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IRTRODUCTION .

The purpcse of this paper 18 to report some ¢xperi-
mental work done in the University High Sohool, on the
methods nsed and the results obtalned in the first rear's
work in German. OSince the methods used in this work are
related, more or less, to others which have been in general
use in the teaching of modern languages, & brief description
of some of these methods will precede the repart.

The work was done under the imredlate supervision of
Professor 7. 7. leriam, who, by his help and encouragement,
made condiitions as fLavorable as poasible fur the exveriment.
Professor Almstedt and Doctdr 3ek, of the German department
of the University, also gave muah nely in the general plann-

ing of the work and in the selection of text hocks,



CHAPTIR I.

NETHODS USED IN TRACHIAG MODERH LANGUAGES.
Exposition.
Probably one of the first of the methods to be used

in teaching & modern language wes the Grammar Method, whiech
i simply an adaptation, or an imitation, of the method so

long used in teaching Gresk and latin. According to this
method attention 18 given from the first to the formal side

of the language; pearadipgms sand rules and exueptions\aré memo-
rized apart from any connested reading or conversation in the
foreign tongue. When this abstract study of grammar has been
completed, the pupile are allwed to read, but even then the
reading 18 made a basié‘fbr further drill in grammar. Com-
position ia aleo used meinly for grammatioal purpbsogfv Care-
ful analyses and translation are required and, as a abhsgquence.
the amcunt of reading done irm very small. The foreign 1Sﬁguage
is not spoken and pronnhoiation is not considered 1mpu?ﬁgnt.1

The Natural HMethod 1s s result of » veagtion from

tiie abatrqct grammar study ascccrding to the Grammer Method.

Its aim, evidently, is to teach the new language in a way
similar to that by whi#h the mother tongue is acquired, @he
wethod 1s oral in oheracter, at least until conziderable fami-
liarity with the idiomatic spoken language is attained. In
1ts extreme form it conmsists of conversations between tescher

and pupil in the foreign language - the use of the mother
tongue 18 not pexrmitted. At a comparatively late peried

1. Committee of Tweive - Report. 7.14.




reading 18 hegun, and, at a s8till later re ricd, the study
of grammar. The naterial for composition is taken from
the oxral work of the olass.
inother oral method used in modern language teaching
12 the Psychological Method. This method is often ealled the

Gouin method also, from the man who coriginated it, and =ome-

ral notice. The first name mentioned, Pasvchologioenl, implies

at least this muoh of 1its general character, that 1t 1= an
attempt to adapt the teaching of the langusge to the common-
ly accepted methods of mental development. The hasic prin-
¢iple of the method ia that of association of ideas. Fach
lesson is presented orally and consists of a group of short
idiomatic sentences slosely connected in thought. “ometimes
ohjeats are used to illustrate. The students are expected
to form a8 diatinot mental imare of each thing or 1dea pre-
sented. Prom da: to day these groups are connected until
finally a more or less complete speaking voasbulary 1s sup-
posed to be mastered. Thruout the course mo=t of the talking
is done by the teacher, altho the pupils are continually asked
to repeat what has been said or o answer cuesficns. Thus it
would seem that pronunciaticn was not considered very impor-
tant.l |

éfaeading is poatponed until moet of an ordinary vocabu-

lary has been acquired, dbut instruction in grammar is begun

1. Report of Committee of Twelve - pp.21-2.




early in combination with the other work. Composition is
based upon work done orally in class.

The next method to be considered is variously known as
the "New" method, the "Reform"” method, and the ?Phonetiq" method.
For the sake of oonvenience 1% willl be called here by the last
name, Thonetie. As it 1s variously known, so is 1% variously
desorihed, but there are =ome 1deas, the maln ones com erning
the method, common 1n all desoriptions. The method 1s the re-

sult of a reform movement, started in Germany in 1881 by Pro-
fesnor Vietor of Marburg: against contemporary methods of

teaching modern languages.

According to Direktor Walter (of the Musterschule,
Frankfurt-on lain! some of the main ideas for which vietor and
his followera stand are: Fmphasis upon the living spoken langusage
rather than the dead letter: the teaching of grammar inductively
in 1ts true nature as an ahstraction of the language and there-
fore subordinate to it; the use of the phonetlc solence in
teaching pronunciatian.l The mnjor emphasis, then, is given
to the =poken language, and the prineipal aim, evidently, is
to acquire a practioal use of 1t. The ingtruction bhepins with
a training of the ear and the vooal organs, and drill in the
various sounds. JIater texts are used, usually in phonetio tran-
soription at first. A systematic study of grammar is not tiken

up until a late period, though this phase of the language 1=

1. "Reform des neusprachlichen Unterrecnts auf Sohule u. Uni-

vaersitat”
Taken from & auotation in Bagster-Collins, pp.3 & 4, from

Walter, Die




studied inductively earlier. Translatlon comes liast.

The fifth and last of the methods to be consldered le
the Reading Method; the title of whieh s0 far explains itself
that further descriniion 18 hardly necessary. The controlling
aim of this method 12 to learn %o read the foreign languapge

quickly and easlly. The reading of conneoted texts is begun
at cnee, and much sight translation is used. Grammar and com-

position are considered merely aas helps to reading and are

treated/fiﬂfggb)»
According to the Comnittee of Twelve, pronunciation

in the Reading Method recelves 1lttle attention, and there
ia 1little or no oral or written use of the language.

These, then, are s&mé of the methoeds used in teaching
o modern language. KNo doubt therxe are many others, most of
them, however, mclifications or comhinations of those mentioned.
One in particular - & modification of the rure grammar method -
by which an attempt is made %o teach grammar in a more induct-
ive way, ia very largely used. Since this methed is one of
the two used in our experiment, a fuller description of 1t will
be postponed until lator. The remeinder of thia portion of the
paper will be dsvoted %o a criticism of the methods already de-

sorihed.

CRITICI=H.
In oritieizing anv method, its aim must be kept in

view. A method may be very good for one rurnose and vet quite
inadequate for another. 4 methol adapted for high sdhool



sshool students smst take into consideration not only the
maturity of the students hut also the two general olasses

into which they are divided, in onr country at least - the
larger olass, perhaps nine-tenths, who will never go beyond
the high sohool if they complete that, and the other class,
who will continue work in collepe or university. Irohably

all would agree that for the larger olass the emphasis should
be upon the soncrete or practieal phases of the work. There,
besause of greater interest, will make & more lasting impres-
sion and bhecome & more vermanent possession. TFor the students
who will continue thelr work in higher inatitutions a knowledge
of the more formal technicsl side 18 of wore value than tc the
former olass. “ince the average high schcol elaas, however,
inoludes both kinds of students the needs of hoth must be kert
in view. Besring this in mind, the methods may be oriticized.

