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CHAPTER I.
INTRODUCTORY.
English BEducation to the Close of the Middle Ages.

Education for the whole body of the English people
has been a élow growth, which at times seemed almost to have
lost any vitality it had previously possessed. However, be-
fore the arrival of St. Augustine and his monks we find that
monasteries existed in different parts of the Eritish Isles,
and that these monasteries were the abodes of learning. The
monks of the British, Scottish, and Irish Churches had started
a monastic system where the youth ﬁere trained in religious
learning. Gildas, who is believed to have writtem about A.D. 550
was certainly not the only learned and righteous man of the time,
and ma#y famous British bishops and scholars lived and wrote in
the f£ifth and sixth centurie;}) Puring this period there was a
close connection between the Scottish and British Churches, the
former receiving & ™mass" or "liturgy" from the three Britons,
David, Gildes, and Cadoc whom they had accepted as teachers.
As an evidence of the power of the monasteries established in
this early period I will mention only one:- that founded by St.
Einnlan at Glohard, where the;e were as many as three thousand
students at one time, and where the "Twelve Apostles of Irelsnd™

(2)

were educated.

(1) Hunt. A History of the English Ghurch from its Foundation
to the Norman Conquest. I. 4.
{8} - Ibid, I. 7.

03272 s9)






Soon after the arrival of the little band of mission-
aries led by St. Augustine, the leaders of religious thought
and activity felt the need of places for the education of the
youth who should carry the Romen Civilization into other parts
of the country. About the end of the ®Hixth century Dunwich
(a c¢ity which has since been washed away) weas made the epis-
copal city of Felix, and here the king, Sighert, founded a school
for boys in imitatidn of those he had seen in Gaul. We learn
from & passage in Bede's Emclesiastical History that there was
8 school in the monastery of 8t. Peter and St. Paul at Canter-
bury, and that there was probably one attached to the bishop's
church at Rochesterfl) In these examples we can see how the ckurch
took up the work of education aﬁd how the Roman idea of Christien
ity ®pread over the country.

The establishment of monasteries, with the training and
instruction of the youth of the land as one of the chief purposes
of their foundation, continued to be the work of the missionaries
during most ot the early Saxon period. At Lindisfargfﬁe find
that gbout A. D. 630 Aidan formed a school such as had been
established at Dunwich, where twelve English youths were in-
structed so that in after years they might minister to their
own people. Some of the Scottish monasteries at this time also
instructed English boys in religious learning and monastic dis-

cipline. The Christianity of these Churches was being carried

(1) Hunt. A History of the English Church from its Foundation
' to the Norman Conquest. I. 65-66.






into &ll parts of Britain, and as the missionaries entered
new places they carried with them the same kinds of insti-
tutions és they had established in other parts of the ecountry.
In the seventh century was founded a school in southern
Englend which exeited great influence upon leter foundations.
Theodore, & Greek from Tarsus, a man of great learning, was
made Archbishop of Canterbury about A. D. 670 and he became a
great promoter of learning. Several schools were 1ate: founded
on the same plan as the one he started at Canterbury, and the
influence of this learned Greek extended to many parts of Brit-
ain and even to other countries. With the aid of Hadrian, Abbot
of 8t. Peter's, he established at Canterbury a school for boys.
His reputation drew & great number of scholars to Cricklade, near
Oxford, where they read divinity, philosophy, arithmetie, astro-
nomy and musiofl) Theodore of Tarsus thus gave a‘great impetus
to the educational movement in England, and occupies a very im-
portant pdace in an account of the progféss of education and

(2)
learning.

{1) Dugdale. Monasticon. I. g2.

(2) The Bishop of Bristol in his account of"Klfred as & Religious
Man and Educationalist" &n the "Alfred the Great" edited
by BowkeS, gives an account of a sharp passage at arms between
Theodore and the Irish students who attended his lectures to
illustrate the danger of teaching unpopular theories.
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Through the work of many of the students of the Canter-
bury Sehool, learning made great progress in different parts of
Bngland. DNorthumbria and Wessex became centers for education.
@he school at Yd%k, from which religion and learning were carried
to oontinental‘néxions, waes founded by Eegbert on the model of
Theodore's Canterbury School, Alcﬁin was one of the most noted
of the students of this institution. At lMalmesbury we find one
who had been trained by Archbishop Theodore freely teaching all
who came to him. In A. D. 747 the Council of Clovesho ordered
"g1ll bishops, abbots and abbesses to providé schools in w?i?h
young people might be instructed in religious knowledge." In
this eighth century we find too thet some attention was paid to
girls' educetion for at Barking and Wimsborne were monasteries
whére they learned the arts, and to interpret the Scriptures and
the writings of the Fathers. One of the principél differences
to be noted in the educational movements of the seventh and eighth
centuries is this change in the centers from which learning goes
forth. It was southern England which received the greater amount
of attention from the missionaries and educators in the seventh
century, while the eighth saw a shifting to Northumbrisa.

Now comes one of those periods vhen the cause of education
was weekened and its growth stopped for a while. ZEngland was in-

vaded by & barbaric tribe from the continent, who harried the

{1) Hunt. A History of the English Church from its Foundation
i * %o the Norman Conquest. I, 282.






people and destroyed the institutions of the country for many
years. In repelling the attacks of the Danes, the English,

both oclergy and laity, were engaged for a long timé, almost to

the exclusion of other intereéts. Not only was the progress of
learning stopped, but the movement retrograded. The Danes de-
stroyed many of the monaéteries, with fheir libraries and trea-
sures. During this period the older ecclesiastics disappeared,
being either killed in the Danish reids or having left the country,
and younger ones who could fill their places as instructors could
not be brought forward.

Thus it happens that at the time Alfred the Great united
the country under his sway learning was at a low ebb. The people
had not lost altogether what they had gained from the early
missionaries, but it devolved upon Alfred to again arouse an
interest in education and culture. As a people, religiom pro-
foundly affected the Anglo-Saxons, and they were also fond of
musice, singing end poetry. The women of this period, not having
been active participants in the earrying on of the wars, had had
more time to devote to learning, and were therefore more learned
then the men. Alfred's chief importance for us lies not in his
acts as warrior or statesman, but in the work he asccomplished in
_iestoring gsome measure of culture and learning to England.

The country had fallen so low ih learning that priests
learned in either Latin or 8Saxon were hafd to find. Therefore

Alfred undertook the restoration of the monasteries, which the






Danes had destroyed, and his chief motive was the restoration
of the schoblsfl) Not being able to find at home men learned
enough to help him in this project A¥fred sent abrozd for schol-
ars. Among the most noted of Alfred's essistants in carrying
out this plan were Grimbald and John of Co=£ey from Gaul, and
Asser who came from South Waleé. Eaving procured these helpers
Alfred called upon his own bishops to see that the children of
all freemen, who could afford it, were taught until they could
read English writing. Any who expected promotion should then

learn Latin. Like Charlemagne, Alfred had attached to his court

a school in which his youngest son, together with the children

of most of the nobles and of many thaet were not nobles, was taught

. (2)
to read Latin and Saxon books.

The efforts that Alfred made for the education of his

people were not apparentl& continued by his immediate successors.

Edwérd, it is true, followed his father's plan in having & school

at the court where the children were trsined es they had been in
Alfred's time. For about a century after the death of the only
ruler of England to whom has been given the title of "The Great"

much of the time and energy of the people were wasted in continu-

al wars with the Danes.

(1 Besant., Introduction to Alfred the Great, edited by Bowker,
(2

ionalist™. DBowker's Alfred. the Gresat.

)
) Bishop of Bristol. "Alfred as a Religious lan gnd an Educat-

2¢
87






In this second invesion of the Danes lesrning agsin
sank very low for the monastie schools perished along with
the monastefies which the invaders looted and destroyed. Never-
theless during this dark period there was to be found one bright.
spot, when a spirit of reform awoke and a revival of learning
took place chiefly through the efforts of one men. As abbot of
Glastonbury about the middle of the tenth century, Dunstan made
of his monastery a busy school. Dunstan taught his pupils not
only book-learning but also the arts and crafts in which he ex-
velleé%) Two of Dunstan's followers tried to carry on the work
of education as Dunstan did at Glastonbury. ALethelwold at Abing-
don and in- his palace at Winchester, and Oswald at Ramsey follow-
ed out Dunstan's plans. In the canons of the time of Dunstan is
one which commends "that no priest receive another's scholer with-
out leave of his éarlier teacher; that every priest besides book-
learning should learn a handicraft; that all should teach handi-
craft to their scholars; and that no learned priest should despise
one less learned, but try to teach him better.”

War sgain overshadowed the people, and the impulse which
had caused this revival of learning was lost in its baleful in-

fluence. During the quarter of a century of the Danish occupaney

of the country I find no trace of any setivity tending toward the

(1) Hunt. A History of the English Church from its Foundation
to the Norman 'Conquest. I. 343.






advancement of learning. With the restoration of the Saxon line
in the person of Edward the Confessor it seems that we should be
able to look for a revival of the poliecy of his ancestors. Such,
however, was not the case, for though Bdward was fond of having
foreigners at his court there is no evidence that he ever tried
to induce scholars to come to England to help him arouse any
zeal for 1earniné%)

Thus we see that at the end of the Saxon period of Eng-
lish History education had fallen very low indeed, In spite of
the work of the British and Scottish monks, of the missionaries
of the Roman Civilization, of Alfred, of Theodore, of Tarsus, &nd
of 8St. Dunstan we find toward the close of the eleventh century
that the great mass of the people were ignorant, and that even
the monks were not as learned as before. As for any attempt at
a general system of schoqls or process of education during all
this early period none at all seems to have been made. Kach man
who took wp the work of advancing educetion and learning followed
his own ideas of what should be taught and how it should be taught.
The usual studies were the writihgé of the Church Fathérs and the
Seriptures. In some of the monasteries a knowiedge of Greek re-

mained, for we know that Alciun when called to open Charlemagne's

(1) The only reference I have for this statement is p. 144 in
the abridged edition of E. A. Freeman'l History of the
Normen Conquest, Vol. I. of the large edition is being
rebound.






