as follows: 

.Mr. A. "Luther's aim was to destroy the sale of indulgences, 

for one of hiB thesis reads like this 'Christians should be 

taught that he who gives to a poor man, or lends to a needy man. 

does better than if he iought pardons'." 

Mr. R.8aid that "he also though that Luther was aiming 

to spread over Germany the idea trat the sale of indulgences 

was wrong, and that by works of charity and not "by money could 

a man be saved." When asked upon what he based his statement, 

he quoted this thesis of Luther. or gave its substance at least: 

"Because '1 works of charity, charity increases and man becomes 

better, while by means of pardons he does not become better, but 

only freer from punishment." 
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Miss K quoted another almost word for word which seemed to 

be along the same line: "They preach man rather than God who 

say the soul flies out of purgatory as soon as the money rattles 

in the chest." 

The conclusion was that Luther's main purpose in writing 

the theses was to show to the religious world just what evil 

there was conneoted with the indulgence movement, to bring the 

matter before the people in order that they might understand its 

real meaning. It was a movement that was not understood 

by the great mass of people. Ita aotions were seoretly carried 

out. It was Luther's purpose to expose to the public just 

what 'it meant, and also to bring before the people what he 

called a true christianity. 

The laat sub-problem was next called for, " hat effect had 

the theses on the Pope and his followers and on Luther and his 

followers. 

Mr. A'e answer. "It made the pope and his ~rty verJ"r angry 

and the pope i.sued a ~ull against Luther. It made Luther 

and his party more interested and determined in the plan of carrying 

out their purpose." 

Miss O. "It led to a papal bull against Luther and later 

to his excommunioation. It oaused a division among the re11-

giOUB people and caused many to join Luther's side." 

Mr'. K. "It stirred up the Catholios and led to a reform 

on their part. It also gave Luther so much popularity that 

some of his friends became jealous and -later there was a d1 vision 

a division amoDi; the protestants." 
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Miss C. "It 80 aroused the Pope and his friends that they 

imprisoned Luther, but while he was in prison he translated the 

Bible and presented it to his people that they might read for 

themee IV8S." 

The conclusion as given by Mr. M was, "The ninety-five 

theses stirred the pope and his followers to such an extent that 

a ban was issued against Luther, and he was excommunicated. 

It so stirred the Catholics that they began to reform themselves 

by electing a new set of officers and DY not selling so many 

indulgences. It caused a diviSion among the religious people 

and a~owed that a great upheavel in religion was to come about. 

It increaaed Luther's interest and determination, and made him 

many friends. It also oaused Luther to have a few jealous 

enemies, and finally led to a division among the Protestants. 

It also oaused the Bible to be trnslatedby Luther, which greatly 

helped to spread Protestantism." 

Returning now to our main problem. ltaat is the meaning of 

Luther's Ninety-five Theses, we have ' the following answers. 

Mr. B. "The ninety-five theses mean the first public decla

ration against the practice in the Catholic ohurch in regard 

to indulgences. It was started by Luther." 

I~. C. "When I think of the ninety-five theses I thint ,ot 

life of Luther; how his father wished him to become a lawyer 

and how instead he turned to a monastery. and later, in his visit 

to Rome. how much he was disgusted with the sale of indulgences. 

It meanS the great breaking away from the authority of the church 

and the beginning of a reformation in Europe." 
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Miss "They mean that Luther was determined to change 

matters in the way of religion. that corruption bd gone too 

far already in the ohurch and that there was a great need for 

a reformation. .,-":~:. Luther was so much di sgusted wi th the 

indulgenoe movement .. that he was dete'rmined to check it. and he 

did it b1 writing his ninety~five theses." 

Several short answers were given. similar to the above. 

At la t came the fi~l conclusion which as as follows: ""The 

ninety-five these • . was the publio beginning of that religious 

~eformatlon. which took place in Europe in the sixteenth 

and seventeenth oenturies. It ·was in a great measure. the 

product of Luther, whose reformatory measures w re due. in a 

great extent to the spirit of the ,times. It meant to the 

Western Countries of Europe and other countries too, two dis

tinot and s parate iranohes of religion, Protestant and Cath-

olic. It meant for England, Franoe. Spain, Germany. The 

Netherland. and many other oountries,.1lD loa not excepted. 

many oruel religious wars. It meant a religious house-cleaning 

for the Catholios, who had beoome corrupt i~ their religious 

praotices. It mEMlnt that the seeds of the Renaissance were 

beginning to spring up and blossom into reformatory measures, 

whioh w re finally to place matters of religion on a firmer 

bases. It meant too, that perseoutions ~ere to t ake place on 

the part of both Protestants and Cathol~o. It meant re-

ligious fight which as not o' be settled till 1648. tt 

Of oourse, not all pOints that a re here named ~ ere Under

stood y the pupils. This was not the ca.se until other lessons 
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were given and the topics were viewed from different standpoints. 