Por the fGremmar Methoed certain advantapges have heen

oleimed. It was thought to be of great value on acgount of
the mental training involved in the &rill. This dcotrine of
formal disocivliine, however, is no longer generally accevted;
formal training in any one study is no longer made a pedagoeg-
108l aim. The method may, perhaps, give trainine of some
value in purely philologieal work, but 1t has so many dis-
advantages that this one posaidble advantage is almost lost
sight of. Aside from the fact that pure grammar study, es-
recially with an extremely limited vooabulary, is not llkely
to inspire interest on the part of high sohool students, the
method is based unon a false 1dea of the nature and funotion



'| grammar. That grammar is really & series of olasaifi-
caiions and deduotions made by scholars conocerning the living
anguage, and not a rumber of abstract rules in accordance
«1th which the language is construoted; that it is thus only
8 means hy whioh we may be gulded In a systematle study of the
resl thing - the language - and is not an end in itself - these
fa0t8 dc not seer to he recognized in the method. In this re-
spect 1t may be compared with the old metheds of fenching the
solences, by which the renl things considercd came in as an
after-thought, if at all; the main attention was given %o

studying elazsifications and renerslizations about them. For-
tunately along with the ohanges in seclence tesohing has come
a change in modern language Yeaching. The grammar method in
1ts originel form im rarelr found. But 1% is probable that
too much emphasis is st1ll given to grammar as an end .

In contrast to the grammar method the Natural,fsycho-
logieal, and “honetio methods are All good in that they are a
resotion from the formal, lifeless study of the language. They
treat the language as 1iving, ond are thus much more likely to
inepire interest. In the hands of oapable specially trained
teschers who eould spesk the language fluently each of these
nethods, no dcudbt wonld prove puocessul, ervecially in giving
a praotiesl cormand of the language.

But there are several Treamons why they 4o not secm
ad.pted for use in our high schcols. In genersl, the teaochers
are not prepared, elther naturally or dy education to use them.



If the teachers were so prepared there would still be cother

ohjeations. Zach of these methods emphasizes too much 1ts
one princinal ailm to the neglect of others, and in all this

aim seems to bhe practical rother than cultursl. In Germany

it may be, and probably is, most desirable that the student

of modern language - of French, for instance - emphasize the
ability to speak the language, but with us, living on another
continent, there may be other aims more desirable. As Bagater -
Coiling says, the majority of our students willil never have oo-
easion to spenk the langunage but ther ean always have plersure
in reading 1t.1 It i not meant to imply by this that %he
oral use of the language shoull he neglected, but that speak-
ing the language should not bhe for us, the leading aim, as 1t
geenms to he in the methods under dlscussion. Aagordinge to
thene methods reading is delaveld until too late a period when
we gonsider the students who stop after one or two years of
high school work, or at least at the end of the high sehoo’
course. It may he added, that the Natural method, just be-
cause 1t 15 natural, 1s not necessarily ideal. It must be
remembered that the child takes vears 1o accuire even an im-
perfect ¥mowledge of the language he is using and hearing con-
stantly. Whet then of the new language which, at moat, the
student ean use and hear only & small part of the time? That
he c¢an leayrn it as he has his own 18, as Sachs says in an ar-
ticle on modern 1angungea.2 " & flagrant imposaibilify”. As
for the Psychologieal method, in the form ontlined, ite faillure

1 Bagster- Collins Teﬂchi » of German, p.~2
2. sacha, Jehwss -"Hodern I, ~§5951n secondary Schools,
/6%

r.&uoatioml Revilew E ?§ "




to emphasize prounnciaticn.sutfiuiently is & defeot even from
a paychelogical point of view. Its underlying aim, however,
should be kept in mind in all good methods.

The Resding method, as desaribed, is also %oo one-
sided in 1ts aim. It is probsbly successful 1in giving its
students the ability to rezd muickly and easily, but perhaps
superfinirlly also. It is doubtful 1L there ecounld he rerl
literary appreciation with a& knowledge of the language such
as wonld be thus obtained. Then, by merely reading and trans-
lating with 1ittle attention given to pronunclation, snd by
never getting into any orderly system frots oénoerning the
language which are learned incidentally, & student is not pre-
pared in the bast manner for more advanced work he may wish to
take in ocollege.

It may be coneluded, then, that altho eaoh ¢f these
methods has its pood points - and some of them are exoellent
when judged from the point of view of thelr paxtioular aims -
no one of them alone seems satisfactory when Judged from the
point of view of the needs of the ordinary high school olass-
e8 of our gountry. The Grammar method, in its original form
is too formal, too abstract and mechanioal to he at all suit-
ed to the interests of high school students anywhere, and
this alone is enough to make 1t unsatisfactory. The Batural,
Payohologioal, and Phonetio methods, are unsatisfaotory as

regards amovnt of time laft for rending, and the Reading
method, beaides the dsnger of suverficial work, does not
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suffiociently prepsre ite students for more advanced work in
the langnuage. The probdlem arises, then, as 1o how these dig-
advantages might be overcome hy 1mprcvamontv1n method. How
shall the language be taught in the first vear sc as to inaure
a nowledge of the grammar, at least in its essentials, and
vet not give this study nhdue emphapis; how attsin as much
ability as posaible &uring this year in the use of the spoken
langunge, and yet not make thie the ohief aim; how acauwire an
easy reading xmowledge of the langusge, and yet not he super-
- flelal; and {inalily, how to adapt the yesr'e work to the in-
terests of the high schecl students - these were the cuesticns

kept in mind in the following experiment.
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CHAPTFR IT.

Ihe Experiment.

Before describing the methods used in the experiment,
some information should be given regarding the conditions and
the material with which we worked. These facts will concern
the students, the teachers, and the amount of time spent.

The students were divided into five glasses as nearly
uniform in size as possible. Ho attempt was rade to apporiion
them as to age, ability, preparation and the like - they were
pimply allowed to enter the classes moat convenlent for their
sochedules. Moreover, oare was triken that changes from one
seotion to another should not be made, unless 1t might be
from one section into ancther in which the asame method was
being used, and even these changes werxe limited. The only
change, then, except the few which will be mentlcned 1n épeci-
fie cases, was that caused hy students dropping the vorx en-
tirely; each olaas was sowewhat diminishe’ in this way at
the opening of the second semester. It is prohahle, how-
ever, that this change 413 nct affect the work to any greater
extent in one claes than in ancther. As for the facts which
gconcern the sections and the students individually - faots
which ahould have, it would seem, =some hearing on the work
done - these will be given as drlefly as poszibhle in the fol-
lowing tible. It may be sald here, however, that, of the Live
sections in Pirst yesr German, three were what will he enlled
Reading seetlons - “eoticns II,III and V below - and two,

Grammar seotions - I and IV bhelow.
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Table 1
Data Concerning the “tudents.