Court school introduced the study of Greek, and Brigena also
when called to Gaul by Charles the Bold introduced the study
of the Greek languaéi? Some of the educators tried to train
the children ndt only in book-learming but also %o use their
hands in the arts and ecrafts. As far though &s I have been
able to obtain any evidence to the contrary there was no system
established either for the curriculum or the methods followed.
Wifh the coming of the Normans, however, & new era for
the progress of learning dawned in England. The Normans were
a progressive people who carried the best of their ceivilization
with them to any new country and‘fifmly established it as a part
of the life of that countfya In Normandy Willianm the Conqueror
had‘placed strong men, both in personalify and intelleét, at the
head of affairs, and it was perfectly natural thet he should
carry out thé same polioyvinwxnglanﬁ. Through the Norman Con-
quest England was brought inte closer connection with the life
of the continent and thus into contact with the intellectual
activity of the age. The importance of the Normah kings was
much incfeased by the aid they gave to éducation in bringing
learned men to England. There were maeny famous lawyers at
couré?) and at the heads of the monasteries William placed men
who WOuid strengthen his power. It wes through William's:,in-
fluencé that TLanfranc came to England, bringing with him a love
for learning and & power for teaching others.

(1) lonroe. A Text Book in the History of Education. 278
(2) Bateson. lediavel England. 26
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| Lanfranc, the brillisnt lawyer of Pavia, about A.D. 1039
Jjourneyed to France and made his way to Avf¥anches, in Normandy.
Here he set up a'school to which came scholars from all parts of
Burope. Devout study of the Bible led him to renounce the world.
ﬁe went to the monastery which was being built at Bee and there
became the teacher of those who wished to become monks. Williem,
the Duke of Normendy upon meeting Lanfranc discerned that he would
make a valuable councellor both in ecclesiastical and civil affairs.
Therefore William chose him to fill the important see-of Canterbury
in his new country of Bmngland. Here Lanfrané made of his cathed-
ral monastery a school in which were trained many boys, no doubt
with a view to their entering holy orders. They were governed by
very striet rules and were grouped under masters one for every two
if possiblefl) With the neme of Lanfranc in his endeavor to bring
learning and education to the English people, should be mentioned
the names of hif successors at Ganterbﬁry, ‘nselm and Theobald,
both of whom had been trained at Bec. ”

The Normen period was one in which many schools for boys
were established. We find that Bishop Herbert at Norwich trained
bons.all of whom were not intendéd for the cloister, and thsat
schools were maintained at Nalthem, Sarum and York. In London a
school was attached to esch of the three great churches, and at
Thetford, St. Alban's and Dunstable were other schools. All
licenses for schools had to be obtained.from the bishop of the

(1) Bateson. lediseval England. 63
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school, and every school whether monastic, eathedral or parish
school had to be licensed.

It was during the reign of Henry I. that the Augustin-
ians established their first house in England. The rise qf'fhis
6rder'is closely connected with the revival of intellectual and
social culture. In their houses scholars were trained for secu-
lar as well as for clerical caréers, and their establishments at
Oseney and $t. Frideswide prepared the way for the foundatibn of
Oxfordfl’

During the latter part of the twelfth century a new
feature Qf.English education showed itself in the rise of the
University. -The date of formal recegnition by charter of the
English Universities is difficult to determine, but large groups
of students and teachers had emisted at these plaoes sometime be;
fore their fomal recognition. The education of the early uni-
versities was wholly one of books and was directed much more to
the mastery of form and the %gyeIOpment df argumentation than to
the acquisition of knowledge.  The establishment of these higher
places of learning necessarily led t6 fhe establishment of a bet-
ter system of secondary training then was usually obtained in the
monastic schools. A better foundation in the classies and a more

thorough kﬁowledge of the rules of argumentation and logiec were the

results of the rise of the Universities.

(1) DNorgate. Hngland under the Angevin Xings. I. 43.
(2) Monroe. A Text book in the History of Bdueation. 324.
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In the twelfth and thirteenth centuries there were three
chief centers of education:- (1) the schools connected with mona-
stic houses and cathedral churches; (2) the houses of bishops;

' (3) the Universities of Paris, Bologna, and Oxford which ell ecme
intoc being the latter part of the twelfth centuiéz The Benedict-
ine monasteries with their learned abbots and abbesses were the
homes of learning. The schools attached to the monasteries were
partly for boys who were designed for the cloister life {oblati)
partly also for others (nutriti) who had no such voecation; %P meny
cases the children of the nobility, and espeéially of the founder
or bénefactors of the house were students of the latter class. The
ordinary course of study in these monastic schools was divided in-
to the two classes called Trivium and Qnadri#ium; the former con-
sisting of grammar, rhetoric, end dialectic or logic; the latter
of arithﬁetic, music, geometry and astronomy. In.many of the mona-
stie houseé some knowledge of medicine and of the various arts,
-drawing, working in metals, and aboverail in architecture, might

be cbtainé§? |

In the early part of the twelfth century'we find the
scﬁ%bls of Xirkby and Pontefract were placed under the collegiate

church in Pontefract Castle. At Warwick in 1123 we find that

(1) Stephens. A History of the English Church from the Norman
Conquest to the Accession of Edward I. II. 315.

(2) Ibid. 316.
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Barl Roger gave to the collegiate church its school that the
services might be improved by the presence of scholaég? It was

& priest who taught Odericus Vitalis, and in the sbory of Godric
of Finohale the éarish sohoollat Norhém figures. BREtamps makes

the general statement that there were schools in every town and |
village, and as many skilled masteré a8 ministers of the excheéiér.
#ith such evidence as this befbre us it'is impossible to suppose

- that the Normans cared nothing for education.

Having found such activity in the cause of education ex-
isting in this early history of the English people we may con-
fidently expect to find it continuing and growing as we proceed
with our study. Although periods of war and turmoil at intercals
-stop fhe progress of education énd learning, yet under the Angevin'
Kings schools Were founded and culture end learning spread through
the land. The interest in education duiing this period was not
confined to the nobility and clergy as it had been for the most
pért in the previous dynasties, but the guilds and towns estab-
lished institutions for the instrqction'of the young. Meny free
séhools were established during this period and the cathedrals

were ordered by two Roman Couneils to have a master to teach poor

scholars and others. In the monastery at Abingdon foundlings were

(1) Beach. English Schools at the Reformation.  15.
(2) Bateson. liediaeval England. 93
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(1)
reared end taught, and at 8t? Bdnund's B?r¥ there was a free
. 2)
school built by Abbot Bampson in A. H. 1198.

In the first quarter of the thirteenth century & new
force in the educatibnél movement came to Bngland. The work of
the Franciscans here was rather that of educgtional reformers
than that of philanthropists. Under the lesdership of Grosseteste
these monkéfled the movement toward a new leerning. fhey intro-
duced the study of the text of the Bible, a new moral philosophy,
the study of experimental physics, and a beginning of the reviv-
al of Grggi. Whej also built schools where the poorest could be
taught, and established a system of flentors“ in the country towﬁs.

The fiest recorded endowment of a school is found in the
endownent of St. Paul's, York, to which Archbishop, Loger de Pont
1'Bveque gave one hundred shillings. Another endowment is that
of the school at Wells Cathedral recorded in the inul?ix?ents of
the Cathedral by a deed bearing the date of A. . 1229.

By the middle of the thirteenth century the friars had

given an enormous impetus to learning, and a new era of collegiate

(1) Bateson. llediaeval Englend. 235.

(2) bugdsle. Monasticon. III. 1056 note.

(3) Bateson. Mediseval England. 2826.

(4) Leach. English Schools at the Reformation. 9. (The deed
represents that "Roger of Chynton, Chaplain of Jocelyn, Bishop
of Bath, having purchased the house from Fhomas Lock, as
executor of his father, for ten marks and having paid half
of the purchgse money it wes founded that the deed should re-

main on deposit in the Treasury of Wells Cathedral till he
paid the other five marks.
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churches and colleges arose. The term college as at that time
’usea; applied not only to the body of the University but slso

to the staff of collegiate churches outside of the Universiéiés.
Some of these coliege schools had grammar masters as part of the
foundation, but the keeping ofna grammar school depended upon
whether or not the place where the college was, was populous.

At B8toke-by-Clare there wes kept a grammar school, and there
were two under the govermment at St. Frideswide in Oxfo£§? At
Meafdon, or Maldon, in Surrey, Walter de lerton in A. D. 1263
founded a college for three priests and twenfy scholéié.

About the beginning of the reign of Edward I. there is
evidence of the connecting of places intended for the training
of the mind withk those designed for the care of the body. At
this time there was great activity in the counding of hospitals
with, in meny cases, & grammar schooi attached. 8uch foundations
are to be found at Yarmou%ﬁz and in London at the Hospital of §t,.
Katherine when six poor boys wére to be maintsined, taught and
to asgist in the celebration of divine serviil.

