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INTRODUCTION 

The following reports by members of the faculty of the 

four campuses of the University of Missouri System and the 

University of the Western Cape, located in Bellville, South 

Africa, are the result of participation in a faculty 

exchange program initiated by these universities in 1986. 

The exchange program is coordinated in Missouri by the 

Universi ty of Missouri South African Educational Program 

Committee, chaired by Professor Henry A. Mitchell of the 

University of Missouri-Kansas City. The UWC Senate Commit

tee on International Relations, chaired by Professor Owen 

van den Berg, coordinates the program in South Africa. 

The activities reported here were sponsored by the two 

universities with additional support provided by the U.S. 

Information Agency and private foundations. For additional 

information, contact: Ronald J. Turner, 321 University 

Hall, University of Missouri System, Columbia, Missouri. 



INDEX OF FACULTY REPORTS 
UNIVERSITY OF MISSOURI/UNIVERSITY OF THE WESTERN CAPE 

EDUCATIONAL EXCHANGE PROGRAM 

1989 
TABLE OF CONTENTS 

I. Introduction 

II. University of Missouri Faculty Reports 
VISITOR CAMPUS PURPOSE DATES 

1/7-28/89 McCall UMSL Conflict Resolution 

Salkoff 

McDonald 

Zelenak 

Greer 

Middleton 

Riskin 

Grimes 

Mitchell 

Turner 

DeBuhr 

Zeni 

Rose 

UMSL 

UMSL 

UMC 

UMSL 

UMC 

UMC 

UMC 

UM 

UM 

UMKC 

UMSL 

UMSL 

Conflict Resolution 

Academic Development 

Academic Support 

Instructional Technology 

Law 

Conflict Resolution 

Food and Nutrition 

Plan Exchange 

Plan Exchange 

Supplemental Instruction 

Writing 

Women in Education 

1/4-29/89 

2/11-24/89 

4/24-5/13/89 

5/7-24/89 

5/8-19/89 

5/8-20 / 89 

5/8-29/89 

7/28-8/15/89 

7/30-8/13/89 

8/5-9/4/89 

9/15-10/15/89 

10/20-11/20/89 

III. University of the Western Cape Faculty Reports 

VISITOR 

Hendricks 

Neeth1ing 

Groenewa1d 

September 

Johnson 

Matthews 

Knoesen 

Adams 

CAMPUS PURPOSE DATES 

UWC Dentistry 1/2-20/89 

UWC Oral Tradition 2/5-3/5/89 

UWC Academic Deve1opment/Education/ 3/12-17/89 
Supplemental Instruction/Writing 

UWC 

UWC 

UWC 

UWC 

UWC 

Library and Informational Science 3/20-29/89 

Botany 

Library 

Physics 

Physics 

6/5-22/89 

6/28-7/12/89 

10/23-27/89 

10/23-27/89 



UNIVERSITY OF MISSOURI/UNIVERSITY OF THE WESTERN CAPE 
FACULTY EXCHANGE PROGRAM REPORT 

Prepared by 

GEORGE J. MCCALL 
Professor of Sociology 

University of Missouri-St. Louis 

Report on Visit to South Africa 
January 7 - 28, 1989 



Through the University of Missouri/University of the Western Cape Exchange 

Program agreement in the field of conflict resolution, a team from the 

University of Missouri-St. Louis (George J. McCall and Miranda Salkoff) 

visited South Africa during January 1989. 

Animating that agreement was the recognition that education is a two-way 

street. The largely American academic study of conflict and conflict 

intervention can bring to South African training practices a different and 

more analytic perspective. The South African evolution of new forms of 

conflict and new modes of conflict handling can challenge and inform existing 

academic analyses, and can bring to American training practices a new gravity 

and enlightenment. 

To realize precisely these potential benefits, the UWC hosts devised an 

ingenious itinerary for the UM-St. Louis team, divided into three phases of 

approximately one week each. During Week One, we would visit each of South 

Africa's largest urban areas to see for ourselves something of how their 

conflict intervention practitioners operate in the social and political 

contexts of these communities. Against the backdrop of this new knowledge, we 

ought then be able, during Week Two, to comprehend the caveats and suggestions 

of advanced South African students in response to our American-style teaching 

of American-based principles of community conflict intervention. During Week 

Three, through collaborative reflection with UWC faculty, the significance of 

these observed responses would be further distilled and their import for 

conflict intervention activities on both campuses would be reckoned. 

Compared to other UM/UWC Exchange Program visits, then, ours involved an 

unusual geographic (and perhaps even social) diversity of contacts and an 

uncommon emphasis on direct teaching activities. 

And of course -- as a sociologist and as Acting Director of the James T. Bush, 

Sr., Center for Law, Social Change, and Conflict Resolution -- I had certain 

specific interests in addition to those animating the core agreement. As a 

sociologist at an urban campus, I am e~pecially interested in observing the 

urban mosaic. As Bush Center director, I have been quite involved in issues 

of housing, especially residential segregation and desegregation as exemplary 

foci for the interplay of law and conflict intervention in the process of 

social change. Any account, and any assessment, of my activities in South 

Africa cannot fail to note these individual scholarly side-interests. 



Narrative 

WEEK ONE: 

Gaining Familiarity with South African Practitioners of Conflict Intervention 

After a brief layover in London, we arrived in Johannesburg via British 

Airways on Saturday, January 7. We were contacted at our hotel by our local 

host, Mr. Azikhwelwa Zikalala (Coordinator of the Negotiating Skills Project), 

to plan in more detail our visit in the Transvaal and to obtain publications 

relevant to local practice. 

On our own most of the weekend, we carried out a systematic driving tour 

of Johannesburg and the West Rand suburbs, and managed to read most of the 

locally obtained materials. On Sunday evening the 8th, we enjoyed an extended 

and informative dinner/discussion with Zikalala and several other Africans 

involved with law, social change, and conflict intervention: a lawyer, a law 

student, a high school teacher, and a community educational program 

coordinator . 

This last individual, Seth Mazibuko, subsequently served as invaluable 

guide and co-host in our studies of the Johannesburg area. 

On Monday morning the 9th, our hosts took us to meet with a leading 

independent researcher/writer, Eugene Nyati of Rentex Horizon, for an overview 

discussion of conditions and trends in a changing South Africa. 

With the guidance of our hosts, we spent the remaining daylight hours in 

an intensive investigation of Soweto townships and squatter camps, with some 

attention to nearby Coloured townships as well. Highlights included a lunch 

discussion with the directors of the Funda Center (the major educational 

resource center in Soweto, where Zikalala's project is housed) and a horne 

visit to Ruben Denge, coordinator of the Urban Training Project (a labor 

education organization) . 

Back in Johannesburg that evening, we and our two hosts joined Loet 

Douwes Dekker for another extended and controversial dinner/discussion 

centered on labor/management negotiations in South Africa. Dekker (Professor 

of Industrial Relations at the University of Witwatersrand School of Business) 

is the Transvaal's leading practitioner of conflict intervention - 

influential in establishing the Negotiating Skills Project, the Urban Training 

Project, and the Independent Mediation Service of South Africa. 

On Tuesday the 10th, with the guidance of Mazibuko and two African 

students of law, we undertook a comparative observational tour of Alexandra, 

the oldest remaining African township adjoining Johannesburg, and of racially 

mixed suburbs such as Hillbrow. Zikalala then joined us for a lunch/ 



discussion at the Carleton Hotel with Solomon Morewa, General Secretary of the 

South African Soccer Association, widely recognized for his achievements in 

the racial integration of that sport in South Africa. 

Our on~y disappointments during our Johannesburg visit were that two of 

our scheduled interviews were cancelled by circumstances. One of these was to 

have been with Mrs. Mandela and Mrs. Sisulu; the other with Attie van der 

Merve, a trained negotiator with Anglo-American Corporation. 

On the evening of the 10th, we flew to Durban, where we toured by car 

until well after dark. 

On wednesday the 11th, we were met by Rev. Athol Jennings, the leading 

conflict intervention figure in Natal, and drove to Koinonia Centre, located 

almost precisely in the middle of the zone of violent conflict running from 

Pietermaritzburg back down to Inanada. Jennings and Vuyi Nxasana discussed 

with us in great detail their intervention work for the Vuleka Trust within 

this bloodiest of South Africa's community conflicts. Later, by way of return 

to Durban's airport, Ms. Nxasana served as our guide on an observational tour 

of the northern townships (African, Indian, and Coloured) and squatter camps 

around Inanada. 

Yet that evening, we flew along the southern coast to Cape Town, where 

we were met by our hosts from the University of the Western Cape: Professor 

A.D. Muller, Dean Jannie Malan, and Dean Owen van den Berg. 

Following a day of course planning with Muller and Malan, on Friday the 

13th we visited South Africa's most renowned agency for conflict intervention, 

the Centre for Intergroup Studies at the University of Cape Town. There we 

obtained numerous publications describing local practice, and we were able to 

discuss the Centre's many projects with Muller and with its director, Hendrick 

van der Merve, South Africa's best-known conflict intervenor. This capstone 

visit afforded the perfect opportunity to review and discuss at the highest 

level what we had learned through our visits to the three leading cities, and 

also enabled us to learn details of the Centre's proposal to establish a 

National Mediation Service to respond more closely to community conflicts 

throughout the breadth of South Africa. 

WEEK TWO: 

Teaching About Community Conflict Intervention 

To begin to integrate all this new information into our course content 

required virtually all of the intervening weekend, excepting only for a tour 



around the Cape penisula with the Malans. 

From Monday the 16th through Friday the 20th, for eight hours a day, we 

served as lead instructors (with the help of Muller and Malan) in an advanced 

academic course at the University of the Western Cape on Theory and Practice 

of Community Conflict Intervention. 

Beyond the core objectives animating the instructional exchange itself, 

our teaching at UWC had two more-specific objectives. First, to encourage a 

wide range of UWC faculty to test their interests in developing or 

contributing to a UWC course in conflict resolution. Second, to demonstrate 

for UWC faculty the intensive, experience - based model of instruction we employ 

in our Summer Institutes at UM-St . Louis . 

Most of those who signed up for the class were indeed drawn from among 

those UWC faculty who had previously been queried about contributing to a 

peace and conflict course (although a substantial number of registrations were 

reserved for off-campus participants). Faculty from a half dozen departments 

did actually participate in our class . 

We were also able, in fact, to implement at UWC the mode of instruction 

typical of our graduate-level Institutes. Everyone worked most diligently , 

including not only the ten participants forming the stable core of the class 

but also another eight whose campus duties allowed them to participate only 

parttime. Discussions were lively, pointed, and informative, with the result 

that the instructors undoubtedly learned at least as much as the class . Each 

night's long preparation for the next day of class involved constant 

incorporation of class - generated information and queries . This is precisely 

the outcome envisioned in the reciprocal teaching proposal that comprises the 

exchange agreement in the field of conflict resolution. 

WEEK THREE: 

Faculty Consultation and Planning 

Following a much - needed weekend of relaxation with our hosts, touring the 

Cape province, we entered into a week of consultation and planning , beginning 

with a review of course evaluation forms returned by the class participants. 

On Monday the 23rd, we visited the Library and the Archives of South 

Africa in Cape Town before joining a monthly meeting of the Cape Province 

chapter of the South African Association for Conflict Intervention (SAACI) at 

one member's home . 

Tuesday the 24th was spent on the UWC campus, meeting individually with 

Shirley Walters (Centre for Adult and Continuing Education), Jimmie Ellis 

(Sociology), Nicky Morgan (Business Economics), and Edith Vries (Counseling) . 



These conversations enabled us to better understand the varieties of student 

and faculty views on the subjects of conflict and conflict intervention. 

Following up Prof. Walters' orientation toward community organization in 

the townships, on Wednesday the 25th (with Prof . Muller) we visited the New 

Quaker Peace Center to meet with Sheila Coulson concerning her Lamda Project, 

which provides township organizations with conflict intervention skills among 

many others. During the afternoon we visited Operation Hunger. 

Finally, on Thursday the 26th, under the guidance of Dean Malan and Rev . 

Simon Konzapi, we undertook extensive investigation of several of the Cape's 

African townships .. Khayelitsha, Crossroads, Phillipi, Guguletu, Nyanga .

and associated squatter camps . [We were also able to simply drive around in 

several of the Coloured townships, old and new, on this and other occasions.] 

In the course of our investigations, we were able to visit the new 

headquarters of Mfesane near Old Crossroads . 

On Friday the 27th we returned to the UWC campus, intent upon making 

contact with the Community Law Program (where we did manage to talk with some 

very knowledgeable students) and with the Institute for Social Development 

(where, alas, we did not succeed in making contact). Our second objective was 

a closer examination of the CACE Resource Center. There we were able to renew 

acquaintances with Joe Samuels, and confirmed our sense that the holdings of 

the Resource Center represent a uniquely valuable resource for my research on 

the influence of community structure on the nature and course of community 

conflict. 

That afternoon, through the good offices of Prof. Walters, I met 

off - campus with Josette Cole of the Surplus People Project to discuss the 

observations I had made over these three weeks about housing conditions and 

trends in South Africa. Again, for purposes of my research on residential 

patterns, the data available through Dr . Cole's research unit at Surplus 

People Project represent an extremely valuable resource. 

By end of week also, following several brief sessions with Muller and 

Malan , as well as one with Dean van den Berg, we had collectively draft~d a 

tentative syllabus for the proposed (and subsequently confirmed) reciprocation 

of teaching by UWC faculty in the UM-St. Louis 5th annual Summer Institute in 

Conflict Intervention during the last week of June 1989. 

