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Introduction 

Thi·s subject has, perhaps, ·received more attention 

and less careful study than any other educational 

problem. Tbe numerous compulsory school attendance 

laws, both in Europe and America, testify to the 

consideration this question has received from law

makers as well as educators. · It is a well known fact 

that a very small percent of the pupils who enter the 

public schools-- to say nothing of those who do not 

enter-- ever complete the elementary course of study, 

and that a very large percent withdraw so early in the 

o course that they enter the activities of life with 

scarcely the rudiments of an education. Certainly as 

long as this is the case, the public school is not 

fulfilling its mission. Such conditions would be 

alarming in any country, but in a country like ours, 

where the people are supposed to rule, the very existence 

of our free institutions depends upon the intelligence 

and honesty of our citizens. That the seriousness of 
" 

the problem is realized is shown by the number of states 

that have passed compulsory attendance laws. Such laws, 

however, are based on the assumption that fault is 

entirely with the parents or the pupils, and that they 

must be forced to take advantage of opportunities which 

they do not themselves appreciate. That is an easy way 

of looking at the problem, and one that is very popular, 
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for it frees the school from all blame and puts it all 

on the side of the pupil, but this is begging the ques

tion. What we wish to find out is, why the schools are 

not appreCiated and why pupils have to be compelled to 

attend. Is it the fault of the pupil or the parent 

entirely, or is the school responsible' 

For many years a large number of educators have 

been saying that the course of study is at fault, that 

we have been offering unpalatable food to the young minds 

and have thus been driving them out of school. Those who 

hold this view recognize the ~tility of forcing children 

to go to school when the school offers what they have 

. no taste for, and they are seeking for an "enriched" 

course that will provmde the pupil with something worth 

his while. The introduction of manual training, domes

tic science l music, drawing, painting, nature study, 

and physical culture into the course of. study speaks 

eloquently of the efforts of this clas s of thinkers to 

solve the problem. 

Thus we see that many men have worked on this 

problem in many ways but they have dealt with it in 

different phases only, ~ather than in its entirety. 

Very few have gathered statistics on this subject to 

disco.er why pupils do leave school. Very few have 

tried to discover how much blame rests with the pupil, 

how much the curriculum i8 at fault, and to what extent 
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the teacher is responsible for the large number of with-

drawals from school. This seems the proper way to study 

the question, and the problems suggested seem vital. 

The chief reason why so few have dealt with this 

problem from the stand point of statistics is, probably, 

that statistics are 80 very hard to get on this subject. 

It is comparatively easy to find figures to show at what 

age and in what grades pupils do drop out o~ school, 

but it is extremely difficult to find any accurat. 

record of the reasons why they leave school. Few sehoo~ 

keep any record at all of the causes of withdrawals and 

in those sChools the record is very inaccurately kept. 

Then, too, it is easier to assume that the fault is with 

the pupil or with the curriculum. Again, practical 

teachers are inclined to avoid an investigation whifh is ' 

likely to show ·that they themselves are somewnat to 

blame. It ie not popular--especially for one in the 

teaching profession--to criticise teachers. One of the 

few who have investigated this question prefaced his 

investigation by discarding at the outset any suggestion 

that the teachers might be in any way to blame. Refer

* ence is to Mr. C. M. Woodward of St. Louis. The 

teason gives for disregarding the teachers as a factor 

1n the problem is that the st. Louis teachers ste as 

good as any teachers in the country. His statement is 

probably true, but since the problem is a general one 

* Report of Board of Education of' st. ·Louis 
1899-1900' Page 26. -
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and not con~ined to st. Louis, the ~act that st. Louis 

teachers are as good as those o~ any other city does not 

prove that they are in no way to blame for pupils leaving 

school. 

It is not the purpose o~ this paper to prove 

that the teacher is at ~ault or to prove any pet theory. 

It is simply an effort to get the truth. However, no 

claim is made to having solved the problem or even to 

having reached any absolute results. The value o~ this 

paper, if it has any value, is not in what it proves 

but rather in what it suggests. Every thought~l Super-

intendant has studied this question somewhat in his own 

school, for he can not help but notice the croude~ 

primary and the small seventh and eighth grades. 

The first school with which the writer was 

connected showed an enrollment o~ over 100 in the 

primary and less than 45 in the seventh grade; In the 

next school conditions were even wor .. ; there, the 

enrollment was 93 in the primary and 26 in the seventh 

grade. However, upon investigation, conditions were 

found to be not nearly so bad as these ~igure6 indicate, 

for the school had been growing and t Mle first grade was 
, 

much larger than it was seven years before when the 

.eventh grade pupils were in the primary, but after 

making all due allowances, they were bad enough to 

call for serious consideration. Thenceforth records 

o~ withdrawals were kept, giving the reason there~or 
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in each case. still, no attempt was made to systematize 

or analyze hese records until the present study was /1 
begun under the dir~9tion of' Dr. Meriam, of the Univers)~ 

ity of Missouri, and attention called to two articles 

* on the subject; one by Mr. Brooks , of Boston, the other, 

""* by Mr. Woodward, of' st. Louis. I, this study interests 

anyone else in the subject and starts anyone else to 

investigating, it will serve its purpose. No one is 

asked to accept the onclusions but everyone is urged 

to investigate for himself that f'rom the various invee-

tigations some light may be found. 

The present study is conf'ined largely to the 

elementary school, not because of any depreCiation of the 

High ~chool, but because of the greater importance of 

the Elementary SChool., A very small percent of our 

r 

pupils ever reach the High School and of necessity can 

not until this ~roblem is sol.ad in regard to the Element

ary School. If we wish to strengthen our educational 

system, we must begin at the bottom. 

* Ed. Rev., Vol. 26, P 362 

*"" Commissioner of Education Report 1894-5 P 1374 
" "" "1899-00 ' P 1161 





6 

At What Age Do Pupils Leave School 

The best statistics on this subject are those com

p*led by Mr. C. M. Woodward in a paper writ~en ~or The 

Academy o~ Science and copied in the report o~ the 

* Commissioner of Education for 1894-5. In this paper 

Mr. Woodward takes three classes of pupils in st. Louis, 

three in Chicago, and three in Boston, and traces them 

from the second grade on through the course. It is 

necessary to assume that the pupils complete one grade 

a year so that the pupils who are in the second grade 

the first year will be in the third grade the second 

year and so on through the course excepting those who 

drop oul along the way. The assumption, as he well knew, 

is not strictly .... ect, for many pupils are held back ' 

who do not quit school, but that lose is usually made I 

up by those being held back ~rom the grade abov8~ In 

view of this fact the assumption may be accepted. 

The next thing to take into consideration is 

the increase in population. The natural increase, or 

increase by birth, can not affect the case ~ all but 

the increase from lmmigration is a considerable factor. 

This external gain could only be estimated apprOXimately 

by taking the total increase in population and Bubtract-

ing the incDease as shown by the record o~ births and 

deaths. Then it had to be determined what part o~ this 

* P 1161 
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increase was of school age and how much of it should be 

added to each grade. These calculations are all based 

on principles which have been found to be fairly accurate. 

Thus while the tables can not be aaid to be exact, they 

are as accurate as they can be made. Table I gives 

figures for enrollment, percent of gain fro. immigration, 

actual external gain, possible number beiooging, withdra

als, and the product of the number of withdrawals by the 

average age of the pupils. In the year 1883-4 the pupils 

were 8 years old, there were enrolled 7l7~· , the percent 

of e~ernal gainp on the 7835 enrolled the previous yea7 

was 3~, the actual external gain was 250, the number 

possible to have-been enrolled was 8085 which is obtained 

by adding the 250 gain to the enrollment of th~ previous 

year 7835, the loss was 914 or the difference between 

7171 the ' actual enrollment and~¢ 8085 the possible 

enrollment, and the product of 914 by 8 gave 7312. By 

adding the ~,igures of the last column and dividing by 

the total number of withdrawals the average age of pupils 

leaving school is found. ~e result as given in this 

table is 13.3 years. As before said, Mr. ~.oodward took 

three classes and in all esentials the other twe tables 

agree -.ith the one here reproduced. 

Tables for Chicago figured in the same way~ 

show an average of 14.4 years, and tables for Boston, 

15.9 years. This shows that conditions differ in 
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Table I ( By C. M. Woodward ) * 

Y";;ar --- !ge En;;i- ej, ';i -Amf:Of--P08S~ibie- WTl-hdr'pear 
~ led ext. g gain , number , awa1s pupi Is 
, ,1882-83, :', 7 , ' 783ql, ,---- ---- 7835 : ~ ---- ': ---- ' 

• I' .J 

1883-84 8 , 7171 3.2 250 8085 914 7312 

11884-85 

1885-86 

1886-87 

1887-88 

9 6590 -0.3 

10 6301 ~ 
I I 

lI t 57321 
J 

121 5611 

-1.0 ' 

0.31 
j • 

f 
0.6 ~ 

I 

-22 

-66 

19 

34 
! 
,. 1888-89 13 4279 ~ -2.11 -118 

f 1889-90: 14? 2944, 

fl, 1890-91 i 15, 1741:' 
\ 'f 

t' 1891-92 16 t 1091" 
f 
\ 

0.9 ' 

2.5 : 
I 

~ 1892-93 17" 626- 2.8~ 
,f ' 

117~ 
1 

39 

44 

44 

31 

27 

o 

7149 

6524 

6320 

5766 

5493 

4318 

2988 

1785 

1122 

653 

314 

559 5031 

223 2230 

588 6468 

155 1860 , 
1214 ' 15782 

1374 ~ 19236 

:\ 

1247 : 18705 
I, 

694 ~ 11104 

496 t 8432 

339'; 6102 
I, 

197 i 3743 

18 

: 1894-95 19~ 

. 1895-:-96~ . 2J -:- ::.:-:. _____ J.),~ __ . __ . __ ~17 2340 

_ .JLQ..t_~~_s_,_, _______ ~_~1_7 108345 

108345+ 8117 = 13.3 Average Age. 

The above table is for st.Louis. Tables f'i p-:ured f r 
i 

Chicago in the Bame way show an average age of' 14.5 

years and for Boeton, 15.9 years. 

* Commissioner of' Education Report 1899-1900 
P 11,2 , 
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different localities and a~e better in older communities. 

It must be borne in mind, however, that these figures 

are only approximately correct &s they are based on aesu- / 

mptions that are not exact. Nevertheless, as' further 

proof that ~h. figures given do fairly ~epresent condi

tions, tables II and III are presented. These tables 

'* were compiled by Mr. F. Louis Soldan without regard to 

the increase of population and yet they agree very la~ely 

with those of Mr. Woodward. Bote especi.ally the large 

percent of withdrawals in the eleventh, thirteenth, 

fourteenth, and fifjesnth years. 