In the later !liddle Ages it seems that there were many
free schools where instruction was given gratis fo a certain

number of poor boys. It was thought proper at that time that

(1) Leach. English Schools at the Reformation. 20.
(2) bugdale. Monasticon. II1. 142
(3) Ivid. VI. 1469
(4) 1bid VI 771

(5) 1bid. VI 694
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there should be & school in connection with every large relig-
ious house, where the laity were not freely admitted but where

it is probable that others beside the monks and novices were
instrueted, though it maj be not with them. fThe rule of the
Austin vanons of Bernwell provided that the clerks who lived

gt the Almonry should be set to dippute by some official that
they might learn betéi;. There was a similar provision at

Aurham, and elsewhere. oome of the greet abbeys administered
grammar schools for the benefit of the towns which had grown

up around them. At Bury ot. Edmunds, at St. alban's, at Eves-
ham, Bruton, Bridgewater and other places were grammar schools

in cornnection with the conventé. In most of these schools the
masters were secular clerks, the monks nerely acting as trustees.
The great collegiate churches at Southwell, Beverly and Ripon
each had its grammar school recognized as an_infegral part of

the foundetion, though separate endowments mey have been assigned
it. At Ashburton by A. D. 1314 there ﬁas a free greammar school
founded by the Guild at 8t. Lawrence for & priest who should keep
a school for the erudition of childiﬁﬁ. At Beverly in 1312 a
quarrell was in progress.as to how meny pupils the grammar master

(3)
must take gratis. Bishop ngghershe founded a Ghantry for five

(1) Capes. A History of the English Church in the Fourteenth snd
Pifteenth CGenturies. LII. 3231.

(2) Leach. English Schools at the Reformation. 35

(3) Bateson. liediaeval England. 362.
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priests and for the maintenance of six poor boys professing the
art of grammar from the age of seven years till they have com-
pleted sixteen yeaig? There are other instances of the free
schools mainteined by the religious houses, and also of the found-
ations of scholarships for the boys at speecified schools by Church-
men.

But these Middle Ages did not have to altogether depend
upon the foundations of religious bodies and of Churchmen for their
educational institutions. 1In the fourteenth century we find traces
of the king and laity taking an interest in the advencemeant of
education and learning. Edward III. Showed a spirit of progress
in his fouandation of Dertford Nunuery in Kent in 1355 where the
children of the best and noblest families were sent both for
education snd as nuﬁg?‘ This is the first instance I have found
of & royal foundation. |

That the third estate was arousing to an interest in
education is evidenéed by ﬁhe great number of gil@ sohoolé_which
were established 211l over England, especially.in the last quarter
of the fourteenth century. These gilds, representing the trading

eclasses, were working for the up-building of the country commerc-

lally, and as they were brought more and more into contact with

(1) Leach. Bnglish Schools at the Reformation. §.
(2) Dugdale. llonasticon. VI. 537
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other nations and peoples their ideas became more progressive.
In order therefore to strengthen therselves as corporations
they established schools where the children of merchants and
traders might learn not ohly the things tending toward culture,
but also obtain & more rractical education. We find such
schools at maﬁy places Where'the gilds were active and pro-
gressive. A%t Lynn there was such an institution in A. D. 13863,
and at Worcester, at Ludlow, at Stratfofd and at Deritend guild
échools were maintained. The Drepers had a school at Shrewsbury
and the llerchant Tailors one in London. Ehé Guild of Xalendars
had kept & school of Jews in the twelfth century, and when tist
cane to an-end were still charged with education, publiec lectures
and the menagement of a free libraié?
There was one school founde@ during the liiddle Ages which
deserves special‘mention. This was the school at Winchester
founded in 137&?}by William of Wykeham who had been educated
at the "Great Grammar School in Wincheéter." The original plsn
was to have a warden as director of the school, ten fellows, one

principal, one assistant teacher, seventy poor scholars, three

chaplains, sixteen choristers, and ten paying scholars, the sons

(1) Green. fwTown Life in the Fifteenth Century, 13. note 2.

(2) The date of tlie foundation of Winchester College is variously
given. &he above date is given in the "Journal of Educattion
VIII, 261." The "Report of the Courissioner of Education "
1699-~1900, p. 46 gives the date 1386. Barnard-American Jour-

nal of Education gives the date 1387 on p. 258 of Vol. VIII)
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(1)
of noble and wealthy men. llonks were excluded from the foundation
of this school as well as from Wykeham's other fouﬁdation New
College at Oxford. 1In this school the monitorial system which
has beeﬁ mainteined in so many schools since that time, was first
established. The eighteen oldest boys were called "preefecti."
In order to maintain good morals and decorum three prefects\were
placed over each chamber to which the scholars were assigégé.
Wykeham regarded schools as national institutions, and sought by
every neans to develop among his pupils a strong "esprit de corps.”
His idea was that education should be the hafmonious developnment
of the whole man, and its chief aim the formation of character.

The -statutes of Winchester declare ™no one having lands,

tenements; or other possessions, spiritual or temporal, the in-
cone wherefrom exceeds five marks sterling a year shall be elected
to the college itself, our own relatives excepted." Wykehanm's

maxim wes "Manners nske the man"™, and we can see from this that

(1) Report of Commissioner of Educstion 1899 - 1900, 46.
(2) Xirkby, 87. (Johnson - De Sechols Collegiate Wicecanica.)
Statutes CXXXIV (Kirkbdy 495) "There shall be at least three

scholars of good repute in the chambers, who shall be older gnd
more discrett than the others and further adfanced in their
studies, who shall superintend and oversee their fellows, and
shall truly certify and inform the warden, vice-warden, and
master of the morals, manners, and progress in study of the
scholars from time to time as occasion arises or when required,
in gccordance with their oath to the head of the college, in
order that by this means those scholars who fall into bad ways
or negleet their studies may receive the castigation, correct-
ion and punishment suited to their demerits.#
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he sought to train his students in culture and manners as well

as in book-lesrning. The motto he gave his school was "Aut disce
saut discede; manet sors tertia caedi.® It would seem tlct the
advice given in this motto was followed by the school, for we
learp espedially in regard to the "third lot" that the students
were reported for suny breach of morals or neglect of their les-
sons that they might receive the castigation suited to their de-.
merits.

During the Itiddle Ages, them, we see that the cherscter
of education has somewhat chaﬁged. Whereas, when educative pro-
cesses were altogether in the hands of the Church, the kind of
instruction given was to a great degree theoretical, now we sece
a practical element coming in and education beconing more suited
to the needs of every day life. Under the o0ld system & life of
contemplation was considered the best life to lesd, and the monks
and écholars led quiet lives, studying the writings of ancient
times. with the lliddle Ages we come 1o e period when such & 1life
is notvconéidered of as great worth, when activity enters and
nakes the people desire different things. Under thersystem nre-
vailing before the thirteeanth century all instruction was given
in Latin but with the awarxening of the laity to an interest in
educatioﬁ we find that the verhacular is used. As the scholastic
philosophy nsd tried to perfect the theory of the "idea" as the

unifying element in their life, the function of schooling was to
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develop the power to argue and define abstract conceptiggs.
This unity Which.ﬁhe school-men had attempted to establish
and preserve was to be overthrown finally by an outburst of
individualisn or}seif-activity, whiech in England found its
first expression in the gild foundations of the thirteenth
century.

A rapid survey of the preceding pages will bring us to
the conclusion that beyond a doubt the Church was the main factor
in the progress of education to the close of the liddle Ages.
Monastic schools established under the Saxon kings were destroyed
by the Danes in their raids, and thus a severfinjuzy was done to
English education. Willism the Conqueror in strengthening his
ﬁower in England placed prominentraeclesiastics at the head of
hig foundations. These iearned men esteblished schools, and
learning made progress; not, it is true, among all classes but
prineipally among the clergy and nobility.

Great teachers coming to England, drew around them groups
of scholars, and toward the close of the twelfth century we heve
a new element in the éétablishment of the Universities. shese
foundations made the need of better preparatory schools felt in

England and more schools were established. In this same century

(1) Monroe. A Text book in the History of Education. 328.
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too, came the friars as educational reformers, establishing
their schools where the poor were taught, and bringing to Eng-
land the scholastic philosophy.

The thirteénth century was filled with the intellectual
and educational getivity of the friars. and their work it was
that carried to the people generally a greater degree of learning
than they had before possessed.

It is in the fourteenth century that we really find other
factors becoming promigent in educational fields. The first
royal foundation and the guiid schools attest the rising interest
among the rulers and the commercial class. Even with the progress
that had taken place, however, the great mass of the people had |
not felt many of the effects of\fhe changes in educational con-
ditions. It remained for later years to increase the facilities
80 that the people as a body received sonne of the education, which

wes being spread throughout England.
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CHAPTER II.
The Church and Secondary Education in the

Fifteenth and Sixteenth Centuries.

A study of the educationsl conditions in the earlier
periods of English history has brought the Church before our
minds as the main factor in the progress of education. In the
Saexon and Norman periods we may say that practically all the
people, who had any education at all, received it from the
clergy. 1t seems beyond doubt that the zeal for learning and
its advancement during that time existed only in the Church.