Eased by wonderful farewell dinne~s with each of our three UWC hosts over 

that final week, we departed Cape Town on Saturday the 28th for London 

(through Johannesburg) via South Africa Air, and reached St. Louis on Sunday 

evening, January 29th. 



Evaluation 

This visit must be reckoned among the most challenging and rewarding of my 

rather long academic career. South Africa is itself a wondrous and perplexing 

country, for which my extensive advance reading could not begin to prepare me. 

The overall success of the visit I credit to Professor Muller's educational 

efforts during his 1988 visit to the liM-St. Louis campus, and to the hosts' 

ingenious and thorough planning of our visit there . 

Not all liM visits under this p rogram lend themselves to such coherence of 

planning. The framework of the reciprocal teaching arrangement at the heart 

of the exchange agreement in this field of conflict resolution lent our visit 

a sharply focused central purpose and tightly defined teamwork uniting the two 

liM visitors. 

The logic of the three-phase itinerary was well conceived; we very much 

needed a realistic comprehension of the dynamics of South African communities 

in order to understand the viewpoints and the references of those 

participating in our classroom discussions, and we needed a great deal of 

discussion with faculty in order to make sense of campus response to our 

teaching efforts. 

The single most important component of that plan was sending us to 

Johannesburg and Durban, prior to Cape Town, for on-the-scene observation of 

these three, sharply differing communities and their conflict intervention 

resources. Probably no other African country is so diverse internally as 

South Africa; certainly, the view from Cape Town is not at all representative 

of other regions. 

In each of the three cities, our hosts' plans brought us into brave, honest, 

and very revealing interaction with a great variety of practice-relevant 

individuals and organizations, on their home grounds. I expect that few, if 

any, other liM visitors have been fortunate to work with such a diversity of 

individuals -- not only geographically diverse, but diverse in race, 

ethnicity, language, and political orientation. All, however, were 

impressive in their diligence, awareness, erudition, and helpfulness. 

Another key factor was the arrangements made for us in each city. Our hosts' 

insistence that we have -- and really make use of -- our own rental car played 

a great part in our gaining real first-hand knowledge of those cities. Where 



and when local guides were truly necessary, provisions had already been made 

for the most knowledgeable and insightful of community activists to guide us. 

Lodging arrangements, particularly in Cape Town and Johannesburg, were 

especially conducive to our getting to know the cities. 

Timing is always a key element. Phase One of the intinerary proved 

well-timed; our visits to practitioners were scheduled just enough past the 

holidays that all were getting back into their routines. Phase Two, our 

teachng at UWC, was scheduled for a week in which most faculty were expected 

back in town from the holiday break but would likely have few major time 

commitments; although a better week does not suggest itself, our hosts were 

perplexed that several faculty registrants did not in fact return, and that 

some others unexpectedly encountered major campus duties. Phase Three, 

faculty consultation, was scheduled for a week when the students arrive back 

on campus, so that nearly all faculty would be expected on campus for 

orientation and registration duties; this timing did allow us to get a better 

taste of campus life and to meet a wider range of pertinent faculty. 

At any rate, the careful planning and devoted involvement of our UWC hosts 

clearly were responsible for the very considerable success of our visit. 
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I believe one hallmark of a successful academic 
exchange to be the inability to discern which end receives 
the most benefit -- the visitor or visitee. In the instance 
of the McCall/Salkoff visit, our objective was to teach, but 
the learning on our part most assuredly mat~hed, if not 
exceeded, that of the participants in the course we taught. 

The incentives for our proposal to present the course, 
"Theory and Practice of Community Conflict Intervention", at 
UWC was indeed reciprocal from the beginning. As early as 
1986, UWC Professor, J.C. Malan visited UM-St. Louis for the 
express purpose of investigating our academic concentration 
in conflict intervention within the Department of Sociology. 
It was not until later, however, when we had more fully 
developed our UM-St. Louis Summer Institute format -- an 
intensive six-days (42 class hours) with selected readings 
and written assignments -- that we envisioned potential 
joint programs beyond the single exchange of pUblications 
and resources. The Summer Institute course design provided 
us with a model for teaching within the time constraints 
imposed by the exchange arrangement. 

More importantly, presenting the course "Theory and 
Practice of Community Conflict Intervention" in a setting 
other than a midwestern u.S. university afforded us an 
opportunity to re-evaluate both the content and format of 
the class. Would techniques and strategies -- effective in 
the United States -- prove useful in a different cultural 
context? Perhaps even more important to me, however, as a 
dispute resolution pracltioner, was the opportunity to 
glimpse -- first hand -- efforts at conflict handling in 
South Africa. The South African situation -- with 
systematized inequality and severe political polarization 
represents the most challenging of arenas for those who 
would advocate non-violent endeavors to bring about social 
change. 

an equal opportunity institu tion 



The following account, then, provides a summary of 
organizations we visited and individuals we met -- in 
addition to offering a brief description of the academic 
course we presented. If I were to generalize from my 
limited three-week experience and the dozen or so 
individuals we met, I could conclude that -- with such 
enlightened, courageous people dedicating their lives toward 
peaceful change -- social justice is close at hand. Would 
that I could be so naive. I must keep in mind that those we 
were selected to meet were just that -- select -- and for 
every dozen or so individuals working for peace and justice, 
there are as many tenacious institutions perpetuating the 
status quo. Nor will change contitute solely a process of 
moving ahead; rather, it will require undoing what has been 
done -- which, I believe, will prove to be an even more 
arduous and problematic task. 

PROGRAMS VISITED 

~~gg!. ! .. ~_~~ .~s ... ~.k .!!J~ .. J:l~'?j .~~ .t.. Through UWC Professor A. D. 
Muller, who has a joint appointment at the Centre for 
Intergroup Studies, we were put in contact with Azikhwelwa 
Zikalala, Coordinator of the Negotiating Skills Project -- a 
community training initiative of the Centre for Intergroup 
Studies. Specifically, the Project offers negotiating 
skills to community leaders within the context of conflict 
situations occuring in the community. Training specifically 
does not address conflict situations faced by high level 
political leaders. According to Mr. Zikalala, negotiation 
at that level is viewed with skepticism by black South 
Africans. Skepticism is not unfounded. From negotiation 
theory, we know that agreements reached where there is 
marked power imbalance, tend to sustain the status quo, 
rather than reflecting a well-thought through plan for 
social change. However, negotiating skills are viewed as 
useful within the context of "intra-group" conflict, or 
conflict within the community. 

Mr. Zikalala was subsequently instumental in arranging 
contacts and meetings for us while we were in Johannesbu!g. 

~.!!.~.~:r:t. .~~~ .. . ~~ .. s.'?£~~!y. A number of corporat ions, through 
"social responsibility" . funds, provide financial support for 
educational programs. Seth Mazibuko was responsible for the 
coordination 108 of such programs. It is difficult to 
convey in words our admiration for Mr. Mazibuko. His 
profound dedication to impro~ing education and increasing 
educational opportunities for Black South Africans extended 
beyond his professional commitments. He also served as 
mentor for a number of university students, who candidly 
told us they "would not have known how to get through the 
system without him." The major theme of our many 
conversations centered around the importance of education as 



a vehicle for overcoming the devastating effects of 
apartheid. Mr. Mazibuko's emphasis on education seemed all 
the more estimable in light of the fact that he had been 
held political prisoner on Robben Island for five years, and 
detained at least once during the subsequent four years. 

Mr. Mazibuko also arranged for our visits to townships 
in Soweto and Alexandra. 

Rentex Horizon. We had the opportunity to talk with 
EugeneNyath:i.~Mr: Nyathi conducted independent research 
projects on a variety of topics, and consequently was well 
versed in economics, social policy, politics, history, and 
international relations. In Mr. Nyathi's view, change in 
South Africa would be a slow process -- nor did he see 
violence as the vehicle. This assessment contrasted sharply 
with conversations with a number of white South Africans, 
who tended to see change as immanent, and ushered in through 
violent means. 

Funda Centre. The Funda Centre ("Funda" means 
learn1ngYis an educational resource center in Soweto. Its 
purpose is to develop leadership for social reconstruction 
by promoting adult education, teacher and vocational 
training, and technical education. Funda Centre Co
Directors, Stan Khan and Rams Ramokgopa, as well as the 
Director of Science Education, Steven Job, all expressed the 
need for "alternative education" -- education that equips 
students to think logically and independently, to identify 
and solve problems, and to take responsibility for 
initiating change. 

tJ~"~fll'l. ""'I'J:"~~ "l'l.~l'l.g~J:"~"j ""~"~"t. We had an opportuni ty to meet 
with Ruben Denge, Coordinator at the Urban Training Project 
who described its purpose to us. UTP started in 1971 as a 
worker education organization directed mainly towards Black 
workers and their trade unions. UTP provides training and 
education in industrial labor legislation; the role of trade 
unions; responsibilities of trade union leaders; and skills 
in collective bargaining, negotiating, and handling labor 
disputes. In 1986 alone, over 3400 workers attended UTP 
courses and workshops. 

University of Witwatersrand School of Business. 
Pro f ess"orofIn c:lus frTaT "" Relaflons", " Loe"t "" Douwes""jfekk e r , 
serves as chair of the Urban Training Project Executive 
Committee, is on the Board of Management of the Negotiating 
Skills Project, is Vice President of the South African 
Association for Conflict Intervention, and is active in the 
Independent Mediating Service of South Africa. He has 
negotjated for labor in a number of labor-manage.ent 
conflicts. 



Perhaps no other sector of South African society 
fosters social change as effectively as labor. Through 
Union/Company negotiations, agreements are reached on the 
recognition of unions and shop-stewards, wages, conditions 
of work, grievance procedures, retrenchment, health and 
safety matters, maternity, and strike procedures. In 1979 
black trade unions were first recognized. The Industrial 
Court then was created to provide interim relief pending 
processing of a labor dispute. The Industrial court soon 
attained jurisdiction to hear cases of "unfair labor 
practice." The effect of the Industrial Court is to 
legalize collective agreements such that the laws which 
consequently arose had legitimacy in the eyes of both labor 
and management. Professor Dekker holds hope for lasting 
change through the Industrial Court's sanctioning of 
negotiated agreements. 

South African Soccer Association. At the risk of its 
seeming " anomaiyiri " Misso\1ri~f " readily admit sports is not a 
topic I look forward to discussing. In this instance, 
however, our meeting and conversation with Mr. Solomon 
Morewa, General Secretary of the South African Soccer 
Association, intrigued me. Sports -- along with education 
and labor -- clearly provide a channel for moving in the 
direction of a non-racial society. The story of how the 
South African Soccer Association became a legitimate, 
internationally recognized team demonstrates the value of 
non-violent means to break down the apartheid system. When 
outside entities applied pressure to integrate by boycotting 
white South African teams, Mr. Morewa was able to offer 
players and fans an alternative. 

Vuleka Trust, Koinonia Conference Centre. The Koinonia 
Conference "c "e Iifre """ is iocai"ed" "abou-t 20m iles " 0 u t side Durban. 
The Centre sponsors courses to enable personal and spiritual 
growth. Programs include courses in human relations and the 
planning and administration of structured, experince-based 
learning events; negotiation, mediation, and conflict 
handling skills; black educators development; and community 
service in schools. Since the appointment of Athol Jennings 
in 1984, the Centre focuses specifically on education in the 
black community. Programs are co-administered by Vuyi 
Nxasana. Over 8500 people of all races have participated in 
these various courses and community service opportunities. 

The visit to Koinonia illustrated the valuable 
contribution of yet another sector of society -- the 
religious community. Group organizing skills, conflict 
management skills, and leadership training can be taught 
within the context of spiritual growth. 



c:~'n tI'"~f~I'" .IllteI'"gI'"~llP§~:tl. .c:l~ _~~ . The major current 
thrust of the Centre for Intergroup Studies, located at the 
University of Cape Town, is t ~ e promotion of communication 
among conflicting groups. Director Hendrick Van de Merwe 
and Senior Consultant A. D. Muller have been involved 
directly with conflict-handling strategies between factions 
in Crossroads, in Natal, and between South African 
government supporters and the African National Congress in 
exile. The Centre offers workshops on authority-community 
relations, opposition strategies, negotiation, mediation, 
and violence. The Centre publishes research findings and a 
newletter, sponsors conferences, and provides network 
support to peace initiatives and organizations. 

Lambda, New Quaker Peace Centre. Sheila Coulson, 
Director of · the Lambdap· ro"Ject~· provided us with yet another 
example of the religious sector's contributions toward 
social justice. Projects at the New Quaker Peace Centre 
take on an integrated, holistic approach at the community 
level. Day care programs extend beyond caring for children 
to support for parents, opportunities for community members 
to come together, and various other resourceful endeavors. 

lJ.:Il!yeI'"sity ... ~ .fth~ . ... ~.e~t.~.I'":Il. C:~P.~. Despite the time 
restrictions imposed by the five full-day course, we were 
able to meet with a number of faculty members on campus: 

Shirley Walters (CASE) 
Joe Samuels (CASE) 
Jimmy Ellis (Sociology) 
Nicky Morgan (Business Economics) 
Edith Vries (Psychiatric Social Work) 
Law students of the Community Law Program 

We had a number of meetings and discussions with J.C. 
Malan (Biblical Studies) and A.D. Muller (Industrial 
Psychology). They were instrumental in arranging for our 
course presentation, assisting with the teaching, and 
providing tours of the Cape Town area, including the 
townships outside Cape Town. 