While it is intended to confine tbis investi-

gation as much as possible to the elementary ~rad8., 

one can not but notice in tables II and III the . small 

percent of pupils that reach the High School or the 

ninth year of the course. One showa 20.9 per,ant and 

the other on1120.5 percent. Notive also that only 2.5 

percent of one class eemained until the last year of the 

course and only 2.I ' percent of the other. Since only , 

20.9% remained ttll the ninth year or High School, the 

other 79.1% must have dropped out in the grades. Since 

out of the 20.9% that entered the High School only 2.5% 

renained to the end, 18.4% must have dropped out in the 

High School. When we compare the 18.4% 108s of the 

High _chool with the 79.1% loss of the grades we see the 

smallness of the High¢~~~ School problem as compared 

with that of the Elementary School. Bowever, it is 

*' Rlip. Board of Ed., St.Louis, p. 39. ( 1894-5 ) 
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Table II Age of Withdrawal of Pupils 

( By F. Louie Soldan) * 

*=====:::::::::::::- -:_"" --.- . 

r-t 
o 
o 

..cl 
o 
en 

. __ ~ _-_____ l 

, 1883-84 

l 1884-85 
I 

' 1885-86 

i 
a 1886-87 

1887-88 

; 1888-89 

~ 1889-90 

" 1890-91 

1891-92 

1892-93 

1893-94 

1894-95 

* 

8 1 7171 ~ 664 

9 t 6590 581 ! 
I 

10 , 6301 ~ 289 ' 
f • 

568 7.4 ! . 1 11 t 5732
l 

12 ~ 5611 ( 
e , 

121 , 1.7 
, ~ ! 

I 1 
13 4279 1 1332 ! 17.3 ' 

l • 

f I I 

14 2944 "1335 ' 17.3 1 

· I 

15 ~ 1741 ~ 1203 1 15.6 t 

16 1091 ' 650 

17 626 465 

18 341 312 

19 ' 117 1 197 

8.4 . 

6.0
t , 

4.0 r 

2.51 

8.6 , 91.94 2d 
J 

16.1 83.99 ~ 3d 
! 

19.8 f 80.2 4th 
• 
~ 

27.2 ~ 72.8 ' 5th 

28.9 71.1 6th 
'I 

46.2 53.8 7th 
I 

63.5 i 36.5 8th 
. 

79.1 i 20.9 9th 

87.5 12.5 ~ 10th 

93.5 6.5 11th 

97.5 2.5 '12th 

• • • • t • •• r: 13th 
" .. ~ .. -:.... . ... "/" ~ ~. 

,/ 

"'----/'/ 

Rep. Board of Ed., St.Louis, 1894-5, p. 39. 

t 
It i 

It 

n 

n 

n 

" ,I 

It ) 

"/. 

" 
" '\ l 

" 





' f 

11 

Table III ~e of Withdrawal of Pupils 

( By F. Louis Soldan ) * 

90.7 

76.2 

71.9 

56.2 

'I 
~ ' 1889-90 I 

3d 

4th 

5th 

6th 

7th 

8th 

9th 
'i i 
~, 1890-91 13.2 ~ lOth 
I 

* 
Rep. Board of Ed., st.Louis, 1894-5, p. 39. 

• 
It ., 
... I. 

" 

· ~) 
" I~ 

,-

~ 
~ · ,. 
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of interest to note that if' we compare the 18.4% loss 

of the High School with the 20.9% that enter, we see 

that 90% of those who enter the High School drop out 

whereas the Elementary School 10S8S only 79.1 • . This 

shows that the problem affects all of our schools but 

as only 20.9% of the pupils reach the High School, - the 

Elementary School is the greatest factor in our educati~ 

onal system and its problems are of paramount importance. 

These tables may be objected to on the ground 

that they are of too old a date to be of much use in 

considerin8 present conditions. It is true that, 

considering the assumPtion~on which they are based 

and the time when they were compiled, they do not form 

a sufficient basis for an indictment against out. present 
, 

school system unless it can be shown that conditions are 

abo~t the same as they were then. This we are able to 

do by more recent statistics from the St.Louis schoo1e 

given by Mr. C. M. Woodward * i f the Report of the Board 

of Education of' st.Louis for 1899-1900.' Table IV (Page 

131 is more recent and more accurate than any we have 

yet considered but is not worked out in quite the same 

way as the others. It is more accurate beoause it is 

not based on so many assumptions. Actual ages are taken 

and children are not 8uppose~ to be a certain age because 

they are in a certain grade. 

Mr. Woodward calle attention to the fact 

* This is aleo found in the Report of' the Commiss-

loner of Education~ 1899-1900 P 1374. 
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Table mv School Attendance and Withdrawals for 

Certain Ages (By C. M. Woodward) * 

". . ____ ___ ___ o_~; __ _ ~..Q!!<29_1_ .. _X.e,~~~ , _. ___ .. _______ ____ . . _ .. 0 _ ._ •• _ . _ ' 0 _. ___ _ _ _ • •• _ 

1897-98 · 1898'-99 r 1899-1900 
.... _-. - --- ._. _---- -.-- - ------1-' ~· ;:·:r~- -o·~~~ -... --

l 9778 
. --.~ • • --.-- ••• - ".- _ .. ,- - _ .. . o ___ . ~ .. _ ._ .. _ ___ • -- - - - - r - ' 0 -' . , __ 0 - . .. .. , - -. --- .t--_·-_ ... 0 __ . 0 ' _. - - - - . - -'--_ ~~-

I 8 •. years old, I 9 years old, 

·· 8 yearsold,- . +· 9 -i~:BOftf; - ·--+ -fo-i-}~s old-=-,---
2718 t 9128 f 8712 

9 . years old, . . 1:(0 years C~~~) .. . ..... t Tl · iearB~~--::~~!---
8672 I 8339 f 7769 

10 years old, 
8003 

} (333 ) ! (570 ) 
-I ll years oid," 01 "12 JOe-or-sO -ord~-"'- '--

7458 l 7243 
__ .... _ .. (545) .. _. _ --J -- -.- , __ , .. __ ,_. _____ l21_~L, __ 

11 years old, - Ti"2 'y'e-ars' oici",- ; 13 years old, 
7324 ~ 7073 ~ 5950 
_. _ .. ( - (251) f ( 1123 ) 

12 years old, _ .. j-'i3' y-ears -old'," .,- . --- ''' ' ''14 'year's ofd~----
6923 5794 4080 

· ... 13· year-a old, 
5927 

14 ye'are old, 
4032 

--i'5 years olef, 
1516 

---"1a years oid, 
1776 

~ (1129) 
; 14 years 'ol"d~' -,.-
; 3997 

_ , (1~59) _ 
~: 15- years old, 

2302 
(1703) 

, -; 16 -years- old'," .. 
1656 

(8sq) . 

* Report ofCommisaioner of Education 1899-1900 
. ; fltJlJ'l P 1374. 
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that the number or pupils o~ a certain age does not 

vary much ~rom year to yeab but in general shows a 

little increase, as is readily seen by comparin~ the 

number or pupils or any given age in the three columns. 

By reading down each column or ta?le IV it will be read

ily seen that arter the 12th year the numbers are consid

erabl, smaller. This would suggest a large withdrawal 

or pupils over 12 years or age, but 8S the pupils who 

are 12 years old in the rirst column are not the same 

pupils a8 those 13 years old in the same column, it 

would not be conclusive proor. However, if we read 

across rrom one column to the next, we can follow the 

s~e pupils and see how many drop out each year. These 

figures are exact eBcept for the increase from immigra

tion and that would make the number of w~thdrawals even 

greater than is shown· by the figures of this table. The 

numbers in parenthesis ~ow how many dropped out ,of 

school during the year. Of the 6923 who were 12 years 

old in '97-8, only' 5794 appear the .next year as 13 

years old; this shows a loss of 1129 at 12 years of age. 

Mr. Woodward says "Let us take those who were 

twelve, thirteen, and fourteen years old in 1897-8, and 

see what has become of-thea. Their numbers aggregated 

1e882 in '97-8. In 1898-9 they were , of course, thir

teen, fourteen, and firteen years old, and they numbered 

12073. lti ' 1899-1900 they were fo.rtesn, fifteen, and 

sixteen years old , and they aggregated only 8362. 

Here is a loss in two years of 8514 Oa~dren 
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out of 16882, with an average age of fourteen years." 

These tables S8em to prove conclusively that 

twelve, thirteen,and fo~rtaen are the ages at which 

most pupils leave school in St.Louis. It may be claimed 

that St.Louis does not represent conditions elsewhere. 

The comp'arative st-pdy of' St.Louis, Chicago, and Boston 

made by Mr. Woodward and referred to in the first part 

of this study shows that conditions in St.Louis and 

other cities do not differ much, and other statistics 

to be introduced later seem to indicate that the results 

reached are general and not local~ 

. From· What Grades do Most Pupils Withdraw 

Diagrams m and II ( Pages 16& 17) show very clearly 

where the great loss in the st.Louis schools is. The 

two digrams are given't to show the similarity. ¥r. 

Woodward 8ays, "A glance at either the figures o~ the 

bounding curves will show that there ie a vast fallin~ 

off at the end of the f~urth grade and again at the end 

of the fifth grade. 1M one caee, of the 9249 children 

who were enrolled in~·, the fourth gracie, only 3045 appear 

in the sixth. In the , other case, 9134 fell to 3012. 

In each case more than two-thirds disappeared." 

These diagrams seem to show plainly enough that 
\ 

the great 10s8 i8 in the fourth and 'fifth grades and, 
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Diagrall I Showing Attendance by Grades, November, 1899 

(By O. M. Woodward, maport o~ Hoard o~ Education o~ 

St.Louis, 1899-1900, P. 18) 

IGr. 2Gr. 3Gr. 4Gr. 5Gr. 6Gr. 7Gr. 8Gr. IR,S. 2B.S.3H.S.4H.S 

I I r ! ~ I rUT -1 
ft-----+----+-·-1----T-· ···t--~~t----t--I---~- -,--- ---r 

. '. L - , ----.-~~ 
~ l I ! 

. ! I ' i ! 

1---~---+---+,-w-.-4---+-- -~- ~ --; --.... f-v ..... -~.~-l 
. I I I ! 

~--- ---+----r--t-r---+--- +-- -~l 
~---+-~,*-"""'-"~"" +---++-~--- . ---+-1--- ~--- j 

I ---t-··_· 
I 

ti l '.u ,. __ -{ 

I '+i'- I L I ·t-t : --1 ~1 
! ! I I ' , I 

I I I '-r 
I I ! '. I I j I L I 

I { I 

i +---*' . --~--+-.~ J t'-' --+ 
- -++_ ... _-+--, j. .. ~ L.J.-- .. -1--~-! ___ J 

I -t!, 1 

l " I . 1 I ' ,~-~,~ 
I 

I 
I 

-4-- ------1-
I 

I 

! 
~---+--.----.. --------- -----. 

--~1- ~I ~ i ~=-~1~~~ ;-1 
• __ ~_--+-_--+ __ ... Io-. __ . .-.----!-'-i----- -~ --.. ~--~.-"~ 

This may be ~oun in the Report of Oommissioner of 

Education, 1899-1900, P. 1374. 
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, Diagram II Showfung Attendance by Grades, November, 1900 

(By C. M. Woodward, Report o~ Board o~ Education of 

St.Louis, 1899-1900, P. 19.) 

IGr. 2Gr. 3Gr. 4Gr. 5Gr~ 6Gr. 7Gr. BGr. lE.S __ 28.S. 3H.·S.4H.S. 