For instance there was 8 lesson on th~ "Division of the Protes

tantslt, one on the "Reform of the Ca tholics" and several on the 

purpose and results of the strug;, le that followed; each of 

which not only brought out some new point but also emphasized 

and gave meaning to Borne previously 8t~died topic. All the 

lessons dealing with this particular move~ent were grouped to

gether and reviewed under the name of the "Refo rmation Move-

ment". 

Sum:nary. Souroes ~ the pupils in understanding the 

meani~g of history ~ materially, by making the aim of the 

less'on more definite, by creating greater interest in the minds 

of the pupils, bU giving a larger and a more accurate historical 

vie·w of the subjeot , and most of all by causing them to ~ feel the 

actual situations of' history . 
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Chapter IV , 

Auxiliaries to the Teaching of History. 

1. Dates. 

In oonneotion with the discussion of the ,function of 

history, the me ,tho4 of teaching it, and the use of collateral 

reading the phrase ll"interpretation of ' the 'present in the light 

of the past" has frequently been made use of. This na tu:rs lly 

suggests another, the tame element, which in turn suggests 

the term dates. Since all history has to deal with dates 

it beoomes neoessary to say something in regard to them. 

. In the teaohing of history dates should be used to mark 

of f periods, to form centers around which to group facts and 

to show chronologioal relation between events. 

A view somewhat similar to that expressed in the second 

point named is given by B. ,A . Hinsdale when he states that 

enough dates should be emphasized to keep facts in t heir placesl • 

This view is important and should be emphasized, for if facts 

are kept in their places the past will have a fuller meaning 

to the pupils and then they oan better interpret the present 

in the light of the past. 

Another more meaningful view and one closely rela ted to 

1. It is true that time relations as if ell as anteoedent and 
consequent, amy be taught irrespeotive of dates. still it will 
be fou~d that unless a sufficient number of dates are fixed 
in the mind to keep facts in their places, they will struggle 
about in the mind in the most vagrant fashion...... The time 
an event occurs is sometimes as important as the event itself; 
~nd in general there can be no useful comparison of historical 
facts without reference to dates. 

Hinsdale, How to study and Teach History. p. 88 et seq. 
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the third pOint named in the beginning of the chapter, is given 

by Henry E. Bourne when he states that the dates which mark the 

most significant event in some movement should be emphasizedl • 

This view is helpful for the date becomes a means of placing 

and fixing the significant events with which it is con~ected, 

and after the significance of an event is gotten an application 

of past to present can be easier secured. 

To fUrther 1ll~8trate the use that is made of dates in 

the Teachers College High School a few eXamples will be given 

as illustrations of the points named at the beginning of 

the chapter. 

(1) The following dates, based upon Harding, were used 

to illustrate the first use stated at the beginning of this 

section, vis. to mark off periods: 

Dates. Periods. 

768-f..814 The Empire of Charlemagne 

814-911 The later Carolingin Empire 

1024 .. 1125 !he Franoonian (rperors. Hildebrand, and the 
Investitu e Conflict. 

1096-1273 The Period of the Crusades 

449 .. 1377 England in the Middle Ages 

987.1337 The Rise of France 

1. Dates that are famous should be remembered becalLse they 
are famous. fhe Frenchman has as much reason to be shocked 
at the ignorance of the meaning of July 14. as we of July 4. 
In choosing dates those .hould be selected whioh mark the 
most significant event in some movement, and in relation to 
whioh the other events naturally fall into line as either 
before or atter. For example most of the incidents of 
the early Germanic Invasions may be grouped about Alaric6 
capture of Rome 410. 

Bourne, The Teaohing of History and Oivics. p. 137. 
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Dates Periods. 

1337-1453 The Hundred Years War 

1254-1500 The Development of Modern States 

1300-1617 fhe Great Church Counoils and the Renaissance 

1517-1566 The Reformation in Germany 

1518-1610 The Reformation in other lands and the Counter 
Reformation 

., 
1568-1648 The Thirty Years War and the United Netherlands 

16'3-1715 The Age of Lo.le XIV 

1603-1760 !he Constitutional MOnarohy of England 

1746-1786 !he Age of Frederick the Great 

1789-1796 !he French Revolution 

1796-1816 The Age of Napoleon 

1630-1848 The Upheaval of Europe 

1661-1871 Unification of Italy and Germany 

1671-1900 National Rivalries 

The pupils of course cannot readily repeat all these 

dates with exactness, yet they can name most of them approximately 

which is sufficient for proper understanding of the period. 