SUMMARY OF THE COURSE AND FEEDBACK FROM PARTICIPANTS 

l'h~<:>'I'".lEl:llc:l . ~I'"El. C:~ .. ~c::~ . <:>.:f. ... C:_~lIJ.lIJ.ll:ll .tt.y Con f I i c t Intervention. 
Interest in the course was widespreadamo·ng ·tiwcfacuIty~a-nd 
even extended beyond the campus. The objectives in offering 
the course were (a) to ascertain UWC faculty interest in 
developing a simi I ar course; (b) to demonst rate the 
intensive, experienced-based teaching model; (c) to instruct 
on theory and practice of community conflict intervention; 
and (d) to expose these theories and intervention strategies 
to critical thinkers and permit them to discuss and evaluate 
limitations and merits of such approaches. 



The participants approached the course in earnest, 
despite the fact that they were not taking the course as 
traditional students for credit. The course coincided with 
UWC registration and student exams, so many participants 
were required to meet demanding student-related 
responsibilities during the week as well. 

A syllabus setting forth the topics, intervention 
strategies, and readings is attached to this report. The 
Summer Institute teaching model is based on the premise that 
there is information we need to know regarding the nature 
and dynamics of conflict - before we go out and intervene. 
Understanding the social patterns of conflict, then, helps 
us to make more informed decisions of how and when to 
attempt resolution strategies. Learning the skills -
specifically negotiation, mediation, conciliation, 
facilitation, and communication -- is not sufficient for the 
serious practitioner. We have found that by combining 
scholarly presentations with illustrative structured
experiences, students tend . to maintain a high level of 
concentration on and enthusiasm for the subject matter. 

Participants' evaluations were positive. Most rated 
the course as "good" or "excellent" and felt the 
presentation of both theory and practice worthwhile. The 
major criticism was in not using more South African-based 
conflicts as examples and subjects of the role plays -- a 
criticism well-founded. 

Conclusion 

One UWC faculty member posed a question to us: What 
will be the lasting ramifications of the UM/UWC exchange? 
Exposure to another culture and the opportunity for cross 
pollination of ideas on topics with which both our countries 
are familiar -- racial and economic stratification -- are 
invaluable outcomes in and of themselves. Incorporating new 
courses and resource centers on campus would tender even 
more tangible effects For these reasons, we look forward 
to the participation of UWC faculty in our Summer Institute 
in Conflict Intervention this June. Through UWC's 
willingness to send two of its faculty to teach in our 
Summer Institute, we a~e able to offer a unique educational 
experience, thus attracting students from other 
universities. (Brochures just went out and already we have 
requests for applications from Jamaica and the states of 
California, Georgia, Illinois, and New Mexico.) 

As an ultimate goal, sharing information and 
perspectives across national boundaries may prove to be an 
effective preventative against isolation, ignorance, and 
irrational social policies in both countries. 
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REPORT ON VISIT BY 

ANITA D. MCDONALD 

TO THE UNIVERSITY OF THE WESTERN CAPE 

The following is a report of my visit to the University of the 

Western Cape, February 11 - 24, 1989. 

There was a great deal of interest shown by UWC faculty in my 

experiences and background in developmental education, mathematics 

education and computer assisted instruction. Workshops, seminars 

and informal talks were scheduled for me on a wide variety of topics, 

including how to write a curriculum vita, the general background and 

status of mathematics education in the United States, and a math 

activities workshop for 50-60 primary and secondary math teachers and 

teacher trainees. I also had the opportunity to visit two primary 

schools and one high school. Included in my report that follows is a 

copy of my itinerary and a detailed report of my daily activities. 



ITINERARY OF VISIT 

by 

DR. ANITA D. MCDONALD 

to the UNIVERSITY OF WESTERN CAPE 

Monday, February 13, 1989 

9:15 - 9:30 Visit with Dr. Merlyn Mehl 

9: 30 - 11: 00 

11 : 00 - 12: 00 

3:00 - 5:15 

Presentation on Remedial Math Programs to Economic 

and Management Sciences Faculty 

Tour of campus 

Present workshop entitled "cv Writing" to twenty 

black teachers 

Tuesday, February 14, 1989 

1 0 : 00 - 11: 30 

1:15 - 2:30 

3:15 - 5:00 

Meeting with Dr. Cyril Julie and Mr. Ashiek Manie 

Seminar on the Educational Equality Project to 

Education faculty 

Observe high school students in the Gold Fields 

Computer lab 

Wednesday, February 15, 1989 

1:30 - 3:30 Meeting with Lionel Benting on the implementation 

of Supplemental Instruction at UWC 

3:30 - 4:30 Meeting with Dr. Sinclair 

Thursday, February 16, 1989 

10:30 - 12:00 Visit with Computer Science faculty and observe first 

year students in microcomputer lab 

1:30 - 3:00 Meeting with Dr. Steve Rhodes regarding FITMAST, MEG, 

and tthnomathematics 

3:00 - 4:00 Meeting with Dr. Dave Finnemore 

Friday, February 17, 1989 

9:30 - 12:30 Visit CECS (Cape Educational Computer Society) 

2:00 - 3:30 Learner Centered Workshop for mathematics faculty 



Saturday, February 18, 1989 

Sunday, February 19, 1989 

Monday, February 20, 1989 

9:00 - 3:00 

3:00 - 4:00 

Drive along scenic Cape Coast and visit to Table 

Mountain 

Attend morning Mass in Langa and all day tour of 

black townships 

Tour of Wine Country and Stellenbosch 

Visit with Dr. Brian · O'Connell at Athlone Teachers 

College 

Tuesday, February 21, 1989 

8:30 1:00 School Visits 

3:00 - 5:15 Informal Discussion with the Math Education Group (MEG) 

Wednesday, February 22, 1989 

10:30 - 12:00 Meeting with Outreach Staff 

2:15 - 3:30 Discussion with Lionel Benting on Supplemental Instruction 

Leaders 

7:30 - 9:30 Presentation on Role of Computers in Media at CECS meeting 

Thursday, February 23, 1989 

12:00 - 1:00 Informal discussion on Remedial Mathematics with Math & 

1:00 - 2:00 

3:00 - 4:30 

Friday, February 24, 1989 

Science faculty 

Presentation on Academic Development in the United States 

to TRC Staff 

Math workshop for approximately 50 math teachers and 

teacher trainees at Athlone Teachers College 

10:00 - 11:00 Meeting with Drs. John Boughey and David Hitchcock 

12:00 - 1:30 Meeting with Senate International Relations Committee 



Report of 

Dr. Anita D. McDonald 

On Visit to the University of the Western Cape 

Cape Town, South Africa 

The following is a summary report of my visit to the University of the Western 

Cape, February 11-24, 1989. My host at UWC was Dr. Merlyn Mehl, Director of the 

Gold Fields Science & Mathematics Resource Center. 

Prior to my departure for South Africa I had attempted to contact Dr. Mehl for 

the purpose of determining the academic activities that I would be involved in 

during my visit to the campus. My attempts were unsuccessful. Expecting that 

I would receive my schedule upon my arrival, I took materials that I thought 

would be helpful and related to my original proposal for the UWC exchange. 

However, upon my arrival February II, I learned that my schedule was still 

unavailable. Dr. Owen Vandenberg greeted me at the Airport and escorted me 

through the car rental process and to the Holiday Inn-Belleville were I then 

spent the remainder of the day catching up on my much needed rest. 

February 12, 1989 (Sunday) Dr. Owen Vandenberg and his wife took me for morning 

tea at the public gardens in downtown Cape Town. We returned shortly after 12:30 

to meet with Professor Joel Samuels. Joel Samuels and his wife Marie hosted me 

for lunch in their home, followed by a very scenic drive to Simon's Point. I 

returned to the hotel at approximately 6:00 p.m. for the evening. 

February 13, 1989 (Monday) Beryl Van der Heever came to the hotel at 9:00 to 

escort me to the campus. Once on campus, I was taken to the Gold Fields Science 

& Mathematics Resource Center to meet the director, Dr. Merlyn Mehl. It was upon 

my arrival at the Center that I was given my itinerary for the two weeks by 

Dr. Mehl's secretary, Mrs. Peterson. My schedule promptly began at 9:30 a.m. 

with a meeting of the economics and management sciences academic staff. After our 

meeting I was given a tour of the campus by Andre Peterson. Following the tour, I 

had lunch with Ursula Oliphant, researcher for the Academic Development Committee. 
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After lunch I returned to the Gold Fields Resource Center to review my schedule 

for the next two weeks and to request some changes and additions, only to discover 

that a "cv Writing" workshop that had been scheduled for me Tuesday was in error 

and was to occur that very afternoon at 3:30. I quickly met with Dr. Steve Rhodes, 

the director of the FITMAST Program (Formal In-Service Training of Math & Science 

Teachers) to obtain information about the twenty-five black teachers who would be 

attending the workshop at 3:30. I managed to get through the workshop which ran 

until 5:15. At that time, I left the campus and after a few wrong turns arrived 

at my hotel for the evening. 

February 14, 1989 (Tuesday) I met with Dr. Cyril Julie, mathematics education 

and Mr. Ashiek Manie to discuss mathematics education in general and the Cape 

Educational Computer Society (CECS). Lunch was with Dr. Julie and Dr. Persens, 

mathematics department chairperson. After lunch I met with approximately 

thirteen members of the education faculty and gave a seminar on the College 

Board's Educational Equality project. The goal of the project is to increase 

access in Higher Education. The seminar concluded at approximately 3:20 after 

which I went back to the Gold Fields Resource Center to observe participants in 

the Outreach Program. The participants were high school youngsters in the eleventh 

grade, approximately 17 years of age, who came to the center to work on Plato 

Software in the area of physics. Following the computer lesson they participated 

in a hands-on lab section, that reinforces their computer work. The lab session 

was being taped for training purposes for teachers unable to travel to the Center. 

February IS, 1989 (Wednesday) Beryl Van der Heever accompanied me to downtown 

Cape Town for a little sightseeing and shopping during the morning. When we 

returned to campus for lunch, we found that the students were involved in a Mass 

meeting. Therefore, unable to enter the student center, we skipped lunch. 

I met with Lionel Benting in the afternoon to discuss the supplemental instruction 

program. Lionel has done an extremely fine job in organizing and staffing the 

supplemental instruction. The only observable difficulty is the demand that it 

has placed on Lionel, professionally and personally. The program that he is 

supervising would be the only responsibility of an supplemental instruction 

supervisor at the University of Missouri or anywhere else in the United States. 

After a very informative session with Lionel, I met with Dr. Sinclair, director 

of the Teacher's Resource Center (TRC). During my meeting with Dr. Sinclair we 
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discussed academic development as it is organized in the United States. I 

agreed to give two seminars for TRC staff. I completed my meeting with 

Dr. Sinclair about 4:15 p.m. and thanks to a map drawn by Lionel Benting I was 

able to find my way directly back to my hotel for the first time. Since the hotel 

restaurant did not open until 6:30 p.m., and hunger had taken over, haVing 

missed lunch, I went to my room and ordered room service. For the remainder 

of the evening I stayed in my room and prepared for scheduled workshops. 

February 16, 1989 (Thursday) Mrs. Peterson, Dr. Mehl's secretary, had scheduled 

me for an appointment at 9:30 a.m. with Dr. Mehl so that I could discuss my 

schedule and my concerns. However, instead of having an opportunity to visit 

with Dr. Mehl, I was escorted upstairs for morning tea. While the Gold Fields 

staff were extremely delightful and enjoyable people to be around, it was difficult 

for me to have any meaningful interaction with anyone member of the staff or 

Dr. Mehl in this setting. Unfortunately, I was then unable to obtain any 

information from Dr. Mehl regarding the general lecture on remedial mathematics 

that had been scheduled for me for the following Tuesday (February 21). Since 

Dr. Mehl was going to be out of town on that date he had asked Dr. Persens 

to serve as facilitator for that session. 

After tea, I met with the computer science staff and observed first year students 

in the microcomputer lab. We discussed the pros and cons of micros versus 

main-frame PCs, which was a departmental concern. I primarily talked with 

Mr. Michael Norman and Mr. Fernandez Pedro. Mr. Norman informed me that they had 

just received a Super micro and wanted to know if our institution had one, and if 

so, how it was being used. The computer lab had 46 computers, provided mostly by 

private funding. I was told the computers cost approximately 2500 rand and were 

manufactured in Taiwan. The department was anticipating a move into the new lab 

within two weeks. The new facility will have 100 computers. 

Dave Finnamore, of the Gold Fields staff, met me after my visit with the computer 

science staff and escorted me to lunch. Unfortunately for Dave, I was given the 

last complete serving available. The cafeteria staff had only planned 60 meals, 

in anticipation that people would be fasting in protest of the detainees. 
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During lunch I was able to talk with Dr. Finnamore about his work. After lunch 

I met with Steve Rhodes of the Gold Fields staff, who is in charge of the FITMAST 

Program, which stands for Formal-In Service Training for Math and Science 

Teachers and the MEG Math Education Group. During our session, Dr. Rhodes 

explained the difficulties they have in obtaining research information and the 

problems encountered in trying to attend conferences outside of South Africa. 

We also discussed our mutual interests in the field of Ethnomathematics. 

February 17, 1989 (Friday) My morning was spent in Athlone at the Cape Educational 

Computer Society (CECS) Center. My host for the morning was Mr. Ashiek Manie 

from the UWC mathematics education department. I met with the CECS staff. 