By it both clergy and laity were trained to fill the places

to which they were called. Juring that time we find no speci-
fic nention.of secondary schools, or of the methods in which

the people were trained in their early yesrs. But as we know
that both in Church and State there were learned men directing
affairs, and g8 they received training in the monasteries, we
ney teke it thet the monasteries were the seats of secondary
education. To many the court schools of the Saxon and Horman
kings may seen to}be proof thet the Church was not the most
important element in the advence of‘education and learning; but
if we study thé facts we will find thet the instructors in those
schools were Churchmen. <woward the close 6f the liiddle Kges we
find an awakening of zeal for reform end learning in the Church.
Conditions - the reforma of Wycliffe and the Lollards, and the

quarrels among Churchmen themselves - caused the Church to feel






the need of strong men at the head $o care for the welfere of
the Chureh. %Then, too, toward the end of the Fourteenth century
we found other factors, the guilds and towns, coming forward in
tye educational field, end it behooved the Church to arouse and
bend her energy toward the meinteining of her power over the
people.

That the Church was alive and exerting her influence &as
an educational force in England at the beginning of the Fifteenth
Century is evidenced by the number of schools she was maintaining
at that time. TNot only were ecbliastics trained under her aus-
pices, but the laity also received instruction from the nonesteries
and convents. One of the strongest weapons the Church had in her
grasp by whiech to strengfhen her hold upon the people was the en-
couragement of learning. We find her interested not only in fhe
higher training of the Colleges and Universities, but also in
what may be called sécondary education. Bome of the training of
boys was given by the bishops in their own houses, and we find
that girls, too, were taught under the auspices of abbesses. As
an evidence that the Church was verﬁ éctive educationally we
learn that many of the monasteries and convents had schools
where a certain number of boys were trained. In addition to
these schools there were many monastic and cathedral schools
scattered'all over the country. In the Grammar schools too we
f£ind the influence of the Church - the teaéher sometimes being
a monk or friar, or else paid out of the tregsurey of the 1ona-

stery or cathedral.






The rise of nunneries as boarding schools for girls
is anéther evidenge'that the Church was educationally ag%%ve.

At Karow Nunnery in the suburbs of Norwich we find a place of
education for the young ladies of the chief f%milies of Rorwich,
who boarded with and were educated by the négé; The daughters

of twenty-six gentlemen were brought up at St. mary's in Win-
chesézl; From a letter addressed in 1537 by the “ing's Cormis-
sioners to Lord Crorwell we find that at Pollesworth Nunnery
"Gentlemen's children and students to the number of thirty or
forty-five lived there and were brought up virtuoué%}.'From

such instances as these we mey see that the educst ion of the
girls was not neglected in thé Pre-reformation Teriod. They
were instruéted in reading and writing, in the art of needlework,
and in gentle manners. Not such sn education as the girlé of the
present day receive, but truly to be "gentlewomen" as the term
was understood in those days.

Some of the great §cclesiastics of this period founded
Grammar Schools which they did not place under the control of
any of the monasteries or cathedrals. At Glgstonbury Abbey
Bishop Whitihg's gpartment was a kxind of well~diéciplined
court where the soms of noblemen and gentlemen were sent for

virtuous education, and returned thence excellently accomplished.

Abbot Whiting had bred up near three hundred after this manner,

H. D, Traill.. wocial England. p. 32

(1)

(2) bugdale Monasticon. Tol. IV. p. 69.
(3) Ibia. Vol. II. p. 457.
(4) Ibid. Vol. II. p. 363






bes%des others of a meaner rank whom he fitted for the univers-
1)y .
ities.. Archdeacon Sponne founded & College for two priests, one

a preacher,ua?d the other a teacher of grammar at Towcester in
2) .
Forthamptonshire. In 14864 at Rotherham was founded Jesus College

with a Provost and three Fellows, who were a School master of

e

(3"
Grammar, & Schoolmaster of Song,and a 3choolmaster of Writing.

In Yorkshire was the College of St. Andrew at Acaster;in the
parish of Stillingfleetrfounded by Bishop Stillington of Bath;

fr

also,a Provost and three Fellows "whereof o?z\doth keep a free
School of Grammar according to the foundation". Cumberland had
its'college of this kind at Kif%swald, ?ith a Provost and five
Brethren, twoc. of whon were Schoolmastégé. Bishop Alcock of
Rochester, the son of a Hull merchant, established a free gram-
mar school &t Hull where the master was to "teach all scholers
thither resorting without taking any stipend or wages for the
same, and should heve fof Lis owniwages % go. The public school
in %%?chester was Tounded by Hugh Oldhami D. D. and Bishop of

Exeter. The free grarmar school at Bruton in oomersetshire was

founded by deed dated September 24, i51§ by Richerd Fitz-Janmes,

Green. Town Life in the Fifteenth Centwry. p. 14.
Camden. Brittaniia. Vol. II. p. 144.

(1) Dugdale. Monasticon. Vol. I. p. 7.
(2) Leach. mnglish Schools at the Reformation. p 2#
B i (Also given in Dugdale's Monasticon Vol. VI. p. 1460)
?g Ibid.
(5) Ibid.
(6
(7

S Sttt S
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Bishop of London. At Chichester in Sussex the free grammer
school was founded by Bishop S?gfy, chiefly for the treining
of youth intended for holy orderé.

How early the Chantries began to be utilized as endow-
ments for Grammar Schools i$ ie hard to say. In 1414 Thomas
Langley, Biship of Durhsm founded two schools - one of Grammar,
the other of Song - to be kept on the Falace Green in Durhem-
the open spasce between the Bishop's Castle and the Cathedrsal
Abbey Church; the masters were to be Chantry priests, whose duty
was to keep these schools, "teaching gratis the poor who ask it

humbly for the love of God, but charging the rest moderate fees

(3)

such as are usually paid in other Grammar or Song Schools. In
Wisbech in Cambridgeshire they say there was only one foundation,
the Trinity Guild, within the Chantries 4ct. <%his was founded by

several pe:song’all of whom were clerks in the second year of

(1) Lewis. Topographical Dieéionary of England. 415.
(Leach Bn his "English Schools gt the Reformation" on p. 18
gives the date of the foundation as 1520.)
(2) Lewis. . ; 592
' (Leach - English Schools at the Reformstion p. 8 says "inth-
ony Clarke ochoolmaster Prebendary in the said church of the
prebend called Vyley" - & mistake for Highleigh "impropristed
for a Brammar School forever; whereof the said Prebendary of
his benevolence alloweth toward the finding of an usher yearly
L 4." As the Cathedral Churches were exempt from the Aect the
whole endowment being a prebend of the Cathedral must surely

have been excluded also. This School is one quoted by ZXnight
in his "Life of Colet" as founded by Story, Bishop of Chiches-

ter, who gave it a bequest in his will in 1508. what Story daid
in fact, was to procure the annexation to the school which
existed long before of a canonary and prebend in the Cathed-
ral, and it is therefore called the Prebendal School.)
(3) Leach. Bnglish Schools at the Reformation. bR - B&,






Richard II. There were four stipendiary priests attached to

it headed by M"laster Henry Ogle, being Schoolmaster." fThe Guild
was founded for the maintenance of God's service in the parish
church of S. Peter and S. Paul, and also to pray for the souls

of the"brutherne and susterne™ of the Guild. Wherefore they kept
"one priest, being learned to preach™ that the inhabitants might
know their duty toward God and their Zing. 4they also meintained
a Grammar School ¥freely to teach and instruct children continual-
ly in godly and virtuous learning so many as doth or will rensair
%o him for such purpogg?" At Wimborne was a Chéntry of which
Cardinal Pole was Dean in 1535. The incumbent of.the Chantry was
to "say mass for the souls of the founders, and to bte g school-
naster to teach freely all manmner of children grammar within the
same Golgzée. At Staefford and Tamworth, it was the "Morrow Mess
Priest" who was sochool-master. (The morrow-mass priest had to
say mass early for the benefit of the travellers and workmen be-
fore going to their business. His selection as 8choolmaster was
probably due to the fact thet he had to get up extra early, and
therefore was on the spot to teach bdys; whose earlyArising
abominatio?gi which plaé@ even‘modern households with their un-

seemly hours.) It seems probable, for anything that I can find

to the contrary, that the people of Birmingham had to rely for

(1) Leach. English Schools at the Reformation. 42
(2) 1ibid. 14
(3) Ibid. 14
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a school on the Chantry at "Deritend" in the parish of Ashton
and"Loréship of Birmingham" which kept two priests "whereof the
one serving the cure and the other teaching a Grammér Schégiv
With Chantries may be classed such ounde tions as "the
Service of our Lady"™, or ¥So-and-so's stipendiary"w?;?h were
often called Grammar Schools or Grammar School Masters. There
was sueh a foundation at Newbury, the fognder of which in 1466
actually anticipated modern ideas so much as to empower his

feoffees "to alter and change the fo%%?ation fron time to time

a8 to their discretion should seem good." The foundations of
Stipendiary priests prepared the way for foundetions like Dean
Colet's where the school was the expressed object. CGhipping
Cempden Grammer School is perhaps one of the earliest specimens.
This was the ochodlmastef“service, aligs Ferby's service, founded
by tne John Ferby and lLargery, his wife, and the lands put in
feoffment to the intent to find & priest to maintain a Free School
in the said parish foreéig.“

| The Graummar Schools of the Collegiate Churches or Colleges
were the same in constitution and .hardly distinguishable in pur-
pose from the Cathedrsl Sehools, and some of them were, perhaps,