~~I--+----T-_---+------+---.--+--H 
f I 

t----+----t=A-¥,,~~l --..--,,1- --·4---·--i---+--- --i' 
. I 

11- --+------+--~'"'"-+_ I -1-_---1 _ -+-- --- _I 
!-~ I! t-+ ·--i 
I--- +---+-----+--+-+---+----+!---+-+--+---r-- I 

~~~~~~:-i--~--~·--
~_r__.___t_/ - -~- i 

~--~---- .~. --~----.~~---~--l 

....... ---+---~---+---~ 
i I 

-f--+-L I 

I- I I 

This diagram may be found ', in the Report o~ Commissioner 

o~ Education, 1899-1900, P. 1374. 
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considering the age at whieh pupils withdraw (13, 14, & 

15), would seem to indicate that pupils who withdraw are 

usually over age. Pupilla in the :fourth and fifth grades 

would normally be ten and eleven years old, but we :found 

that the larg,es~ number of pupils leave school at the ages 

thirteen, fourteen,~d ' fifteen :years, and that th,y drop 

out of the fourth and :fifth grades. We can not escape 

the . conclusion, then, ·that these pupil~ who withdraw are 

several ' years above the normal age. This is proven stIll 

more conclusively by the next two tabl.es (Page 19). These 

tables were given by Mr. Woodward to confira the ones we 

have just studied · andf fiora more complele analysis o:f the 

loss. They shaw that , while the loss is distributed 

over all ages, much the ~reater part is from the older 

pupils. 

Mr, Woodward in commenting on tables V and VI 

* says, "The amount o:f the loss shown in .~hese two tables 

is appalliD!. In spite of :free sChoole in comfortable 

and attractive buildings, inol spite of skillful teachers 

and expert supervision, nearly six thQusand o:f our boys 

and girls every yea~ . stop going to school, ~ the 

district school course of study only about half :finished. 

This is a sad .tate of things", yet it should be known 

to every citizen of St.LOUis, that every yeaD a vast 

army of public school boys and girls, who are thirteen 

and fourteen and fi:fteen years 'old, in the middle of 

* Report of !oard of Education of St.Louis, 1899-1900, P W • 
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Table V- .-Ages of Pupils in the Fourth and Fifth Grades 

"Normal age"--10 yea.rs . "Normal age tt --11 years " ,1 
I 

36 •••. 8 " 29 •••• 9 It 7 
537 •••. 9 tt 299' •••• 10 It 238 

2094 ••.• 10 " 1253 •••• 11 tt 841 ' 
2759 •••• 11 n 1787 •••• 12 It 972_ 
2170 •••• 12 It 1497 •••• 13 " 673 
1127 •••• 13 It 578 •••• 14 It 549 

386 •••• 14 It 193 •••• 15 It 193 
- lIS •••• 15 It 38 ••.• 16 It 80 

15 •••• 16 It 2 •••• 17 It 13 
6 •••• 17 " 1 ••.• 18 It 5 
1 •••• 18 It 0 19 ft · 1 

Totals 9240 567.7 3572 

Table VI--Ag8e of Pupils in the Fif~h and Sixth Grades 

"Normal age--l1 yeare ftNormal age" --12'~years 
28 ••• 9 II 28 •••• 10 It 0 

252 ••• 10 " 228 •••• 11 .. 24 
1025 ••• 11 It 698 •••• 12 " 327 
1603 ••• 12 " 1013 •••• 13 " 590 
1278 ••• 13 It 748 •••• i4 It 530 

628 ••• 14 " 236 •••• 15 It 392 
159 ••• 15 It 56 •••• 16 It , 103 

I 
36 ••• 16 It 5 •••• 17 " 31 

2 ••• 17 " o .••. 18 " 2 
2 ••• 18 " o •••. 19 " 2 

To-tale 5013 3012 . -, 2001 

These tables are found in the Report of Boa.rd of 

Education of st.Louis, 1899-1900, P. 20. They show 

that the withdrawals are largely from the older pupils. 
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the district course, ', for one reason or another, stop 

going to school. These facts have auch the nature of a 

public 'calamity, and it ie the eolemn duty of thoee in 

responsible charge of the schoole to point out ae clearly 

as possible the proba1Jle cauees and the most practi'cable 

remedies. I am convinced that the causes are in a 

large measure preventable, and the remedies are in 

our hands." 

We must bear in mind that these figures repre

sent st.Louis and only in a general way indicate condi

tione elsewhere. A comparative table for the attendance 

in St.Louis, Chicago, and Boston is here presented. This 

table is based on the enrollment of tee second grade 

which is represented by 100~. 

Table VI I Ii!-
- - - , .- - -- -- ... ~ - -- - -'" .- - - - - -- - -- --.- . - --.- - - -- . - ,.- --- - . - . - - -. - - - - - ...... - _. - ... --- ..... -- - - .-..... -

Grammar Grades High SChools 
Years 1898-1900 , 

2 :3 4 
. . .. ... ..... - -. - . 

....-
St. Louis l_<?~_ ~~. 83 ~O '_~9~ __ ~_~ :1:.4 ' __ 7-; _ ~. _ ,_3_. __ 2. __ .. '._. ~._ 

C~i_~~~ __ ._ ___ !.2 .. _ 7_ ...2.. 3 _ _ ~ 

__ ~~s ~_o}·? _________ . ~~._ ~~ __ ~ 4 

st.Louis has a better 'record than Chicago up to the 

fourth grade ·but falls bebind from there on and both 

are behin~ Boston. However, in all three we see the 

' same tenden~y to 'drop out with ever increasing rapid

ity after passing the thir~ grade. We can not expect 

the records of any two cities to agree exactly because 

conditions differ. We can not ignore local conditions 

* Report 6J Board o~ Education ~or St.Louis, 1899-1900,P 22. 
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in any problem. • 

As might be e±pected, in the smaller towms or the 

state we see more variations and less unirormity. In 

tables VIII, IX, X, and XI (Pages 22 & 23) we have some 

statistics gathered rrom smaller places. These tables 

are constructed on a dir~ereBt plan from· any we have had; 

they are comlUted entirely in percents based on the yearly 

enrollment of the separate grades. For eKample, in the 

above table we have Yr.l, Gr.l, 13. Thi~ means that 13% 

of Lthe pupils who were enrolled in the first grade the 

firs t year of this record never appeared in the second 

grade the following year. The first three of these tables 

.are not very exact because or the way in which they were 

compiled. The number leaving school was obtained by 

lookiUg over the records and counting the ones actually 

dropped. This would seem to be fair but frequently 

happeD,s that a pupil quits school one year and comes 

back the follqwing year and these w~re not taken into 

account. This is a very large fact·or, ~8pecially in the 

lower grades, and prob.ably accounts fob the very great 

loss shown in the first, second, and th~rd grades in the 

tables under discuss.ion. In collecting the statistics 

for California, Mo., it was found that a large number 

of pupils were marked dropped several times before they 

rinally disappeared from the records. Unfortunately the 

statistics for Boonville, Carthage, and Monroe City were 

not subjected to the same scrutiny. The large percent 

of loss sho~n in the seventh and eigbth grades of these 
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~able VIII-Showing Percent of Loss for Boonville. 

Table X--Showing Percent of Loss for ~onroe City 
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tables is probabl.y correc.t, al tho a few in those grades 

stop to work in the spring and enter again in the fall. 

We must remember, however that a large percent in the 

eighth grade represents a very much smaller number of 

actual pupils than a mucn smaller percent in the lower 

grades because the enrollmenttin ~the eighth grade i~ 

very much smaller than i t is in the lower · grades. These 

tables have little uniformity and ten~ only to show that 

there is a large dropping out in the lower grades. They 

mught also seem to indicate that the problem is ' largely 

.a local .one 

Note especially the table for California, Mo. 

( page 23), because it is accurate. It is not based on 

any assumptions but was compiled by ta~ing the toll of 

each grade and finding out from the registers who were 

droppe. permanently. When a pupil was marked dropped, 

the records were ezplored to see if his name ever 

reappeared on the register, before he was counted 
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among those leaving school. This tab!e shows quite a 

mubler of noticeable exceptions, of which more will be 

said later; but in general it gives the greatest loes in 

the third, fourth, fifth, and si xth gradee, and ie a fair 

conftrmation of what might have bee~expected from the 

figures given for St.Louis. It is safe to conclude that 

the great mass o~ pupils leave school in the fourth, 

fifth,and sixth grades and when they are only thirteen, 

fourteen, or fifteen years of age. 

Causes of Withdrawal 

, This is ' the moat dif~icult part of the problem,for 

causee are hard to discover. Where conditions are 

oomplex, it is well nigh impossible to prove that one 

fact is the cause of another. The best we can do ie to 

find what seems most likely to be the cause. First 

consider Mr. Vloodward's conclusions based on the tables 
, * 

previously copied ~rom him. 

Poverty is the cause most frequently given and is 

really r esponsible for, some withdrawals, but it is 

frequently used as a cloak for neglect on the part of 

the parent or lack of interest on the part of the pupil. 

Since the loss is chiefly among the older pup~ls, those 

who are ab~vethe normal age and old enough, to have 

finished the course, it can not be attributed to 

poverty. Some 1s due ~o natural dullness but certainly 

* Report of Board of Education,St.Louis, 1899-1900,P 26. 
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that will not account for such a large loes. Mr. Wood

ward Bays: -My deliberate conclusion after a carerul 

study of the matte'r is that the prime causetfor the 

abnormal withdrawals are: first, a lack of interest 

on the part of the pupils; second, a lack on the part of 

the parents of a just appreCiation of the education now 

offered, and a dissatisfaction that we do not offer 

instruction and trainingc'6f a more practical character. 

The pupils become tired of the work they have 

in hand, and they see in the grades above them no 

sufficiently attractive features to invite them. They 

become discontented and neglectful; failure follows, 

they get behi~~, and then they stop.-

This lack,or loss of interest on the part of 

the pupils is partly the fault of the school in not 

adapting the course of study to the ~rowlng powere . 

and tastes of the adolescent mind. The pupil at this 

age wants to do things and not to spend his tmme 

memorizing the ' printed pag~. 

The great losa at the end of the fourth grade 

was due to having to buy text-books. Free books ~ere 

at that tmme furnished up to and including the fourth 

grade. ' At that point the parent was confronted with 

the netiesHity of buying books or taking the child out 

of school and he frequently did .the ,latter. Free text

books seem to have impro~ed the attendaftce as far as 
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they were used but had a very bad effect during the 

remainder 6f the course. A parent who has been accus-

tomed to free text-books feels aggrieved when called 

upon to b~y books. 

That Chioago ~d Boston each surpassed st. 

Louis in attendance in accounted ·for by manual training. 

At the time the oomparison was made both Chicago and 

Boaton had a well established cour.se in manual tra.ining 

and domestic scienoe in the higher grades while st.LoUds 

had scarcely begun the work. 

As Mr. Woodward fails to crl~lcise the teaoh

* ers, a quotation from Mr. Soldan is admissable. "There 

is a personal equattbn in the matter of withdrawal. The 

tone of a school, what is Borne times called 'its popular

ity', the personal Chara?ter and magnetism of ita prin

cipal and corps of teachers frequently has much to do, 

with the relative frequency of withdrawals. There are 

sCh00)Swhich naturally attraot the child and there are 

SChools which naturally repel it. Efficient~ tho genial, 

discipline is a wonderful agency in keeping a school 

together. ~~**~} Instruction, ' too, has ~ influence on 

the early withdrawal of children, which is no less potent 

than that of discipline. Where instruotion 1s lifeless, 

monotonous, uninteresting, unprofitabme, or unreasonably 

exacting, it becomes the instinctive tendenoy of a child 

to withdraw from school as ear~y as he is able to prevail 

on hie parents to let him do so. It 1s the child ~~, s 

* Report of Board of Education, St.~ouis, 1894-95, p 46 • 
. " to' ' . , . '~ .• ,. . ) ... 
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natural protest against ~aulty treatment.-

~r. Soldan strikes at one of the most important 

factors .in this problem. The personality of the teacher 

and the kind of instruction certainly are of vital impor-

tance. .. 
Mr. Brooks, of Boston, has perhaps gone into 

this problem more systematically than anyone else. 

He asked one hundred and eleven superintendeBts of his 

acqiaintance to keep a record of the causes of with-

drawal and report to nim. Twelve hundred reports were 

received and tabulated as followa. 

8 36 38 
~;---~--~--~~ 

37 