CECS is a private organization, and according to them, is viewed as subversive 

by the State. They stated they were the only grassroots organization to help 

meet the need for community based projects. They were anticipating the State 

providing micro labs for computer assisted instruction in black schools and wanted 

to be able to help these schools. They felt they could help by having information 

available to the teachers and to the community on how to use the computers for 

instruction. CECS is looking for software in all subjects. They want materials 

beyond drill and practice and are interested in materials that help promote the 

learning process of students. Currently, they are offering a regional course 

called "The Media Project" to help students and teachers prepare their own 

newsletters, communications, newspapers and classroom materials. There are five 

regions and four students at each school. They hope to have at least fifty 

schools with newsletters. They are also working on a community service project 

to help community organizations with their needs. During our meeting I was asked 

to return on the evening of February 22, to give a seminar on the use of micro 

computers and the preparation of media materials. 
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I returned to the campus in time for my 2:00 p.m. workshop with the science and 

mathematics faculty. Facilitator for this workshop was Dr. Jen Persens and the 

topic was Learner Centered Instruction. A good deal of interest was shown in 

the concept of Learner Centered Instruction, and how one accomplishes that 

approach in the science classroom. This concept was also an interest of 

Dr. Mehl and further exploration might be appropriate for future faculty 

exchanges with UWC. After six days of eating alone in the evening, I fina~ly 

had an opportunity to go out. I was the guest of Dr. Persens and his wife in 

their home, on Friday evening. It was an especially enjoyable evening because 

Dr. Persens invited two other couples who were also involved in secondary 

education and teacher preparation. The combination of good company and good 

food made for a great evening. 

February 18, 1989 (Saturday) I had originally been scheduled to give a workshop 

on Saturday morning, but the workshop had been cancelied. The weather however, 

was cooperative and allowed for a visit to Table Mountain. Beryl Van der Heever 

served as my hostess for the entire day. We had an opportunity to also drive 

around the coast of the Cape, and to go to Hout Bay for lunch. Later that evening 

I went to her home for dinner where I had an opportunity to speak with her parents. 

Mr. Van der Heever, Beryl's Father, is a Colored representative to the Tri Cameral 

Council and was extremely interesting to talk to regarding higher education in 

South Africa and funding for Colored institutions. 

February 19, 1989 (Sunday) This was by far the most grueling of my days in 

Cape Town. My host for the day was Mr. Xaluva, a teaching assistant in the 

Gold Fields Resource Center. My day began at 8:15 a.m. when Mr. Xaluva and 

his wife escorted me to St. Francis Catholic Church in Langa. After Mass, 

the Nuns took us on a tour of their pre-school and Adult Education Centers. 

Mr. Xaluva lived in Langa and on the way back to his home, we stopped to visit 

one of the single-housing areas including going inside one of the apartment 

buildings. It was incredible to see the small amount of space in which one 

person or a family lived. 

5 



While the area outside of the apartment was filthy and lined with trash and 

garbage, the inside of the apartments we visited were generally neat and orderly 

arranged. After lunch with Mr. & Mrs. Xaluva in their home, we began our 

excursion of all of the black townships. Mr. Xaluva and his wife were determined 

that I should see beyond the beauty of South Africa so that I could share my 

observations upon my return home. They wanted me to understand that the blacks 

of South Africa are living in desperate conditions and that very little 

assistance was coming into the country to blacks. Most of the assistance from 

outside was going to the Coloreds of South Africa. 

Our excursion for the day included Langa, Nyanga, Old Crossroads, New Crossroads, 

the Tent Towns, Khayelitsha, and etipini, an area across from Crossroads which 

is really a garbage dump that people from Crossroads come to for materials to 

build shelters in the squatter camps. We visited a cemetery at Crossroads and 

Mitchell's Plain. My day ended with the Xaluvas at 8:00 p.m. I had become 

numb and depressed from the sights of the day. 

February 20, 1989 (Monday) This day was a refreshing change from the previous 

one. Lionel Benting and Rachel Peterson were my escorts to the Wine Country 

outside of Cape Town. After visiting a couple of wineries and lunch we went to 

Athlone Teachers College in Paarl. I had been scheduled to give a mathematics 

workshop to area mathematics teachers. However, Dr. Brian O'Connell, previously 

of UWC and Rector of the College, had cancelled my workshop because he had not 

received a call back confirming my attendance. The workshop was rescheduled for 

Thursday, February 22. Dr. O'Connell and I had a pleasant discussion regarding 

the status of education at the primary and secondary levels in South Africa, and 

more specifically, the needs in of mathematics education. Since mathematics was 

outside of Dr. O'Connell's expertise, he wanted to take advantage of my presence 

in the Country to help his staff and to help area teachers. 
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February 21 1989 (Tuesday) I arrived at UWC at 8:40 a.m. to meet Mr. Xaluva who 

had planned three school visits for me that morning. Lionel Benting also had 

planned an 11:00 a.m. appointment for me at Beacon Hill High School in Mitchell's 

Plain, where the computer mobile unit was located. Mr. Xaluva and I went first 

to Langa and visited the St. Louis School. One class of standard one had sixty 

children. Most other classes had 40 to 45 children. We then visited St. Mary's 

Dominion in Nyanga. Due to a shortage of time we were unable to visit the classrooms, 

but did have a meaningful discussion with Sister Campbell, the school principal. 

Sister Campbell was fiestier than any Catholic Nun I had ever met. Arriving a 

little later than anticipated at Beacon Hill High School, I was taken on a tour 

of the facilities and visited classrooms and the mobile unit. I was impressed 

by the school's spirit and their motto, in setting high aspirations for their 

youngsters. Their motto was: "Let the Beacon Hill Light Shine". 

We arrived back on campus shortly after 1:00 p.m. I was scheduled for a 1:00 p.m. 

general lecture on remedial mathematics but since the group was primarily math 

faculty, Dr. Persens recommended that this particular lecture be postponed and 

incorporated into the informal discussion that I had been scheduled for with 

the mathematics faculty on Wednesday. This change in schedule was recommended 

for my benefit since I had had a fairly hectic morning. 

After lunch and a short break, I gave a presentation to the Mathematics 

Education Group. This is an organization that Dr. Rhodes coordinates • . MEG 

members are math teachers from pre-school to high school. Our discussion was 

fairly lively with questions regarding teaching techniques and curriculum 

standards in the United States vs. South Africa. They found the concept 

of Math anxiety intriguing. This was one of my more enjoyable interactions 

during the trip. This workshop concluded at approximately 5:15. After such a 

long day I was grateful that Dr. Pluddemann had invited me to his home for 

dinner that evening. I enjoyed the evening very much and the opportunity to 

see another community in the Cape Town area. 
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February 22 1989 (Wednesday) In the morning, I met with Dave Finnamore and the 

Outreach Staff regarding the use stand alone PC's for computer assisted 

instruction. Staff members have developed some outstanding supplementary 

materials to assist high school students served in Outreach Programs. Due to 

the cancellation of my afternoon workshop with the TRC Staff, I asked if someone 

could accompany me to lunch and to do last minute shopping for souvenirs. 

Lionel Benting volunteered. We returned to campus at 5:00 p.m. and I went back 

to my hotel for a short rest. I returned to campus at 7:00 p.m. to meet 

Asheik Manie who was to escort me back to CECS for the "Media Workshop" I agreed 

to give that evening. 

February 23, 1989 (Thursday) I began the day with an informal discussion about 

remedial mathematics with the mathematics faculty. Dr. Persens was the 

moderator. Immediately following this session I gave a workshop to staff from 

the Teachers Resource Center regarding developmental education in the United States. 

Following the Teachers Resource Center workshop, Andre Peterson drove me to Paarl, 

where I gave a workshop at Athlone Teachers College to approximately 60 mathematics 

teachers from the area. This was a very enjoyable workshop with a number of the 

teachers being surprised at how one can incorporate everyday experiences into the 

classroom and teaching situation. Following the workshop Dr. O'Connell drove me 

to Dave Finnamore's home in Somerset West for dinner. I had a fun evening with the 

Finnamores and their pets. 

February 24, 1989 (Friday) In the morning, the Gold Fields staff held a special 

farewell tea in my honor. This was a very thoughtful gesture on their part and 

much appreciated. After tea I met with John Boughey and David Hitchcock regarding 

mathematics instruction in the economics classroom. Dave Hitchcock requested that 

I send him information regarding mathematics and economics, learning centers, 

and setting up labs for various subjects. 

At noon, I met Beryl Van der Heever and she escorted me to the luncheon meeting 

with the Senate International Relations Committee. During this meeting I summarized 

my academic activities and identified the difficulties associated with my visit. 
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In conclusion, there is a great demand at uwe for assistance in the areas of 

mathematics, academic development, and mathematics education. Follow-up in 

these areas is certainly recommended. I commend the uwe academic staff for 

their commitment to providing a viable program of academic support. 
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REPORT OF VISIT OF BONNIE ZELENAK 
ill 

THE UNIVERSITY OF WES1ERN CAPE 
APRIL 24-MAY 13, 1989 

The focus of my trip was to meet with University of Western Cape 
(UWC) faculty who are involved in the design and implementation of 
the academic development unit on their campus. I was to discuss 
learning and study strategies used by University of Missouri-Columbia 
(MU) Learning Center staff with undergraduate students who seek to 
improve or enhance their academic skills. My overall impression of the 
experience is extremely favorable. I learned a great deal about the 
demands placed upon UWC faculty and their efforts to ensure a quality 
education for their students. Although the campus has experienced a 
large increase in their student body, the number of faculty members 
employed has remained constant. The students who are enrolling are 
people of color who enter the university with a high school preparation 
that typically is inferior to that of white students due to the disparity of 
state funding and teacher preparation requirements for the "colored" 
and black schools. Despite these odds, the faculty I met with were 
anxious to develop strategies that will ensure a quality education to 
their students. They wanted to discuss teaching strategies that take 
students' academic backgrounds into consideration: Are there known 
methods of breaking large lectures into small groups and ensuring that 
learning occurs? Is the learning that takes place in small groups 
different from (better than) that which occurs in a large lecture? How 
can we break into small groups when we have a class of 800 and must 
meet with them during three different lecture slots during the week 
and must keep the class in the lecture hall since it is the only meeting 
room available at the time? Even if we break into small groups will we 
be able to introduce the skills and background knowledge so necessary 
for processing higher-level academic content? If we decide to alter our 
curriculum to teach basic skills can we afford the time it would take to 
teach these skills when our goal is to graduate students at a level 
comparable to other post secondary institutions of the state? What 
other teaching methods might we explore that will enhance learning? 
For example, what exactly is a writing intensive course, how is one 
designed and graded, and does it accomplish something different than a 
lecture class? What do student jo~rnals accomplish and it it necessary 
for an instructor who requires them to read every entry? What are the 
strengths and shortcomings of any and all of these strategies? 
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In this report I briefly review the meetings I attended to edify 
the issues that were presented to me during my visit and to which I 
will refer when making suggestions for future exchange visits between 
faculty members from UWC and UM (the University of Missouri 
system). For future UM visitors it might be worth noting that I did not 
have a clear idea upon my arrival at UWC of exactly what would be 
expected of me. On the first day of my visit I learned from Ulrich 
Pluddemann, my host, that he felt I should focus on only one or two 
specific issues related to academic development. By stressing one 
message to all staff with whom I would meet, Professor Pluddemann 
felt that a clear impression of a specific teaching/learning strategy 
would receive serious attention by a number of staff. He suggested that 
I emphasize (1) students' natural modes of learning and (2) the 
development of writing intensive courses. This suggestion turned out to 
be invaluable. Although I felt that my message might become tiresome, 
the response from UWC faculty was very favorable. Both in small group 
settings and during my two formal presentations the faculty's interest 
seemed insatiable. They wanted to explore issues from their context; 
that is, how could strategies that MU uses be redesigned to fit their 
needs? A great deal of brain storming and open exploration was had 
(as was a great deal of fun, I might add). 

Upon my arrival I learned that I would not only drive on the left 
side of the road but that I would drive a standard shift automobile with 
the stick on the left. I also learned how hazardous right hand turns can 
be. (These are minor events to be sure, but still need to be attended to 
by the novice to driving on the left). On the first day on campus I had a 
campus tour and visited with Pam Versfeld and staff members of the 
physiotherapy department. Ms. Versfeld is very precisely reviewing 
the learning strategies that students use in the making of meaning. For 
students with very limited (or no) background in physiology she is 
introducing basic concepts with the utmost precision. Nothing can be 
taken for granted--not even an understanding of the concept of balance, 
for example. Ms. Versfeld is having her students act out every 
movement that she introduces, thus integrating the experience 0 f 
physical movement with the understanding of the phenomenon under 
review. Because her class was relatively small (about 18 students) she 
is able to pay attention to the details of each student's learning 
progress. I learned later that having such a small class is a real luxury 
compared to the numbers of students that other faculty of UWC must 
cope with. 
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For the remainder of the first week I met with representatives 
from various departments and centers, made one formal presentation, 
and attended a lecture on reflective thinking. The staff with whom I 
met included: 

--Dries Sinclair, Director, Teaching Center (in preparation for my 
presentation) 
--Stan Ridge, Dept. Head, English (and entire staff of about 28) 
--Tony Humphreys, Dept. Head, Anthropology (and 2 of 4 
additional staff) 
--Shirley Walters and Hester van der Walt, Center for Adult and 
Continuing Education 
--John Boughy, representative from the British Consulate (whose 
focus is Language Development) 
--Ulrich Pluddemann and Ursula Oliphant of the Academic 
Development Unit 

Staff members of the English and Anthropology departments are 
actively exploring teaching strategies that will allow them to deal with 
large lecture classes and yet get to know their students and truly 
understand as many students' academic strengths and weaknesses as 
possible. Since many students have English as a second or third 
language staff are struggling with how to present content in a language 
that is foreign to their students and yet maintain their expectations of 
academic achievement. They are exploring questions related to 
whether an intensive language course should be required of all students 
who cannot pass an English proficiency exam, but are very hesitant to 
add any new requirements to their curriculum, especially when a 
primary goal of the university is to bring education to "the people". I 
couldn't help but think that the educational goals of the faculty were 
often too intertwined with political questions to enable the faculty to 
analyze issues from an educational perspective. They seemed unable or 
unwilling to separate the two influences and often appeared stymied 
when educational issues of critical importance to students' academic 
progress were raised. I got the impression that faculty do not share the 
same values with regard to this issue; that is, some seem to feel 
compelled to offer the identical curriculum to all students thus 
providing an equal opportunity to each. Others seem to think that they 
must first assure that students possess basic language skills before the 
academic curriculum can begin. I informed as many staff as I could 
that MU will not admit international students who do not earn a 
minimum score on the TOEFL exam and I briefly described the 
Intensive Language Program's goals (to the extent that I am familiar 
with their activities). I expressed the opinion that if we admit students 
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to a university we have an obligation to either assure that they have at 
least a 50/50 chance of academic success or that we should provide 
them with the background knowledge needed to succeed within the 
existing framework of the university (perhaps not within any particular 
major, however). I also explained the reading, writing, and study skills 
assistance provided by the MU Learning Center and exactly what we 
believe can and cannot be accomplished within that context. 