Students by Yerrs of Rimes
Hpmber Age Tatin Ahaent Apnlioation
Section I
17 0 e Good
2 oo 2 G Very good
3 16 0 6 Good
4 &r & e Good
5 21 1 3 Paly
4] 16 O 3 Very good
7 12 0 0 Veak
8 16 0 0 Very good
9 17 0 e Very good
10 14 0 ¢ » Very good
13 17 0 1 Very poor, Dropped)
12 7 0 1 Very go:d
13 14 0 4 Ungortain
14 16 0 0 Good
b 14 0 0 Good
gection II
16 14 0 : | Palr
17 18 3 7 Indifferent
18 16 1 0’ Rather ~low
19 12 12 Palr
20 20 w0 4] Very good
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Students hy Years of Times '
Fumber Age Iatin  Absent Applisstion
21 18 3 1 Frivolous and
gareless.
A 16 0 0 Seriour-earnest
23 14 0 0 Excellent
24 16 0 1 Excellent
26 1) 0 0 Very gocd
26 18 0 1 Tistless and in-
' attentive.
27 i8 2 o serions hut poorly
propared.
28 156 L s | Good but has out-
side work.
Section IXI. ’
29 15 0 -——- Indolent -oareless
30 18 1 1 Very poor
31 16 e 2 Poor
a2 ” 0 2 Uncertain-Backward
35 15 0 2 Vary earnest worker
24 17 0 0 ferions hut s=low
38 20 4 2 Good steady worker
36 &0 b 2 Very good
a7 17 0 0 Falr-roather osreless
38 17 2 | ] Poor-very frivolous
39 18 0 7 Very poor (left school)
40 16 2 4 Good
41 18 3 0 nxeellent
{34 8 & 4 Uncertain-c-reles:
43 16 2 2 Good
44 186 0 0 Very ~ocod.
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Seotion IV
Students by Yeryrs of Times
Rumber Age Jatin Ahsent Aprlication

45 22 C 0 rarnest-has outside
work

46 19 2 0 Barnest hut wesk

47 20 2 Very earnest but
handioapped

48 18 0 2 Exaollent

49 o4 2 0 Falr

BO 21 0 8 Good

81 20 1 0 Good

62 20 3 9 Good

63 18 0 3 VYery good

54 18 2 4 Unoertain

Section V.

85 3.7 3 1 Fxoellent

66 18 1l -4 Careless and uncertein

57 18 0 3 Very good (Left school)

58 15 £ 2 Bright bpt lacks in-
dustry

b9 2l 1 3 Superficial

60 18 0 8 Vexy pocr (Teft school)

61 16 0 Q Tries-very timid

62 16 0 e Frivolous

63 20 0 0 Paly

64 19 3 0 Serious

66 14 0 0 Good But lacks in-
dustry

66 19 2 6 Careless-lacks pre-
paration

67 17 0 11 Vexry poor {left schoo



. .

From the above table it will be seen that the olasses
were not very different in size, the first having fifteen
students; the second, thirteen; the third, sixteen; the fourth,
ten (thie fourth cldass was larger at the beginning, but several
students Adropped out); and the f£ifth, thirteen.

As regards age the students in all olasses combined
ranged from twelve to twenty-four vears with an average of
seaventeen and one-half. To show how the different seotions
comparald with regard to distribution of ages the following
table 18 given: '

Table II.
Diatribution of Students with Repard %o Age.
Age Cases in Eaoh seetion
I 11 III v v ALl
12 » 4 1 0 0 0 2
13 0 0 G 0 0 0
14 3 & 0 0 1 6
15 1 2 £ 0 1 &
16 a e 1 ¢ 1 7
17 4 0 4 0 2 10
18 0 b 7 k] 4 19
10 0 0 0 1 £ 3
20 0 1 2 3 1 7
21 1 0 v 1 1 3
ek 1 0 0 1 0 e
bl 1 0 0 0 0 1
24 0 0 0 1 T W

Average 16.7 16.3 1l

-3
2}
D
<
-
-3
~3
3
~3
™
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Upon comparison of the different sections it 1s found
that in each section excvept “ection IV the malority of the
students were hetween sixteen and eighteen vears of ape. Seotion
I7 had a slightly lower aversge than any other of these sections,
and Seetlon V, a slightly higher. The students in Section IV
wers decldedly older than in the other olasses, L he average of
the olass he 'ng twenty, with no student under eighteen. 1% 4
age 18 an important Laotor in learning a language, as in general-
1y helleved, 1t moy be 5ald that, as far as this one factor is
conoerned, the four sections first mentioned were uron an equal
footing. From Section IV some differense might he expected.

Referring again to Table I the sectlions may next he
compared with regard to the number of students in each who had
studled ancther foreign langusge, Tatin. Sections I1I,IV and
V were about eaual in this respect, about at least half of the
rtudenfs in each having had some work in that language, in
mest oasen, two years. In Sectlon II, only five studenfs had
studied Tatin, and in Seciicon I, only three. It would aprear,
then, that Sections IIT, IV and V had a slight advantage over
the other two sections in this respect. It will be seen, how-
ever, in a later table of results, that this advantage was not
evident, at least in the majority of osases.

The absences, as glven in the %able are for the first
pemeeter. As regardsthe number in the different sections, the
differences do not secnm great enough to be of eipgnificance .=-

gept in the case of Section V., In this seetion the nmumber of
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ahsences was deoidedly greater than in any other seetion. The
faot may be of significance and will be mentioned later.

The final comparison to be made in this conmnection is
that concerned with what is ealled "Appliecation” in the table.
Under this heading have bhecn given the estimatas of Mr. White,
Principal of the “chool, repgarding the charscter of each
gtudent in-so-far as it might affect his aschool work. The
ptatements were made the first week in May, that 1s, near the
glose of the school year. Mr. White i8 probably in a hetter
position to make such statements thah most prineipals are,since
he has a8 one of his duties, the careful observation of all the
students.

Comparing the asectionz 1t would seem that, on the
whole, the attitude and charscter in tSection I was most fuvor-
able, and that of <ection V, least Pavorable. As these estl-
mates, however, ¢ not admit of quantitative measrements the
ronder ie referred to the trble.

It may be naid, then, summarizing the compearisons Just
made, that, ap regards the number of students in each section
and thelr distribution with regard % age, the differences be-
tween the sections were not grent enough fe he of any signifl-
gance exoept in {the ease of feotion IV, ¥rom this section, he-
cause of 1ts older class of students, some ALLLerence in ouality
of work might he sxrected. As regnrds knowledge of Tatin, the
students in Sections I and II might have heen at a dlsadvantige.

