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IRTRODUCTION .

The purpcse of this paper 18 to rerort some ¢xperi-
mental work done in the University High Sohool, on the
methods nsed and the results obtalned in the first rear's
work in German. OSince the methods uwsed in this work are
related, more or less, to others which have been in general
use in the teaching of modern languages, & brief description
of some of these methods will precede the repart.

The work was done under the imredlate supervision of
Professor 7. 7. leriam, who, by his help and encouragement,
made conditions as fLavorable as poasihle fur the exreriment.
Professor Almstedt and Doctdr 3ek, of the German department
of the University, also gave muoh nely in the general plann-
ing of the work and Iin the selection of text bocks,






CHAPTIR I.

NETHODS USED IN TFRACRIRG MODERR TANGUAGES.

Exposition.
Probably one of the first of the methods to bhe used
in teaching & modern langusge was the Grammar Method, which
i3 simply an adaptation, or an imitation. of the method 80

long unsed in teaching Gresk and latin. According to this
method attention is given from the first to the formal side

of the language; paradigms sand rules and exceptions are memo-
rized apart from any conmmected reading or conversation in the
forelgn tongue. VWhen thirs abstract study of grammar has been
oompleted, the pupile are allowed t0 read, but even then the
reading 18 made a baaié*fbr further drill in grammar. Com-
position ias sleo used mainly for grammatioal purpbaoafl Care-
ful analyses and translation are required and, as a obhagquenne.
the amount of resding done is very small. The foraignjisnguage
is not spoken and pronnﬁniatian is not conmidered impa;tgnt.l

The Natural Method 1s a result of » reaction frdn

tiie abatract grammar study acccrding fto the Grammar Method.

Its aim, evidently, is to teach the new language in a way
similar to that by which the mother ftongue 1s aoquired,'@he
wethod 18 oral in character, at least until considerable fami-
liarity with the 1diomatio apoken language is attained. In
its extreme form 1t consists of conversations between tescher

and pupil in the foreign language - the use of the mother
tongue im not permitted. At a comparatively lsate perioed

1. Committee of Twelve - Report. 7.14.







reading 18 hegun, and, at s s8till later re ricd, the study
of grammar. The material for composition is taken from
the oxral work of the class.
Another oral method used in modern language teaching
12 the Paychologieal Method. This method is often ecalled the

Gouin method also, from the man who originated i1t, and =zome-
times the gég;a method, from the man who brought 1t into gene-

ral nofice. The first name mentioned, Psyvchologioal, implies

at loast this muoh of its general character, that i1t 1= an
attempt to adapt the teaching of the language to the common-
ly accaepted methoda of mental development. The hasic prin-
¢iple of the method ia that of association of ideas. Fach
lesson is presented orally and consists of a group of short
idiomatic sentences closely commnected in thought. “ometimes
objeats are used to 1llustrate. The students are expected

to form a8 distinot mental imare of each thing or 1dea pre-
sented. Prom da: to day these groups are connected until
finally a more or less complete speaking voeabulary is sun-
rosed to be mestered. Thruout the course mozt of the talking
is done by the teacher, altho the puplls are continually asked
to repeat what has been said or to answer cuesfions. Thus it

would meem that pronunciaticn was not considered very impor-

tant}ET
Reading 1s postponed until most of an ordinary voeabu-

lary has been acculred, dut instruction in grammar 1s dbegun

1. Report of Committee of Twelve - pp.21-2.






early in combination with the other work. Composition is
bared upon work done orally in class.

The next method to be considered is variously known as
the "New" method, the "Reform" method, and the "Phonetie” method.
For the sake of oonvenlence it will be e¢alled here by the last
name, Fhonetiec. As 1t 18 variously kmown, so is 1%t variously
desorihed, but there are some ideas, the main ones cor erning
the method, common 1n all desoriptions. The method is the re-

sult of a reform movement, started in Germany in 1881 by Pro-
fesror Vietor of Marburg: against contemporary methods of

teaching modern languages.

According to Direktor Walter fof the Musterschule,
Prankfurt-on lain) some of the main 1deas for which Vietor and
his followera stand are: Fmphasis upon the living spoken language
rather than the dead letter: the feaching of grammar inductively
in 1ts true nature as an abstraction of the language and there-
fore subordinate to 1t; th~ use of the phonetlc sclence in
teaching pronunaiation.l The major emphasis, then, 1s given
to the mpoken language, and the prineipal alm, evidently, is
to acquire a pracotiocal use of 1t. The Inestruction hepins with
e training of the ear and the vooal organs, and arill in the
variocus sounds. Tater texts are used, usually in phonetie tran-
soription at first. A systematlc study of grammar is not tiken

up until a late period, though this phase of the language is

1. "Reform,des neusprachlichen Unterrechts auf Sohule u. Unil-

veraitat”
Paken from a owotation in Bagster-Collins, pp.3 & 4, from

Walter, Die







atudied inductively earlier. Translation comes last.

The £ifth and last of the methods to be considered ie
the Reading Hethod; the title of which s0 far explains itself
that further deserintion 1s hardly necessary. The controlling

aim of this method 12 to learn Yo read the foreign languapce
qulokly and easlly. The reading of connected texts is begun
at cnce, and much sight translation is used. Grammar and com-

position are considered merely as helps to reading and are

treatad/ffﬂfggg)ﬁ
According to the Committee of Twelve, pronunciation

in the Reading Method recelves 1lttle attention, and there
is 1ittle or no oral or written use of the language.

These, then, are some of the methods used in teaching
o modern language. No doubt therxre are many cthers, most of
them, however, mclifications or combhinations of those mentioned.
One in particular - & modification of the pure grammar method -
by which an attempt is made to tesch grammar in a more induct-
ive way, ia very largely used. tince this method is one of
the two used in our exveriment, a fullier description of 1t will
be postponed wntil lateor. The remeinder of thia portion of the
paper will he dsvoted to a criticism of the methods alrealy de-

sorihed.

CRITICI=H.
In eriticizing any method, its aim must be kept in

view. A method may be very good for one rurrose and vet quite
inrdequate for another. A mefhod adapted for high sdrool






school ptudents szt take into consideration not only the
maturity of the sztndents hut also the two general classes

into which they are divided, in our country at least - the
larger clasz, perhapes nine-tenths, who will never go beyond
the high echool if they ocomplete that, and tha other class,
who will contime work in college or university. Irobably

all would agree that for the larger class the emphasis should
be upon the sonerete or nractiecal phares of the work. Thesre,
begause of greater interest, will make a more lasting impres-
sion and hecome & more vermanent nossession. For the astudents
who will continue thelr work in higher institutions a knowledge
of the more formal techniosl side 18 of more value than tc the
former olass. “inee the averape hilgh schcol elass, however,
inoludes bhoth kinds of students the needs of hoth must be keyt
in view. Besring this in mind, the methods may he ariticized.