While visiting with the English Department staff I learned that 
one or two members (David Bunn and/or Jane Taylor) are scheduled to 
visit UM in the fall. Because David expressed interest in learning more 
about the tutor training that our writing lab offers and a desire for 
information about our Campus Writing Program (CWP) and the design 
of writing intensive courses, I recommend that he arrive on the MU 
campus by August 16, 1989. This would enable him to attend the CWP 
workshop on August 17 and the Learning Center's tutor training offered 
during the first two weeks of our fall semester. If desired, he could also 
attend most of the English Department's TA training offered August 16-
18 and August 21-22, 1989. 

A future visitor might be interested to know that my program 
was interrupted by a week that had three holidays. As it turned out I 
thoroughly enjoyed the opportunity to sightsee and explore the Cape 
Peninsula during this time off. During a "normal program," that is, one 
scheduled while classes are in session, it seems evident that if one does 
not build sightseeing and shopping time into his or her program little 
opportunity to explore will exist. 

During the two working days of my second week at UWC I met 
with the English Special Working Group, Jeanette Groenewald from 
Language Education, members of the Student Counselling Service, 
students participating in a physics supplemental instruction group, and 
with third year Anthropology students. These meetings were all very 
fruitful. The English Special Working Group consists of about eight (?) 
faculty members who teach basic language and writing skills to 
students whose native language is not English. Although the course is a 
step in the right direction, not all students who need the class are 
enrolled. I am unsure of the placement procedures and would like to 
learn more about the efforts of this group. It seemed that time was 
always too short to develop a true -understanding of the goals, demands, 
and activities that each group of faculty with whom I met had to face. 
Time to follow up with a particular group would have been very 
beneficial. Perhaps future visitors will benefit from keeping their 
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schedules fairly open toward the end of their VlSlt so that they might 
identify those individuals with whom they would like to discuss issues 
in more detail. 

Jeanette Groenewald informed me of the goals she has established 
for her masters students in Language Education. I spoke to her class 
about three "natural orientations to learning" that adults exhibit when 
participating in planned learning activities in the U .S.--that is, goal, 
learning, and activity orientations. My purpose was to describe the 
motivations to learning that students bring with them into the 
classroom and to encourage the class to consider teaching strategies that 
respond to these orientations. I also presented a review of Mary 
Bixby's findings from her dissertation on the benefits to be accrued to 
learners and teachers when student journals are kept. I concluded my 
remarks with a quick overview of William Perry's findings on student 
development during the undergraduate years and linked that to 
questions related to teaching strategies. Based upon limited student 
interaction I felt that I tried to cover too much information. I think that 
because Jeanette is interested in whole language development that the 
topics were relevant, but that the form of my presentation was 
inappropriate. Perhaps involving the students in small groups to 
discuss these concepts would have been a better format than a lecture 
form of presentation. 

Jeanette seems to believe that an understanding of student 
growth is important when designing a curriculum. She also feels that 
reading, language, and written forms of expression, when coordinated, 
enhance one another. I believe that other faculty members at UWC 
could benefit from exploring these ideas. 

My meeting with the student counselling group proved to be quite 
interesting. This group of about seven staff members is involved in 
teaching study strategies to students through workshops and individual 
counselling sessions. Participation in some of the workshops is quite 
large. Tony Naidoo and others expressed interest in learning more 
about the freshman year experience (FYE) course taught by Mary Bixby 
of the MU Learning Center. Since Tony will be visiting UM sometime 
next year I recommend that he arrive at MU early in the fall semester 
so that he can attend the training sessions and early lectures of the FYE 
course. (The course is not offered .during the winter term.) It seemed 
that many aspects of the course could be incorporated into the UWC 
counseling services activities--either by designing a course for their 
campus or by using some of Mary's lecture materials in their 
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workshops. I also recommend that Mary Bixby visit UWC during the 
1989/90 academic year. It was evident that her dissertation findings 
(noted above) and her expertise in learning strategies would be of 
interest to many staff at UWC. 

Following the session with student counselling Tony Naidoo took 
me on a tour of Crossroads, an experience that struck me deeply. I 
thank him for that introduction to a way of life I might not have 
witnessed without his generosity. 

The opportunity to meet with students was most enlightening. I 
had heard from many faculty of their frustrations with large lectures 
and their lack of opportunity to interact with and challenge individual 
students. It appeared evident that students experience similar 
frustrations. Although my sample was very small--only about eight 
third-year anthropology students and five participants in supplemental 
instruction-- it is an optimistic message that I wish to convey. These 
few students appeared to be as concerned about their learning 
opportunities as their faculty. They want to be challenged and they do 
not wish to merely repeat what is told to them. The energy that the 
faculty is putting into finding ways of challenging their students leads 
me to have hope that they will find some viable and creative solutions 
to their dilemma. 

The university had scheduled holidays on Thursday and Friday of 
the second week. On Friday Joe Samuels from the Center for Adult and 
Continuing Education took me on a tour of KTC and Guguletu. The 
experience was profound and completely zapped me of all energy. It IS 

difficult to understand how such conditions can be condoned by a 
government and how people can cope under the living conditions to 
which they are subjected. I don't wish to go into detail about this 
experience but do wish to thank Joe and his family for their hospitality. 

During the third week of my visit four other UM visitors arrived. 
Their arrival changed the tone of my visit substantially. For future 
visitors it might be worth noting my impressions about being "alone"-
that is the only UM visitor at UWC--vs. visiting the university in consort 
with American colleagues. In my opinion each has its advantages. I 
had a marvelous time exploring the countryside on my own and 
enjoyed the freedom of scheduling . my time as I saw fit during the first 
two weeks. During the final week, having the pleasure of exchanging 
ideas with other Americans, going to the theater with them, having 
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meals together, and "testing" interpretations also added a certain 
richness. 

The third week on campus was heavily booked. During this week 
I met with Owen van den Berg for the third time, the faculty from 
Nursing, Jeanette Groenewald and her colleague Phyllis Driver, Ampie 
Muller and other members from the Department of Industrial 
Psychology, Cyril Julie from Math Education, Lionel Benting who heads 
up the supplemental instruction activities, Ulrich Pluddemann and 
Michael Middleton regarding future exchange visits, Anna Strebel and 
other members of the Psychology Department, and Jan Persens and 
another faculty member from the Math Department. In addition to 
discussing academic issues with the above faculty, I had the lovely 
opportunity to attend the social function for all UM visitors, their hosts 
and the UM-UWC alumni. This was also the week in which I made my 
second formal presentation, attended a seminar on Marxist Theory, and 
was hosted to two half-day shopping days by two gracious ladies. 

I learned a great deal from each of the academic exchanges but 
wish to highlight the meetings with the psychology and mathematics 
faculty. The visit with the psychology department is significant 
because they voluntarily offered so many beneficial learning activities 
for their first year students last year. The staff decided that they would 
participate with students in weekly learning groups. As many as one
third of the first year students attended these groups on a regular basis. 
The students decided that they wanted to have meetings about 
integrating text book readings with lecture notes, developing time 
management strategies for themselves, and developing good note taking 
skills. Because the number of participants was so large the faculty 
found themselves devoting every free moment to these activities-
activities that in the long run do not get rewarded. This academic year 
they abandoned the idea of study groups because they were exhausted 
by the experience last year. They want the academic development unit 
to assist them with these activities since they cannot continue to 
increase their own work loads. 

I heard similar sentiments from other faculty groups during the 
weeks but found that the Psychology Department's efforts were 
extraordinary and therefore have used them to make a point. Faculty 
members' concerns about limited time must be heeded. It seems 
evident that the UWC faculty is working to its capacity. Time is a sparse 
commodity and yet the faculty appear very concerned about enhancing 
student learning opportunities. The Psychology Department wishes to 
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provide direct academic assistance to students, to assist staff by offering 
workshops that focus on teaching strategies that enhance learning, and 
by integrating study skills materials into their curriculum. I 
recommend that the academic development unit look carefully at the 
complexities of "infusing" academic assistance into the existing 
curriculum and that they find ways to assist the faculty with this 
charge. The faculty seem well informed of the goal and seem to readily 
endorse it. They quickly admit, however, that their options are limited 
due to the stress of student numbers and the limitations on their time. 
I think that if the academic assistance unit is to be successful at keeping 
the faculty motivated about infusing academic assistance strategies into 
their curricula then the unit must assist them. Some alternatives might 
be for the unit to encourage the administration of the campus to grant 
faculty release time to develop materials or workshops. Practical 
experiences (or requirements) for upperclassmen might also be built 
into the curriculum. Students could be expected to be group tutors for 
selected supplemental instruction activities or group discussion leaders 
for content-related issues in history, psychology, anthropology, etc., 
depending upon their major and their ability. Departments would need 
to select the students by their strengths and would be responsible for 
tutor or group discussion leader training. Naturally, the faculty would 
first need to receive training on appropriate training methodology. 
However the academic development unit decides to respond to faculty 
needs, I believe that something concrete must be offered; otherwise I 
fear that the enthusiasm and energy that is now evident will diminish. 

During my meeting with ] an Persens of the math department I 
learned that the department is developing recommendations for the use 
of four rooms that have been assigned to mathematics. The faculty are 
exploring various uses for the space including the development of 
computer aided instruction labs, using the rooms for instructional or 
research purposes, and/or enhancing the PLA TO activities offered by 
the Teaching Center. Jan expressed interest in learning more about the 
activities of Sandi Athanassiou, coordinator of the MU Learning Center's 
math unit. He wanted to learn about the lab activities offered as well as 
the weekly tutor training required of all math tutors that work in the 
lab. Any additional information she might provide on computer aided 
instruction in mathematics would also be helpful. I recommend that 
Sandi Athanassiou be considered for a future visit to UWC. 

It came to my attention during my visit that Ursula Oliphant, 
Academic Development Researcher, will be visiting UM during the fall of 
1989. Although I have already recommended that several visitors 
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come early in the fall semester I must repeat that recommendation for 
Ursula. lJecause she is interested in the overall academic structure of 
our Learning Center, and because I believe that participation in various 
training activities would enhance her understanding of our expectations 
of tutors and teaching assistants, I recommend that Ursula arrive at 
MU by mid August, 1989. This would enable her to participate in the 
following training options: the initial math lab tutor orientation, the 
writing lab's tutor training, and the new teaching assistant orientation 
session offered by the T A Training and Development Office. In addition, 
she would have the opportunity to participate in the Campus Writing 
Program's summer workshop for faculty who will be teaching writing 
intensive courses. The freshman year experience course also takes off 
at full tilt in the early fall and I believe that she would benefit from 
observing this course from the first week of the term. 

My closing remarks are of a personal nature. I wish to express 
heartfelt gratitude to the many individuals who made me feel welcome 
personally and professionally. Thanks to Ulrich and Monica 
Pluddemann, Jeanette and Johann Groenewald, Owen and Doreen Van 
den Berg, Joe and Marie Samuels, John and Christie Boughy, Dries and 
Estelle Sinclair, and to Tony Naidoo. Each of these individuals took their 
personal time to introduce me to a part of their academic world, their 
country and/or their lifestyle that was meaningful. 

Thanks also to the UM and UWC administration for supporting my 
trip. I have grown professionally and hope that others benefited (or 
will benefit in the future) from my involvement. 
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The trip to University of Western Cape, despite the abrupt en::l am the personal 

loss I e>cperierr.ed with the death of my father, proved to be one of the high 

points of my persc:tlal as well as tmiversity experier¥:Je in the past few years. 

'nle CHX>rbmi.ty to \IlIOn with a gra.Jp of dedicated peqlle at all levels, 'Nho in 

spite of seemirgly aveMlel.mi.ng cxXJs, remain cx:mnitted to proviclin:;J quality 

educational experieooes at the tmiversity level, was a distird: hax>r. It is . 

hqled in saDe small way that durirg my visit there, I was able to provide saDe 

useful assistance. If so, then the arduals joomey was well \IIIOrth it. 

'n1e ass~ provided to me by my hostess, Mrs. Juliarma Smith am the 

llcarirg for" provided by Miss Beryl van den Reever made the visit 

professionally profitable am persc:tlally rewantin;J. '!he persc:tlal kimnesses 

shown to me by Julianna, Ajam, an:i Dr. Harold Herman 

provided a level of wann, persc:tlal interacticn that will be lag dlerished. 

'n1e SU(.pOrt am cx;n:,em expressed by the faculty am staff when the news carre 

of my father's illness was, am will oa1ti.rue to be, a sa.trOe of CXI11fort. 