To work - 26 -51 __ .'(>:;.1 __ . 16 __ ~? _._ .~1-+-___ -" 

5 0 0 0 

10 11 14 12 _._-- - ---, 1 

_~F_al1_~:r:.e _i..!! _!~t:.k _. __ . ___ . _ ~~ 

Home infruence 
. - - ----+-~-+-..:::..r-..,--=-ir---=-~--=.-~ 

11 7 7 ' l3 i 
~ 

I 

6 6 I ! 
~ 

9 I 

'1 
4 J 

I 

Tnuanc v . - ~~-- - _....... - p . -- 4 1 0 1 1 

Ba~ _<;..o_n<!uc_t __ . ___ .. 3 1 

_-",~~a~ te.!:ld _Qt'p.e_r: scl}9_Q.~~ 2 :2 3 4 
- 4---1----'-.;-.--:...-

-D_~s~i~e_ .for _~uthori t 2 5 
r-~~-~~----~~~~~--

-Bad habits -- - .. _..... ... ... _ .. " ,. -,. -- .-..-._ .. 2 2 o 0 : 0 

1 1 5 2 

* Ed. Rev., Vol. 26, p. 362. 
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Diagram III--Showing Causes of Withdrawal by Grades 

55 Boye --Cf u~ of Wi ttdral al 1 rom Sch( of 
50 

35 .:. ~ ! \"'r--... / . 
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Diagram IV--Showing Causes of' Withdrawal by Grades 

The distribution of these causes through the grades 

is shown by the diagram copied from Mr. Brooks' paper. 

To avoid confusion the diagram for boys is divides into 

four parts with the base line repeated in each case, and 

the one for girls is di videa i 1 t.. two parts. v Wi th the 

exception of work, home influence and ill health are the 

chief causes of the withdrawal of boys in the first three 
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grades. Truancy, bad habits, and a desire for activity 

begip in the fourth grade. In the fifth grade indiffer-

encs is prominent. The sixth grade has some of all causes. 

Truancy and failure to pass become prominent in tbe sev-

enth grade. 

With girls, ill health is the chief cause of 

withdrawals in all grades. Indifference becomes ~ery 

prominent in the fifth grade and continues to grow 

until the eighth. 

The report on age shows that nearly all the pupils 

who withdrew were over age. Even those who quit for ill 

health were above the normal age for their grade. This 

seems to indicate that age and being behind in the 

work are important factors in the problem. The average 

age of bops leaving the third grade was thirteen, or 
for 

four years above the normal age for that grade, andAthose 

who left the third and fourth grades on account of fail-
1,./ 

ure to pass it was six years above the normal. Is it 

any wonder they quit? 
. 

By classifying the withdrawals according to 

6tanding in class (di,-iding . the class in quarters) Mr. 

Brooks obtained the ~ollowing per6ents. 

Table XII Boys 
Highest ••••.••••••• 11 
Above medium •••••• 22 
Below medium •.•••• 29 
Lowest •••.•••••••. 38 

Girls 
17 
32 
24 
27 

It is interesting to notice the relation of indifference 
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to olass standing. Since 11% of all withdrawals were 

from the highest quarter of the olass, we might expect 

that 11% of those who left on account of indifference 

would be from the highest quarter of the class, whereas 

only 3% were actually from the better students. In the 

second quarter wherew. might expect 22%, we actually 

find only 12%, and in the third quarter we find 26% 

instead of 29%, but in the fourth quarter we find 69% 

where we expected only 38%. The chief cause for the 

withdrawal of the 11% was sickness. Indifference made 

the least showiOg of any. 

Classifying the withdrawals according to 

temperament, the following percentages weee found: 

Table XIV 
Boye Girls 

Nervous 23 34 

Above medium 32 37 

Below medium 25 23 

Stolid 20 6 

This shows that nervousness is much more common among 

girls than among boys. W. saw that sickness also was 

the prinoipal cause for withdrawal among girls. As the 

nervous pupils are usually among the best in the class, 

this accounts for the large 'number withdrawln~ from the 

~irst quarter of the class on account of sickness. 

Next to sickness, bad conduct and dislike fo~ 

authority were the most prominent causes for the with-

drawal among the nervous and above medium. It would seem 

from this that nervous pupils are frequently driven out 
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o~ schocl by lack o~ tact on the part of the teacher or 

principal. Nervous pupi~s are usually bright and see 

through"', things in ab~ut half the time the stolid ones 

do; this leaves them spare time and, as they must do 

something, they get into mischieB, are reprimanded, make 

an impudent reply, and are ~orced out of Bcheo!. 

Altho 51% of the boys leaving achool gave work 

as the cause o~ withdrawal, It ,ls really no excuse at all J 

To Bay that a boy qutts t.o work simply means that he WBnt 

to work when he qui t .and does not e&piain why he prefer-

red work to echool. An. examination into the ~inancial 

standing o~ the ~amiliee o~ these boys shows that a 

great many did uot need the boy to work at all. Work, 
and 

indlfference'Afailure are so intimately connected that 

it ls almost impossible. to separate tRem and none of 

them is an, answer to the questio~, why do pupils leave 

school. What.we wish to know is, why are they indif~er

ent, why did they fail, and why did they prefer to work. 

Dislike for authority. and bad conduct might be classed 

with the ' three just mentioned, they are results and 

not causee.' These fi ve that can not be accepted as 

causee, eomprise 72% of the bo~s and 52% of the girls. 

Cer.tainly the !· te~cher and the course of study are 

reaponpible for some of these. 

' Those who prefer hunting and fishing and such 

activities as can not be called work were datssed under 

the head of "Desire for Activity". Truancy might have 

been classed under the same head, but truancy i8 really 
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* not a cause. Mr. Brbbks says: "Truanoy should be treated 

as a symptom, which may arise from several causes, and 

its appearance should be the signal for an immediate and 

searching inquiry after the real cause. This may be in 

the Bohool, and not in the boy." 

Cigarette smoking and the reading of light lit

erature were the bad habits complained of. It is well 

known that students who smoke cigarette oan not do good 

work. With all the good literature at our command, we 

ought ,£~t to baable to remedy the habit of reading bad 

~iterat~re, but the cigarette habit is much harder to deal 

with. The peraonality of a manly man who "does not smoke 

will do more than any thing else. 

Mr. Brooks' ideas on this subject have been 

given at some length because of the thoroughness of 

his investigation, but now let us consider a little 

peramnal investigation. In some respects a small school 

where there is only one teacher to the grade furnishes 

a better subject ,for study taan a large one. In a lar!e 

system, where many teachers teach the same grade of work, 

a poor teacher here and there does not have much effect 

"on the total results, and that little effect is hard to 

trace. In a small school, however, if there is any con-
'.l 

nection between the work of the teacher and the withdraw

als fnom school, it should be very easily detected. 

In keeping the record of witfidrawals at C&li-

f'o"rnia, Mo. ,much the same classification as" that used 

i Ed. Rev.tVol. 26, p. 365. 





34 

by Mr. Brooks was followed, bu~ for this discussion they 

are grouped somewhat differently. They are arranged in 

three tables (p.35).The first shows the perBent of lOBS 

by grades for six years; the second showa the percent of 

loss by removal, sickness, work or other necessary causes; 

the third shows the percent of loss from indifference, 

failure, punishment,or other unnecessary causes. It 

might be aaid here that no ~ne is classified as quitting 

to work unless his work was necessary to the support of 

the family. If there is any doubt about the matter, 

they are given ~ ·, the benefit of the doubt. This is perhaps 

as good a division as one can make and yet it is very im

perfect, for it sometimes happens that a family whi~h has 

moved to town to educate the children moves away again 

when the childres do little geod in school. For the 

sake of brevity those in the third table, who quit for 

unnecessary causes, will be spoken of as the indifferent. 

The first table agrees in the main with Mr. Wood

ward's report for St.Louis, as may be seen from the 

totals .: 1st grade, 13.2~; 2d grade, 14.1%; 3d grade,20%; 

4th grad., 22.4%; fifth grade, 23.8%; 6th grade, 22.5%; 

7th grade, 16.2%; 8th grade, 15.5%. Now when we turn 

to the second table, where Lthe indifferent have been 

eliminated, we see no nuch agreement. These averages 
I 

run as follows: 1st grade, 10.7%; 2d grade, 9.1%; 3d 

grade~ 10.1%; 4th grade, 8.3%; 5th grade, 11.1%; 6th 

grade, 5.9%; 7th grade, 6.8%; 8th grade, 7.2%. 
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Table XV--Showing percent of withdrawals by grades 

for six years for Califorpia, Mo. (First) 
. I 

Table XVI--Showing percent of withdrawals fot causes 

other than indifference and failure. (Second) 

t · 

indifference or failure. (Third) 
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It is evident then, since the first t ab e Shows the 

greates t loss in the fourth, fifth, and sixth grades 

and the second, where the indifferent have been elim-

inated, does not show the greatest 10s8 in those grades, 

that the great loss in the grades under discussion is 

due to those that have been designated as the indifferent. 

The third table confirms this conclusion by the following 

averages: let grade, 2.4%;2d grade, 5.2%; 3d grades, 11.5%; 

4th grade, 14.8%; 5th grade, 10.8%; 6th grades, 16%; 7th 

grade, 9.4%; 8th grade, 8.3%. 

The question now arises, why should there be 

more indifference in those grades than in others. The 

trouble must be wi t h the pupil, the teacher, the school 

system, ob the curriculum, as these are the factors that 

make the school. 

Let us ft·rst ' consider the, pupil. It was 

Holmes who said, "If you wish to educate a man, you must 
\ . 

l;>egin four hundred years before 'he is bornr .. , We can not 

expect to pro6uce an educa~ed man f r om uneducated anC6a-

tors in one generation any more than we can expect to 

produ~e a race horse from common stock in one generation. 

Our pupils come from all kinds of homes, representing all 

degrees of culture, and it does not seem unreasonable to 

suppose that many of them will reach the limit of t heir 

capaci t ,ies for development and necessarily drop out. If 

we grant the supposi ti'on for the sake of the argument, 
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is it reasonable to suppose that a larger number would 

reacb+the limit of their capacities in the fourth, 

fifth, and sixth grades than in the others? There 

seems to be no reason why such should be the case, 

unless these grades present unusual difficultmes, and in 

that oase the blame would rest after all on the curriou-

lum. We can safely say, that while many of the wi thdrllW

als may be accounted for by the i~erent weakness of the 

pupils, the marked increase in those grades ( as shown 

by the rise from 5.2%in the 2d grade to the 14.8% in the 

fourth) can not be accounted for in any such way. 

L~S next consider the teafher. If we are 

to hold the teacher in any way· responsible for the 

greater percent of loss in the fourth, fifth, and sixth 

grades, we must show why the teachers of those grades 

should be less competent than those of other grades. 

In the schools of California~ Mo., and the same is true 

of a good many other schools, the Board has gone on the 

theory that we need expert teachers fo~ the first and 

second grades and also for the seventh and eighth but 

~at moat anyone will do for the intermediate grades, . 
hence they get poorer teachers generally: generally, 

beo. ... uee there would naturally be exceptions, and there 

are. exceptions. Now let us consider these exceptions 

in connection with the co~ditmons found in the tables 

and see if they are in any .ay related. If they are it 

w1ll pro".e a vital relation between the teacher and the 

withdrawals for indifference. 





38 

Looking at table XVII we find the first marked excep

tion in grade five for the third year. Here the loss 

is 2.5%, the lowest of any of the intermediate grades 

for any year. What may be a.aid of the teacher for that 

for that year' She was a woman of mature min~, consid

erable experience, and excellent training, who gave up 

a better position to come to our school so she could be 

at home. She put life into her geography work by taking 

her class on field excursions and taking them to visit 

the various factories of the towm; having them make 

relief maps of the countries they were studying, letting 