Por the Gremmar Methed certain advantapges have heen

clained. It was thought to be of great value on acgount of
the mental training iInvolved in the &rill. fThis dootrine of
formal disoipline, however, 1= no longer generally accevted:
formal training in any one study is no longer made a pedagog-
1oal aim. The method may, perhaps, give trainine of some
value in purely philologieal work, but 1%t has a0 many dis-
advantages that this one possible advantage 18 almost lost
sight of. Aside from the fact that pure grammar study, es-
reclally with an extremely limited vocabulary, is not likelyr
to inspire interest on the nart of high sohool students, the
nmethod is hased unon a false 1dea of the nature and function






'| grammar. That grammar is really & series of olassifi-
cationa and deduotions made by scholars oonocerning the living
language, and not a mumber ¢f abatract rules in acsordance
#ith which the language 1s construoted; that it is thus only
8 means by whioh we may be gulded In a systematio study of the
res) thing - the language - and is not an end in itself - these
fo0ts dc not seerm to be recognized in the method. In this re-
spect 1t may he compared with the old methedz of tenching the
solences, by which the renl things considersd oame in as an
after-thought, 1f at all; the main attention was given to

studying claszsifieations and generslizaticns about them. PFor-
tunately along with the ohanges in science fesohing has come
a change in modern language teaching. The grammar method in
its originel form im rarely found. But it 1s probable that
too much emphasis is s8t11l given to grammar az an end.

In contrast to the grammar method the Natural,Psyoho-

logieal, and “honetis methods are all good in that they are a
resotion from the formal, lifeless stndy of the language. They
traat the language as living, snd are thus much more likely to
inepire interest. In the hands of ocapable specially trained
tecchers who conld spesk the language fluently each of these
nethods, no dcubt wonld prove suecessful, erpecially in giving
a practiesl command of the language.

But there are several reasons why they 4o not secm
ad:pted for use in our high schcole. In genersl, the teachers
are not prepared, either naturally or hy eduecation to nse them.






If the teachers were 80 prepared there would still be other

ohjestions. 3BNach of these wmethods emphasizes too much 1ts
one prinoival aim to the neglect of others, and in all this

aim seems to he praetical rather than cultursl. In Germany

it may be, and probably is, most desirable that the stuldent

of modern language - of French, for instance - emphasize the
ability to speak the langunage, but with us, living on another
gontinent, there may be other aims more desirable. As Bagster -
Coilins says, the majority of our students will never have oc-
easlon to spenk the language but ther oan always have plessure
in resding 1t.} It 1 not meant to imply by this that 4he
oral use of the languace shoull he neglected, but that speak-
ing the language should not he for us, the leading aim, as 1t
seems to he in the methods under discussion. Aagording to
thense methods realding 18 delaved until too late a period when
we gonsider the students who stop after one or two years of
high school work, or at least at the end of the high sahaoc’
course. It may he added, that the Natural methed, Just be-
cause 1t 1s natural, is not necessarily ideal. It rust be
remembered that the ohild takes vears to accuire even an im-
perfect knowledge of the language he is using sand hearing con-
Btantly. What then of the new language which, at moat, the
student can use and hear only a small part of the time? That
he can lenyn it as he has his own 18, as Sachs says in an ar-
tiecle on modern langnngea.z " & flagrant imposaibility”. As
for the Psyohologieal method, in the form ountlined, its failure

Tht
1. Bagster-Collins Teachigg of German, p.~%

2. sacha, Jehwss -"Hodern Qgngggsin econdary Schools
Bauoational Review .08 765 '







to emphasize prounnciation.sutriniently is & defeot even from
a8 paychelogical point of view. Its underlying aim, however,
should be kept in mind in &ll gocd methods.

The Reading method, as desaribed, 1s also %oo one-
81ded in 1tr aim. It is probsbly successful 1in glving its
students the ability to rezd mlickly and sasily, but perhaps
superficirlly alse. It i1s doubtful if there conld bhe rerl
literary appreciation with a knowledge of the language siuch
as wonld be thur obtained. Then, by merely reading and trana-
lating with 1ittle attention given to pronuncilation, and by
never gatting into any orderly system frots odnoorning the
language which are learned incidentally, & student is not nre-
pared in the bast manner for more advansed work he may wish to
take in college.

It may be coneluded, then, that altho eaoh of these
methods has its good points - and some of them are exoellent
when Judged from the point of view of their pqrtioular aims -
no one of them alone seems satisfactory when Judged from the
point of view of the needs of the ordinary high school olass-
o8 of our gountry. The Grammar method, in its original form
is too formal, too abstract and mechanioal to he af all suit-
ed to the interests of high school stulents anywhere, and
this alcne is enough to make it unsatisfactory. The Natursl,
RPayohological, and Phonetic methods, are unsatisfactory as

regards amount of time laft for rending, and the Reading
method, bhasides the danger of surerficial work, does not
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suffieiently prepsre its students for more allvanced work in
the language. The problem arises, then, as to how these dis-
advantages might be overcome by 1mpmovament'1n method. How
ghall the language be taught in the first vear so as to insure
a knowledge of the grammar, at leart in its caﬂoﬁtiala. and
vet not give this astudy uﬁaue emphasis; how attsin as much
ability as posaible &uring this year in the use of the spoken
langunge, and yet not make thie the chief aim; how acquire an
eaRy realing mowledge of the language, and yet not he super-
. flelal; and {inally, how to adapt the yesr's work to the in-
terests of the high socheel students - these were the cuesticns

kept in mind in the fLollowing experiment.
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CHARPTER 1T,

Ihe Experiment.

Before describing the methods used in the experiment,
some information should he given regarding the conditions and
the material with which we worked. These facts will concern
the students, the teachers, and the amount of time spent.

The students were divided into flve olasses as nearly
uniform in size a5 possible. No attempt was male %o apporiion
them as to age, abllity, preparation and the like - they were
pimply allowed to enter the classes most convenlent for their
aochedules. Moreover, oare was trken that changes from one
seotlon to another should not be mwade, unles:s 1t might be
from one sectlion into ancther in which the same method was
being used, and even these changes werxe limited. The only
change, then, except the few which will be menticned in épeoi-
fic ocases, was that caused hy students droppring the vork en-
tirely:; each olaas was somewhat diminishe’ 4in this way ot
the opening of the second semester. I+ is probadble, how-
ever, that this change adid nct affeot the work to any greater
extent in one claes than in another. As for the facts which
consern the sections and the students individually - faots
which should have, it would seem, =2ome bearing on the work
done - these wlll be given as drlefly as pogzihle in the fol-
lowing t:ble. It may be sald here, however, that, of the five
seotions in Mirst vesr German, three were what will be enlled
Reading sections - “eotions II,III and V below - end two,

Grammar seotions - I and IV below.
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Table I
Data Concerning the “itudents.