founded to be Cathedral Schools, As they did mot come into direct

connection with bishops or become the principal seats of bishops

(1) Leach. mnglish Schools at the Reformation. 14
(2) Ibid. : 54
(3) Ibid. 55
(4

) Ibid. 55
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they were not reckoned as Cathedrals. the staff of each of
these>school$, however, was composed of the same kind of people
as the Cathedrals, the secular canons. A primary duty and an
essential attribute of these colleges were the maintenance of a
Grammar School. 1In ancient days their principal officer after
the Dean, and in many places he existed before there was a Dean
was the Schoolmaster. In later days he was called the Chancel-
lor, and when he attained that title he devolved his duty of
Grammar tesching on a deputy commonly called the Schoolmaster
(Megister Scholarum), or, in full, "The lMaster of the Grammar
School of the Collegiate Church of N,", or sametimes "QOf the
town of N"™. #fhese Géllegg Schoois were open to gll laity us
well as to church‘fogi? The College of Southwell, cormonly
called Southwell Minster, was one of the oldest and largest

of these collepiate churches, and surviwed as such till 1848.
This school was supported by a common fund and by the income
from the common lands. The income from thé cormon lands wes
applicable to certain wages of deacons, choristers, incense-
bearers, and ﬁfor the relieving of poor scholars t?ither re-
sorting for their erudition either in grémmer or sbﬁé. At
B!Eford in Oxfordshire there existed at the tine of the

visitation of Henry VIII's Commissioners & flourishing Grammar

(1) Leach, Iknglish Schools &t the Reformation. 13,
(2) 1Ibid. ' 1p






. (1)
School - "The Guild of our Lady" in the parish Church, Eere

"the brethren of the said Guild at their cost and charge did
build s chapel of our Lady annexed to the parish Church there
of their devotion, énd did find a priest'to minister there and
to teach childrenfreéi;."

In connection with many Hospitals, which were founded
in this pre-reformation reriod, Grammar Schools were founded
as part of the foundation. The Hospital of St. €ross gf Win-
chester was founded for a master, thirteen brethren, 8ix priests,
8ix choristers and also for alms for onB’hundreﬁ poor deily, and
we f£ind that "the wages of the schoolmaster 46 s. 8 d." BReing
80 near l&nchester(%? is probable there was no real Grammar
School at the Hospital. The school at St. anthony's Hospital
in Threadneedle Street in London was not founded till 1441,>after
the transfer to the secular clergy, when John Carpenter, Provost
of Oriel, procured for it the appropriation of the church of
‘8t. Benet Fink, which stood ne xt ?Z?r %o it, for the puspose
of establishing & Free Grammar School. Among the schools re-
corded as attached to Hospitals will be found that of Banbury,
where the Hospital of 8. John the Paptist was said to date from

the reign of King John. The school was at one time so famous

(1) Leach English Schools at the Reformetion. a7
(2) Ibid. 38
(3) Ibid. 26

(4) Ibid. 96 -~ 27
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that it became a model for others, but a2ll that is known of

it now is only what we find in stray paragraphs in the deeds

of other foundations. The deed of lanchester Grammar School

in 1515 is expressed to be for a master "to teach and instruct
children in grammar according to the form of grammar then taught
in the School in the town of Banbury." This is insisted on again
in the statutes of 1525. "The High NMaster shall be able to
teach children Grammar after the School use, manner and form

of the School of Banbury in Oxfordshire, now there taught which
is called Stanbridge Grammar." This school was also mentioned
by Edward VI's Commissioners who meke a "memorandum that there
is a free school within the town of RBanbury called St. John's
School or H08p1§al; the schoolmaster Nicholas CartWriéi%. At
Heytesbury in Wi&tshire by the first foundation there was found-
ed a Yrammar School beyond the maintenance of the said twelve
poor, the governor of which school should annually receive for
his salary ézio." This school disappeared as did fhe Banbury
school. Bishop Grandison of Exéter provided for the board and
education of eight children, and»for & master to teach them
Grammer, in the Hospital of St. Sgﬁn. At Brough in Westmorland
Tanner says "In the beginning of the sixteenth century John

Brunzkill founded here, on a piece of ground called Gibgarth a

(1) Leach. mnglish Schools at the feformation. 27
(2) Ibid. 29 - 30
(3) Dugdale. Monasticon. 697
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Chapel and Hospital ---- The Chapel was dedicated to the
blessed Virgin and St. Gabriel; it had two chaplains, the

one to celebrate divine services, the other to instruect the
children of the place in Grammar and Singgié. The Hospital

of St. Hohn the Baptist at Coventry was granted to John Xales
by Henry VIII, and by the former was converted into a Grammar
S8chool which he called Henry the Eighth'sﬁ"Sciola Regis Henriei
Octavi a Hohnne Hales ammigero fundata, in qua bonis literis
imbuantur Pueri, usque ad consummationem saeculi in Christi

. (2)
gloriam et ecclesiae aedificationem."

In the reports of the Commissioners appointed by Heary VIII
and Edward VI are mentioned many other Grammar Schools which in
some way were connected with the Church. (n the Priory at Bridge-
water Yg)find that thirteen poor boys had been maintained and
educated. At Lewes in Sussex, Agnes lorley had founded a Gram-
mar School in 1512, and given the nomination of the master to
the prior. %Till the dissolution of the monastery of winchcombe
there was granted and paid out of the same monastery, one yearly
pension of % 10 to and for a Free Schooi to be maintained and
kept at virencester in Gloucestershgil. At Ripon the Commission-.
ers report "we still find the Scolemaster of Grammar paid yearly
forth ofvthe common of the said church, that is, out of the
common fund, and his stipend is the same as that at southwell,

Dugdale. wonasticon. VI. 778

Ibid. VI. 658
Leach. English Schools at the Reformation. 18
Ibid. 18

——
Qo
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viz. £ 2 a ;g;r? At Crediton, in Devon,\the Grammar School-
master was probably one of the Vicars-Chéiél. There was a Gram-
mar(ggater at Ewelme Almshouse in 2461 where teaching was to be
free.' In 1472 Prior Selling of Christchurch reports to the
Archbishop of vanterbury that he has provided a "schoolmaster

for your grammar schools in Canterbury, the which hath lately
taught grammar at Winchester and at St. Anthony's in Londéﬁ?"
Before the middle of the fifteenth century there was a school

in Apﬁleby taught by & chantry priggL. A school was founded at
Ipswich by Oardinal Wolsey in 1525. The income of this school

was mostly with-held by Henry VIII, so that Elizabeth was com-
pelled to re-establish it in légg. There is evidence that at
Westminster school, which had been a seat of learning from the
time that England was a "thorny island" from the latter part of
the reign of Edward III down to the dissolution of the monas-
teries a salary was peid by the Abbey to a school-master styled
"Nagister Scholarum pro eruditione puerorum grammaticoizg". After
the suppression of the Abbey and monstery of St. Peter, the school
was re-establighed by Henry VIII and was endowed with the proceeds

(8)
of the sale of church property by Elizabeth.

(1) Leach. English Schools at the Zeformation. 15
{2} Ibid. ) ' 15
(3) Riley. Liber Albus. Xix. 627
(4) Ibid. 1X 217
(5) Hist. Mss. Com. N 1E 105
(6) Report of the Commissioner of &ducation 1899-1900 49
(7) Barnard American Hournal of Education. 275
(8) Report of the vommissioner of Education 1899 - 1900 61
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About the time of Henry VI I find the establishment of
other schools, without the protection or patronage of any power-
ful landowner simply by the initiative of the middle classes
searching for a religion suitable to themselves. These were the
schools established by the followers of the reformer, Wycliffe.
In the neighborhood of Beccles on the border of Nérfolk and Suf-
folk ?i?at congregations of Lollards were formed and schools
started. I mention these schools in connection with the Church
and Education, as they were founded for the strengthening and
advancing of the doctrines of Wycliffe. We find that it was
}penal for any (to prevent the growth of Wi;klivism) to put their
children to private teachers. Hence was it that hundreds were
compelled to go to the same school; where, to use the words of
the records, "the mastefs waxen rich in money, and the 1earnéra
poor in cunning."™ Four eminent ministers in London complained
to Parlisment of this bad condition and to them "it was granted
by the advice of the ordinary, or archbishop of Canterbury to
erect five schools in their respective parishes, which are fitly
called “the five E§;$3£g'of London", which mute in ? manner be-
fore, began to speak and pronounce the Latin tong&i'.