'n1e tul.k of the time was spent with the faality an:i staff doirg three thin:.Js: 

first; looki.rg at the pl:og1am of teamer educaticn to better un::le.rstan:l the 

variaJS oaIp:t'lel1ts, seocni; tiyirg to detennine the instructional prOOlems that 

faality JI¥3!li1ers have identified, an:i third; identifyirg resooroes the 

tmiversity has available to provide sane assist.aooe in the soluticn of these 

problems. 

'n1e delay of the flight cut of Frankfort created sane diffialities in that 

instead of arrivirg sunday May 7th, Isl Riskin, Mike Middletoo an:! Mabel Grimes 
I 

frail tM: and I arrived in cape Town in the aftemocn of Mamy the 8th. '!his 



caused sane diffiOllties with the first two days schedule whidl certainly 

created sane prOOlems for Irrj hostess in that the last days of lectures were 

still go:in;J on an:i the schedule became scmewhat juni:>led for Juliarma. '!he 

tasks that are oormally associated with the clos:in;J of the tenn alcnJ with the 

aa3ed responsibilities associated with Irrj bein:;J there, provided Juliana her 

with sane unusual circumstanoes that she ocped with quite admirably. ltbile she 

was ~ that I was oot bein:;J taken care of I was glad to have the time to 

talk to the faall.ty an:i get an orientatial of the Sdl.cx>l of Fducation an:i 

overall structure. 

One of the major highlights of the visit was an q:p:>rtunity to meet with the 

stu:Jents in a formal teadrln:.J sett.in;J. Althcu]h it was diffiOllt at the time, 

mstiy due to the oont.in.tin::J effects of travel an:i a total lack of 

urderst.an:ii.n of the st:u:ient's backgroun:i on rrrj part, it proved later to 

provide me a framework of ~ for the cpmltiooal. structure that is 

alm:Jst tmiquely South African in relatial to the three separate an:i grossly 

unequal. educatiooal. systems. It also gave me a slight ~ of the 

enorIlOlS ~ that the faculty of the Sdlool of Educatioo of UWC has 

E!!li:larked ale 

'!he un:Jergraduate elCperiern! with Julianna' s cxmnercial stu:Jents essentially 

provided me with the qp:>rtunity to deal with recent products of two of those 

educational systems am the elCperiern! with graduate level stu:Jents of Juliarma 

~ K:lnica Van Heerden provided me scme elCperiern! with practitiooers in the 

field. '1W visits to off-canplS educatiooal. institutioos, the Peninsula 

Technicx:n an:i the Athlooe COllege in Paarl, provided me with a wealth of 

infcmuatial that is extraael.y helpful in un:ierstarWn;J the system of traini.n} 

at the tec:bnical, college an:i university level. 



I was rXJt able to meet with two other groJpS that were scheduled, Cyril Julie's 

catpJ.ter Education Class on the first ~y an::l Jannette Groenewal.d I s I.an;Juage 

Education class on the last Friday. I did have an q:p:ntwrity to meet with a 

grc:A.1p of CCIl'p.lter users (CACES) sponsored by Cyril an::l was iJrpressed with the 

activities that were goin;J on invol vin;J both t.ead1ers an::l stujents. I able to 

meet briefly durin:J the first week with Dries sinclair am l1!f!II'i1p..rs of his of 

his staff at the Gold Fields Resalroe Center. At this meetin;J ani subsequent 

CXll1VersatiOOS we d;SOlSsed issuse ~ the Plato system, the micro -

mainframe oont.raversy, ani just very briefly whether the situation might be 

better sezved with a c::x::ui>inatiCX'l rather than an "either - or' scenario. 

'!he Di.st:ara! IBanrin} Project 3aded by Nelleke Bale in the Ekl. Fhilc::x;qily 

Department is a fonnalized activity that reflects the ocmnitment to a.rt:readl 

that is a part of the instituticnal fiber of~. '!his project is an attenpt 

to develop a limited offerin;J for the College of Eklucatial to be I'IIldl like the 

conespaden:le ooorses that we offer thraJgh aJr extensial divisial. \tIlile 

there are no particular plans to offer a degree at this time, a limited I1llDi::ler 

of graduate an::l \lI'deJ:graduate level ooorses are heiR} oansidered. A nmber of 

possible ~ to how to develop materials am ways of producin;J these 

within the cunent limitatioos were d;SOlSsed. ~e there was insufficient 

time to PIrSUe this further, I was inpressed with the steps that had been made 

so far. I wa.1l.d have liked to had an cgx>rtuni.ty to d;SOlSS sane of . these 

options with Lionel Bentin;J in the SUWlementazy Instructi.CX'l Program as I feel 

the possibility of ooordinatial between these activities wa.1l.d provide a 

oansiderable aI'IDlJ1t of nutual suwort; rut l..Dlfortlmately, I was unable to do so 

because of nrt early departure. 



Arx:>ther area of note was rrrt djsolSSion with the staff fran the Center for 

Student ca.mselinJ. While the initial meetinJ was set up to m=et with Mr. 

laubscher, I met with Mr. Sorm ani the entire staff as 'Nell. '!be Center 

suworts am ~tes the Fducation Resoorce ani Information Project - stu:ient 

CcA.mselinJ. 'Ibis collection is a fairly cx:mprehensive set of materials dealinJ 

with a l'1lIIIiJer of tq>ics in cannection with the Center's a.rt:reach efforts. 'nle 

na;t interestinJ aspect is that the ca.msel.inJ Service c:x:niucts a ruDDher of 

'INOrkshc.ps, orientatiC1'lS, am seminars for the i..noc:min:] as 'Nell as the 

conti.nui.rq stOOent. '!he Center also provides an organizational structure am 

SUWOrt for a mnnhp..r of stujent graJpS that are fran specific geograpti.c areas 

ani oruld provide the nucleus for SURJOrt for students . stuiy gra,JpS. '!here 

seems to a cx::rlSiderable annmt of c:xn::lem abcut all enteri.r¥.J students' ability 

to deal effectively with the official lan;JUa9E!S. '!he Center ocW.d provide a 

natural focal point for sane efforts to deal with this ani other problems. 

I had the qporbmity to meet with Ulrich Pllrliemam ani disolSS at sane len:Jth 

the prd:>lems associatErl with l~ skills of students at the University of 

Westem cape. 'Ibis issue is evidently a prd:>lem as it was mentioned by alIoost 

all staff am fac:ul.ty with wncm I talked. It is the feeli.r¥.J that it will 

hecane rather 1OO:re acute as the cpm admission policy of tM:: allows a wider 

rarge of students to enter the university. We djsoJSSed sane of the ways that 

the issues might be acXlressecl am sane possible ~roaches that ocW.d be used. 

I am reasCI'lably sure that the same issue was disolSsed with Dr. Zelenak durinJ 

her stay at the University. 



One of the m::>re productive activities for me was the television workshcp. I 

spent a SCJIe time talk:in;J aba.It the use of television in the united states an:i 

scane of the awlicatians. si.rx:le the ''worksl1q>'' was as equally well att.enjed by 

staff as well as faculty, the djsolSSion that took place was very infonnative 

in that the interc:han;Je bebIeen the farulty an:i staff s'?C"'Sd to be productive. 

'lbere were faculty fran Rlysics, Psydlology, Math, Rlysical 'Iherapy, arrl HaDe 

Econanics as well as Glen, Keith, Joel, an:i Alex fran the Gold Fields Center 

staff arrl Fiala fran ale of the many out-reach programs fran ~. One of the 

faculty I'Ile!IItlers expressed the q>inion that her level of c:::orx=eptua.lization as to 

the use of television for instructialal awlicatians wall.d be an asset for the 

canplS. I was certainly ilIpressed with her ideas as well as her enthusiasm. 

It became ~ that there is a fairly well articulated need for sane 

assis~ in the use of television an the part of the faculty. It is also 

fairly clear that there is a willin3ness to provide this seIVice by the SURJOrt 

staff. Perhaps sane organizatialal assist:arre an the part of the University 

WQlld st:i:nulate farulty use the televisial medium as a resource to SlJRX)rt 

direct instructioo alJ:oost jlJlDfdiately. Perhaps workshc.p; crul.d raise the 

awareness level of the p:ssible awlicatians crul.d make a great deal of 

differeooe jlJlDfdjately. '!he persans that were in att:.errlarxJe at the workshq> 

were fran sane very diverse acac1pmjc interests tut all seenerl to have sane very 

clear ideas of I'lcM to make effective use of television for inst:nlction. 

Mentioned frequently was sane assi.st:.arDe for the stu::ient in the develqment of 

st:udy skills am providin:J sane orientatial for the st:ment new to the sdlool 

an:i to the discipline. 



'Ihe interestirg aspect was that the use of "teadler made" television 

SUWlements clurirg the live II lecture" had considerable arpeal to the faculty. 

It cxW.d \¥ell be that this awroach ~d len:! itself to a wide rarx;Je of 

activities in ronjun:::tioo with the SUWIE!!lJlel1tazy Instructi.oo Program arrl the 

stlxJent Crunsel.irg Service. It cn1ld be possible that the use of sane joint 

televisioo productialS ~d be helpful in dealin;J with l'high risk" st:uient 

particularly in sane of the l'high risk" disciplines such as mathematics arrl the 

sci~. 

loiJre sw:prisin;J was alJoost the total lack of arr:t interest in televisioo as a 

"aztreadl" medium or as an adjun:::t to the jcm:nalistic efforts of the student 

~atioo. ltlile I do realize that the CXOiltrol of this meditDD is absolute, it 

will not always remain so. 'llle trainirg does require a CXOI'lSiderable am:::unt of 

time arrl there are sane possible activities that wc:W.d allOll7 those who train to 

maintain their skills. I am also aware of the inherent risk that \VOOld be 

involved rut the use of the caJlXX)rder to produce a whole rarge of teadlirg 

materials that cnlld be shot at locatialS off~i111JS \VOOld be a absolute bocn 

to the teac:hln;J staff. Q1e of the ver:y clear uses wc:W.d to be to preserve the 

"oral history'l of the ver:y diverse cultural. groups or to deal with the 

"literature of the pecple" by reoordin;J the story tellin;J that toodles 00 sane 

of the disti.n=t cultural. activities which might well be lost. I was aware of 

the possible interlacin;J of CI'le of these activities arrl the project · that 

Maureen Rd:>insal is TNOrki.n:J 00 with the Kellog FaJrrjatioo grant. It \VOOld seem 

to me that instructiooal. televisioo ~ \VOOld have a bJst of benefits 

for a m1!'J'bp...r of different inllviduals arrl-groups. 



With this t.ed'u'x:>logy ani the possible uses of the separate au:li.o tracks, a 

strorg case oc:uld be made that this TNOlld be one of the prime means to deal 

with a whole host of prc:i>lems that center aramd inadequate larguage skills, 

iIrprovement of stu:iy skills, ani supplemental i.nstn.¥=ti.oo as \¥ell as support of 

direct classrcx::m activities. Alt:.hc.:u:Jh the possibility of oollaborative 

activities between Peninsula TechniCXll'l ani the university of Western cape waS 

in:lirectly diso1sseci, it wa1l.d seem that a good deal of the prc:i>lems that were 

identified in this grcAlp were also identified at Pen Tech. I had planned to 

visit the Penn Tech Resoorce Center CI'l the Wednesday I left rut fran the 

quality of equipDent that I saw at ~ ani what I heard about at Penn Tech, the 

basics are there to provide a rather sqilisticated beginnirg to SlJR)Ort the 

efforts of the faculty ani staff as they search for sane solutioos to these 

prc:i>lems. 

'lhe rreetin;J with Dermis Pillay in the F.du:2tiCl'l Resooroe unit ani the with 

a:lucatiCl'l I.ar¥;JUage laborato~ assistants was a great deal of help in clarifyin;J 

the specific f\n'x:tions of these labs ani their relatiCl'lShip to the acadenic 

program within FducatiCl'l. '!be I.ar¥;JUage laboratories are used in SlJR)Ort of the 

teach.in;J efforts in the two larguages (EB;Jlish ani Afrikaans) ani the Teacher 

Resource center has the respcI1Sibility to provide sane eqllipnent SlJR)Ort for 

the College am a exnsiderable effort in an aztreach ful'x:tioo of providin;J 

resources for teadlers in the field. '!be Teacher ResaJroe center does ergage 

in a rn.mi:Ier of inservioe workshqJs for teadlers ani has a ocntinuin;J wo~ 

relatiCX1Ship with the athe.r educational units in the cape area to exc:han;Je ani 

share ideas am materials. I did fim it rather interestin:} that there was not 

a clear man:iate to provide s:iJnilar sezviaes to the Cbllege ani university 

faculty. ltIlile I do urderst.ani that often the fun:lin:) for sud1 centers recpi.re 



a certain level of service be provided to the off-canplS practitioner, it is 

I'l'D.ld1 IOC>re effective for the teadU.rg farulty of a school or college to m:xlel 

the use of t.edmology rather than havin;J to c:x:niuct ~rksl'l.cp; to provide this 

t.rainin;J after the stu:lent has entered the teadU.rg professicn. I think that 

the same may hold true for the other lab; in the College of Fducaticn. 

I am oot sure lNhat the specific role of the Scien:::e E)jucaticn lab will be as I 

did oot have the c:gx>rtunity to talk with the person in dlarge rut I think it 

may be designed for the SUR;X>rt of direct instructicn am sane in-sezvice 

awlicatioos. It may be that the activities con:::lucted in that specific lab may 

have a very limited awlication for the faallty in the college as far as usin;J 

the facility in suwc>rt of their i.nstJ:uctiooal efforts altha.lgh I am reasonably 

sure sane of the teadU.rg awroadles orul.d be used in other disciplines. 