Students by Yesrs of Times
Hpmber Apo Latin Ahsent Applioation
Sectlon I

1 17 0 2 Good

2 &o 2 G Very good
3 ib 0 6 Good

& er 3 2 Good

5 21 1 ] Palx

) 16 O 3 Very good

7 12 0 0 Weak

8 16 0 0 Very good
9 17 0 b Very good
30 14 0 0 ‘Very good
13 17 0 1 Very poor, Dropped)
12 7 0 1 Very goad
13 14 0 4 Ungortain
14 16 0 0 @Good
b 14 0 0 Good

Sectlon 1T

16 14 1 Pair
17 18 3 7 Inddfferent
18 16 0 Rather ~low
19 12 12 Pailr
R0 20 "0 0 Very good
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Students hy Years of Times '
Fumber Age Iatin  Abseny Appliestion
21 18 3 1 Frivolous and
gareless.
A 16 0 0 Seriour-earnest
23 14 0 0 Excellent
24 16 0 1 Excellent
26 8 0 0 Very gocd
26 18 0 1 Tistless and in-
- attentive.
27 18 2 3 Serions bhut poorly
propared.
28 156 L 1 #ood but has out-
side work.
Section IXI. '
29 15 0 -——- Indolent -oareless
30 18 1 1 Very poor
31 16 e 2 Poor
a2 ” 0 2 Uncertain-Backward
35 15 0 2 Vary earnest worker
24 17 0 0 feriouns hut s=low
38 20 £ i Good steady worker
36 20 2 o Very good
a7 17 0 0 Falr-roather osreless
38 17 2 | ] Poor-very frivolous
39 18 0 7 Very poor (left school)
40 16 2 4 Good
41 18 k) 0 nxeellent
{34 8 & 4 Uncertain-c-reles:
43 16 2 2 Good
44 18 0 0 Very cood.






Students by
Rumber

45

46
47

48
49
60
61
62
63
54

65
66
57
58

b9
60
6l
62
63
64
66

66

67

Age
22

19
20

18
o4
21
20
20
18
18

17
18
18
15

el
18
18
16
20
19
14

19

17

14

Seotion IV

Yerxe of Times
Absent

Latin
G

N 2O N O v

O

D3

S3ection V.

LB @]

Cc B O O O O »

0

3

e |

O O ©C N T W

Aspvligation

farnest-haa outside
work

Earnest hut wesk

Very earnest but
handioapped

Exaollent
Fair
Good
Good
Good
Yary good
Unsertain

Excellent
Careless «nd uncertein
Very good (Left school)

Bright bpt lacks in-
dustry

Superficial

Very poor (Teft school)
Tries-very timid
Frivolous

Paly

Serlous

Good but lasocks in-
dustry

Careless-lacks pre-
paration

Very poor {left schoo
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From the above table it will be seen that the olasses
were not very different in size, the first having fifteen
students; the second, thirteen; the third, sixteen; the fourth,
ten (this fourth oldass was larger at the beginmning, but several
students Adropped out); =and the f£ifth, thirteen.

As regards age the students in all olasses combined
ranged from twelve to twenty-four rvears with an average of
seaventeen and one-half. To show how the different seotions
comparad with regard to distribution of ages the following
table 18 given: '

Table 11,
Diatribution of Students with Repard %o Age.
Age Cases in Eaoh seetion
I II b & § 4 v v A1l
12 1 1 0 0 0 2
13 0 0 G Q 0 0
14 3 & 0 0 A 6
18 1 2 2 0 1 6
16 K 2 1 ¢ 1 7
17 4 0 4 0 2 10
18 0 b 7 3 4 19
10 0 0 0 1 2 3
20 0 1 2 3 1 7
21 1 0 0 1 1 3
o8 1 0 0 1 0 2
25 1 0 0 30 0 1
24 0. ) 0 | 0 R

-3
o2}
D
Lo
-
-3
~3
3
~3
™

Average 16.7 16.3 1
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Upon comparison of the different sections it 1s found
that in each section excvept “ection IV the malority of the
students were between sixteen and eighteen vears of apge. Seotion
I7 had a slightly lower aversge than any other of these sections,
and Seetlon V, a slightly higher. The atudents in Section IV
were deocldedly older than in the other olasses, { he average of
the olass he 'ng twenty, with no student under eighteen. 1% 4
age 18 an important Laotor in learning a language, as in general-
1y helleved, 1t moy be 5ald that, as far as this one factor is
conoerned, the four sections first mentioned were unon an equal
footing. From Section IV come differense might he expected.

Referring again to Table I the sectlions may next bhe
compared with regard to the number of students in each who had
studled ancther foreign langusge, Tatin. Sections I1I,IV and
V were about eaual in this respect, about at least half of the
rtudenfs in each having had some work in that language, in
most ocases, two years. In Seection II, only five studenfs had
studied Tatin, and in seciion I, only three. It would aprear,
then, that Sections IIT, IV and V had a slight advantage over
the other two sectlions in this respect. It willl be seen, how-
ever, in a later table of results, that this advantage was not
evident, at least in the majority of oases.

The abmences, as glven in the %able are for the first
pemeeter. As regardsthe number in the different sections, the
differences do not secnm great enough to be of eipgnificance .=-
eept in the case of Seclion V. In this section the number of
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ahsences was decidedly greater than in any other seetion. The
faot may be of significance and will be mentiocned leter.

The £inal comparison to he made in this commection is
that concerned with what is ecalled "Applieation™ in the table.
Under this heading have bhecn given the estimatecs of Mr. White,
Principal of the School, regarding the charscter of each
gtudent in-so-far as it might affect his school work. The
statements were made the f£irst week in May, that 1s, near the
elose of the school year. Mr. White 18 probably in & hetter
position to make such statements thah most prineipals are,since
he has a8 one of his duties, the careful observation of all the
students.

Comparing the ssctionz 1t would seem that, on the
whole, the attitude and charccter in Seoftlon I was mcet favor-
able, and that of <ection V, least favorable. As these esti-
nmates, however, do not admit of oquantitative measurements the
ronder ie referred to the trble.

It may be naid, then, summarizing the comparisons jJust
made, that, as regards the nuber of students in each section
and thelr distribution with regard to age, the differences bve-
tween the seotions were not grent enough fe he of any signifi-
cance &xoept in the ease of feotion IV, ¥rom this section, bhe-
cause of 1ts older olass of students, some AlffLerence in quality
of work might he expected. As regnrds knowlelge of Tatin, the
students in Sections I and II might have heen at & Alsadvantige.