Although the monastic schools are not as prominent during
this period as they had been under the earlier Plantagenets, yet
we find the church taking rart in the educational activity through
the schools in connection with the cathedrals, the collegiate

(1) G. m. rrevelyan, England in the Age of Wycliffe. 341
(2) Fuller. Ghurch History of Britain. I, 495
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churches, chantries and guilds. ¥#1t is confidently stéted by

the editor of the certificates under the Chantries Acts that for
higher education fhe_provision was actually larger, relatively

to the existing population, than in 1865, as given in the Schools
Inquiry Commission Report.~ 1t is not eaf& to reconcile this
estimate with the complaint of the incumbents of the city parishes
in 1447 of the exceeding need of schools in London, or with the
language of William Byngham, Rector of St. John Zachary, who
petitioned for permission to fownd God's House, afterward developed
as Christ's College, Cambridge, with the words "Youre poure Beée—

- cher hathe founde of late over the est part of the weye leding
from Hampton to Coventre and so forth, no ferther north than
g;pon, séventie scholes voide, or mo, that were accupied all at
one8, within fiftie yeres passed, because that there is so grete
scarstie of Maistres of Graéi;.“ It seems to me that this state-
ment can hardly be justified when we notige the number of schools
conducted under the auspices of theiehurch and also remember that
other forces were at work in the field of education. [t may be,
however, that because of the distraction of public interest in

the long debate of war, and through fedr of the groﬁth of Lollard-

ism,or the jealousy felt when peasants aspire to learning, that

the number of teachers may have diminished. It does not seem

(1) W. W. Capes. A Histor% of the English Church in the Four-
teenth and Fifteenth Centuries. 238.
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that there was any especial professional class of teachers
among the clergy at this time. The friars would be the mear-
est approach to such a class, but even they did not make teach-
ing their only occupation. In the prominence which was given
to Latin, to the study of the Bible and of the Church Fathers
we may trace the influence of the Church in the school curri-
culum. It is stated that "in the rifteenth Century severecorpo-
ral punishment was the accustomed instrument of good educatgg;.“
That the Church had not allowed her institutions of
learning to fall into disuse during the Fifteenth and early
Sixteenth Centuries seems to me fully determined.through a
consideration of the number of foundations which owed their
existence to her influence. when we consider that boarding
schools for girls and boys were to be found in the nunneries
and monasteries, that grammar schools were maintained by thev
cathedrals, the collegiate churches, the chantries and guilds;
and that many prominent ecclesiasties founded institutions for
the advancement of learning it seems to me that ﬁe must acknow-
ledge that the vhurch was alive as an educational fgctor during
this period. THer work was not of as great importance as during
the earlier periods of Saxon, Norman and Angevin kings, but in
conjugétion with the other educational forces which have sprung

up, she was carrying on the work of education.

(1) Xnight. ©Popular History of rngland. IX. 79
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CHAPTER III.
The Laity and Secondary Education

in the Pre-Reformation Period.

It may be stated as a general rule of the conditions
prevailing in the liddle Ages and the earlier periods of English
History that the laity had very little interest in learning and
education. We have seen in our preliminary survey that what schools
existed in those periods were founded'with only a few exceptions,
for ecclesiastics alone. The schools maintained at the royal courts
where the nobles and members of the royal families were instructed,
were open to only a chosen few. Even in these court schools the
students did not attempt to attaim a high degree of learning, but
only sought to fit themselves to carry out their work in life. It
was only in rare cases that any of the laity were admitted to the
monastic schools, and even in those cases the number admitted was
so small that one might slmost say that no laymen were educated in
those schools.

The intellectusl awakening of the people generally was &
very slow process and only came by degrees. To most Englishmen of
that period education was & weakening process. The only educated
men with whom they had any connection, or of whom they had any
knowledge, were the Churchmen of the time, and they were not con-
sidered to possess the characteristics of a "manly men"., The thing
of most interest to men was the waging of war and knowledge of the
art of war constituted the most important knowledge in their minds.

If no war was being carried on which engaged their time and interests






there still remained the past-times of the Age of Chivalry - the
Jousts, the tournaments, the chase, and the mimic wars. In spite
of its show and gallantry the age was one of rude culture and of
a general lack of education and learning. In his early years a boy
of noble birth would be taught to take his place in the life of the
court in which he would naturally have a part; he would learn how
to use his weapons in war-fare, how to hunt, and how to please by
his manners and conversation; and when he knew these things his
education would be considered complete and he would be ready to
assume -the responsibilities of his position. All the education
necessary for the vassal of a great feudal noble was to learn how
the lord should be obeyed, how his commands should be carried out,
and to be able to follow him in war or in the hunt. In the towns
the youths would in all probability be apprenticeéd to some trade,
and if they learned how to their work that was all that was re-
quired of them. Each of these classes was really instructed by
example, the method followed was one of "pure imitation", andtheir
educetion, if such it may be called, was almost wholly physical.
Any improvement in their mental capaoities'was not even thought of ,
and the people themselves did not feel the need of any-such improve-
meny. Their daily occupations occupied them to such an extent that
they paid little attention to learning and culture.

It might with truth be said thet the people of kngland
owed their intellectual awakening to the preaching of Wycliffe and
his "poor preachers", and to the growth of the feeling of national-

ity. "The age in which 'the poor preachers' disseminated their
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opinions was an age in which knowledge began to spread, and liter
ature was to some extent cultivé%;d." Authors used the English
tongue in their works and through their writings & desire for more
knowledge permeated the country. The works of Chaucer, Gower, and
Sir John Mandeville aroused the people to intellectual endeavor and
speculation., "Trevisa translated the "Polychronicum" of Higden in
1385. From him we learn that at the time he wrote gentlemen had
"much left off to have their children taught French" The change‘
had been gradually coming, for John Cornwall, a school-master in
1356 made his boys translate Latin into Enggggh." Froissart,
when he came to England in 1394 commended King Richa?d;s French,
which shows that English was now commonly read and spgken. Trade
unions and guilds, formed for the advancement of commerce, estab-
lished schools for the training of boys. <The Lollards in calling
attention to the abuses existing in the Church and to the need of
reform, showed the English people what privileges the monks and
priests possessed and how their learning made it possible for them
to obtain the best results from their endéavors. People began to
think for themselves and to reason out why certain things should be.
done. They began to want to know the reasons for certain actions,
not simply to do as they were ordered. There was an increasing
tendency toward speculation in the realms of thought, and the words

of the preachers and of the authors aroused a greater desire among

the people for an understanding of the events of every-day life.

(1) C. Knight. Popular History of England. II. 11.
(2) Ibid. i1, 13
(3) 1bid,

IL. 793,






We have seen how in the fifteenth and sixteenth centuries
the Church, through fear of losing her hold on the people, aroused
herself and established numerous schools. The monastic schools
of the earlier periods having become slothful and not mindful of
their duty: were not giving the training and education for which
they had been founded. Cathedral, collegiate, and chantry found-
ations cearried on the work which the monastic schools had relin-
quished. They admitted a few who were not designed for the life
of the cloister, and thus really did a greater work than their
predecessors had accomplished. But in the fifteenth and sixteenth
centuries the people were not compelled to rely altogether upon
these Church schools for their edueation. The laity began to take
an interest in the cause of leérning and to found.scﬁools for its
advancement. During the latter part of the fourteenth century we
find an expression of this interest in the foundation of schools
by the traders and merchants of the towns, and by the guilds and
corporations. In the Pre-Reformation period not only do the schools
of the guilds attest the rising interest of the laity in e ducation,
but we find schools founded by the rulers themselves and also by
the nobility.

The reigns of the first two Lancastrian kings were so
filled with wars that there is no evidence of any great interest
in learning on the part of the kings or the nobility. The nation
was 80 occupied with Henry IV's struggles to keep the throne he

had.geined from Richard in the last yeai of the fourteenth century,






and with Henry V's war with France, that little attention was
paid to literature, or any of the arts. With the accession of
Henry VI, however, & more peaceful period dawned for England.
When six years of age Henry was placed under the tutelage of the
Earl of Warwick. "His appoimtment as tutor to the king was made
under the authority of the Council, and he was to instruct his
pupil in all things worthy to be known, nurturing him in the

love and fear of his Creator and in hatred of all vgié." Henry
was under the strictest discipline no one being allowed to spesk
to him except in the presence of Warwick and of the four knights
appointed to be about his person, for fear that his mind would be
distracted from his studies. Lt is probable that it is to the
instruction of the earl of Warwick thet we owe the foundations of
Eton and Xing's College, Cambridge.

To Henry VI belongs the honor of founding the best known
of all the schools founded by any of the English kings. This
college known at the present time as Eton -College, was according
to its full title, "The Kynge's College of Our Lady by Eton by
Windsgi;." In the words of the Charter Henry determined"to found
erect, and establish to endure in all future time, a dollege to
cons}st of one provost, and ten priests, four clerks and six
gé;f:é%;-boys, who are to serve daily there in the celebration
of divine worship, and of twenty-five poor and indigent sc¢holars

who are to leérn'grammar, ete.; consisting also of one master or

(1) ¢. Xnight. Popular History of England. II. 79
(2 ) Dugdale. lonisticon. YL Er. 1433






teacher in grammar, whose duty it shall be to instruect in the
rudiments of grammar the said indigent scholars and all others
whatsoever who may come together fppm any part of the Kingdom.of
England to the said colle?e, gratgstﬂously and without the exation
of money or any other té%ng." This school, founded in 1440 by
Henry VI in sight of his castle at Windsor and on the model of
Winchester, combined & collegiate schurch, a poor house, and sa
school for poor and needy children. Provost and felloﬁs were re-
quired to be priests but not moéﬁg. William of Waynflete, a teacher
of Winchester, was the first provost of Eton. He brought five
fellows and thirty-fivé schotars from Winchester, and they becane
in 1443 the first body of Etonians. <the sons of noblemen, to the
number of twenty were received in addition to those on the found-
ation. They werc lodged in the town of'Eton at their relations’
expense and were known as "Commensales" of "oppidani". In addit-
ion there were others who ate at the same table with the scholars
and choristers, but paid less than the other class. The "Cormen-
sales" and this last class were later called "gentlemen commoners"”
and "oommonég;;" Scholars on the foundation were lodged and boars-
ed in the College buildings at the expense of the College. The
foundation scholars were placed in two large chambers on fhe ground
floor three of the upper boys in each; Dinner and supper were pro-

(4)
vided daily for all the members of the College. Though some of its

(1) Journal of Education 263
(2) Report of the vommissioner of Education 1899-1900 48
(5; Ibid. 48
'4) Journal of Eduecation 263
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endownent was taken away by Edward IV, yet it still continues
(being particularly excepted in the Acts of Dissolution) in a
flourising estate, with some small alteration in the number of
the foundation, which now consists of a Provost, seven fellows,
two school-masters, two conducts, one organist, seven clerké,
seventy King's Scholars, ten choristers, besides officers and
servants belonging to the'Colgiée.