Ar to abrences, “ection V had the greatest number.
Pinally, es regards a favorable attitude toward work, cection
I sesms to have agtood first and Beetion V, last.
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| The teachers may be considered next. They will de
designated by numbers, corresponding to those of the mections
taught. Teachers I, II and IV were praotice teachers, that is,
they weare teaching for the first time in preparation for their
future work. Teachers III and V had taught German bhefore,
the former for only one semester and the latter for one year;
Teacher 111 had slsc had some exmrienée in grade teaching.
A8 regards preparation for the work, the teachers were prob-
ably about equal. A4ll had taken more than suffiolent Univ-
arsity §mrk in German for a 1life certificate - that 1is,
eighteen hours' work - and all but Tescher I had made that
subjeat & majoxr. In general 1t may bhe sald, upon the suibor-
ity of the gemeral supervisor of the sthool, that the differ.-
ences bYotween individual tenchers were not great enough to be
of mach signifiscance. |

The same amount of time was given to the work in each
seotion. The olasses met three times & week, and each reriod
was Lifty-Live minutes long. Counting out all vasations and
holidays, there were ninety-nine rericds in all. The time
spent on different nartas of the vork is more direotly oon-
cerned with tha disouszim of tho metlods nsed, whioh is tle
next tople to he consldered.

Two methods were used, zo that by compsarison the ad-
vantagea or disadvantares of elther would be more evident.
One was the method, already menticned aa heing ¢ uite extens-
ively ueed; a grammar method, 14 may be oalled, heoauss,nlthe



19

1t aiffers very much from the pure grammar method alraady de-
soribed, it gives the emphasis to grammer study. The other
method used may be calleld & reading method; although it alsc
d4ffers very muoch from the reading method desoridad, 1t emphas-
izes reading. With hoth these methods there ware the s:me undér—
1ying aims. The first aim was to attain the ability to read
and understand with comparative ease simple 1diomatie German:
o0 understand it when 1t i3 spoken; and to speak it with good
prommoiation and as much fac’lity as possible after a year's
study. The second aim was %o secura 8 geod fuundation in
German grammar. It w111 be noticed that these aims correasvond
olosely with the prohlems raired st the close of the discussion
of nmethods, whioh may be repeacted: How learn grammar in the
Pirat yvear and not give this study undune emphasis? How acaunlire
an easy reading kmowledge and ret not he rsuperficisl? How af-
tain mome ability in the use of the spoken language and yet

not make this the chief aim? How, finally, adapt the work to
the intaerests of high school studenta? Auaordiné to the Qe-
gree in whioh these aims were realized, and aooccrding tc the
success with which these problema were solved, the methold s

mst he judged. The two methods may now bhe desoribed more
fully.

The Grammar Nethod.

According to the firat of the methcds to he descridved,
the Grammar method, 1t was planned to begin the study of the

language with a study of its grammar. It was further planned
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to coumplete this study, at least as far as its emssntials are
ooncerned, in as short a time as porssihle considering the

method used, and then to devote the remaindsr of the time
to reading. Conversation 4o a limited extent, was %o he
oarried on in both gramcar study and reading.

Following this plan, then, the work hegan with the
atudy of Spanhocfd's Grammar, Iehrbush der deutschen Bprache.

In contrast t¢ the abstract study of the pwre grammar method,
and following the plan of the text used an attempt was made
to make the atudy?gnﬁnetive and ocnorete as possible, consider-
. ing the very limited vooabulary of the studenta. The hook
sommenced with a very simple and casy vooéhulary. most of the
words in the bveginning leszons being very muoh like thoir
¥nglish equivalenta; for exsapie, the first sentence, "Der
sommer ist wamm." Baoh lesson conslats of several parts:
(1) a development section whioh 1s preparatory to the
gramnar conocerned in the lesson;
[2) a realding section, the material of whioh is small
in swownt, bveing as the suthor says, of "minor im-
portance" at this stage of the work;
(3) & grammar section, which, according to the author,
18 the "foundation" of the lesson;
(4) a vooabulary including the new words used; mad
(6] £inally, » section devoted to exercoises hared upon
the grammar concerned in the lesson. Theae exer-
oises oonsiat of oonjugrtions, declensions and the like, and
translatione of German info Fnglish and ﬁnglish into German.
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Altho the plan of the book was olosely followed, the teachers
41d not oconfine themselves entirely to 1t. For Iinstance,
enspecially after the first few weeks, they 414 not find it
néoossary to read over all the materlal in every development
seotion, dut often devised wave of thelr own to develop the
same facts, Then &8 to the exercises, not all the English
into German was translated; for the Tirst two months this
work was omitted entirely, then the ¢lass went hack and de-
voted several wee s to it. In this way an effort was made
to limit the use of Fnplish as much &8 poasible. The tonics
were taken up in the order in which they eeour i- "j-nheofd -
an order not wwmsual in grammar. The lessons ag divided in
the text could not all he taken as lesson units; in many oases
they ware too long and had to ve subdividsad intc two or three
lerzon wnita. Of the thirty-five lezsons as divided in the
text, thirty-three wers coverel in cighty-five periods, !fifty-
five minutes eaoh'. The olass hegan to read the fifteenth
of Nay, having fourteen pericds wntili ilay twenty-seventh, the
olose - to devote to this work. Thus gbout flve-sixthe of the
time had been given to the atudy of grammar, and the remaining
time to reading.

The Reading Method.

The other method used, the Reeding mathod, as 1t may
be ocalled, 1s almost direotly opposed to the Grammar method

Just desoribed. According to this mecond method the study
of the langunge began at once with the reading of easy German



22

stories, and ended with a brief systematlo study of grammar.
The adisoussion of the work as oonduoted falls into several
parts, corresponding to the different reriods into whioh it
was divided.
The first period of the work, occunying almost three
monthe of time, was governed by the following principal aims:
(l)tiearn a good pronunciation;
(2) %o moonire a relatively large German vooadbulary:
(3) to develop, a8 mch a8 pos~ible in sc short a
time, & Teeling for the German language, its
form end use.
7o accomplish these aims the work was conduoted as follows:
Simple easy German atorier were read aloud, careful attention
being oiven to prommnciation and expressrion. This reading
wag 4one, & sentence or two et a time, 2% first by the teacher
and then by the students.  For seversl rericds af the begin-
ning of the work every part of the new ieaaon'waa read firat
in clas®: snd the home wor™ of the mtudents consisted in go-
ing over fha mo work trying to bett r their filrst attemnts
wade in eless. The meanins of each new word, when not evident
from the context, was fto0ld in this class study, and the .
atudents were expected %o remember it next day. Whenaver
poseihle, ‘ha new word was sxplained by a synonym already
familiar to the students. The text f£irst used, Poster's .