Ar to abrences, “ection V had the greatest number.
Pinally, es regards a favorable attitude toward work, cection
I seams to have agtood first and Seoction Vv, last.
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The teachers may be considered next. Thay will be
designated by numbers, cocrresponding to those of the mections
taught. Teachers I, II and IV were practice teachers, that is,
they wers teaching for the first time in preparation for their
future work. Teachers III and V had taught German hefore,
the former for only one semester and the latter for one year;
Teacher 111 had slso had some e‘xmmeme in grade teaoching.

A8 regards preparation for the work, the teachers were prob-
ably about equal. 4All had taken more than suffioient Univ-
arsity i:ork in German for a 1life ocertificate - that is,
eighteen hours' workx - and all but Tescher I had made that
subjeot & major. In general it may he sald, upon the suibor-
ity of the genmex:l supervisor of the school, that the 4iffer-
ences bhetween individual tenchers were not great enough to be
of mach significance. |

The same amount of time was glven to the work in each
seotion. The olasses met three times & week, and sach neriod
was Lifty-Live minutes long. Counting out all vaestions and
holidays, there were ninety-nine reriocds in all, The time
spent on different nartas of the vork is more directly ocon-
cerned with the discuszim of tho met)ods unsed, whioh is the
next topile to he considerxed.

Two methods were used, so that by compsrison the ad-
vantages or disadvantaces of elther wonld be more evident.

One was the method, already menticned aa being ¢ uite extens-
ively ueed; a grammar method, 1'1: may be oalled, heocauss,althe






19

it 4i1ffers very much from the pure grammar me thod already de-
soribed, 1t gives the emphagls to grammer study. The other
method used may be called & reading method; although it alsc
differs very much from the reading method desoribed, it emphas-
izes raeading. With both these methods thers ware the s:me undér-
lying aima. The first aim was to attain the adbllity to read
and understand with comparative ease simple idiomatic German:
to understand it when 1t 13 spoken; sand to speak it with good
prommnoiation and as much fac’lity as possidble after a year's
study. The second aim was 4o securs a8 good foundation in
German grammay. It will be noticed that these aims correspond
olosely with the problems rajred at the close of the discussion
of methods, which may be repeated: How learn grammar in the
Tirat year and not give this etudy undune emphasis? How acaulre
an sasy reading kmowliedge and et not he ruperficisl? How at-
tain soms ability in the uee of the spoken language and yet

not make this the chief aim? Mow, finally, adapt the work to
the interests of high sghool studenta? Aocording to the de-
gree in whioh these alms were realized, and aoccrding t¢ the
success with which these problems were solved, the method s

mst he Judged. The two methods may now he described more
fully.

The Grammar Method.

According to the firat of the methcds to he descrived,
the Grammar method, 1t was planned to hegin the study of the

language with a study of 1ts grammar. It was further planned
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to oomplete this etudy, at least as far as 1ts essentials are
concerned, in as short a time as possihle considering the
nethod used, and then to devote the remainder of the time
to reading. Conversation to a limited extent, was to he
carried on in bdoth gramcar study and reading.

Following this plan, then, the work hegan with the
atwdy of Spanhoofd's Grammar, Jehrbuch der deutschen Bprache.

In contrast t¢ the abstract study of the puwre grammar method,
and following the plan of the text used an attempt was made
to make the atudyignductive and conorete &s possible, consider-
. ing the very limited vocabulary of the studenta. The book
somuenced with a very simple and casy vooéhulary. most of the
words in the bveginning leszons being very muioh like their
English equivalents; for exwaplie, the first sentence, "Der
Sommey 18t warm." Raoh lesson conslats of several parts:
(1) a development seoction whioh 18 preparatory to the
grammer conoerned in the lesson;
[2) a reading seation, the material of whioh i small
in awount, being as the ~uthor says, of "minor im-
portance"” at this stage of the work;
(3) & gramar section, whioh, according to the author,
i1s the "foundation" of the lesson;
(4) a vooabulary including the new words used; mna
(6] £inally, » section devoted to exeroises hamed upon
the grammer concserned in the lesaon. Theas exer-
oises oonsiat of oonjugrtions, declensions and the like, and

translationg of German into Fnglish and Fnglish into German.
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Altho the plan of the book was olosely followed, the teachers
414 not confine themselves entirely to 1t. For instance,
espenially after the first few weekr, thev 414 not find it
necessary to read over all the material in every development
seation, Mt often devised ways of thelr own to Qevelop the
same fants, Then a8 to the exercises, not all the Fnglizh
into Jerman was transiated; for the Tirst two months this
work was omitted entirely, then the ¢lass went bhack and de-
voted several weers to 1t. In this way an effort was made
to limit the wese of English as much &8 possible. The topics
were taken up in the corder in which they eccour i1+ "“pnhoofd -
an order not wwmsual in gramar. The lessone ag divided in
the text could not all be taken as lesson units; in many onses
they ware too long and had to ve subdivided intc ¥wo or three
lerson wnite. Of the thirty-five leszsons as divided in the
text, thirty-three wers coverel in cighty-{ive periods, Lifty-
five minuter eaoch'. The olass bhegan to read the fifteenth
of Hay, having fourteen pericds wntii ilny twenty-seventh, the
olose - to devote to this work. Thus about Llve-sixthe of the
time had been given to the atudy of grammar, and the remaining
time to reading.

The Reading Method.

The other method used, the Reading mathod, as 1%t may
be ocalled, is rlmost direotly opposed to the Grammar method
Just Qesoribed. According to this second method the study
of the langunge began at once with the rending of easy German
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storiens, and ended with a brief systematio study of grammar.
The disoussion of the work as conduated £alls into several
parts, corresponding to the different neriods into whioh it
was divided.
The first period of the work, occunying almost three
nonthe of time, was governed by the following principal aims:
(l)tioarn A good pronunciation;
(2) %o magquire & relatively large German vooadbulary:
(3) to develop, a8 mich &a pos+ible in so short a
time, & feeling for the German language, its
form and use.
70 accomplish these alms the work was conduoted as follows:
Simple easy German atorier were read aloud, careful attention
being given to srommnciation and expression. This reading
wag done, & sentence or two at a time, 8t firat by the teacher
and then by the students.  TFor seversl rericds at the begin-
ning of the work every part of the new iaaaon'wae read first
in clase: and the home wor* of the studenta consisted in go-
ing over fhe s#mn vork trying to hett r their first attemnts
nade in eless. The meanine of esch new word, when not evident
from the context, was told in this clase study, and the .
atudents were expected %o remgmbax it next day. Whenaver
poseihle, 1ha new word was sxplained by a synonym already
femiliar to the students. The text firet wsed, Poster's :