(2) Also many dates were used as centers for grouping facts 

which occurred very closely around the particular date. For 

instance, a few days ago there was a lesson oentering around the 

dates, 1688 and 1689, which of course applied more in partioular 

to England than any other country. The following were Borne of 

the facts that were centered around these dates. (1) The cDming 

of William and Mary to England from Holland. the first of the 

Orange Stuarts. (2) The settling of the supremacy of parliament. 

(3) The establtshment of the preoedentthat Catholios should not 

sit on the English throne. (4) The passage of the Bill of Rights, 
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which made sure the constitutional monarchy of England. (6) 

The beginning of the English ministry. (The date 1694 is 

cometimes given for this latter) 

Likewise, the following dates might ' be used as centers of 

grouping. 843, The treaty of Verdun and the breaking up of 

Charlemagne's Empire. 888, !he 4eposition of C·harles the Fat 

and the rise of the modern nations. 1096, The beginning of 

the Crusades. 1162, the Accees10n of Frederick Barbarosa. 

1197, The accession of Innocent III, and the Death of Henry IV. 

1298. The flu&rrel of Bonifaoe VIII and Philip the Fair. 1453. 

The fall of Constantinople. 1617, Luther'8 Theses. 1665. the 

Peaoe of Augsburg. 

death of Louis XIV. 

1648. !he Treaty of Westphalia. 1715, The 

1789, The beginning of the French Revolu-

tiona 1816, We.te.rl~o. 1830, The French Revolution of July. 

1848, The Revolution of Europe, led by France. 1871, The 

beginning of the present French and German Republios and the 

establishment of the capitol at the city of Rome. 

(3) Many elates were u8ed to show the chronologioal relation 

between events, i. e. one very familiar date would \8 chosen 

which would suggest other events on account of their being 'before 

or after it. For example, the date,SOO,may be chosen. This 

1s the date on which Charlemagne was crowned. Now from this we 

get some idea of the GermB~nic invasion, 375, since it occurred 

a long while before, and ~f the date of the Mohammedan invasion 

Since it occurred between the two, and this 8uggests the~ 
~ 

of the Battle of Tours, 732, in which .... invaSion was repelled. 

On the other hand i .t helps to place the treaty 'of Verdun. 843, 
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which Bucoeeded his crowning. and this places the rise of the 

modern nations of Europe and sucoeeding events and this the 

later growth of the Papacy. 

These events, some of which came after 800 and some before. 

are suggested by the familiar one 800. If one forgets the time 

of an event one can recall whether it happened before or after 

some well known date and thus be able to place it. 
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As there is a time relation 80 i8 theres place relation. 

, One cannot be considered very well without the other. So a 

few worda in regard to place ,relation or the use of maps will 

be given. 

No high Bohool course in Mediaeval and MOdern History can 

be properly given without the aid of maps. Their chief 

values are, first, in aiding the pupil to reoonstruot the 

past 'by pioturing in his mind the signifioanoe of the location 

of a plaoe or pr,oviaoe; and second t in the making possible the 

comparisons of the past with the present. For after the 

map, representing the time studied, bas been 8X$mined and 

conditions observed, then one of present time ,may be notioed. 

Comparisons may be made between t hem. Political conditione 

and changes of course will he most prominent. 

A view conneoted w1 th the first is gi ven by Henr3 E. Bourne' 

when he saya that maps aid in the reconstruction of the past, 

by making olear to the eye the growth of the states from period 

1 d to period. A view given by B. A. HiD~ ale lays ,stress upon 

the fulnea8 of meaning and the vitality which maps put into 

h1story2. A view, expressed by the Committee of Seven, and 

1. Historical geography affords the opportunity to study many 
of the more oample% relations. It unfolds before the eye the 
growth of the states from period to period and ••••• reveals 
the oausee or the result s of many a desperate struggle. ' 

!he Teaching of History and Civios. p. 138 et seq. 
2. Careful study of a good map is the next best thing to 
visiting a historical locality in person. 