Geschighten und Mgrohon. was not rrovided with e vooabulary

or with notes - 1t was selected partly hecanse of this fact -
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80 the students had to depend largely upon memory. Direot
translations were not often called for, being required only
when there was doubt as to the meaning. Instead of direot
translations questions were asked whioh would show whether
the reader understood what he was reading. This was judged
also by the expression with vhieh it was read. The students
¥new, however, that at any time translations might be called
for and they were usually ready to glve them. To give prec-

tice in understanding the spoken language, atories were often
read,tn German, to the olass, and either the meanings of 4if-
ferent passages called for at intervals or {the content of the
vhole at the end. This iast was givén in Fnglish, necessarily.
At other times students were askeld to tell 1n German short
stories or parts of stories which had heen read in class. To
d0 this, of course, speclal preparation on thelr part had to
be made. Grammar in this first periocd was entirely 1ndidant-
al. It was introduced only when necessary ox partioularly
helpful in understanding what was read, or in response to
questions of students, Any grammatiocal faoct which was thus
introduoed, however, was kept in mind and made use of from
day to day. It was hoped and expected that even with this
incidental attention, & geod manyg things concerning grammar
would be learned and in & concrete way. Toward the close of
this period a kind of orael test, not reecgnized as such by the

gtudents, was glven to Tind out Just what vresults nlong thise
line had been attained. The results of this test decided, in
part, the planse for the next period.
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In the mecond period of the work, begimning the first
week in January - that is, 1n the fourth wonth of the school
year - altho the aims of the preceding period were still the
leading ones, some more definite attention was given to gram-
mar. Yhat hed heen inecidentally lesrned thus for was gotien

into an orderly system, and the study of new grammatical

facts beoame more systematle. It was plenned to emphasize
one
sowe, gramatical fact in each lesson. Mpmerous examwples

were found in the resding materiel each day to 1ilumtrate

the fact selested, and further exsmples were found by the
ptudents as 8 vert of thelr outside work. Note bocks were
kept in which all work reiating to this gremar stud;r was re-
oorded. Por instance, when word-order recelved speclal atien-
tion, different 1llustretions were found in the reading leseon
for that day, and {rom these examples as ve;all as from what had
been ahsorbed - one night ssy - from the continual use of the

German aentences, rules were gilanj\

/Fxamples either from reading,. or in ori rinal éentences’
were then written in the grammar note books. These heooks were
oalled for at any time whenm 1t was thought Qesirable. Thus,
althe the main attention was still glven te reading. some
ptudy of grammar in & very conorete way was acromplished.

In the third period, which began the second week in
April and innluded aix weeks of time, & verr evatematic study
of graomar was teken up. Rending was 1ald salde and for the
firet time & text in gramurr was used - the same one used in



the gremmer ssotions, Spemhoofd. The method wsed Aiffered
negesaarily from that used in these sections, 0Of the five
3divisions in each lesson as divided by Spanhoofd, only the
grammar division was used. The hrief preparatory work, cor-
responding to the development sesction in the text, was ori-
ginal with each teacher. The voeabulary used was that ae-
quired by the stugents thruout the yesr, The axercissa.usad
to apply the grammatical faets of each lesson."ware alsc taken
from reading meteriasl already familiar %o the students. The
lessons were ot taken wy in the ordsr of the Yext hut were
seleoted in acoordsnce with the toplos studied. 7These topice
were taken up in somewhat the following orﬁér: nouns and ad-
| Jectives; pronouns; propoaitiopsa gonjunotions and adverbs;
and vorbs.'tnoluaing partidiploa. modals, pascive volce, and
subjunotive mood. This dcas not mean that the lessons were
diaocnneotoa,'onp dealing with noune alone, another with pre-
poid tions alone, and Ac on: it denotes rather the omphasis
given at different times. It may seem odd, Lor instanoe,
t¢ ose nouns end vexds 50 geparated. In reality thay were
not, for the mtudents had a comparntively large #ooabulary
to draw from, md aould use different verd forms in conneo-
tion with nouns. Horeover, in most oases the sentence was
the unit and not eingle worde. Thus, altho word-order does
not have a definite place in the oidar ghove, 1% was con-
sidered in praactically every lesasen. On the whole, eighteen

lesson periods wera given to this work, leaving four more
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un&il the olose of the year to devote to reading. Thus in
the study of the language esocording to this method, only one-
£i74h of the time had been given to work in which the atudy

of grammar was the lerding aim.

Taxt-booka Used.

The text-books used In the Grammar seafions were:
I. Spanhoofd - .Tehrbuoh der deutasschen Sprache.”
II. Guerber - n»MArchen und Frzahlungen I7 (8% pages)
Thoea used in the Reading sections were:
I. Foster - »Genchichten wnd Mhrahe:" (102 pagesn)
I1. Guerber - »ierchen wnd Erzahlungen I1” (g2 pages)
III, Allen - nHerein" (36 vages’
1V. Spanhoefd - nlehrbuch der deuntschen Sprache.”
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The methode were Judged, as planned, according to
the comparative suocess with which the aims of the year's
work were realized and the problems, as stated in comnecticn
with these aims, were solved. Concerning the second aim, -
that relating to grammar - specific tests oould be given
which, as fer as oustom is concerned, might'ba consldered
gonclusive. As regarde the other aim - that relating to
reading - 1t was not so easy to give suoh tests. Carafui
observation from day to day seemed the hest way to decide
as t0 the aomparative ability of the different classes in
this respect. However, one further test was glven in oon-
neation with this aim, a discussion of which will bhe given

later. The test given in grammar will now he considered.

Gramunr Test

The same grammar test was given to all classes,both
gramnar and reading sections, at the same time. The stundents
had not prepared for it in any way. Formal tests are not a
usual thing in the University High fehool, and the studentz
had not heen told that this partiounlar one was to be given.
Thus ne specisl preparation was possible. The test was
given the first week in April. It will be remembered that
it was Just at this time that the Aifferent sections were
about to change their plans of work; %o shift the emphasis
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given thus far. The reading sections were to lay aside
reading and take up & text book in grammar for the fLirst

time for systematic study, and the grammar seotions were to
lay aside the study of grammar and begin reading. The test
was given at this time simply to get some definite data con-
coerning the comparative abllity of the two divieions in
grammar - of the one which had made the study of grammar, so
far, ineidental, and the other which had emphasized the study
of grammar.