Geschighten und M;rohon, was not rrovided with e voocabulary

or with notes - 1t was selected partly hecanse of this fact -
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80 the students had to depend largely upon memery. Direot
translations were not often called for, being required only
when there wae doubt as to the meaning. Instead of direot
translations aquestions were asked whioh would show whether
the reader understood what he was reading. This was Jjudged
also by the expression with wvhich 1t was read. The students
knew, however, that at any time translations might be ocalled
for and they were usually ready to give them. To give prec-

t10e in understanding the spoken lsnguage, stories were often
read,in German, to the olass, and either the meanings of 4if-

ferent passages called for at intervals or the content of the
whole at the end. This iast was givén in Fnglish, necessarily.
At other times students were asked to %tell in German short
stories or parts of stories which had hecn read in classz. To
do this, of course, speclal prepsration on their part had to
be made. Grammar in this flrst pericd was entirely inoident-
al. It was introduced only when necessary ox partioularly
helpful in understending what was read, or in vesponse to
questions of students, Any grammatiocal fact whiah was thus
introduoed, however, was kept in mind and made use of from
day to day. It was hoped and expected that even with this
incidental attention, & geod manyg things concerning grammer
would be learned and in & concrete way. Toward the close of
this period a kind of oral test, not reecgnized as such by the

gtudents, was given to Tind out Just what results slong this
line had been atteined. The results of this test decided, in

part, the plans for the next period.
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In the second period of the work, begimning the first
week in January - that is, in the fourth month of the school
Year - altho the aims of the preceding period were =2t11l the
leading ones, some more definite attention wes given to gram-
mar. What hed heen incidentally lesrned thus for was gotten

into an orderly system, and the study ¢f new grammatioal

faots beoame more systematioe. It was plenned fo emphasize
one
sowe , grarmatical fact in each lesson. dmerous examples

were found in the resding material esch day to 1ilurtrate

the fact selected, and further exsmples were found by the
students as 8 vert of their outside work. Note books wers
kept in whloh all work reiating to this premuar studyr was re-
oorded. Por instance, when word-orler received special atten-
tion, diffexent 1lluztrations were found in the resading lessen
for that day, and {rom these examples &8 véali a8 from what had
been ahsorhed - one might ssy - from the continual use of the

Gexrman aentences, rules were giienj\

/ Fxamples either from reading, or in originel éentanoes’
were then written in the grammar note hooks. These hooks were
08lled for at any time when 1t was thought desirable. Thus,
althe the main sttention was still given t¢ reading, some
ptudy of srammar in & very conorete way waz acromplished.

In the third period, which began the asecond week in
April and inoluded aix weeks of time, & verr systematic study
of grarmar was teken up. Rending was 1ald aside and for the
first time & text in gramer was used - the same one used in
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the grammar seotions, Spemhoofd. The method used A1ffered
negesnarily from that used in these sections. Of the fLive
divisions in each lesson as divided by Spanhocfd, only the
grammar division was used. The brief preparatory work, oor-
responding to the development seotion in the text, was ori-
ginal with each teacher. The vooabulary used was that ae-
muired by the stulents thruout the yesr., The o;erciasa.usoa
to apply the grammatical facets of each losaon.>ware alsc takeﬁ
from reading material already familiar to the students. The
lessons were mwt taken uwy in the oxdsr of the %ext hut were
seleoted in acocordsnce with the topios studied. These topice
were faken up in somewhat the following ordér: nouns and ad-
Jectives: pronouna; propoaitiopa; sonjunotions and adverbs;
and vorba.'tnoludins 9artidiplea. modals, pascive volce, and
subjunotive meod. This dces not mean that the lessons were
diaoonneotoa,'onn dealing with noune alone, another with pre-
poil tions alone, and sc on; it denotes rather the emphasis
given at different times. It may seem odd, for instanoe,

to see nouns snd Yerbs 50 separated. In reality thay were
not, fbr thie students had a aomparantively large ﬁocabulary
to draw from, md aould use different verd forms Iin conneo-
tion with nouns. Horeover, in most cases the asentence was
the unit and not single wordes. Thus, altho word-order does
not have a definite place in the aidar ahove, 1t was con-
pldered in practieally every lesaon. On the whole, eighteen

lesson periods wera given to this work, lesaving four more
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until the olose of the year to deovote to reading. Thus in
the study of the language eocording to this method, only one-
fiféh of the time had been given to work in which the atndy
of grammar was the lerding aim.

Text-books Used.

The text-books usel in the Grammar seotions were:
I. Spanhoofd - .Tehrbuch der dentschen Sprache.”
II. Guerher - nMArchen und Frzahlungen I" (87 pages)
Thoea used in the Reading sections were:
I. Foster - »Genchiohten und Mérche:" (208 pagesn)
II. Guerher - ~iirohen und Erzahlungen I" ($2 pages)
III. Allen - nHerein" (26 pages’
1V, Spanhocfd - nlehrbuch der deuntachen Sprache.”
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The methode were Judged, as planned, according to
the comparative success with which the aims of the year’'s
work were realized and the problems, as stated in ocomnection
with these aims, were solved. Concerning the second aim, -
that relating to grammar - specific tests oould be given
which, as far as oustom is concerned, might.ba consldered
gonclusive. As regardes the other aim - that relating to
reading - 1t was not so easy to give such tests. Caratui
observation from day to day seemed the hest way to decide
as to the comparative ability of the different classes in
this respeot. However, one further test was given in con-
neaotion with this aim, a discussion of which will be given

later. The test given in grammaer will now he considered.

Grammar Test

The same grammar test was given to all olasses,both
gramnar and reading sections, at the name time. The students
had not prepared for i1t in any way. Formal tests are not a
usual thing in the University High %ohool, and the students
had not heen told that this partionlar one was to be given.
Thus ne specinsl preparation was possible. The test was
given the first week in April. It will be remembered that

it was jJust at this time that the different sections were
ahout to change their plans of work; %o shift the emphasis
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given thus far. The reading sections were to lay aside
reading and take up & text book in grammar for the fLirst

time for systematic study, and the grammar seotions were to
lay aside the study of grammar and begin reading. The test
was given at this time simply to get some definite data con-
cerning the comparative ahllity of the two divieions in
grammar - of the one which had made the study of grammar, so
far, incldental, and the other which had emphasized the study
of grammar.