the pupils do all of the work, preparing the pu~p from 

the scratch paper used in the room, etc. She also made 

good use of geographical readers, taking her pupils on 

imaginary journeys, and using many other devices to 

break the dull monotony of text-book work and make the 

subjeet a live one for the pupil. The grography work 

and nature study were made the foundation for language. 

The pupils were glad to write because they had something 

to tell. She carried the work still farther and used it 

to teach drawing and painting. With all ahe had a soul 

full of sympathy for her pupils. Herformar Superinten

dent described her as a born teacher. This was evident. 

She received $30 more per month elsewhe~e the next year 

and left us. The following year we find a 108s of 20%, 

an increaeednIoss of 17.5%; or if we follow the sarne 
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pupils into the sixth grade, we ~ind a loss of 13%, an 

increase of lO.5~" 

The neBt exception worthy of note is o~ an oppo

site character and comes in the third year of the third 

grade; the ~oss of 25% is more than double that of any 

other year for the third grade. Here we have an inex

perienced',t~_¢Yl"t untrained teacher, who had been out of 

school and out of touch with school af~aire ~or several 

years. She had a good mi~and was conscientious and 

energetic, but knew no more about teaching than simply 

assigning a lesson and hearing the pupils repite. Her 

first year was practically a failure, but energy has 

won, by hard work and earnestness she has become a good 

teacher and her improvement ~ retlected in the record. 

Notice the record for the third grade; 12%, 8%, and 4%. 

These two cases are sufficient to at least suggest a 

relation between the teacher and withdrawals ~or indif-

derence, but attention should be uirected to one more 

exception becaus,e it is the work of an inexperienced 

but well prepared , enthusiastict_~ teacher. Re~erence 

is to the 7.5 % in the ' 'fifth year of the ~ifth grade ( 

the year previous the loss was 20%). ~his teacher came 

to us from the University o~ Texas prepared to do High 

School work, but on account of being inexperienced she 

fai~ed to get a High School position and accepted a 

place in ' the grades. The secomd year she was promoted 

to the sixth grade where she reduced the loss for indif-
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ference from 19.4 % to 8.4 %, the following year she was 

promoted to the High School. These three eEceptions 

are stromg proof that the teaeher is a very important 

factor in this problem. Let us have more well equipped, 

well trained, enthusiastic teachers and conditions will 

be much improved. 

Let us now consider brie~ly what has been 

designated as the school system,maaning by that what is 

sometimes called the Bchool machinery, or the rules and 

regulations of the school, the way it is grades, the way 

promotions are made, etc. In small schools where there 

is only one teacher to the grade and promotions are made 

but once a year, if a pupil does not make the required 

grade for promotion, he is compeled to go over the entire 

year's work agai~. / No matter how well he may know the 

first part of the work, he has to drag over it again, 

and it is no wonder he gets indifferent, fails again, 

and drops out. A lock step system of grading is one of 

the worst thing a a school can have. In the cities 

where the. grades are only a 'few weeks apart it is much 

better but there is an evil there to be guarded against. 

Where the grades are close together and it does not mean 

the loss of a whole year to hold a pupil back, there is 

a strong tendency to hold him back and continue holding 
'" him back until he is far behind where he ought to be. 

Bvery shhoOl should have an ungraded room. 

The most significant fact in this investigation 
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is that pupils who withdraw f.,om school are uniformly 

above the normal age. It matters not whe t her we loom at 

st. Louis, Bos ton, Ohioago, Boonville, or Oalifornia, 

the same oondition confronts us. Many who have been in 

sohoo1 long enough to have finished the course drop out 

with it only half oompleted. Oertainly this oan not be 

entirely due to the dullness of the pupil. It san not be 

denied that many pupils are aull but we teachers frequently 

use ta dullness of the pupil as a haven of refuge from 

our own faults. 

As~uming that the pupil is largely to blame 

and that the teachers are partly at fault, still there 

must be something the matter with what we are offering 

~n the ourriculum. If it were what it should b~ it would 

appeal more stromgly than it does to the pupil. A care

rul investigation of the curriculum will probably throw 

some light on the ~uestion. However, before going into 

a general discussion of the course of study, a brief look 

at some peculiarities of the course at Oa1ieornia, Mo. 

may prove suggestive. 

In the tables for California it was seen that 

ther~ was a great loss in the fourth, fifth, and sixth 

grades but that the 10s8 in the fifth was ,not so great 

as in the other two. A oomparison of the 29.4% average 

fob the fourth grade in the fir~t table (page 35) with 

the 14~8% average for the fourth grade in the third ta.le 

shows that 62% of those ~ho drop out in the fourth gra4e 

do so from what we have oa1led indifference; a oomparison 

6f the av~rages fob the sixth grade . in the aame way 
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shows that 71% of the loss in that grade is due to indif

derence, but in the fifth grade only 45% is due to that 

caues and in most other grades even less. A glance at 

the course of study reveals the fact that in the fourth 

grade a text-book is introduced in arithmetic, geography, 

and language; and in the sixth grade advanced texts are 

introduced in arithmetic and geography. This suggests 

that a sudden introduction of text-books when the pupil 

has hot been sufficiently trained in the _getting of thought 

from the printed page is likely to proiiuce -failure and 

a repetition of work is likely to produce indifference. 

It may be said,however,that this is the fault of the 

teacher for a skilful teacher will introduce the use of 

the book slowly and will .'3: ive interest to the work when 

repeated in an advenced form. This is probably true but 

still there seems to be some connection between the 

course of study and indifference. 

In this study we have conf ined the investiga

tion largely to those we have classed ad indif~erent 

because they formed the greater part of the loss and 

because they are the ones the school is most likely to 

be responsible for. We have found that the pupil is 

much to blame, that part of the fault is with the teacher, 

and that the school system may b~ partly responsible. 

In addition, we have found in the statistics for Cal

ifornia some facts which point to the curriculum as a 

possible cause of withdrawals. In view of these con~ 

siderations, it might be well to examine the course of 

stud. 
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Some Principles Underlying the Course of Study 

If we wish to find out to what extent the course of study 

is to blame fo~ the",yithuawal of pupils, we must l!IlI t; 

first determine what is the purpose of education. We 

must know what we wish to do before we can decide how to 

do it. The end will determine the means. 

Most all educatore agree that the highest aim of 

education is complete living but here the agreement ends. 

When we ask what is meant by complete living, we get a 

variety of answers. Perhaps the different ideas of 

complete living can best be given by tel l ing how the 

different schools of education would reach this goal. 

Dr. W. T. Harris would prepare for complete 

living by a symmetrical development of all the powere. 

This is sometimes called the culture theory. ' Be divides 

human knowledge, religion being excepted, into five 

co-ordinate groups: the mathematic al and ,physical; the 

biological, including plants and animals; literature and 

art; grammar, leading to logic and psychology; and 

history.. Each of these groups is supposed to deal \\Ti th 

a distinct phase of nature and to have a special me t hod 

of its own. For ezample, biology deals with nature 

from the stand point of life while mathematids deals 

with it entirely from the stand pmint of quantity. In 

,the former we have life or growth as the controling 

idea of our investigations, while in the latter, quan

tity or number is the controling thought. Assuming 
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these five co-ordinate groupe, . each dealing with a distinct 

phase of nature in a method peculiarly its own, it is ar

gued that each of these groups should be represented in 

every part of the curriculum. Thus and thus only can Lhe 

symmetrical development of all the powers be accomplished. 

In forming a course of study from the subjects divided 

into these groups, it is best to look more aD the man and 

less at the child. The subjecht matter must be selected 

ent'irely wi th a vtew to the fully developed man and we 

must stdfty the child only to discover how best to adapt 

this subject matter to the present capacity of the pupil. 

Child s-cudy s'hould hav~ nothing to do wi th the sele'ction 

of material but only with the mathod of presentation. The , 

curriculum suggested by Dr. Harris, based on the~e p~in~ 

ciples, gives the most prominence to literature and his

tory as these have the greatest influence in the formation 

of csaracter and the making of citizens. 

If we accept the assumption of the five co-ordi

nate groups and admit that each should be nepresented in 

every part of , the course, would it be wise to select the 

subject matter with a view only to the development of the 

ideal man' Would a course formulated on that plan be 

li8ely to appeal to the masses of either the parents or 

the pupils? Only so far as their ideals cQnform to the 

ideal of the supervising officer who outlined the curric

ulum. Too many shool courses have been made to su~t the 

supervisor and not enough to meet the demands of the pupils. 
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Spencer also takes complet.e living as the highest aim 

of education, but as knowledge is . valuable only as a 

guide to action, he makes human activities the key to the 

curriculuml. The activities of tlile are divided into five 
JY\.i')J~,1V { 

classes: T@ose which minister~ to se1fpreservation; those 

which indirectly minister to self preservation, that is 

to the necess~ties of life; those which have for their 

end the rearing and disciplining of offspri~g; those 

which are involved -in the maintenance of proper social 

and p~litical relations; and those~~ activities which 

make up the l ~: isure part of life, devoted to the gratifi-· 

cation of ~~ t.he tastes and feelings. These acti vi {es. are 

named in the order( of their importance and studies are 

valua~le as they prepare for ·these activities. Self pres

ervation being the first law of nature, care of the body 

is of moat importance. The first requisite ~t to success 

in life is a sound body, hence nothing must be allowed 

to in!ure the health. There must be no hampering of 

physical acti 'l i ties and no breaches of physical laws. 

For direct preseCVation of self , the knowledge 

of science is of most value; for indirect preservation, 

or gaining a livelipood, the knowledge¢ of science also 

of most worth; for tbe due discharge of the duties of a 

parent, sci·ence is the proper guide; for a thorough 

understanding of national affairs and the duties of 

citizenship, we must look to science; for the most perX-

fect production and fullest enjoyment of , art of all kinds, 
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the best preparation is science; and lastly, for the 

purposes of discipline, intellectual, moral and religioiLs, 

science gives the best training. "If man would find ton

gues in treee, books in running brooke, sermmne in stones, 

and good in every thing, he must list to nature's teach

ings." Thus with Spencer and thoes of his school, science 

would be the chie.f element of the curriculum. However, 

he would not exclude any of the groups of human knowledge 

but he would ~ake them secondary to science. The test 

of every plan of culture should be its power to pr6tiuce 

a pleasurable excitement in the pupil. 

Accordin[. to Spencer, then, in making a course 

of study the first consideration should be the health 