The cuestions called for the use of a voeabulary which

should be familiar to any olass at this period of work, but
which was not taken expres=zly from any material used in any

olass. They ocalled for declensions of nouns with adjectives,
using both definite and indefinite articles; for principal
parts and conjugations of verbs, both strong and wesk; Tor
comparisons of adjectives; for a translation of a German
selection, taken from a book unfamiliar to any olass (Cellar's
dvsanbach, "German Tessons,” page 167); and finally, for a
translation of Fnglish sentences into German. Thie last
guestion oalled for a knowledge of word-order, - normal, in-
verted, and transposed; of personal and relative yronouns;
of adjeotives used with nouns and as predicate adjaotivqa;
and of oases governed by different prepositions. The ques-
tions are given below:
I. Deocline in both numbers:
1 The Si%ele ent1a
the dear brother
2. an 0l4 woman

a little girl
a good brother
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II.
1. Conjugate in Present Indicative (active);
seln, sagen, schen.
2. Give principal rarts (with auxiliary) of;
sein, sagen, rufen, kommen.
II7. Compare:
Jung, alt, grosz, newn
IV. Zranslate:

Ein Bund und ¢in Hahn sohlossen Freundschaft
und wanderten zusamien in dle FPremde. Fines Abends konnten
 sie kein Haus erreichen und mmszten im Walde ﬁbcrnéchtwn.
Der Hund sah endlich eine hohle Fiche worin fur ihn eine
vortrefflioche Schlafkammer war. rller wellen wir bleibden”
sagte erzu seinem Freunde. vIch bhin es zufrleden,” sagte
der Hahn raber ioh schlafe gern in der Hohe." Damit tloéar
auf einen Ast, und bald sohlief er ein.

V. Express in German:
1. Today Karl went into the woods.
2. He teook his brother with him.
3. His brother's name is Wilhelm.
4. Wilhelm, who is a 1little hoy, soon became tired.

6. They saw many heautiful flowers in the woo@s,

The translations of English into German had never
been asked before of studentr in the reading sections: in
the grammar sections such exercises had heen given in con-

negtion with the first half of Spanhoofd's grammar. The re-
sults of the test may now be oconsidered.
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In order to make & better comparison possible the
grade each student made in the test is given in connection h
with the grades he received in all subjects {including Ger-
man! satudied the first semester. In the tahle giving these,
the students will again he designated by nmumbers, correspond-

ing to those in Table I.

Table III.
Grades of Students in Various Subleots-
7 Test in Germ.
Student Eng. Hist. Hath. Sclences iHan.Tr. lat. Germ. Grammar

section I. (Grammar)

1 8 8-  §-8 8 76
2 g 5 B s 96
53 ® Hm u M 76
& u s M 5 49
B 5 W M I 60
6 E ) 68
7 M I M M 19
8 5 S 5 S 74
9 s s 5 M 60
0 M 8 M M 60
11 I s i 1 Dropped
12 E® ® 5 R 83
1 5 N 5 M 42
“  F s s u 68

-
2]

)
w
&
n
S
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section II. (Reading)
Test in Germ.
Student Ing. Hist. Math. Sciences MNan.7r. Jat. Germ., Grammar

16 M M M X 59
17 I b M=M H 87
i8 N N M M 66
19 I X 1 Abaent.
20 B ¥ K 8 M Absent
2l H 8 M M 71
22 I q A « b6
23 B 8 -8
24 8 M R 96
28 M M S i 70
26 I M-I N M 46
27 B I 5 M 60
28 i M M-8 8 51

ceation III (Reading’

29 In school only part of fiwst semester 70
20 I M b M 44
31 I 8 I A 67
52 b I o 6o
33 I M s 3 65

o4 I M M M 66

3b M u M M 66
36 b 8 B E d 68
a7 P F M o 7
38 S M M % A bsent
39 N )y I - Teft school
40 W M N 77
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Student Fng. Hist. Hath. “cicnces Man.?r. Iat. Gem.reagr;;ma,
41 3 b B 96
42 N I I K 64
43 N I b4 M 76
44 I A H e Absent

segtion IV (Gramaar’
46 I o N 63
46 P ¥ H K 435
47 A by b 68
48 N M o 4 3 80
49 K M H ¥ pot 76
80 N 5 5 . 82
Bl I M 8 M 61
62 M I N N 68
b3 ¢ S ; it 66
54 1 ? N M 24
seotion V (Reading’

66 N N S 67
e I r M 28
67 H ki e Dropped
68 M 5 I ' 8 8 70
5 M B P S 50
60 M N F M Dropped
61 I N-I M Absent
62 lﬂ N 2 K 62
g oo 5 5 7 ‘w5 7
68 K S i 8 80
& it X M 2 proopet



33

The grades danofed by letters were given more or less
in accordance with the system used in the University. M mesns
average, or medium; S means & grade ahove medium; E means ex-
ocellent; I means inferioxr; and F mesns failure.

It 18 supposed that about one-half the stuldents in a
olass would receive a grade of I, one-fourth § and E, and one-
fourth I and }. Only very excellont students are supposed to
be given E, and those vho faill, F. Rowever, it is not required
that every olass be graded in this way. For instsnce a class
may be osomposed of only aversge 3tudents, in comparison with
wvhat the standard shonld be, and may he graded so. Frobably
this explanatiocn 18 sufficlent for these grades.

As for the grades made in the test 1t was thought best
to use a numerical eyetem. The following plan was adopted in
order to meke the grading of each student as accurate as pos-
sible. All the first year German teschers Recided Juat what
rercentage would be allowed for each question. Then the hooks
were aivided into groups, which were correoted in turn by each
teacher. The grades as recorded by each were then comrnred,
The differences in grades glven were very slight. In cases
of difference the average grale was taken. The graides in gene-
ral are not high. It must be remembersd, however, that the
tent was a ocomplete surprise to both %teachers and students, the
more 89 ®ince suoch tests are very unusual in the school. More-
over, the grading was prohably much more severe than is usual
with most ﬁachara. Had 1t not been for these Kacts the grades
might have heen oconsiderably higher.
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A ocomparison of the different seotions is rather
diffionlt to make from the table juat given because of itz
length. Teo make the comparison easier the following table
is given. It will show the distribution of grades in each
section - that 18, of grades male the first semester - and
the average grade ofvaaoh seotion ns made in the test. Thus
it 18 a summary of the preceding table.

Table IV,

Distribution of Grodes wade ﬂuring Fflret Semester

in Various Subjects.

" Av.Test Grede

Bumber in each Fercantage in in German
Segtion Tach Seetlon Grammar
#section E 8 N I P &S M I&F %
()T 8 28 2 4 O 66, 35 65 62
(R) II 4 9 34 8 1 22 507'3 16 % 64
' (s o o 53
(R) IXI 3 6 20 15 5 15,:,. 50T 384 68
(@) IV 1 7 23 4 5 20 . B7%Y 282 % 61
2 2 2¢
(RYY 2 12 2 9 4 26 55 492, 24 BB

# (G) inddcates Grammar Seotion; (R) Reading Seotlon.

In the above trble 1t is seen that, as regards general
soholarshly, dencted by semester grades, the sections stand in
the following order: Seotion I decidedly first, Seotion II
second, Suotion v third, S “tion IV fourth, and Section III
decidedly lowest. As regards the average grades made in the
granmay test, howsver, the sections stand thus: Section III
highest, Section IT seccnd, Seetion I third, Seotlen IV fourth,

and Section V last,
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An explanation should he made oconocerning the last
section, Section V. DBesides the faot mentioned above that

in this section theré were more absences than in any other
there is another reason which partly ascounts for the seoction's
low standing in gramaar. The teachsr who taught this class
the firat semester altho very capable, &id not conduot the

work quite in mocordance with the plan for the reading sections.
Eaoh day's leeson was noi planned as carefully as it was in
the ethor two reading sections. The class read more German
during this semester than any other class and read vell, but
the grammar work was somewhgt superfielal. It 1s rrohadble

that no resord was kept, mental or ofherwise, of grammatiocal
Pacts aonsidered incidentally in class, and a3 a consgauence
tiie wprk from day Ho day was not connected.