The cuestions called for the use of a voeabulary which

should be familiar to any olass at this period of work, but
which was not taken expresszly from any material used in any

olass. They called for declensions of nouns with adjectives,
using both definite and indefinite articles; for principal
parts and conjugations of verbs, both strong and wesk; Tor
ocomparisons of adjectives; for a translation of a German
selection, taken from a book unfamiliar to any olass (Cellar's
Jvsanbach, "German Tessons,” page 167); and finally, for a
translation of Fnglish sentences into German. Thie last
guestion oalled for a knowledge of word-order, - normal, in-
verted, and transposed; of personal and relative yronouns;
of adjeotives used with nouns and as predicate adjaotivoa;
and of oases governed by different prepositions. The ques-
tions are given below:
I. Deocline in both numbers:
1 The Si%ele ent1a
the dear brother
2. an 0l4 woman

a little girl
a good brother
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X,
1. Conjugate in Present Indicative (active);
seln, sagen, sehen.
2. Give principal rarts (with auxiliary) of;
sein, sagen, rufen, kommen.
II7. Compare:
Jung, alt, grosz, newn
IV. Zranslate:

Ein Bund und ¢in Hahn sohlossen Freundschaft
und wanderten zusamien in dle FPremde. Fines Abends konnten
 sie kein Haus erreichen und mszten im Walde ﬁbernéchtwn.
Der Hund sah endlich eine hohle Fiche worin fur ihn eine
vortrefflioche Schlafkammer war. rller wellen wir bleiben”
sagte erzu seinem Freunde. vIch bin es zufrleden,” sagte
der Hahn raber ioh schlafe gern in der tho.“ Damit tloéar
auf einen Ast, und bald sohlief er ein.

V. Express in German:
1. Today Karl went into the woods.
2. He teook his brother with him.
3., His brother's name is Wilhelm.
4. Wilhelm, who is a 1little hoy, soon became tired.

6. They saw many heautiful flowers in the woo@s,

The translations of English inte German had never
been asked before of studentr in the reading sections: in
the grammar sections such exercises had been given in con-
negtion with the first half of Spanhoofd's grammar. The re-
sults of the test may now be oconsidered.
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In order to make & better comparison possible the
grade each student made in the test is given in connection h
with the grades he received in all subjects {including Ger-
man! satudied the first semester. In the tahle giving these,
the students will again he designated by nmumbers, correspond-

ing to those in Table I.

Table II1I,
Grades of Students in Various Subjeots-
_ Test in Germ.
Student Eng. Hist. Hath. Sclences iHan.Tr. lat. Germ. Grammar

section I. (Grammar)

1 8 8-  $-8 8 76
2 s 5 B8 96
53 & m u N 76
& u s M 5 49
B 5 W M I 60
6 E ) 68
7 M I M M 19
8 5 S 5 S 74
9 s s 5 M 60
0 M 8 M N 60
11 I s i 1 Dropped
12 E® ® 5 R 83
1 5 N 5 M 42
“  F s s u 68

=
2]

)
w
&
fer]
S






31

section II. (Reading)

Test in Germ.
ctudent Ing. Hist. Math. Soiences Man.Tr. lat. Germ. Greammar

16 M N Ko X 69
17 3 b WM~ H 87
18 M N u W 66
19 I I M Abasent
20 B ¥ K 8 M Absent
2l H S | M 4
22 X | | 0o b6
23 B e - 78
24 3 N M I 96
26 N N g pid 70
26 X M-I N M 46
27 B | B M 60
28 " M M-S 8 51

Seation III (Reading’

29 In school only part of fLiwst aemester 70
30 I M r M 44

31 I 8 I 1 62

32 )y I ot b6

33 X M X 3 656

o4 . 3 M i M 66

o6 b | N M N 66

36 o S B B d 68

37 P F M # 7

38 S 4 M I A bsent
39 N F | I Teft school
40 I M N N ik ]
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student Fng. Hist. HNath. “cicnces Nan.Tr. Iat. Germ.ms(‘gr:&nw
41 = b B 96
4> N I X N 64
43 N I | H 7%
44 I A o 3 Absent

seotion IV (Grammar’
486 I : H 63
46 T F H R 43
47 H F F 68
48 N u R X 5 80
49 K M H N b 76
50 N 5 5 3 82
61 I M 5 N 61
B2 M X it 3 68
53 = s s H 66
54 I 7 N M 24
seotion V (Reading’

66 N N S 67
66 I 7 “ 26
87 H i g Dropped
I 5 I | 80 L
5 M B S 860
60 M M F M Dropred
61 1 N-I i Absent
62 N N 2 X e
A LU LR B
2 S SO
67 N M H by Dropped
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The grades donofed by letters were given more or less
in accordance with the systenm used in the University. M mesns
average, or medium; S means & grade ahove medium; E means ex-
cellent; I means inferior; and F mesns faillure.

It 1s supposed that about one-half the students in a
olass would receive a grade of I, one-fourth § and E, and one-
fourth I and F. Only very excellent students are supposed to
be given E, and those who faill, . However, it is not required
that every olass be graded in this way. For instsnce a class
may be oomposed of only average students, in comparison with
wvhat the standard shounld be, and may be graded so. Frobably
this explanatiocn 18 sufficlent for these grades.

As for the grades made in the test 1t was thought best
to use a nmerical eystem. The following plan was adopted in
order to make the grading of each student as accurate as pos-
8ible. All the firet vear German teschers deoided Juat what
rercentage would be sllowed for each question. Then the books
were Qdivided into groups, which were corrected in turn by each
teacher. The grades as recorded by each were then comrnored,.
The differences in grades given were very slight. In cases
of difference the average grade was taken. The graides in gene-
ral are not high. It st be remembhered, however, that the
tent was a oomplete surprise to hoth %teachers and students, the
more 80 since such tests are very unusual in the school. More-
over, the grading was probably much more severe than is usual
with most ﬁaohora. Had 1t not been for these Kaots the grades
might have heen considerably higher.
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A ocomparison of the different seotions is wather
diffioult to make from the table Jjuat given hecause of itz
length. To make the comparison easiexr the following table
is given. It will show the distribution of grades in each
seotion - that 18, of grades male the first semester - and
the average grade of_aaoh secticon o8 made in the test. Thus
it 18 & summary of the precelding table.

Table IV,

Distribution of Grodes made during Firet Gemester

in Variocus Subjiects.

" Av.Test Grade

Bumber in each Fercentage in 1in German
Segtion Faoh Segtlon Grammear
fsection ® S ¥ I P E&S H I&F %
()T 8 28 2 4 O 60, 35 65 62
(RYII 4 9 3 8 1 g B0 18 64
' (£ . e 53
(RYIXI 3 & 30 18 B By 60T BB 68
(@)IV 1 7 23 4 B 20 875 =22% 61
22 2 2§
(RYYV 2 12 2 9 4 265 492, 2475 66

# (G) indicates Grammar Seotion; (R) Reading Section.

In the above trble it is seen that, as regards general
soholarship, dencted by semester grades, the sections stand in
the following order: Seotion I decidedly first, Section II
pegond, Seetion V third, S ~tion IV fourth, and Section III
decidedly lowest. As regards the average grades made in the
grammay test, howsver, the seotions atand thus: Seetion III
highest, Seetion IT seccnd, Seetion I third, Seotlen IV fourth,
and Section V last. |
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An explanation should he made oconcerning the last
ssction, Section V. DBesides the faot mentioned above that

in this section theré were more absences than 1n any other
there is another reason which partly ascounts for the seoction's
low standing in grammar. The teachsr who taught thie class
the firat semester altho very capable, &id not conduot the
work quite in aocordance with the plan for the reading seotions.
Eaoh day's leeson was not planned ag carefully as it was in
the ethor two reading sections. The class read more German
during this semester than any cother class and read well, but
the grammar work was somewhgqt superficial. It is rrobable

that no reosord was kept, mental or otherwise, of -gramatioal
Lacts aonsidered Incldentally in cleases, and a8 a conseouence
the work from day o day was not comwodad.