of the pupil; the next should be 1b.tility, in the narrow 

sense of the word; ' third, those things which make ~6r' 

a betterl home life; fourth, those things which make for 

good citizenship; and last, what ie usually meant by 

culture in its narrow meaning. Certainly every subject 

could find a place in a curriculum based upon such 

principles. 

Another school of educators, among whom are 

Dewey, McMurry, and Hanus, make social efficiency the 

aim of education. This mi ght be called the Bio~ogical 

view-point. It recognizes'''the struge:le. for existence" 

and ~the survival of the fibtest" as the means of human 

progress, and ,asserts that whatever most aids man to 

adapt himself to the present conditions of society is ~f 

most value. The aims o,r the s€h.ool and the aims of socie~y 
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must be the same, ana as the aims of society chan~e so 

* must the aims of the school. Hanus says: "The education 
Cr 

demanded by a demoeratid society to-day is an education 

that prepares a youhh to overcome the inevitable difficul

ties that stand in the way of his material and spiritual 

advancement; an education that, from the beginning, pro-

motes his normal physical development throU&h the most 

salutary environment and appropriate physical training; 

that opens the mind and lets the world in through every 

natural power of observation and assimulation; that 

cultivates hand power as well 8S head power; that incul

cates the appreCiation of beauty in nature and in art, 

and insists on the performance of duty to self and to 

others; an education that in youth and early manhood, 

while continuing the work already done, enables the 

youth to discover his own powers and limitations, and 

that impels him through oft repeated intellectual con

quests or other forms of productive effort to look 

forward to a Imfe of habitual achievement with the head 

or with the hands, or both; that enables him to analyze 

for himself the ittellactual, economiC, ans political 
the 

problems of his time, and that givesAinsight, the .inter-

est, and the power to deal with them as succeBs~lly 

as possible for . his own advancement and for social service; 

and, finally, that causes him to realize that the only 

way to win and to retain the prizes of life, namely, 

wealth, culture, leisure, honor, in an ever increasi~ 

usefulness, and thus makes him feel that a 

* A Modern School, p. 3. 
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life without growth -and without service is not worth 

living." 

This school o~ educators, in planning a CGurse 

of study, look more to the child and les"s to the man; 

they claim that what ever 1." best mee t. s the present needs 

of the child gives the best prepaDation for the future. 

Instead of giving the chid something to do that he can 

not see the use o~ and telling him tat it is fitting 

him for future life, they propose to give him something 

that will satisfy a present need of the fhild. 

While these are some of the theories of modern 

educators, very few courses of study are actually based 

upon them. Most of our curricul~a are composed of two 

parts; one, s heritage of the past; the other, a -lot of 

miscellaneous subjects tba t have been grafted mil to the 

old stock in reeponse to a persistent demand for a mod

ification of the traditional course to meet the demands 

of modern SOCiety. 

* Dr.- Dewey gives the best analysis of the 

si tuation. "For twenty fltv.e years the educational If 
reformer has been calling for an enrichment of the 

course of study and the conservative has just as 

strenuously opposed it. In the field of argument the 

reformer has e~silybeen victorious from the very 

beginning of the struggle; in practi ce,however, the 

conservative has had his own way .until recently. Van

quished in argument, the c'coneervati ve often adopted the 

* Ed. Rev. Vol. 22, pp. 26-49. 
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phrases of the ' reformer in t.eachers meetings but in actual 

practice he went on ~bout as he had done before. Each side 

was satisfied thinkin~ the victory was with them. 

After a while the reformer awakened to the fact 

that few of hie theories were being tested by actual prac

tice of the school room. The conservative, in the person 

of the teacher and the patrons, had effectually ,blocked 

his work; his reforms were looked upon as fade. Then be

gan the struggle to introduce the ~enrichingtt studies into-

the course of study. Gradually. here and there the newer 

studies forced their way into the curr~cula of the schools 

but they never really became parts of the courseJ they re

mained as something external, fo~ced in ·but not assimulated. 

The traditional three R's still formed the main part of 

the curriculum and thettenri€hing" studies were frequently 

dropped when it was discovered that children did not 

epell ae well ae thsy dmd be f ore or that they did not 

gain ae great proficiency in number work as they did 

before the newer studies were introduced • 

. If putting the new studies into the printed 

curriculum were suffivient, the victory would have rested 

with the reformer long ago; but unfortunately this was 

not the case. The making of them into an integral part 

of the course of study devolved on the teacher and she, 

BS a rule , was unequipped for the work and did not 

"understand the real puppose of these studies in the 

course afid their relations to the other studies. The 
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w C! 
r esult was an over cro~ed ~urriculum, an over worked 

teacher, \rpoor work in general, dissatisfied pupils, and 

frequently the withdrawal of pupils from school. 

The conser_ative declared the whole thing a failure 

and wished to throw the new studies over-board, but tee 

reformer laid all the t rouble on the inefficient teacher. 

The next step}_was the introduction of the special teaceer. 

While t he specialist certainly improved the instruction 

in her subject, she usually had no better idea of the 

proper relation of her subject to the remainder of the 

course than aid the unprepared teacher, so that the con-

jested condition was not relieved. 
(AI 

Most of our courses of study are over ~ro~ed 

because t he new subjects have been ad.ded but have not 

been ass~ulated; their relative values and p~~per places 

in the curriculum have not been definitely determined; 

they are supervised by specialists, each of whom con-

siders his subject as ths all important one, and taught 

by teachers who still consider the three R's as of 

supreme importance. 

Another condition which interferes with the 

usefulness of the new studies is the school machinery. 
u..r 

The old school machinery with cro"Qded school rooms is 

not adapted to any thing but· routine and drill and they 

ar~ directly opposed to. the spirit of the new studies. 
'... . 

In this inquiry the facts that have been set forth 

in regard to the course of study are important 4nly as 

they a f fect the withdrawal of pupils from school, but is 
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it not a natural deduction that such a state o~ unrest, 

uncertainty, and lack o~ proper adjustment in the course 

of study would produce unrest, lacko~ interest, and 

~requent withdrawal wmong the pupils' In the ~irst part 

b~ this paper it was ~ound that Boston had a better 

record than St.Louis in retaining her pupils. Mr. Wood

ward attributes this to the ~act that Boston introduced 

manual training and domestic scie·nce into the course of 

study several years sooner than st.Louis. Whether that 

is the correct explanation or not, the introduction o~ 

those subjects in st.Louis has been ~0110we4 by an 1mpt-

Aovement in the length o~ school attendance; so there 1s 

strong grounds for believing that there is a relation ~ 

between the two facts. I~ the introduction o~ the 

"enriching" studies prolongs school attendance, m1hght 

we not expect continued 1mprobement as these subjects 

become better assimulated and find their proper place in 

the curriculum' 

The remedy usually suggested ~or the con

jested condition of the curriculum in omissions. Let 

us look for a moment at the principles involved in some 

of the suggested omissions. We have known ,for a long 

time that we were. teaching many things that weee of no 

practical value but they were retained because they were 

thought to be valuable as mental discipline. KedbERt 
I' 

Psychology te aches that all discipline is largely spec

ial and only to a slight degree general. Hence it is a 

waste of time to learn any thing of no practical value 
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for the sake of the little general training derived from 

it. Utility (not in the narrower sense) should be one 

of the prominent principles in the selection of the 

subject matter of t he curriculum. 

* F. M. McMurry has given us some ve.ry defini te 

principles to guide in making omissions: First, whatever 

can not be shown to have a plain relation to some real 

need of life, aesthetic, ethical, or utilitariaib., shoudd 

be omitted. Srcond, whatever is not reasonably within 

the child's comprehension should be dropped. Third, 

whatever is not likely to appeal to the child's interests 

should be omitted unless it is demanded by the first test. 

Fourth, whatever topic ot details are so isolated or ir

relevant that they are not a part of any series of ideas 

and therefore fail to be necessary fort~ the appreciation 

of ~y large point should be dropped. However, he woudd 

not have this last te'st apply to the three R' s. These 

prinCiples taken negatively are about the same as we ' have 

already seen suggested by one school as tests in con-

structing a course of study. It has already been shpwn, 

however, that few curricula are based on these principles. 

This is perhaps the reason why they fail to meet the needs 

of the pupils and thus lose hold on them. 

* Ed. Rev., Vol. 27, p. 478. 
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A Comparison of A Few Courses of study 

As St.Louis has received considerable attention in this 

inquiry, it would probably be of interest to take a brief 

look at her course of study. This may be taken as typ-

ieal of the curricula of the schools of the larger cities, 

for, regardless of differences in details, the princi~es 

underlying them are very much the same. Cn pages 54, 55, 

and 56 the outline of the course for this year, the notes 

on the outline, and the time alloted to the different sub-

jects are given. It will be noticed that the outline does 

not include nature study, drawing, physical culture, man-

ual training, domestic science, and lessons on comduct, 

but they each have special courses printed in pamphlet 

form. This would 8eem to indicate that those subjects re-

ceive special attention, but it also shows their external 

position in the curriculum; it shows theyr are still looked 

upon as additions. Again, they each have a separate corps 

of supervisors" which is f)lrther proof of their eBternal-
\ 

ity. If the standing of these subjects were as well estab

lished as is that of the older subjects, this special ef-

fort would be entirely unnecessary; the rank and file of 

the teacher~ would be required to be as we!l prepared in 

these subjects as in the older ones. One of the moet ef-

f icient teachers in the city was heard to say recently that 

it was a pity to spend so much time on frills when it could 

be used so much better on subjects that amount to something. 

That remark represents the atttude of a great many of the 

teachers toward th,e"enrichitig" studies as they are taught. 
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NOTE I, Primary Reading. - The first Ave weeks no print. Script readlnK trom blackboard, exclusively. For first lessons, action 
words are selected (elt, run, jump, etc.). Second half quarter, script and prlnt. 

NOTE 2, 
NOTE 3, 

NOTE " 

NOTE 6, 
NOTE 6, 
NOTE 7, 

NOTE 8, 

NOTE 9, 
NOTE 10, 

The assignment ot Readers, as given above, Is obltgatory; Baldwin's the first halt year tor every claiS; " Stepping 
Stones" the second. Whlle the one set Is used as the regular text-book, the other set Is used simultaneously for 
supplementary reading: First halt year, II Stepping Stones" p. 60 (not beyond); second halt year, 51-128 . . 

Primary spelling by sound begins sixth week, first qnarter; by letter first week, second qnarter. 
Writing. -No pencil or pen to be used during first quarter ... Shipping" Orayons take their place. Use large sheets of 