Toward the middle of the fifteenth ventury England again

became involved in war; a war between two royal houses for the
posgession of the throne. The struggle between the House of York
and the House of Lancaster was waged desultorially for about thirty
yvears - one writer claims thet what fighting really accurred would
not have occupied two years' time. This war was not one which
affected the condition of the main body of the English people to
any great extent. It was mostly carried on by two factions of

the nobility and their retainers. For & time the Yorkites triunm-
phed and driving out Henry VI, placed upon.the throne Edward IV,
When the House of rork was firmly established we find a teste

for Literature was extant. It was the brother of Fdward's Queen
Lord Rivers, who was the patron of Caxton when he brought the art
of printing to London in 1474. “Edward was himself a reader. 1In
his "wardrobe Accounts" there are entries for binding his Titus
Livius, his Froissart, his Josephus and his Bible; we well as for

the cost of fastening chests to removehis books from London to
(2) : |
Eltham."

(1) Dugdale. lMonasticon. VI 1433
(2) XKnight Popular History of England. LI. 17l






In the reign of Richard 1II we know of only one school
whose date has been ascertained, and that was due to William of |
Wainfleet, not to the king himéiif. But when we come to Henry VII
we find a king, who uniting the two opposing houses in his own
person, found time to devote to the advancement of learning. He
was an encourager of the New Learning, and instilled into his son
a love for learning. He helped those who were trying to raise the
intellectual standardsof the English people and did what he could
‘to advance the cause of literature and culture. In his journeys
through the country he tried to induce the people to take an
interest in educational affairs. It was on one of these journeys
that the Grammar School at Reading was started through his advice
end by his help. ne endowed the school with an annual stipend of
ten pounds payable out of the crcwn rents of the town of Reéggng.

As for the interest which the nobility took in learning
it may be regarded as of only the slightest value. O0f course,
nearly every menor house mainteined & chaplain, and part of his
duty was to see to the education of the children of his patron.
Some of the nobles were great lovers of literature and learning.
Humphrey of Gloucester had collected a magnificent libfary of six

hundred volumes, and Lord Rivers, as we have seen, was the patron

of Caxton. From letters which depict the life of those times,

(1) Barnard. American Journal of Education. VIII. 259
(2) Coates. History afid Antiquities of Reading. 311






- -

el an
;he "Paston Letters", we see that the ladies of the family were
for the most part well instructed, if we mey judge from their
letggis.

0f the intellectual life of the towns in the Fifteenth
and Sixteenth Centuries we know scarcely anything. The schoéig?
drifted off to the Universities or to London. The zeal of the
learned had to wage a long war with the pedants of the schools
and the barbariec notions of education Which governed men's minds.
The training given to the poor boys was often rude and brutal. The
most remarkable thing about the growth of the Grammar Schools at
this period was the part taken in their foundation by the merchants
and traders of the towns. The son of a draper esteblished the
school at Sandwich, and Sir Edmund Shea, a goldsmith, founded one
at Stockéglt. The founder of the school at Macclesfield, endowed
& school there because there were few grammar masters in that
country and the children for lack of teaching "fg}l to idleness
and so constantly live dissolutely all their days." The Manchester
grammar school was planned by a clothier of the ?Zvn, but its found-
ation was gompleted by Hugh Oldham, Bsishop of Exeter.

Many of the schools that were founded during this period

were by their founders ocut off from ecclesiasticael supervision al-

together. There was a controversy going on between the licensed

(1)Green. wTown Life in the rifteenth Century. 16
(2)Knight. Popular History of England. 11, 122
(3)Green. Town Life in the Fifteenth Century. 16
(4)Ibid. 17
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and unlicensed members of the ecclesiasticel orders and under this
new state of affairs the towns often took their teaching out of
the hands of the priest. The founders of Seven vaks Grammar School
in 1432, said point blank, that the schoolpaster was not to be a
pi%gst. It is well know that Colet said the head master of St.
Paul's nmust be a layman. Arcehbishop Holgate provided for his
three s?hools in Yorkshire that the master might be married end

a layrgéﬁ. At Biidgenorth in 1503 it wap ordered that no priest
should keep a scéggl., At Nottingham a new free school was found-
ed in 1512 and was put directly under the management of the mayor
and the town Couné%i. Oswestry School in Shropshire founded by
David Holbeach, which, no letters patent having been found, must
hav?s?een merely and sincerely for a school master who was no
priesé. The Hospital of St. Bartholome¥ at Bristol was purchased
by the executors of Robert Thorne and conveyed to the layor,
Burgesses and commonalty for the erecting of a grammar scé?él.

We have now arrived at a point when we ean consider the
most important school established in this Pre-Reformation period.
A school which endures to the present time and whose influence has
been felt through its students since its foundation in the early

Sixteenth century. John Colet, & devout churchman, humanist and

(1) Leach. English Schools at the neformation. 57
(In sacris ordinibus minime constitutus.)™

(2) Leach. knglish Schools at the neformation. 57
(3) Green. Town Life in the FKFifteenth ventury. 19
(4) 1Ibid. 19
(6) Leach. knglish Schools at the Keformation. 56

(6) Dugdale. Mondsticon. VI. 774
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lover of children, determined to devote his patrimony to the
foundation of a school in 8t, Paul's Churchyard, Loﬁégn.lnatead

of entrusting his foundation to the church, he made the master,
wardens, and assistants of the company of Mercers his trustees.

It was founded by uvolet in 1509 as a day school for one hundred
and fifty-three children without any restriction as to the country
and was finished in 1512. The only qualification necessary for
entrance was that the children must already he able to read and
write, and be of good parts and capacities. Colet's plan was to
bring the New Learning into the English schools and so he changed
his curriculum from the 0ld Privium and Quadrivium, which had pre-
vailed up fo that time, to one based more on the humanistic studies
Into his course of study he introduced good Literature, both Latin
and Greek, most of the Christian authors, was to increase knowledge
and whorshiping of God and of our Lord, Chirst Jesus and to in-
culcate Christian life end manner into our childigg. That the
study of Latin might not be so hard for the children volet him-
self wrote an accidence and in conjunction with Erasmus and %ill-
iam Lilly, the first headmaster of 8t, Paul's, he wrote a lLatin
gremmar which was long used and known as Lilly;s Gremmar. The
best way to instruet in Latin and Greek was by reading such
authors as have wisdom joined with pure, chaste elequence; rules
would be given as they advanced in reading. Erasmus' Institutun
Christiani homines and his Copia were_also used in this échool.

w
(1) Swbohm. Oxford Heformers. ' 208.
(2) Brown. Yhe Making of Our Middle Schools. 14
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In the government of the school we even see & change from the

0ld form. ‘fthere were to be a head master to direct in doctrine;
"surmaister™ to fill the place of headmaster and have the prefer-
ence for that position; and a chaplain who should only attend on
the school, teach the catechism and instruct in the Articles of
Faith and the Ten Commandments in English. Much space has been
given to this foundation of Colet's because of the influence it
exerted upon schools of later foundation. ouch schools as Merchant
Taylor's, Rugby, and Harrow, founded in the later Sixteenth and
early Seventeenth Centuries, were modeled upon the plan of ot,
Paul's school. This school is also important &s being the first
to introduce the study of Greek and in its plan which was based on
broader principles than earlier schools.

In the later Fiftcenth Century we see that there was a
growing tendency toward lay schools. Layman, who wished to advance
the cause of education and learning, did not leave their money to
the church for the foundation of schools but began to found them
themselves., More and more we find, as we advance into the Six-
teenth century, that the schools are entrusted either to hodies
of laymen or to the towns themselves, for their govermnment and
control; In previous times there were no special educational
institutions for the laity; those, who received any education,
received it from the church schools in conjunction with those
intended for the cloister life. The great work of this period
is to be found in this growth of interest on the part of the laity
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for education and learning; this it is that makes the age so
important for the after centuries. Hed not the laity aroused
and helped on the progress of culture and literature, England
today would not hold the strong position she does hold in the
history of the world, for & country in which all power of
educating the young remains in the hands of the church does
not advance in the same proportion, és one in which the laity

fake the interests of education into their own hands.

Thus we see that the period of the Fifteenth and early
Sixteenth centuries was an important one for the progress of
education. Not only was the church aroused to greater interest
through the influences brought to bear upon her, but much was
done in the same direction by the laity. Impetus was given to
the advance of learning by‘the rulers themselves; they were men
of better education than the earlier Kings and seeing the advant-
ages, wich an educated people give to a country, encouraged the
foundation of schools and even in some instances founded them
themselves. The nobility, while still rude and uncultured to our
modern standards became the patrons of authors and learned men,
and collected libraries for their own enjoyment. The education
of the children of nobles was for the most part entrusted to the
cheplain or to & private tutdr, who lived in the house. But yet,
we find that certein of schools, received the sons of the nobles
and wealty families. The interest of the commons is attested by
the number of schools founded in the towns and villages by the

merchants and traders. Through these schools education was
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given more and more to the people themselves who form the

backbone of the nation.
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CHAPTER IV.
The Course of Study and the Methods of Instruction

in the Pre-Reformafion Secondary Schools.

Following the usual rule of proceedure in an account of
educational conditions in any country, it is natural for us now
to inquire what things were taught in the Pre-Reformation schools
and how they were teught. The ideal course of study is such an
one a8 best fits the students to do their work in life, and the
method of instruction one which accomplishes the best results in
making active the various interests of the individual students.
Let ﬁs now see to what extent these ends were realized in the
curriculum and methods of fhe fiftéenth and sixteenth centuries.