How to Stu.dy and Teach History. p. 94 et seq. 
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which may be incl~ded in the former, alai.ma that maps a_ken 

interest in historical factB~ Of the three views given that 

of Bourne is most meaningful, for if there is a vivid reconstruc

tion of the past, the tulness o£ meaning and v1tallt7 whioh 

Hinsdale's view suggests will be sure to be felt, and if that 

is the oase the awakening of interest which is expressed in 

the view of the Committee of Seven will need 'little attention. 

To illustrate what is being done at the Teachers College 

H1gh School in regard to the use of maps, statements will be 

made as to when they should or should not be used. 

It 1s not necessary in the teaching of Mediaeval and 

Modern1i1story to use a map in conneotion with every lesson. 

They should be used whenever the lesson is of such a nature 
~<..L 

that by the aid of one you ean~more olear the essential purpose 

you wish to emphasi •• in tr~t lesson; i~ e. whenever the 00-

casion demands it use a map and not till then. 

Mapa shou 1d De used in studying Charlenagne' s Empire, for 

then there is occasion to show the limits of France at the 

death of Pippin, the v~rious additioDS of territory made by 

Charlemagne. and the location of the cities of Tours, Verdun, 

Paris and perhaps others. This will have to be done because 

these things have made changes, have come into importance. 

have taken on new meaning. 

understood. 

All of which must be geographioally 

1. AS' a new meaning 1s given to geography when pbJ'sical condi
tione are seen in relation with human life, so rea.lity is 
added to historical occurrenoe and new tnt rest is awakened 
in historioal faots iy the studl of the theatre within which 
men acted and notable events took place. 

Committee of Seven • . p. 96. 
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Again, suppose the hundred years war is being studied. 

It would Ge adviaable to name and locate the rivers and seas 

that border France and England, to looate the French possession. 

of England and Flanders. 13retigny. Troyes, Rowen, Calais, Crecy. 

Porters, Domre~, Rhemus, and Avington. This will be neces-

aary for each of these things is connected with some impor

tant event, which on account of that importance gives a suf

fioient reason for the use of a map. 

But on the other hand maps need not be used in a lesson 

on "The Church in the ~ddle Ages" or "Life in the Mediaeval 

Castle, Village and Town", because such topios as these are 

not made clearer DY the ll.e · of a ' map. The geographical facts 

which a map ~rings out are not of enough importance, in their 

influence upon these topics, to warrant observation. 

Of course some of the things connected with some of the 

above named topics must be of sufficient importance and in 

that case a map should De used. For instance, the monastery 

of C1~ in Eastern 'ranee (f,ounded in 910). This was 

important, because it was the center of the reform movement in 

the tenth and eleventh centuries. and from its wall came same 

of the most distinguished reformers of Europe. 





3. ILLUSTRA.TIOIS~ 

Illuatrat!on. in hiatory are _._ally such things 88 tom's. 

the ruins of old castles, representations, drawings and pictures 

of various sorts. These things are made use of frequently 

at the Teachers College High School. But in addition to this 

various sorts of dr awings are placed on the blackboard \# the 

teacher and pupils, during the recitation period. for the 

purpose of making clearer the problems whtch are to 'e worked 

out. 

For instance, a few days ago there was a lesson dealing 

with the state of Russia. !he lesson centered around that 

energetio man Peter the Great. The main aim of the lesson was 

to find out what problems Peter the Great bad and how be solved 

them. . The immediate situation of Peter was first defined, 

which was represented on the board by a circle properly 

There waa next worked out the desired situation of Peter 

which was represented also 'y a circle properly labele4. 

(Peter wished to the sea. ao that he might 

come into contact with France, Spl.in, England and Holland. which 

were muoh farther advanced in civilisation than Russia. !his 

he wished to do that he might build up his own country and place 





.. " -

it on an equal footing with the more civilised countries of 

Europe) These two circles were oonneoted ~y a line labeled 

"the iridge"' , 

whioh represented the means of oontrol he was' to use to &c-

complieh his purPQ8e. In the meantime it was dis,covered that 

there ,were three ways in which Peter might get out to the 

western world. as he oalled it. He might go northwest 

and get out through the Baltio Sea,whioh at that time was 

controlled by Sweden, or he might go southwest and get out thrhoug 

the Black Sea, which at that time was . controlled 'y the Turks, 

or he might go directly •• st throueh Poland and Germany. 

Just at this point two more circle. were placed along-side 

the one .'81ed 4esiredsituation, and each of them were con

nected with the immediate-situation cir 
I 

-------
-------

- - - --~I 

It was now discovered that Peter had some trouDle (resistance) 

in deoiding' upon the line (bridge) over which he would travel. 