manila paper. Heavy wood-covered crayons C".Nerograph") aud manila paper used durlng remainder of first year. 
Some parts In the Higher Lessons are to be omitted as follows: Introductory suggestions and foot notes; exercises like the' 

one at the bottom of p. 36; distinction between different classes of a dverblal clauses, pgs. 146 to leg; subclassification 
under" conjunctions." 

Arithmetic 1st Grade, 1st and 2nd quarters, numbers trom 1-12; 3rd quarter, to 20; 4th quarter, to 100. 
Arlthmellc, 2nd Grade, 2's, 3's, 4's and 5's. 
Arithmetic 7th and 8th Grade; omit the following: pgs. 172-177 (Partial Payments); pgs. 182 and 183 (Oompound Interest); 

pgs. 239-2« (MetriC System). 
Advanced Geography; omit p. 111, Oxbow Loops; p. 21, Spits and Sandy Hooks; p. 28, second column, Tundras, and p. 29, 

first colQ.mn, Deserts. 
Advanced Geographv. -Only the most important cities to be studied, according to the prescribed list. 
The aim ot this part ot the Spelllng Book Is to teach discrimination In the use of dimcult words of kindred meanings and 

to lead the pupils to appreciate their peculiar application. It may not be possible to require children of this age to 
Invent original sentences In which these words are used, but they may be led to explain their meaning In. sentences 
which the teacher presents. 

NOTE 11, South America. 
NOTK 12, Oonstltutlon, pages IHI to 52'. - Amendments 11 and 12. 

NOTE 13, Certain pages are to be omitted; see pamphlet, Music Course ot Study. 
NOTE 14, Amendments 1 to 10. 

NOTE 15, Amendments 13, 14 and 15. 
·Memory Gems: (a) - From 181 L. 19 to p. 182 L. 25. (b) - 118 L. 5 to 119 L. 2. (c) - 9 stanzas. (d) Dedication Address. (e) - Bed 

in Summer. 

The Course of Study in Nature Study. Drawing, Music. Pbyslcal Culture, Manual Training, Domes~ic SCience, and Lessons on 
Oonduct. are printed In pamphlet form. 
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GENERAL PROGRAM FOR THE DISTRICT SCHOOLS. 

NUMBER OF LESSONS PER WEEK IN THE SEVERAL STUDIES IN EACH GRADJe. 

1st Year I 2d Year I 3d Year 1 4th Year 1 5tft Year 1 6th Year 17th Year 1 8th Year 
or Grade. or Grade. or Grade. or Grade. or Grade. or Grade. or Grade. or Grade. 

Rcading 20 10 5 5 4, 3 3 
Spelling 10 ( 15 m) 5 ( J5 m) 5 ( 15 m) 4, (15 m) 4 (15 m ) 2 (15 m) 2 (15 m) 

Writing (Note 1) .. .... . . ... .. . . .. . ... .. . ... . 5 4, 2 2 

Arithmetic . ... . ... . ' . . . . .. . . . .. . 
_I 6 1 6 1=---' 1 5 1_5 _-I fl I 5 

Geography . ... . . . . .. .. . . . . . ... .. ...... . .. .. . . 3 

Language Lessons and Grammar . .. . . .. .. . . ( 2 (Notc ll) 2 ) 2 2 2 3 4 

His tory ..... .. . . .. . .... ... .......... .. ..... . . . :3 5 
~ 

Nature ·Study (Note 2) . .. . ..... .. ... . .. . . . 

Ethical Lessons (Note 2) . . ... . . .. . . : . .. . . 

Drawing . . . .. . .. .. .. .. .. . . ... ... . . .. . . ...... I 5 ( \W m) 5 (20 m) 3 3 3 

Manual Training and Domestic Science 
(Note 3) .. . .. . .. . . . .. . . . . . .. ........ . .. . .. . 

Music . . . . ...... . . . . .... r ···· · .. ····· · .. ···· ···1 (15 m) I I 1 
.--- - --- ---- ---- ____ 1--_ 1 __ - ---

Oallsthenlcs (Note4) ... . .. . .. .. . . ..... . . . .. ... 1 (10 m) (10 m) (l(l m) (10 m) (10 m ) (10 m) (10 m) (10 m) 

Maximum Lepgth of Lessons In Mlnutes.1 20 
Except for Spelllng . . . .. . . : . ..... .. ' . . .. .. 

25 25 30 30 30 30 30 

NOTE 1. - Exercises for the whole room. Singing at least ten minutes each day at opening or closing of session, besides the 
regular weekly music lesson. The length Of lel80n8 for each grade appl1es to all recitations except drawing in the second grade and , 
spelling In all grades. 

NOTE 2. - Oral for the whole room, as Indicated In the Oourse of Study. 
NOTE 3. - This one lesson requires au hour and a half In the work room, and requires this time for each class of each room 

when the classes are not combined In this work. Make such comblnatlonsln the dally program as wlll make room for this work; for 
Instance, combine the classes In reading and make It an exercise for the whole room, etc. 

NOTE 4. - Oallsthenics, ten minutes each day. 
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If there is any doubt as to what is the main part of this .;<, 

course of study, it disappears when we look at the program 

"on page 56 showing the amount of time alloted to each 

subject. The three R's are evidently the main body of 

the curriculum. For the first two years reading gets the 

most attention, but from then on arithmetic takes the lead 

with 6 recitations a week in the third year and 5 per week 

through out the remainder of the course. With drawing 

excepted, all,. ;,' oo.a of the three R's receives a.bout as 

much time as all the ~enriching" studies combined. 

When this' is the case, is it any wonder that the t9~hers 

consider the three R'a as the esentials and the other 

· studies as "frills"? In some instances the table may not 

be exactly fair. Language, for example, is given only 2 

or 3 reditations per week, but every lesson is supposed 

to be ' a lesson in language. Making all due allowances, 

however, we must admit that the three R's constitute the 

chief part of the program. 

The notes on the course of study are of interest 

also. Notes 4,7, 8, 9, and 13 shew that' the plan of 
• 

omissions is being tested • . The condition as shown in this 

course of study seems to comform very nearly to those 

described by Dewey in The Educational Situat. ion. The 

course is based on the traditional studies with the newer 

ones grafted on but not yet become an integral part oft 

it and an attempt is being made to relieve the conlestion 

by judicious omissions. 
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The reading course as here outlined does not give any ad

equate idea o~ the work really done. This gives only ~ 

the work in the adopted texts and that is but a small 

part o~ what is real~y done. The St.Louis schools are 

well supplied with supplementary readers and the larger 

part o~ the work is done with these. In addition to the 

large supply o~ supplementary readers ~rniahed to each 

school the ~blic Library has a great many sets o~ excel

lent books .that are at .the services o~ the schools. 

While it ia outlined as reading ~or the ~ll eight years, 

it is really literature. 
In 1 

In language it would seem that an unusually large 

. amount of' time is alloted to ~ormal grammar; ~eginning 

in the ~i~th grade it is continued thoughout the cours~, . 

making ~our ,ears in all. This, may have something to do 

with such a large withdrawal o~ pupils ~rom the fi~th 

grade. Pupils o~ that grade are hardly ready to take up 

the study o~ ~ormal grammar and find no interest in it. 

In geography the study-recitaiop is· used and 

the lessons are illustrated ~ith a stereopticon. 

Taking this as a type o~ the usual puplic school 

course, let us consider some o~ the curricula o~fered by 

the experimental schools. It has been said be~ore that 

few courses o~ study were really based upon the theories 

of modern educators. There are however a ~ew exceptions 

to this rule. The Speyer school, ~or instance, has broken 

loose ~roll :bra.di tion and attempted to ~ormulat.e a course 

strictly on modern pedagogical principles. This ie an 

experimental school under the managment of the Columbia 

Gl ·i v 
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Unive~sity Teachers College, a place where eduoational 

theories can be tried and tested. 

F, M. McMurry has given a summsry of the controll

ing ideas in the 8choo1: -Health being the most important 

factor in social efficiency,. must also be paramount in 

the school. Whenever scholarship and health conflict, 

scholarship must always give way. The school must not 

only look after the health of the pupil but also that of 

the parent; the school owes a duty to the adults of the 

community as well to the children. Since usefulness in 

life depends upon the ability to do something, the second 

controlling idea is that . a good education combines learning 

with doing. According to the Btologtcal view-point the 

ob1j:act of thought is to c:lire'ct action, action is the all 

important thing of life. In most occupations of life 

thinking is the leseer part and doing, the greate~ ; then 

the same relation should exist in the school. It better 

fits the pupil for life,and at the aame time makes his 

thinking mqre accurate, for nothing is so good to correct 

erroneous . ideas as to try to fit them to the facts. It 

also trains pupils for leadership and administrative 

duties. The third aim of the school ~ t s the development 

ot permanent interests. Interest givesforf e, strength, 

and energy to accomplish ends. The man who has no per-

manent interests is a failure. 

Teachers College Record, Vol. III, No.5, p. 32. 
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From this statement of the controlling ideas of the 

schoolt it is evident that it is under the management of 

that school of educators which considers the highes t aim 

of education as social efficiency. The controlling ideas 

of the school show the principles on which the curriculum 

is based. McMurry sums t hem up under two heads; the de-

mands of society,and the nature of the child. As health 

is of most importance, physical culture and the laws of 

health are given great emphasis. Aside from this, the 

greater part of the first ~wo years is taken up with th~ 

observation and reproduction of surrounding occupations. 

The object of this is two fold, to bring the child into 

. coptact with social life, and to form a basi. 6~r the 

understanding of distant and imaginary events and object~. 

This leads back to the study of primitive life and history. 

Next in importance comes manual training . Arithmetic and 

writing are not gi ven as separate subjects in the first . 
two years but are entirely incidental to the other work 

of the school; in fact, they are taught throu~hout the 

entire course only as theupupi$ feels the need of them 

in the occupat ions of the sChool. Nothing better shows 

the difference in the ideals between this course of study 

and the one we have just looked at than the simple 

outlines. For mhis purposet~ the outline of the Speyer 

curriculum in given on pages 61 and 62. In the ~ormer 

every thing was given in figures by the numbers of the 

*Teachers College Record, Vol. III, No.5, p.44. 





SUBJECTS 

SURROUNDING 
OCCUPATIONS 

AND 
PRIMITIVE LIFE 

NATURE STUDY 

HAND WORK 

MATHEMATICS 

ENGLISH: . 

Literature 
Reading 
Written Work 

MUSIC 

PHYSICAL 
EXERCISES 

OUTLINE OF CURRICULUM 

KINDERGARTEN 

FIRST YEAR 'I SECOND YEAR 

Morning Circle, Games, and Morning Circle, Games, 
Stories are based partly on I and Stories are based partly 
Surrounding Occupations and on Surrounding Occupations 
Primitive Life. and Primitive Life. 

Talks based on Excursions I Excursions to Parks and 
to Parks and Woods and on Woods: Observation and 
material collected on these Naming of Objects of Na-
Excursions. ture. 

Work with 1st, 2d, 3d and 
4th Gifts and with other 
Material; Pricking; Sewing; 
Weaving; Pasting; Cutting; 
Clay Modelling; Sand-table 
Work. 

Work with 5th and 6th 
Gifts and with Sticks, Rings, 
Tablets, and other material; 
Coloring; ~ewing; Weaving; 
Folding; Clay Modelling; 
Sand-table Work. 

FIRST GRADE 

The Home; the Street; 
Buildings; Vegetable and 
Fruit Gardens; Grocery 
Store; Ice Industry; Bakery; 
Butcher Shop; Dairy Store. 

(Following the order of sea
sons) Observation and Nam
ing of Characteristic Plants 
and Animals; Study of Pro
cesses of Growth and Meta
morphosis; Home Pets; Gar
den Products; Excursions. 

Objects and Processes Stu
died elsewhere are represent
ed by use of Paper and Card
board (cutting, folding, and 
pasting) and of Clay, Raffia, 
Cord, Crayons, and Paint. 

SECOND GRADE 

Vegetable and Fruit Gar
den; Typical Farm; Village; 
Eskimo Life; The HOllle; 
Frame Building; Lumbering; 
Brickmaking; Quarrying. 

Return of Life in Spring; 
Germination of Seeds; Care 
of House Plants; Study of 
Plants and Animals related 
to Surrounding Occupations 
and Primitive Life. 

Wood Work; Sewing; 
Weaving; Cooking; Mould
ing; Drawing; Painting
closely related to Occupa
tions, Literature and Mathe
matics. 

. . Estimating and Measuring 
Not differentiated from I Not differentiated from I C:0untmg; Notaho~; a~d I required in various topics; 

CiHt Work, Games, and Gift Work, Games, and UOlts of ~easure reqUlred m Counting; Arabic and Ro-
Hand Work. Hand Work. . other subjects. man Notations. 

Nature Stories; Fairy I Myths; Folk Stories; Fairy 
Tales; Myths; Folk Stories. Tales; Bible Stories. 