It is reasonably clear that the CCIrpIter Fdlcation Laboratory will be used in 

SUWOrt of direct instruction am while cyril Julie am I did talk abaIt the 

currirullDD elements associated with the CCIrpIter Lab, I don't LE!lI~ whether 

there was ~ djgalssicn as to whether it WQ1ld be used for farulty 

developuent:. It WQ1ld seem to me that a great deal of lNhat is bein; dale in 

the Teadler Resooroe Center am in the upcxnin;J Fducaticn CCIrpIter Lab oruld be 

used to service sane of the needs of the farulty in the College am peLhaps in 

the University as a whole. It WQ1ld also be of sane inlx>rt to determine if 

there is a ~ effort on the part of the CCIrpIter Scierre Department to 

provide a pLogLam of basic cx:up.rt:er literacy to brin;J the faallty ''up to speed" 

in the possible awlicatioos of CCIIplt.erS for use in the t.eac::hinJ- research 

activities of the farulty. While there will oot be a~ of the use of 



carp.rt:ers by all faculty in all disciplines, it will be of considerable 

interest to a few initially an:i to others as the awlications becane clear. 

I also talked with Dr. Fdie Jantjes at the general tq>ic of microtea~ an:i 

sane other issnes involved in the general as \¥ell as the specific methodology 

of teachin:J. Fdie had the ~rtlmity to work with Ben Bloem at the University 

of Chicago dealiIg with the Taxalany of Ekhlcatiat Cl:>jectives an:i has made the 

atteJrpt to :inplement these practices in the general didactic activities with in 

the college. I ~ a sinpler classificatiat scheme prq:a;ed by the 

Arrerica.n N::ademy for the Advarx:anent of Science that has worked well for us in 

the initial stages of teacher~. Unfortlmately Fdie an:i I did rot have 

the ~ty to disolSS specific designs for the mircoteac:hlrg activities 

due to my tmable to keep because of IIrj early departure. 

'Ihree specific :inpressims that I left until the enj as they were "not on the 

agema" but they are inportant in that they reflect sane of the salient points 

of the reality of life at the University of Western cape in the RepJblic of 

Sooth Africa. First, the PJysica.l resources at ~ are i..ncreclible in tenns of 

the architectural design. }ob;t of the ruil.diIgs are new an:i show a 

oalSiderable eye to the use of fonD an:i line. ~, this is a case of the 

architecture dictatiIg the method of tea<::tliIg. '!he new lecture halls are 

designed to hold up to 1000 stu1ents an:i ruil.t in sudl a manner to precl\Xle arrt 

other use of the space. It \¥Wld be nearly i1l'{X)SSible to use any other 

awroach in these facilities. '!he University of MiSSOJri st. Iaris has 

st:lDmts but the largest lecture hall seats 

awroximately 400. 0Jr lecture halls make up just aver 10% of the total 

teac:hin; space ani the t:ulk of the space is for 65 or fewer stu1ents. Whether 

the decisiat to provide these large lecture halls was made for the University 



or whether the decision was made as part of the overall plal'll'lin;J by the 

University, the I'I¥Jde of tead'lin;J is JOOSt likely to remain as it is for sare 

years to cx:me si.n::e the structures will 

stan::l for a good many years to cx:me. One of the newer lecture halls in the 

Social ScieIX:le arildin;J was bein;J mdified to provide for the au:li.o that was 

left aIt of the original design. While this prci:)lem of the design of tead'l:in;J 

facilities by ardri.tects is a CXI1'I'OOI'l practice in the United states there seems 

to be calSiderable less irp.Jt by the t.eac.trl.n;J faculty at tK than here. 

'Ihe seoon:i factor that seems to be a prevalent part of daily life at tK is the 

large l'JllIIiJer of meetin;Js that the average faculty 'I'Ilf"IDber att.en:1s durin:J the 

average week. I will grant that the weeks that I was there were hardly 

typical, bIt even \ll"rler those circ:umst:arra;, the faculty seened to be goin:J to 

meeti.n;Js at a frantic pace. A nmi;er of apologies \toIere offered at alJoost all 

given ocx:asions as to the al::lserD:!s due to a~ at a meetirg. 

lobile I was there a threat of a boycott of the exams by the students was made 

due to a peroei ved grievance aver the sc:hedulin; of lectures dI.lrin;J the study 

period prior to exaJ]I;. For the JOOSt part, it was a hitdl that occurred because 

tK is swit.dl.in;J over fran the Eh;Jlish mdel. of year-Icn;J lectures foll~ by 

extensive exam:inatiat to the llVJdel used in the Unites states of the two 

semester system whim in::ludes OCIltiniQlS examinatioo. '!his ~ident 

necessitated a called special meetin:J of the entire farulty to respcni to the 

inital deIDarn, followed by a negotiatin:J sessioo with the students, followed by 

another meetin;J by the farulty to respc:.n1 to the negotiatialS and finally a 

resolutioo was read1ed. In this case I think it was instructive to the entire 

faculty to urderstan:i 'Nbat haRlens ~ any activity is scheci1led in the "study 



week" regardless of the intent. While the p:rc:xJeSS was of considerable interest 

an:i the debate was instructive an:i in light of the past authoritarian awroach 

fully UJ"rlerst:anjale, it did consume a great J'lIJIIi:)er of man halrs. A rn.nnber of 

the tasks oormally performed in this period \1Iere pc:sl:paJed or left urrlone. 

'lhe third factor is that of the role that the natiooal. political structure 

plays in the evezyday activity of the canplS. ltrlle this issue is related to 

or may well be the reason for the above mentiooed form of participatory 

demx:racy, it is relatively ilrp:>rtant that \¥e in the United states un:ierstard 

what is ~ at tM:. 

fttJst of us in a typical mrl.versity in the united states are currently satisfied 

with the policies of the city, state, ani natiCllal. government. loIlile this has 

r¥Jt always been the case, when \¥e di::;agree with saD!! awroach to the solutial 

of a prcblem, we see those \¥e don't like as bein;J "dLmi:>" ani r¥Jt necessarily 

detrimental to the lives of the intividual or select g:rc:ups of intividuals. We 

tern r¥Jt to bec:'cIM involved in the political isslJes except al a rather casnal 

basis ani certainly r¥Jt as representatives of a faculty of a lmiversity. '!he 

c:gxlSite is clearly true at the university of Western cape. 

'!he University of Western cape had to bec:nre actively involved in definin:] the 

role of the institutial ani to deferrlin:} the pc:sition of academic freedan that 

\¥e take for granted in American Universities. While the stn¥J:Jle ex>ntinues in 

srut.h Arfica, it is clear that there is an intemal mardate for the institutial 

to oantirue this effort. '!he Rector defined tM: as an "intellectual. haDe for 

the left" \1oherein ideas that differ fran the prevailin} view held by the 

government ocW.d flourish. I think that JOOSt of us frail outside often forget 



that the issue of academic freedan is still far fran settled am that oor 

preception of what is, or what \tJe think shalld be, ~ is shaded by the 

fact that \tJe take this freedcm for granted. 

I feel that the trip, in spite of all the difficulties associated with rtrj 

leavin::J early, was highly reward.i.n] persooally. My hostess, Juliarma, was lID:re 

than just a hostess in that she afforded me a CQ'lSiderable cmnmt of 

flexibility within the sdledulin::J of activities that I wanted, b.rt: she also 

allCAtt1ed me to share gcxxl deal of carin::J frierrlshi.p with her am her family. 

'!he interpersa1al. relatiooships with the faculty ani staff were universally 

reward.i.n] ani will be dlerished greatly. 

'!he trip was also reward.i.n] professionally in that I have SCJDe insights into 

sane of the prc:t>lEIDS that are faced by the faculty ani the institutioo. '!he 

~rb.mity to "be there" ani to be involved in a small way professialally in 

this major ~ is a uniquely reward.i.n] elCperience. I can oow see that 

lcn;Jer exc:harges \VQlld afford the ~rt:lmity to provide SCJDe rather 

substantial benefits for thclse of us at both institutioos. I also believe that 

the Q)llege of mucatioo which is ~ in the t.raini.rg the teachers for 

t.c::m::>rrow's Sa.rt:h Africa is in a positioo to substantially c:ilan]e the course of 

the educ:atiooal. enterprise in the entire coontry. Because of the close ties 

with Peninsula TedmiCXlll am Athlone Q)llege am the Grass Roots pre school 

initiative fran within, the entire spectrum of educatioo can be influerred. It 

shruld be possible for the University of Missoori to help provide the 

q:portunities am SCJDe of the resaIrCeS to achieve this c:ilan]e. I feel that I 

am privileged to have had this q:portunity am wolld be hcn)red if in the 

future I had the CQXAtunity to be of arrj further assistance. 



If there is any ack:litional help that I might be able to give to the exd1arge, 

whether it be acXlitional academic assi.starx:le or briefin:]s aba.lt the good 

restaurants, please feel free to call on me at any time. 
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May 31, 1989 

FROM: Michael A. Hiddleton~~ 
on Program D1SCUSS1ons at UWC 5/8/89 - 5/19/89 

TO: Ron Turner 

SUBJECT: Report 

Following is a report on the discussions held with various 

faculty members at the University of tRe Western Cape concerning 

project proposals during my recent visit. This report is 

submitted in order to inform the committee of UWC's position on 

specific proposals and to note areas where further contact is 

appropriate. A more detailed report on my impressions of the 

visit and thoughts regarding the future of the program will be 

submitted at a later date. 

1. Colin Johnson, Head of Botany - will visit the UM system 

from 6/3/89 through 6/23/89, starting at UMC. He is scheduled to 

be hosted by Ron Turner and Larry DeBuhr and is concerned that no 

contact in the Botany or Biological Science been identified. 

Johnson explained that his primary interest in Missouri is in 

finding opportunities for some of his post-graduate students to 

pursue courses not offered at UWC. His aim is to have his 

students trained to be more that pure scientists, rather his hope 

is to train his students to "manage systems". He is looking for 

opportunities in Ag. m2 1agement, business, etc. He notes that 

very few PhD. 's are produced in the sciences in South Africa each 

year (he has 9 post graduate students presently), and that there 

is a need to broaden their experiences in order that they may be 



prepared to function effectively in a post-apartheid South 

Africa. Johnson recognizes that funding for such a project may 

be a problem. I advised him to begin working on a proposal for 

discussion. 

2. Jeannette Groenewald, Faculty of Education; Ulrich 

Pluddemann, Academic Development Commi~tee; Bonnie Zelenak, UMe 

- General discussion of proposals submitted by Peggy Mulvihill 

and w. Lance Hayes. The general consensus was that while these 

proposals were good, they may not be in sync with where uwe is at 

the moment. Pluddemann indicated that the proposals may be 

offering more than uwe was prepared to receive at this time. He 

noted that a comprehensive report on Academic Development was 

coming out of his committee in October or November and that these 

proposals should be considered at that time. They indicated that 

probably by 1991, for example, they would be in a position to 

benefit from the efforts of Sallyanne Fitzgerald in setting up a 

writing center. Some question was raised as to the details of the 

Hayes proposal and more information on what he proposes to do at 

uwe was requested. The discussion then turned to the general 

Academic Development effort at UWC. The group agreed that it 

would be appropriate for Mary Bixby (UMC) to visit uwe as early 

as August (or perhaps January) for at least three weeks to 

conduct staff training, and for Judy McCormick to complete her 

scheduled visit to uwe in October-November to follow-up on 

Bonnie's work. They also expressed an need for a computer 

programmer/analyst to work on the design of a system for 



collecting and evaluating data on the success of the program. 

Vicki Curby should work with the group on evaluation. These 

efforts are more in tune with the Academic Development effort as 

it currently stands. It appears as if Bonnie, Ulrich and 

Jeannette have a good feel for what they are doing and how it 

fits into a long term plan. I advised them to continue to work 

to set out that plan in order that we ~an better determine how 

and where the various proposals fit. 

3. Adiel Ismail, Computer Science - Ismail is the second 

graduate in computer science at UWC (honors). Ismail indicated 

that his proposal had been misinterpreted by the UMC committee to 

the extent the we saw it as a proposal to study for the PhD. He 

indicated that while he would not pass up the chance to study for 

an advanced degree in the States, his proposal was more limited. 

He has a real interest in artificial intelligence and expert 

systems. He would like to develop a system for monitoring and 

assessing students through computer assisted learning. Since 

UWC's expertise in these areas in limited, he would like to 

establish contacts at with experts in Artificial Intelligence at 

UM for the purpose of exchanging research and information. He 

indicated that he could come to Missouri next year for an initial 

visit should his proposal be approved. I advised that we would 

reconsider his proposal in light of his clarification. 

4. Stan Ridge, Head of English - Ridge reacted very 

positively to the proposal of Peter Wolfe. Ridge was impressed 



with Wolfe's extensive list of publications - wanted to know his 

secret. Noted that his department could certainly benefit from 

Wolfe's expertise in teaching existing courses at UWC. The two 

that came immediately to mind were two honors courses currently 

offered; Modern American Literature and Novels. Each course 

enrolls 12-15 students. The idea would be for Wolfe to visit for 

six weeks to two months and teach a se~tion of either or both 

courses. For planning purposes, Ridge suggests that this visit, 

if approved, be scheduled for next year. Ridge also noted that 

his department was prepared to offer courses in South African 

Literature at UM. I advised Ridge that I would have Wolfe 

contact him [office (21-) 959 2964, (21-) 959 2107; home (2231-) 

71554J to discuss the specifics. 