He was, on this account. exercising a great deal of e·ffort. · 

So t .he next proilem was to find out wh1cla. of the three linea 
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Peter took; each of which if sucoessfully traveled over, would 

lead him to his desired situation. Atter placing ourselves 

in Peter's situation as near 8S possible, it was found that it 

was an impossibility to go directly west, on aocount of the 

distance and the warring tribes, so the line and circle *e-

presenting that movement was erased. ~ -0' . 
~.- -

O~~~ 
~. S'W~ 

The two possible movements that were left, acoording to the 

illustration, were tested for their respeotive worths by the 

class. The strength of SWeeden was placed against the strength 

of the Turks. At last it was found that . Peter decided to 

go northwest. So the line and cirole representing the 

southwest movement was erased. 

The movement left, involved Peter into a war with SwedeBi in 

which he was victorious thus he was seen to travel over the 

bridge to the desired situation. At the next lesson only a 

oircle and three linea were necessary to make it po~s1ble for 

the pupils to t .: i ve a review of the whole lesson. 

Also many of the drawings in the text were made more 

meaningful 'by the use of illustrations. For example, on 

page 121 of the text is a picture of a orusader. After 

examining him) different parts of his armor were drawn and named. 

The flag With its three pOints and crosses was drawn and 
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compared with our own; t~us giving the pupils a fuller idea 

of the meaning of the picture. 
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4. MISCELLANEOUS. 

Note-iooka. M.ch freedom is given in regard to the 

UBe of note-Dooks in Mediaeval and Modern History in the 

Teachers College High School. The pupils are not required 

to aand in to the teacher note-Dooks for correction. Most 

pupils, however, keep them to taaulate the assignment of the 

lesson, to note valuable pOints not found in the assignment, 

to make an account of valuable outlines and illustrations, and 

to record such other i_formatioD as they thi~k necessary. 

In other words, the note-book is lOJked upon merely as an 

aid to the student and not as an end of any importance in 

itself. 

Written Examinations. Nritten examinations are ocoasional-

ly given for the purpose of seeing whether or not the pupils 

can intelligently give the general movements that have been 

passed over, show the main developments that have been made, 

and mske proper applioation of facts learned. Whether ex-

aminations are valuable or not depends upon the nature of the 

questions. which are of two kinds, those requiring memorizing 

faots and those requiring re-organizations of faots already 

known. Only the latter should Ge used. For example. sup-
we yt-t~ 6 i. jcf J;o 

pose the. p~riod extending from 1648. the trea~y of ~P.Q.t,~ 
17/3, 7-b1M.-..1f 'r u~ 

~ has been covered and an examination on that period is to be 

given. The following questions of the class first named 

might be given: 

1. Give the lea.ders of the first war of' Louis XIV. 

2. Give an account of Louis' expedition on the Rhine. 





3. When did the war of the Spanish Suocession close? 

4. Tell about the peaoe of Utrecht. 

But the following set t' better. 

1. What object did Louis XIV have in view in waging his 

wars, and how did he prooeed? 

2. What ,general basis had the events which transpired 

between 1648 an~ 17131 

3 • . hat caused the internal conditions of France to be 

as they were at this period . 1648 to 1713? 

4. What ohanges were made in the map of Europe by the 

treaty of Utrecht? 
S 

No stress was laid upon the value -'ometimes claimed for 

8xamim ti ons - that the student in preparation for an examina

tion will go, over the period on whioh he is to be examined and 

will re-organ1ze it. Students were not told when examina-

tions were coming. It was thought that this value of 

examinations could be better taken oare of by the class and 

the teaoher in the reoitation~ And~ moreover. if the teaoher 

depends upon examinations for re-organisstion by hi,s pupils 

he is likely to slight it in regular class work. 

General Summary. To apply fac~s whioh are gotten through 

the reconstruotion of the past. to ' the presan t .. is 'the function 

of history. This a,pplication can best be seour ed by the use 

of the developing method. .As an aid to this application col-
, ~-L..t-

lateral reading and sources re very helpfu~ ; the formerAmakes 

the aim more definite on ac count of pro lems whioh are assigned, 

gives broader historical view and awakens inter st in the 

minds of the pupil i the latter because it gives, in addition 
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to theBe points, the emotional element in history. A 

further aid to this applioation 1s given iy the proper use of 

da te B, . whioh show the ahrono logical rela ti on be tween events, 

of mapa, whioh show political changes. of illustration~, 

which lend meaning to events. 