Howaver, even tho this seation with ite low grade is
inoluded with the two other reading sections (IX and III) and
the average grade taken of sll ithe students in thaese assctions,
the result 18 favorsble when compnred with the average grade
of those In the grammar seétions.. The average of the Tormer
group iz 63 % and of the latter 62 ®. Thias difference of one
pey oent is, of course, not striking. When we consider, how-
aver, that 3ecticn III, a realding section, ranks eix per cent
higher than one grammay Bection, (I}, and seven per cent
higher than the other grammar section (IV); when we remember
that this reading sectlion stocd far helow hoth tre grammar
seotions in genercl scholarship (Gee Table IV), the differ-
onoes are significant. The same thing 18 true when the other

reading section (I1) 1s compared with eitl.. 1. seetion.
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From this partiocular test, then, it may be conoluded
that the reading seotions, tho they had net up to that time
emphasized the study of grammar, ranked considerably _higher
in their knowledge of grammar than the grammar seotions,
whioh had emphasized grammar study thus far. Thelr compar-
ative sbility 4in reading will be consldered in the next
seotion.

Reading Test

A test in reading was given to a&ll classes in irst-

year German on May twentieth. It 18 very probable that in

i;hia teat, as in the former, the grammar segtlons had a =light
advantage. They had becn reading aloud sonneoted stories in
German during evexy olass period for a month and a half, while

the reading sections hmd been giving the same amount of time to
412 atudy of grammar and had not, duwring this {ime, done any

oennscted realing. It was necessary, however, to give the
téet at this time, if it were to be given at ail, because of
the short time until the olose of acheool, Nay tweniy-seventh.
This test wae a/lzo a complete surprise to hoth teachers
and students. The fLive ssotions were divided into three
groups, whioh were Judged in fturn. “toxler ware selected
with which the students had been amiliar dbut whioch they
had not read recently. Tharé was one exceptlion to this;
seotion I yead ‘the atery whien had Lean their mreceding
lessen. The reading of eirch individunl gtudent was graded
on the dasis of promwnciation and expression. Frofessor
Almstedt was the Judge, and the results, as g.ven later,
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are based entirely upon the report which he gave. This much
should be said: Professor Almstedt never lets one wrong pro-
mineiation pass unnoticed. It is probable that & student who
recelved from him an average srade in prommoiation weulad,
ascording to the ususl standard in high eohools, ranks as a
very good atudent in this respoot.

"he reemlts of the test are given in the tahle helow
accerding to individual students in emch section. The grades
given should not be confused with the systom wsed im the Uni-
versity, and, with some modificationm, in the Righ ‘chool, as
has heen explained. lTetiers were used aimply as & ratter of
sonveniense; numbers or words might have been used instead.
i1 indloates & medium grade, 5 sucerior, and S- ox M+, grades
between. [ indlicates a grade helow averape, and I+ or - ,
grades hetween. Grades such as -/I+ indicate doubt on the
part of the Judge; they are on the horder-line, one might
say, between ¥ and 1. P 1ndloates fallure.

Table V.
Individual Grades Mede in Reading Test.

section I  seotion I  Seotion IZI  “eetion IV Seoticn V

#1m 163 29, K- 45. - b5. M-
e:8 17.M4-/1 30. I 46. M- 66, I
3.3-/1 16.4- %1. M 47. M- 57. Dropped
4.5~ 19.Dropped 322, M 48. U BS. H +
6.1 20.Drepyed 33, ¢- 49, M-/ 59. M
6. 4- 81.5- 34. H-[1 « 50. M 60. Dropped
7vP 8201 35- I 51- :*: 61- H"
8.: + 23.4 36. I 68. ¥-/1 62. Absent
91 24.% « 37. Absent 3. =/T 63. 7
10 1 + 26 . 8- 38. Absent 64. - 64. M-/1 4
11.Dropped 26.1 39. Dropped 66. { +
12. M- oY .4-/1 40. M- 66. I-
5 Mef T 28.M + 41 X 67. Absent
14.4- 42. M «
15.M 2§. H-/T +

# Rumbers designate students as in preceding tables.






Only & few comments on individual student= seem neces-
pary. Student Rumber £, the only 5 student in bhoth grammar
pectionn, had these alvantages over the other atudents in

hene sections: Lirst, he = of German parentage; tho he

418 not speak the language to any extent when he began the
vear's work, vet he had offen neard it spoken in nhis home:ad
secondl, he had heen in & reading sention for the Lirat three
monthe of the year, quring whioh time the 0lass read the first
book - one hundred and two vages. Student Rumber 24 in Secticn
1T, who reoeived a grade of 5 +, 1s alre of German parentage,
and thus »rohably had an advantage over her class mates. DBe-
siden thase two students there were several othars whose names,
at least, were Germun. Since, however, they seemed t¢ possess
no advantages over the rest of the students further comment is
unnecessary. The foilowing table will show the &dlstridutioen
of the grades just given according to seotiona,

Table VI.
@rades ieceived in Reading Test.

Humbex of Stuwdents in Xach Section.

Seoticns S+ S 8- N+ M q- NM-/I+ N-/T T +I I- P
(R) IIX 1 1 1 3 R ] 2 1

(R) IX 4 1 1 1 3 2 R

(R) V £ 1 2 b 1 11
(G) IV 1 3 4 2

() I : 3 1 e 4 1l 1 I 2 1

#(R) 1indioates Reading Section, anmd (@), Grammar “eotion.
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Comparisens from the above tahle are not easy te make:
the pluses and winuges and tre doubhtfnl casesm are a little con-
fusing. TFor purposes of comparison different groupings might
be wade. For insbance a grounine might he made with all the
M's, above and helow, in one diviasion, the £'s in ancther, the
I'g in another, and the F'a in another. Were it not for the
doubtful eases this wight be the vest arrangement. As the re-
cords stend, however, the hest and simplest Frouping is piobab-
1y the ane given halow.

Table VII.
Grades Arranged in Rroups.