In the first place we must consider whet influences molded
the course of study in these schools. That there were many factors
operative in producing the curriculum of the Pre-Reformation school
it ;s true beybhd a doubt. Among these influences the Church as
the chief promoter of early education occupies the most important
place. Other things also affected the course of study to a great-
er or less degree ; viz. The Seven Liberal Arts, the mediaeval or.
Aristotilian philosophy, the discoveries end travels of the Middle
Ages. All these things affected not only the Subjecté taught,
but also the methods in which they were taught.

| As the Church wes in early days the main factor in carry-

ing on the work of education it was but natural that her authority
and beliefs should have had great weight in choosing what things |

were proper for people to learn. The education given by the early
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Church was wholly for those intended for life in the cloister,
and therefore its character was altogether religious. The aim
.and purpose of this education was a moral one, and only those
things were to be Studies which tended to give moral discipline.
For this purpose the Scriptures and the writings of the Church
Fathers weré chosen. From the list of the Church Fathers were
excluded those of the Greek Church because they were considered
heretics by the heads of the Western Church. This ieft to the'
schools only the Scribtures and the writings of these early
Christisns who used the Latin tongue. In addition to this book-
learning the students in the monastic schools were taught music
that they might assist in the Church services, writing, that they
might‘help in transeribing the manuscripts, and to a few was im
parted the art of calculating the Church caleééér. |
Even after these schools were in a small degree opened
to the laity, the education remained practieally of the same
religious character. The course given these lay scholars was
restricted to grammar, the philosophy then in vogue, and diviﬁféy.
Thus we see that it was to the influence of the Church that we owe

to a great extent the dominance of the Latin tongue, and the

presence of music in the school curriculwm.

41l) Monroe. A Text Book in the History of Education. 259
(2) Hazlitt. 8chools, School-Books and Schoolmasters. 9






The general attitude toward the classical writers was
one of distinet hostility, and we find Alecium telling his pupils
at Tours that the sacred poets were sufficient for téé&— Hed
Alciun gone directly to Tours on his arrival in France, the in-
struction he imparted would probably have been of much narrower
charscter tham that the French received at his hands. In the
Palace School of Charles he based his teaching on the works of
Boethius, Cassiodorus and Isidorous which he had studies at the
cathedral school of York. In addition to these regular studies
he had to answer numerous questions on all subjects of interest
to the courtiéié. He advised the study of the Liberal Arts as
a foundation for learning. These Liberal Arts are seven in number,
and divided into two classes called the Trivium and the Quadrivium.
To the first class belonged the three s tudies grammar, rhetoric
and dialectic; to the second, arithmetie, geometry, music and
astronomy. These studies were really broader than their names
imply, for geometry always included the rudiments of geography,
astronomy included physics, grammar included literature, and
rhetoric included histgié. The addition of these studies then
made the course of study more comprehensive than it héd been under
the earlier system, and their presence influenced the curriculum

of later schools.

(1) Monroe. A Text Book in the History of Education. 273
(2) Mullinger. Schools of Charles the Great. 71
(3) Monroe. A Text Book in the History of Education. 272
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Scholasticism an educational movement based largely upon
the idea of unity, drawn from the Aristotelian deductive philos-
ophy was responsible for the rise of the Uhiversié%éa. It wes
through the work of the learned Schoolmen that the doctrines of
the Church were systematized and knowledge was given a more
scientific form. It was the work of these men, especially from
end of the eleventh century to the beginning of the fourteenth
a8 champions of human reason, which kept alive learning and
philosophiec activity. The great contributions of the School-
men to the schools of later ages were the introduction of the
deductive logic of Aristotle, =nd the seientific form they gave
to knowledge. As the Universities became more firmly established
the secondary schools increased their facilities and broadened
their curriculum so as to make themselves real preparatory schools
for these institutions of higher learning. What may be called a
renaissance took place. Interest was increased, Greek was given
& place in the course of study, and debates and aiguments en-
couraged in true logical manner.

It is probably to the ideals of chivalry that we owe the
study of modern languages which in the Pre-Reformation period was
e small part of the course of study. In the training of the page
or squire during the Age of Chivalry there was little of the in-
tellectual but a knowledge of French, the language of love, was

(1)Mark. Educational Theories in England. 3






(1)

a necessity. If we consider the instilling of good manners a
part of the school curriculum that too might be ascribed to the
influence of chivalry, for a knight must be courteous. The educ-
ation of chivalry was‘physicalz ?hat of the schools an equally
one-sided intellectual, educatigﬁ.

Towerd the close of the lliddle Ages other interests and
influencee arose which brought new elements into the course of
study. That introduction of the art of printing, cheapening the
cost of books and increasing their number, made the people take
more interest in other literatures beside the Latin, especially
in that of their own country. The zeal for discovery led to a
greater study of geography, and contact with new races to a desire
to know about their éustoms and history. And the ©books of travel
published by the voyagers greatly increased the facility with which
such things could‘be learned. |

The Renaissance, or revival of the humenistic studies was
e powerful influence in molding the course of study of the Pre-
Reformation schools. Th@s new education brought in a radically
different interpretation of Greek philosophy. The metaphysics
of Ar?g?otle were replaced by his physics, and Plato eXalted above

Aristotle. The latin literature was studied for the language it-

(4)
self rather than for its contents. Instead of the 0ld formal ILatin

(1) Monroe. A Text Book in the History of Education. 291
(Painter. History of Education. 108. "Almost the sole intell-

ectual element entering into it was music and poetry.)

(2) Mark. Educational Theories in England. 4

(3) Monroe. A Text Book in the History of Education. 350

(4) Mgrk. Educational Thories in England. 15
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of the Fathers the students aspired to express themselves in
Latin as full of freedom expressiveness and beauty.as the class-
jcal authors used. The contribution of the Renaissance to educ-
ation was the refbrmulation of the conception of a liberasl educ
ation which included the ph¥sical, the moral, the aesthetic the
literary and social as well as the abstract literary theological

and eccliastical elements. All of thése different aspects ere
to be seen in the curriculum of the schools established on human-
istic principles.

The changes brought about by these different influences
were-very gradual, one phase being in reality dbut an outgrowth
of the preceding conditions. In England itself, the humanistic
methbds did not make any progress before the foundation of St.
Paul's by Dean Colet. we find during the fifteenth century that
the instruction was purely oral and the children learned by rote.
There was no preparation beforehand; books were not to be obtained
and the manusoripts were scarce. The severest corporal punish-
ment was the accustomed instrument of good education at this
partod.

With the introduction of the art of printing books became
more numerous, and, as the humanistic movement progressed in Eng-
land_scholars began to make attempts to change the methods of

instruction. Colet in his foundation of 8t, Paul's gave the first

(1) Knight. Popular History of Englend. II 77
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expression of the humanistic idea in England. He followed to a
great extent, not only Erasmus' idea of what should be studied,
but also his plan of instruction. ZErasmus insisted upon the
importance of the early training of the c¢hild, saying thﬁt
"Nurture and example are the stimulus to the formation of an
unconscious standard of conduet, intelligence, and taé%é." The
vigor of an athlete was not to be regarded as compensation for
a lack of learning, but yet care and attention must be given to
physical training. The home.training is important in the early
stages of a child's career, - he nmust be'taught to enunciate
clearly and the alphabet and the first steps in reading and
writing must be leafned in play. During this period Erasmus
insists that the method of training must be "per lusum",

When he considers the question of public or private in-
struction Erasmus comes to the conclusion that it would be better
to engage one tutor for five or six boys than to hdve them attend
public schools. Under this system they would have the benefits
of companionship, of emulation, and personal interest, without
the evil which was sure to creep in where numbers of boys were
gathered together.

St. Paul's School in London founded by Dean Colet in A,D.
1509, called by some "the most representative of English Grammar

(2)
School", is considered the finest type of a humanistic school.

(1) Woodward. Erasmus concerning Education. 87
(2) Brown. The Making of Our Middle Schools. 12
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A glance at the course of study of this school will show us
what things were studied in the early sixteenth century. Thé
curriculum contained good literature, both Greek and'Latin,
mostly the Christian authors. These were studied "to increase

knowledge and worshipping of God 'and our Lord Chris? Jesus, and
1)
to inculcate Christian 1life and menners in our children." The

books used in gaining this knowledge of Latin were Lilly's Yram-
mar, which the head master had written in conjunction with Colet
and Erasmus; Colet's accidence to induce to Latin language;
Brasmus' "Institutum Christiani homines™ and "Copia™. The Cate-
chism, the Artieles of Faith, and the Ten Commandments were taught
in English.

The humanists changed the status of other studies in add
ition to changing that of the Iatin language and of religious

ingtruection. One of the characteristic marks of the lay spirit

(1) Brown  The llaking of Our Middle Schools. 15

(Seebohm. Oxford Reformers. 208 and 209. "Latin adulterate
which blind fools brought into thim world poisoning thereby the
0ld Latin speech and the very Roman tongue used in the time of
Tully end Sallust, and Virgil and Terrence, and learned by St,
Jerome, St. Ambrose and St. Augustine should be utterly abanished
and excluded out of this school. The children should be taught
good literature, both Latin and Greek such authors that have with
wisdom, Jjoined pure, chaste eloquence - especially Christian
authors who wrote their wisdom in clear and chaeste Latin whe<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>