Howaver, even tho this seation with its low grade is
inolnded with the two other reading sections (IX and III) and
the average grades taken of sll the students in these sections,
the result 18 Lavorsble when compared wlth the average grade
of those In the grammar aeétionsg The average of the Lormer
group is 63 % and of the latter 62 ®. This difference of one
per pent is, of course, not striking. VWhen we consider, how-
aver, that Secticn IIT, a realing section, ranks slx per cent
higher than one grammay section, (I}, and seven per cent
higher than the other grammar section (IV); when we remember
that this reading sectilion stocd far helow hoth the grammar
sootions in genercl scholarship (Gee Table IV), the differ-
enned are algnificant. The same thing 18 true when the other

reading section (II) 4s compared with elth.. [ -1 seotion.
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From this partioular test, then, it may be concluded
that the reading sections, tho they had not up to that time
emphasized the study of grammar, ranked oonaidarably‘higher
in their knowledge of grammar than the grammar seotions,
whioh had emphasized grammar study thus far. Thelr ocompar-
ative sbilify in reading will be consldered in the mnext
section.

Reading Test

A teet in reading was given to all classes in irst-
year Gexman on Hey twentieth. It is very probable that in
fhia teat, as in the former, the grammar seotlons had a =light

advantage. They had becn reading aloud sonneoted stories in
German during every olass period for a month and a half, while

the reading sections hmd been giving the same amount of time to
4= atudy of grammsx and had not, dwring this time, done any

oennseted reading. It was necessary, however, to give the
téet at this time, if 1t were to be given at ail, becsuse of
the short time until the olose of moheool, May tweniy-seventh.
This test was Alwo a complete swrprise fo hoth teachers
and students. The fLive ssotions were divided into three
groups, whioh were Judged in twrn. ‘tories were selected
with which the students had been Lamiliar but which they
had not read recently. There was one exgeption to this;
seotion I-raa&'the atory whien had LWwen their rreceding
lesson. The readling of eich individunl sthudent was graded
on the bdasia of promunciation and expression. Irofessor
Alustedt was the jJudge, and the results, &as given latoer,
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are based entirely upon the report which he gave. This much
should be 8aid: Trofessor Almstedt never lets one wrong pro-
miradation paes unnoticed. It is probable that s& student who
received from him an average grade in prommnoiation woeuld,
ascording to the ususl standard in high sohools, rankg as &
very good atudent in thisz respeot.

The reenlts of the test are glven in the table below
accerding to individual students in eaoch section. The grades
given should not be confused with the system wsed in the Uni-
versity, and, with some modifiocationz, in tha High “chool, &8
has been explained. Tetters were used simply as & matter of

convenienoe; numbers or words might have been used instead.

-

N

# indloates & medium grade, suwoerior, and S- or M+, grades
between. [ indicates a grade below average, and I+ or - ,
grades hetween. Grades such &s 3-/I+ indicate doubt on the
part of the Judge; they are on the horder-line, one might
sny, between ¥ and 1. P indicates fallure.

Table V.
Individusl Grades Mede in Reading Test.

section I  Jegtion IT Seetion III  “eetion IV cegticn V

#1.M 16,10 29. K- 45. - b5. M-
2:5 17.4-/1 30. I 46. M- 66, I
3.3-/1 16.4- 1. M 47. M- 57. Dropped
4,8~ 19.7ropped @ 22, M 48. If BS. M +
6.1 20.Drepred 33, S- 49, M-/1 59, M
6. M- 81.5- 34. W-[1 « 50. M 60. Dropped
7.7 22.1 35. 1 1. ¥ 63. M-
8.4 + 3.4 36. 1 Be . 3-71 62. Absent
9.1 24.% « 37. Absent %, =/ 67. 7
10 X « 28 . 8- 8. Absent 54. - 64. M-/1 4
11.Dropped 26.1 39. Dropped 66. 4 +
12. M- a7 .4-/1 40. M- 66. I-
1% . 4=/ 28.M + 41 M 67. Absent
14.4- 2. ¥«
15.M 2§. H-/T +

# Rumbers designate students as in preceding tables,



Only & few comments on individual students aeem neces-
pary. Student Fumber £, the only £ siudent in both grammar
peations, had these advantages over the other astundents in

hene seoctions: Lirst, he = of German parentage; tho he

414 not speak the language to any extent when he began the
vear's work, vel he had ofﬁen neard it spoken in his home;md
second, he had heen in & reading seantlon for the Lirst three
months of the year, quring whioh time the o0lass read the first
Yook - one hundred sand two vnages. Student Number 24 in Secticn
II, who reoeived a grade of 5 +, 1s alre of Gexman parentage,
and thus Drohadly had an advantege over her olass mates. 30-
sides these two students there were several others whose names,
at least, wers Germun. Since, however, they aeemed tc possess
no advantages over the rest of the students further comment is
unnecessary. The following table will show the dlstridutien
of the grades just given according to seotionz,

Table VI.
Grafes Heceived in Reading Test.

Humbex of

Stwdents in Each Section.
Seotions S+ 5 S- N+ M M- M-/Ie ¥M-/T T + I I- F
(R) II1 1 i 3 P 2 2 1
(R) IX 1 1 1 8 2 2
(R) V 2 L 2 1 | 1 11
(G) IV 1 3 4 2
(G) I - & 1 e 4 1 1 I 2 1

#(R) indioates Reading Section, and (G), Grammar “eotion.
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Comparisons from the above table are not easy to meke:
the plusges and minuges and the doubtfnl cases are a little con-
fusing. For purpeses ol compsrison different groupings might
be wade., For instance a grounine might he made with all the
M's, above and helow, in one Jdiviasion, the £'8% in another, the
I's in another, and the F's in another. Were it not for the
doubtful omses this wight be the vest arrangement. As the re-
cords stend, however, the hest and simplest Prouping is piobab-
iy the ane given bhelow.

Table VII.
Grades Arranged in Rroups.