Total
nunber of
Upper Group ediwm Group Jower Group Students

Gredes Tnoluded S+,S,S-, M+ M Me,Iv,1,1-,P
Fumber and par- No. % of No., % of Re. % of

centage of stu- Total Total Total

dents in seo-

ticns:
#(R) 11X 3 285 3 8355 % 63 13
(R) II 3 21 2 oL v 63, 11
(R} V 2 223 1 17 6 66 % 9
(@) IV 1 10 3 a0 6 60 10

q y b

(@) I 2 14, £ % 10 7L,y 14
Bumner snd per-

centage of atu-

dente in combined

segtions:

Reading $ =

IIT,10.7. 243; 8 1835 20 60 > 33
Grammsr 3 121 85  20% 16 66 = 24
Iv, I

# (R) indioates Reading section; (3), Gremmar Section.
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Thus the grades are divided into three groups, N natural-
ly being the medimm group, all ahove thet grade, the upner
group, and all below it, the lower. Ain 1deal plan, if pose-

8ible, would bhe to divide the students, for purposes of ~om-
parison, into ftwp groups only, those ahove and these bhelow
the nidline of average nbility. Although 1t was not poasible

to 4o this with the sraldes used, the plan alopted apvrreaches
it olosely, sinoo.the "M grades form & comparatively small
mediam group of division. The number of stuldents in each
group are given, first according to individual olasses, or
sectione, and then in the reading sections cembined, and in
the gramnar sections combined. A comparisen of the indivi-
dual seations shows that ther stand in this order: l.seoticn
III, 2.8e0tion II, 2. Seotion V. {These are the thrae Read-
ing mections. 4. Section IV, and 5. Seetion I, It nay be
notioed that “eetions III, II and IV stand in the same ordex
as in the grammar test, but that “eotions I and V have Just
ohanged places - Seotdion I from third in gramar test fo

: in resding test. For the vresent purpose, however,
a ocomparison of the individual sections 1is not s¢ important
ap that of the combined seotions, the reading secticnr ITI,
II and V being one combinution and the grammar zections I and
IV, the other.

The groupmwhioh are of concern in & comparisen of these

gombined zeotions are, of sowrse, the upper and the lower.
melium group simply shows the number of ~fndente in the two
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oombinations who'are. supposedly, on & par; thus the 20 5/6 &
of the gramar section ztudents and the 16 5/33% of the read-
ing seotion stullents who are on a Dar may be exsluded from

the oomparison. Considering, then, both the uprer and the
lower groupe it 18 saen that the combined reading seations

are deoidedly superior. The neraentage of their students in
the upper group is 24 8/33, while that of the grammar sections
is only 12 1/2; this mesne that there are practioally two
students of the former tc one of the latter in this group.
Horaover, thre rercentace of students from the reading sections
in the lower group is 6C 20/33, while that from the grammsr
sections is 66 2/7 - a difference of a little more than six
per cent in favor of the formex.

It 18 evident, then, that the reading sections, hoth
singly and ocombined, are decidedly in advanse of the grammar
pections. If the teat had heen given a few daye later, after
the reading sedtions had had one cr two periceds of time for
oral reading of commected materinl) after thelr month and &
half of grammar study, the differ. ncarn might, end probably
would, have been still greater. As it is, when we gompare
the pections a3 they rank in this test with their rank in
general schelarship tho difference 1s striking.
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CHAPTER I¥.
CONCLUSICHK.

G- S R W e W e e

The two methods have heen oempared as 1o the results
obtained by each in the study of gremiar and in reading. It
has becn seen that the reading sectlions whieh gave the study
of gramnar much lese emphasls than the grammar sections - and
probably much less emphasis than is usually given this study
in the first year's work - stood better in a grammsar test
gilven before they had even begun on the final period of thelr
work, the period devoted to grammer study. It has also heen
seen thut thece same sections stood Qecidedly hetter than the
gramaar sections in & reading test glven toward the olose of
the ear, after the guar 2w seeticar had spent & month and a
half in reading. XNoraover, the amount of reading material
coverad In the reading sectlons was very much more than that
oovered hy the grammar seotions. The formar read two hooks
end part of & third {two hundred and thirty pages in &ll) and
the latter not couite one book (eighty-one rages). This does
not, of conrse, inelude the grammar text.

T Barlier in this paper it was said that the methods were
%0 be Judged according to the comparative suscess with whigh
the ainme wars realized anl the vroblems comnected with these
a§ms were solved. It may he concluded then, that, as far as
the asine ragarding grammar, pronunciation and resding mre con-
oerned, the reading method, as used, has proved decidedly the
ﬁettor. Moreover, frow what has heen said it is evident that

the reading method has been more sucaessful in solving at
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least two of the problems raised: How learn grammar and yet
not give this study undue emphasis? How acquire an easy
reading knowledge and yet not be superficial? The aim con-
cerned with speaking the language, and the problem connccoted
with the interests of the high school students, yet remain
to be disoussed.

Ro specific test was given conoerning the ability of
the students in speaking German; this could best be Judped
by ebmervation from day to day. dJudging from this, then,
it may be sald unhesitatingly that in thils respeat the
reading sections also ranked first. It would he aulte
natural that they should, conzidering that for almest seven
months they read German stories constantly, very ofteq«qussi
tions unon this reading in German, and often told either
whole stories or rarts of them in Germsn. Their ability to
understand the language when spoken or read aloud to them
was decldedly better than in the grammar sections. At dif-
ferent times this experiment was tried: Tary Gorman stories
were read aloud to the different classes anil the students
were asked to tell the content in English. In every case
the reading seotione were betier able to do this. Thie
Judgment is based upon obsmervatiocns made by the writer,

‘ Ve ocome, finally, to the problem of interest. Here,
also, 1t way be said auite unhesitatingly, that the reading
method seemed hetter adapted to the interests of the stu-
dents than 4id the grammar method. This statement 1s hased,
not only upon careful observation of all classes, but upon
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the opinions expressed hy the different supervisors and teacher.
and, more enmrecially, by earnest students. During the first se-
nmester of the work especially the difference hetween the two
sections - that 1s, bhetween reading and grammar seotions - in
this respent was very evident to those who went from one class
inte another for the purpose of ohmervation. The rTeading
sections were doing work of & more concrete character and'it
was natural that thelr interest should bhe greater. Moreover,
it was natural that they should he more interested in the
syetematie study of grammar taken up after ther had not only
acoulred a large German vogabulayry but had alse learned, in-
oldentally, many thinge concerning fthe formal side of the
language, than the grammar sections were at the beginning
of the year, when the language was new to¢ them.

It may be concludeld, then, from the study and com-
parison of these two methods, that the reading methcd in
that it has more nearly realized the aime of the firat year's
work in German and more cunccessiuily =olved the problems con-
nected with this work, is the better adapted for high school

use.
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