Morning Circle; Musical Games; "Occupation" Songs. 

Stories; Poems; Fables; 
Words of Songs. 

Beginning Reading. 
Large, rapin Movements at 

blackboard; Writing Names, 
Words and Simple Sen
tences; Easy Dictation; Use 
of Capitals. 

Training in Rhythm, Beats, 
Duration, and Pitch; Har
monic Character of Tones; 
Syllables; Simple Songs and 
Smging Games. 

Appropriate Stories, Poems, 
and Fables. 

Reading from Primary 
Readers and other Books. 

Large writing encouraged; 
Copying, Dictation, and easy 
Composition; some common 
Symbols and Forms. 

Work of First Year Con
tinued; Notation of Illustra
tive Songs. 

------------L---------------------------I .. . 
Games; Marches; and Plays. 

Rythmic Drills; Dancing; Games; Plays; Imitation 
of Normal Activities and Primitive Occupations; Formal 
Movements: Individual Exercises. 

m 
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SUBJECTS 

PRIMITIVE 
LIFE; 

HISTORY 

GEOGRAPHY 

NATURE STUDY 

HAND WORK 

MATHEMATICS 

ENGLISH: 
Literature 

Reading 

Written Work 

MUSIC 

PHYSICAL 
EXERCISES 

THIRD GRADE FOURTH GRADE FIFTH GRADE 

Story of Ab.; Thompson Indians; 
Alqonquin and Iroquois· Indians; Cliff Homeric Greeks - agricultural and Explorations; Colonization in Amer-Dwellers and Pueblo Indians; Robin- pastoral life ; Later Greeks, particularly 
son Crusoe. The Great Industries- the Athenians; Hebrews; Romans- ica-the Dutch in New York, the Eng-

Agriculture, Food Getting, Making of characteristic social customs; Middle lish at Plymouth Colony and in Vir-

Dwellings and Clothing, Trade and Ages - Chivalry and the Crusades; ginia as types, Spanish and French 

Transportation, Preservation of Knowl- Discovery and Exploration. Colonies; Colonial History to 1776. 

edge, .lEsthetic Arts. 
Topography of the immediate En- The Earth as a Whole with brief 

vironment; a typical Village; New study of Continents and principal 
York Har-bor; Commerce, Industries, Countries. Detailed study of North 
and Government of the City. America begun. 

The Great Food and Industrial Plants Plants and Animals prominent in the Tlpe Studies of Plants and Animals and Animals related to Primitive Life 
or to the School Environment; Simple Study of History and Primitive Life; in ifferent sections; Observation of 

Principles of Physics; proper Food, Study of Atmosphere; Experimental the Heavens; the Barometer; Simple 

Water, and Clothing. work with Lime, Cement, and Asphalt. Principles of Heating and Ventilation. 

Modelling in Clay; Woodwork; Cook- Variety of objects made in connec- Making of objects representative of 
Colonial life ; reproduction of processes ing; Sewing; Drawing and Color Work tion with study of Primitive Life and common in Colonial life; Laundering; - in relation to Primitive Life and History - using appropriate material 

School Environment. and methods. Repairing; Crocheting; Color Work 
and Drawing; Domestic Science. 

Compound Numbers; Reduction of 
Fundamental Operations; Measuring; Drill in Operations; Denominate Fractions; Operations with Decimal 

Geometrical Forms; Simplest Common Tables; Operations with Fractions; Fractions; Business Forms; Oral Com-
and Decimal Fractions in ordinary use. Business Forms; Oral Work. putation; Concrete Geometry, as re-

quired in other work. 
Stories and Poems dealing with In- Selected Literature to be read by the Silent and Class Reading of com-

dian Life; Mythology; Fables; other Teacher or by the Class. plete pieces of Literature of consider-
Selected Literature. able length. 

Large amount of Reading from nu-
merous readers and story books. 

Position and Movement in Writing; Grammatical Usage and Qualities of Frequent short Compositions - out-
Composition - grammatical structure Style studied in connection withJetter- _lining, paragraphing, and grammatical 
and rhetorical qualities. Material for writing and composition work. analysis. 
Composition taken from other school 
subjects. 

Staff Representation; Songs; Indi- S· bt S·· . d"d I d I I Sight Singing - drill in quickness • 19 mgmg-m IVI ua an c ass . . 
vidual practice in Singing and Writing. practice. at,ld ~ccuracy; IndIVIdual and Choral 

. Smgmg. 

Rythmic Drills; Dancing; Games; Plays; Imitation of Normal Activities and Primitive Occupations; Formal Move-
ments; Individual Exercises. 

OJ 
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pages; in the latter the work is outlined by tellin~ 

what is to be done. 

This course is, perhaps, as far from perfect 8S 

the one that was first examined, but it certainly offers 

some 'valuable suggestions for this investigation. The 

child demands acti¥ity and the lack of it in our present 

curriculum is responsib~e for much of the lack of inter

est and many withdrawals from school. ' The Speyer Bchoml 

does not pretend to have worked this out in anything like 

perfection, but they think they are workiog in the right 

direction. There is nothing a child likes so well as 

doing something that he can see is worth while. 

The special attention to physical culture should 

do much to make the child comtented with school l~fe, 

for ~~t~t~i it not only gives a vent to the child's 

natural desire for activity but it satisfies an ambition 

that every child has to develop his physical being. 

Again, using the surrounding occupations as the basis 

and starting point of the curriculum causes the pupil to 

see for himself that his school occupations are valuable 

instead of taking his teacher's word for it that they will 

some day be of eervice to him. 

The Chicago University Elementary School has 

also broken away from tradition and constructed a 

course of study on very much the samer princlplee as the 

one we have just considered. They too have tried to 

make education real life instead of a preparatio~ fob life. 
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They emphasize physical culture and doing and the study 

o~ surrounding occupations; the excursion is a very 

prominent feature of the course. ' Let it not be thought 

that ~:p.eBe experimental schools, if woe may call them taat, 

neglect the three R t s. They are taught, and we!l taught 

but only as means to other ends and~~ not as ends in 

themselves. In the activities of the school the pupil 

is brought into situations where he needs to know these 

things and then they ' are g~ven him in response to a real 

felt want; in this way the subjects hayea real interest. 

This is atjleast what th,ey areattempti~g to do" at these 

sChools and their inve8ti~ations certainly offer some 

help in the solution of this problem. 

One other school, the Horace Mann, should be 

considered briefly. It o~ necessity is not ' so radical 

as the two that have just been considered. The Bchool 

i8 not intended to be an experimental school at all but 

is intended for a moder of ' good teachi~. The pat rons 

being wealthy do not care to have their children used 

• 1n experiments; and as most of the pupils are preparing 

for colle~e, that must be considered. in' the management 

of the school. In spite of enese facts the school has 

made , some departures from the re ",ular curriculum. This 

is particularly noticable in the t~me allowed for arith~ 

metic!t 
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Number of Hours Devoted Weekly to the Various Activities 

History 

Gymnasium 

Music 

Art 

By glancing at the above table 4Jt ·will be seen that 

nature study ahd geography are given more time than 

arithmetic, and t that ~ymnasium, ant, and manual training 

are each given almmst as much time. Comparing this with 

the table for st.Louis it is seen that the position 

occupieel by arithmetic in the ' two couraGS is very dif

ferent. Aritlwetic is given much lesAtt time and man

ual trainiug is given much more than in st .• Louie--thie 

too in a school that is especially prepabing pupils for 
opposition to the 

colleAe. A large part of theA"enriching" studies 

has come from the colleges becaua8 they did not consider 

manual training as suitable preparation for colle88, but 

now we have a school emphasizing those very studies 

while prepari3g for college and BO one has said its 
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pupils are 'not well prepared. If: these courses do anything 

towards solving the problem of: keeping pupils in school, 

they will be an improvement on the old. Let us "test 

all things and hold fast that which is goo<1". 

A Few Conclusions 

It has been clearly shown that a vast army of children 

are leaving our SCho?ls every year with very little 

training for life and citizenship. The fault lies. partly 

with the pupil and the parent, but much blame also rests 
., 

with the school. The fact that most of: those who leave 

school are over age and behind wit.h their work indicates 

that a large part of the withdrawal eithey by inability 

to do the work or a lack of interest. in thswork.· It 

may be taken for granted that much of i-t is , inabi.li ty, 

but ft is beyond belief that nearly all should be from 

that cause. Even inability to do the work may not be 

entirely the pupil t s fault, for we may be asking unrea-

sonable things of him--in many cases we are. What can 

be a.aid of those who qui t for lack of interest or what 

has' been called indifference? IDhere are several causes. 

to which the indifference may be attributed; the natural 

perversity of the child, uninteresting subject matter 

iU the course bf study, improper presentation of the 

subject matter, and what may be called the school machinery. 

With the first of these causes we have nothing to 

do, but in the second there is a large field for inves-
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tigation. We must take the Biological view-pmint and 

recognize social efficiency as the tttue end of educ~tion 

and revise the curriculum t.o meet social needs. While 

we may not entirely endorse the curricula offered by the 

schools we have noticed, they are certainly working in 

ritb ·fields and along right lines. It is a well known 

fact that all knowledge must be based upon personal 

experience, hence the wider and richer personal experience 

we can give the child the great er the superstruct1l.re we 

can build thereon. The curriculum should be so worked 

out that the child will become an actual participator 

in social acti vities that are worth his whils, that will 

'make him feel a real need for the three R' B and give 

him a vital interest in them. As thoughts are useful 

onlp as guides to action, a closer union must be work~i 

out between learning and .doin~. , 

Some of the statistics seem to indicate that 

presentation of the subject matter, or the teacher, is 

a very rmp~rtant factor. It ' was shown in~ one school, 

ab least, that f the good teachers lost very few pupils 

while the poor ones lost many. After all the teach,er 

,is the most vital factor in the school as well as in 

this problem. No matter what the supervisor may put 

in the curriculum, it is only what the teacher makes it 

when she presents it to the Child; the course of stuBy 

can become a living force only through the quickening 

touch of the t~acher, her personality gives it force. 





We need most of all more well equipped, well trained 

teachers who are in sympathy with the children and whose 

hearts are in the work. 

As to what we have called the school machinery, 

the crouded school room is perhape the greatest evil. 

With fifty or even sixty pupils in a room it is impossible 

to do much but drill work, and unless the teacher is 

a strong personality discipline becomes galling. This 

can be remedied only by more money to emp~Qy more teachers. 

The system of grading in another part of the school 

machinery that is undoubtedly responsible for many 

withdrawals. This might be charged to the account of the 

teacher as the fault is largely with the administration 

of the system rather than with the system. If a pupil 

fails to make the required grade he is compeled to go 

over the entire year's work and loses a year's time. 

This frequently true in the city,even,where the classes 

are close together because the teachers allow them to 

drift during the year and then cut them back at the end 

of the term. This would be bad enough if the pupils 

were always held back justly, but frequently he is held 

back by a false notion of thoroughness on the part of the 

teacher. A revision of the idea of tho~cughness would 

do much to symplify the course of study as well as 

settle the question of promotions. But this brings us 

back to the teachers--give ue more live teachers. 
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