Total
number of
Upper Group ediwm Group _Jlower Group Students

Greades Included O+,5,8- M+

He  Ta, I, 1=,

Fumber and par- Ne. % of Ne. & of Re. % of
centage of stu- Total Total Total
dents in seo-

ticns:

#(R) 111 3 285 3 2355 7 53 15 13
(R) 1T 5 212 1 oL 7 63 11
(R} V 2 2% 1 137 6 66 % 9
(@) IV b 8 10 3 a0 6 60 10

y b

(&) 1 2 14, B Mo 10 T,y 14
Bumner »nd per-
centage of atu-
dente 1in combined

segtions:

Reading $ —

117,117, 243, 8 1655 20 60 > 33
Grammar 3 12! 8 RO% 16 66 = 24
Iv, I

# (R) indioates Reading cection; (&), Gremmar Section.
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Thus the grades are divided into three groups, N natural-
1y being the medimm group, all above thet grade, the uprer
group, and all below it, the lowar. An 1deal plan, if poe-

sible, would be to divide the students, for purposes of ~om-
parison, into two groups enly, those ahove and those below
the nmidline of average nhility. Although 1t was not possible

to do this with the grades used, the plan adopted appresaches
it olosely, since the "N" grades form a comparatively small
mediam group of divisicn. The number of stuldents in each
group are given, first according to individuwal olasses, or
sections, and then in the faading sections combined, and in
the gramnmar sections cowbined. A comparison of the indivi-
dual sestions ghows that ther stand in thile order: l.Seoticn
I1I, 2.8¢0tion II, 2. Seotilon V. {These ars the three Read-
ing mectiona. 4. Section IV, and 5. Seetion I, It may be
notioed that “eetions III, IJ and IV stand in the sawe order
as in the grammar test, but that “eotions I and V have Just
ohpngoa plaoes - Sectlon i from third in grammar test io

A "in resding test. For the vresent purpose, however,
a comparison of the individual sections is not =0 Important
as that of the cowbined sections, the reading sectionr ITI,
II and V being one combinaiion and the grammar sections I and
IV, the other.

The groupmwhich are of concern in & comparisen of these

gombined zeotions are, of sowrse, the upprer and the lower.
nedium group simply shows the nwmber of ~fudente in the two
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ocombinations who are, supposedly, on & Lar; thus the 20 5/6 %
of the grummar sestion students and the 16 5/33% of the read-
ing seotion stullents who are on & nar may be exsluded from

the comparison. Considering, then, hoth the uprer and the
lower groupe it is saen that the combined reading seations

are decldedly superior. The reroentage of their students in
the upper group is 24 8/337, while that of the grammar sections
18 only 12 1/2; this mesns that there are practioally two
students of the Tormer tc one of the latter in this group.
Horeover, tre rercentace of students from the reading sections
in the lower group is 6C 20/33, while that from the grammar
sections is 66 2/2 - a difference of a little more than six
ver cent in favor of the formex.

It 48 evident, then, that the reading sestions, both
singly and combined, are decidedly in advance of the grammar
peotions. If the teat had been given a few dayes later, after
the reading sedtions had had one or two perleds of time for
oral Teading o; connected materinl after their month and a
half of grammer study, the d1ffer.noon might, end probably
would, have been still greater. As it 18, when we gompare
the pections &8 they rank in this test with their rank in
general schelarship the difference 1s striking.
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CHAPTER I¥V.
CORCLUSTIGCH.

G B GNR  Wen W S men  wen e e

The two methods have heen ocempared as to the resulis
obtained by eaoh in the study of gremiar and in reading. It
has hLecn seen that the reading smections which gave the study
of grammar much lese emphasis than the grammar sections - and
probably much less emphasis than 1s usually given this study
in the {irst vear's work - stood better in & grammar test
given before they had even begun on the final period of thelr
work, the pariod devoted to gramaax study. It has also heen
seen that these same mections stood decidedly better than the
gramar seetions in & reading test glven toward the olose of
the wear, after the goao ar secticar had spent & month and a
half in reading. MNoraover, the amount of reading material
goveresd in the reading sectlons was very much mcre than that
ocovered hy the grammar seotions. The formear read twe books
and part of & third (two hundred and thirty pages in all) and
the latter not culte one bhook (eighty-one pages). This does
not, of course, inelude the grammar text.

Y Farlier in this paper it was saild that the metholis were
%o be Judged according to the comperative success with which
the ains wars realized and the vroblems connected with these
aéms were solved. It may he concluded then, that, as far as
thp aine ragarding grammar, pronunciation and resding are con-
oerned, the reading method, as used, has proved decidedly the
ﬁetter. Moreover, frow what has heen said it is evident that

the reading method has been more sucaessful in solving at
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least two of the problems raised: How learn grammar and yet
not give this study undne emphasis? How acquire an easy
reading knowledge and yet not be superficial? The eim con-
cerned with speaking the language, and the problem connecocted
with the interests of the high school students, yet remain
to be disoussed.

Ko specific teat was given concerning the abllity of
the students in speaking German; this could best be Judped
by observation from day to day. Judging from this, then,
1t may be saild unhesitatingly that in this respect the
reading sections also ranked first. It would bhe aulte
natural that they should, conszidering that Zor almest meven
months they read German stories constantly, very oftéE:E§§§§
tions upon this reading in German, and often told either
whole stories or rarts of them in German. Their ability to
understand the language when spoken or read aloud to them
was decldedly better than in the grammar sections. At 4if-
ferent times this experiment was tried: Fasy Gorman stories
were read aloud to the different classes anil the students
were asked to tell the content in FEnglish. In evexry case
the reading seotione were befter able to do this. This
Judgment 1i» based upon obmervations made by the writer,

‘ We come, Pinally, to the problem of interest. Here,
also, 1t may be said ouite unhesitatingly, that the reading
method seemed hetter adapted to the interests of the stu-
dents than did the grammar wmethod. This statement 1s bhased,
not only upon careful obeervation of all classes, but upon
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the opinions expressed hy the different supervisors and teacher.
and, more esvecially, by earnest students. During the first se-
mester of the work especially the difference bhetween the two
sections - that 1s, hetween reading and grammar seotions - in
this respent was very evident to those who went from one class
inte another for the purpese of cheervation. The reading
sections were doing work‘of 8 more concrete character and'it
was natural that their interest should bhe greater. Horeover,
1t was natural that they should be more Inferested in the
syestematie study of grammar taken up efter theyr had not only
acouired a large German vooabulary but had alse learned, in-
eildentnlly, many thinge concerning the formal side of the
language, than the grammar sections were at the beginning
of the year, when the language was new fto them.

It may de conclnded, then, from the study and com-
parison of these two methcds, that the reading method in
that 1t has more nearly realized the aime of the first year's
work in German and more sneceasfuily =olved the problems con-
nected with this work, is the better adapted for high school

use.
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