5. Leib Loots, Economics; Orlando Hohls, Public 

Administration - Also attending meeting were Johan Groenewald, 

Ivan Meyer, and Lusani Madzivhandila (sp.?) of the Department of 

Public Administration. The purpose of this meeting was to 

discuss the proposal of Nicholas C. Peroff. The general 

consensus was that the Public Administration Department could 

benefit from a visit by Peroff, but there was no clear sense of 

how. There was mention of a number of seminars that could be 

conducted by Peroff on policy analysis, urban planning and 

intergovernmental relationships. It was agreed that Hohls would 

contact Peroff directly to develop a detailed proposal for 

submission. A good deal of interest was expressed by Johan 

Groenewald in two UMC faculty members who have not submitted a 



proposal. Groenewald uses books written by Robert Denhardt and 

Jay White (UMC) in his course and expressed an interest in 

contacting them with an eye toward a future exchange. 

6. Kobus Visser, Institute for Small Business - Visser 

opened by stating that he "very much supports" Peggy Lambing's 

proposal to establish a community base~ financing program but 

that he would require much more information before he could 

justify spending resources on it. Noted that it was probably 

premature to discuss setting up a financing program for small 

business at this time. Suggests putting this proposal off until 

it is better developed and until the barefoot counselors program 

has established better communications links in the community. As 

for Lambing's proposed entrepreneurship program for the Domestic 

Workers Association, Visser indicated that this proposal does not 

justify a visit. He suggested that his own Small Business 

Institute has the capacity to carry out this proposal on its own. 

If Lambing were to make a visit for some other purpose, this 

proposal could be included for discussion. Visser suggested that 

he would entertain more favorably a proposal from Lambing dealing 

with the in-school program with which she is involved which is 

designed to teach students about small business. Visser 

indicated that his Institute is establishing such a program now 

and that it would be beneficial to compare experiences. 

As for the Findley/Schmidt proposal regarding the UMR Small 

Business Development Center, Mr Visser was not enthusiastic. He 

indicated that the level of sophistication of the Rolla program 



was too high for the people with whom his institute works. UWC 

does not have an Engineering faculty and the small business 

owners with whom he works are at the educational level of the 

average 10 year old. His institute's strong point is the 

provision of counseling services (management, marketing, etc.) to 

its clients. In short, Visser seemed surprised that UM would 

propose to establish at UWC what alreagy existed in his 

Institute. 

As an aside, Visser indicated a strong desire to have Chuck 

Kuehl make a return visit to UWC. He indicated that Chuck knows 

what he is doing and does it well. He would support any proposal 

submitted by Kuehl. 

7. Colin Bundy, Head of History - Bundy was extremely 

interested in a David Roediger visit. Bundy indicated that the 

demand for accurate history in South Africa is great. There is a 

great demand for it at the university and beyond. He indicated 

that his department receives more requests from various community 

organizations for speakers than it can possibly accommodate. He 

indicated that Roediger's background is perfect in terms of what 

UWC's history department in doing now. Bundy was familiar with 

Roediger's work and was greatly impressed. He noted that 

Roediger's work in American and Labor History and his experience 

with Non-University based history groups is very impressive. He 

noted that he would welcome the opportunity to have Roediger 

visit for the purpose of teaching and speaking in the community. 

He further indicated that Roediger's involvement with UWC could 



result in a lasting relationship that would produce some very 

good historical writing. I advised Bundy to contact Roediger 

directly to discuss the details of a visit and develop a 

proposal. 

As for the John Works proposal, Bundy was not enthusiastic. 

He described Works as a mainstream American Africanist. A visit 

by Works would be of little assistance, compared to one by 

Roediger. 

8. Professor van Bever-Donker, Head of Geology - This 

meeting was attended by three others in the Geology Department. 

The group expressed a real interest in developing a relationship 

with UMR. Their primary interest is in the use of computer 

modeling in Geology. The uwe Geology Department if fairly new. 

While they have the hardware, they would appreciate information 

about and exposure to various software applications in the 

following areas: 

1. Data storage 

2. Three-Dimensional Mine Planning 

3. Sedimentalogical Modeling and Basin Interpretation 

4. Engineering Geology 

5. Rock Mechanics 

6. Elementary statistics (teaching rather than user 

package) 

As is clear from the above, the uwe Geology Department has a 



wide range of interests that could be explored. van Bever-Donker 

summed up by suggesting that a connection with a good physical 

geography or environmental department would be most productive. 

The group also expressed the view that South Africa has much 

to offer any geologist and that there was ample room for 

cooperative research projects. I advi~ed that we would have 

Rolla make contact to discuss a specific proposal. 

9. Prof. P. C. Smit, Dean, Law Faculty - In connection with 

the UMC School of Law proposed book shipment, professor Smit 

expressed a great interest in receiving all of the books listed. 

He noted that the uwe law library was in need of all material 

available and that even where there was some duplication, such 

duplicate material could be traded with other South African law 

libraries for volumes that UWC does not have. Suggested that 

books be sent to the law faculty at our earliest convenience. 
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TO: The UM Committee on the UM-UWC Exchange 

FROM: Leonard Riskin, UMC School of Law, Center for the Study of 
Dispute Resolution 

DATE: July 28, 1989 

RE: My Visit to UWc, May 8-20, 1989 

From May 8th to May 20th, 1989, I visited the University of the Western 
Cape in Bellville, South Africa as part of the exchange p.rogram between the 
University of Missouri and the University of the Western Cape. Because of 
an airplane delay and a family emergency, the trip was about five days shorter 
than originally scheduled. On most of those five days, however, I would have 
been in Johannesburg, which was not an essential part of the exchange visit. 

I had a magnificent learning experience. Ron Turner has suggested that 
I include in this report any insights that I might have developed. I have 
accepted that invitation expansively. Accordingly, I will cover the entire 
period of my involvement with the exchange program, and not just my visit. 

My involvement began sometime in spring 1987 when I received a phone 
call from Sharon Burde, then with the Conflict Clinic in the Sociology 
Department at UMSL She explained that they were hosting the visit of a 
mediator from South Africa, and they wanted me to meet with him within the 
next few days. My first (subjective) reaction was that I did not want to meet 
with a white person from South Africa. Although I tried to beg off on 
grounds of business, Sharon pleaded and I agreed. A few days later, I had an 
absolutely lovely lunch with Ampie Muller, Professor of Industrial Psychology 
at UWc, Associate Director of the Centre for Intergroup Studies at the 
University of Cape Town, and an active leader in the South African 
Association for Conflict Handling. Though we spent only a few hours 
together, it was plain that we had many common interests. Ampie suggested 
the possibility that I visit UWC and I said I probably did not want to go to 
South Africa. I agreed to think about it. During the ensuing months, I 
discussed the possibility of visiting South Africa with several friends and with 
my wife. I was deeply ambivalent. 

1 



Over the course of the next year I met with several UWC faculty 
members who visited UMC--Owen van den Berg, Jan Persens, Brian 
O'Connell--and I attended one or two social events. My colleague Michael 
Middleton and I also discussed the possibility of a visit. 

In April, 1988, Ampie Muller visited UMC for about one week, and I was 
his host. The first thing he said to me on his arrival was that he wanted to 
persuade me to visit. During his stay in Columbia, we spent much time 
discussing South Africa, UWC, and his work--through the Centre for 
Intergroup studies--at facilitating a peaceful transition to a non-racial 
democracy. 

I remained deeply ambivalent about visiting South Africa. One concern 
was with the bona fides of the University of Western Cape's commitment to 
change. This concern was based on an assumption that if UWC really created 
a threat to the government, the government would not ~rmit its activities. 
On the other hand, if uwe did not present a significant threat to the 
government, perhaps it was really a dupe of the government, in which case my 
involvement would be lending some credence to the government. I also felt 
that, given · the enormous complexity of the situation, there was nothing I could 
contribute. My uwe colleagues were saying, "Come to UWC and see what 
we're doing." And my curiosity got the best of me. I could not pass up the 
opportunity for a trip to a place as exotic and enticing as South Africa.1 

Sometime in early fall, 1988, the committees at both universities 
approved my visit. My proposal said that I wanted "to study two spheres of 
activity in current and post-apartheid South African society: 1. mediation and 
conflict resolution; and 2. the role of legal education and lawyers. In addition, 
I would like to explore possibilities for exchange programs between our two 
universities." As set forth below, I believe I have fulfilled these objectives. 

Between the time I submitted my proposal and my departure, I busied 
myself, partly out of fear, with self-education. I was quite nervous about the 
trip. Part was my perception of physical danger and part was the fear that I 
would be seduced by the bright side of South African society. Although my 

1. From a current perspective, all of this worrying looks ludicrous; however, it was 
something I had to go through. I was operating on the assumption that there were very 
few "good" whites in South Africa and my strongest image was of the militaristic 
government bent on subjugating blacks at all costs. Although that picture of the 
government is still in my album, I now have a more sophisticated view, and many other 
snapshots as well. 
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own politics had always been on the left-liberal side, I had not been active 
politic(!IIy, except occasionaIIy, and had a strong, sometimes debilitating, 
capacity to understand all sides of any conflict. Mike Middleton and I had 
decided to schedule our trips at the same time, which turned out to be a good 
idea. 

During this time of preparation, I often worried about how I would deal 
with the simultaneous presence of extreme affluence and extreme poverty, 
both fostered almost deliberately by the government. This was to remain a 
problem. And I had many strong emotional reactions as I prepared for the 
trip. My fear, roughly stated above, was that by participating in this program 
I was in some way in complicity with the government. The tension I felt was 
manifested in strong emotional reactions to routine contacts with the South 
African Counsel's office in Chicago and the South African Tourist Board in 
New York, and even to motion pictures about South Africa, and also in 
dreams I had about South Africa. 

In December, 1988, for instance, I called the South African Counsel 
General in Chicago and the South African Tourist Board to request travel 
information. I talked with three different women, who were exceedingly 
pleasant, thoughtful, and gracious. I, on the other hand, felt anxious, insincere 
and duplicitous. I pictured each of these women as a 24-year-old blonde, 
beautiful, with shoulder-length straight hair. They acted as if they cared about 
me, yet they were part of the most evil government structure in the world. 
Or is it? There are, I recognized, some elements of democracy. I began to 
think about the people on the other end of the telephone. To what extent 
did they buy into and support apartheid structures. Can they be decent 
people (whatever that means) and still do what they do? Of course, it is easy 
to rationalize what they do for a living. Promoting tourism, they could argue, 
helps everyone in the country. How different is what they do from what I do? 
There are enormous inequalities in the U.S. as well, and on a day to day basis 
I do nothing about them. I resolved to do something . about apartheid, but 
would I reaIIy, and what would it be? I resolved to write something about my 
experiences. 

The question of whether one can be a good person and live off of the 
fruits of apartheid bedeviled me during the entire period of preparation and 
during my visit as well. During this preparation period I had to tell myself 
that I must deal with the gov~rnment officials in order to get in. I was more 
troubled by my perception that they were my protectors, since they were not 
likely to be the source of violence toward me, yet they are violent toward 
blacks and others in South Africa who threaten them. 
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My anxiety about collaborating was enhanced when the package arrived 
from -the South African Counsel. It was in a plain brown wrapper with a 
Chicago return address-but there was no hint of South Africa. The South 
African Counsel was willing to help me keep my interest in South Africa 
secret. Or were they afraid of bomb threats? In any event, I felt anxious and 
agitated about opening the package, and the agitation was warranted. The 
package contained the promised free promotional video tape. The box 
holding the tape was covered with a photograph of rows of beads in strips 
ranging in width from six to two beads. Each strip except for one was one 
color only. On both the front and back the white strips dominated. The 
others were yellow, blue and mixed red and blue or a single strand of strips of 
yellow and green alternating. In my anxious state, I could make much of this 
symbolism. The side of the package contained the following language, which 
also was the announcer's script: 

A Message for the World 

The land at the foot of the African continent is a land of challenge. 
It is a melting pot of many peoples ... many cultures ... many 
differences ... many problems. It is also a land of change. A land 
whose peoples realize that they must build a new nation. A new 
South Africa, for all. By learning to live together, not apart. By 
building bridges of understanding, not barriers of suspicion. By 
respecting, not exploiting one another. It is a lesson that is long in 
the learning. A slow, often painful lesson, as the world watches. And 
yet, through it all shines a reality of love. A deep-rooted love of this 
beautiful land. With the power to unite all its peoples. Come, and 
you will recognize it You will feel it, all around you. And when you 
return home, you may take something of it with you. For it is the 
love of a land which, if its peoples succeed in their mission, will bring 
a message of hope to the world. A living example of the triumph of 
unity over diversity. And proof that it is possible for all on this planet 
to live together in peace. 

Reading this heightened my fear of collaboration with the government, 
especially because I was in the process of reading Joseph Lelyveld's book, 
"Move Your Shadow", which emphasizes the duplicity of the government and 
its willingness to go no further than is absolutely necessary to placate the 
blacks. 

The tape included various speakers, principally men of European ancestry 
speaking Afrikaans or English, describing the need for change, but it also 
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portrayed a multi-racial rock concert, scenes showing persons of various races 
getting along, and the beauty of the country. 

The importance I had attnbuted to the plain, brown wrapper was 
shaken a few days later when a package arrived from the South Africa Tourist 
Board; its envelope was made of paper covered with a life-like photograph of 
a leopard skin. 

My feeling of ambivalence and fear of seduction were enhanced on 
December 20, 1988 when I told a UMC colleague of my encounters with the 
South African government. He responded that he was interested in seeing the 
video and showing it to his class but that he had refused "on principle" to 
contact the South African authorities. I felt a twinge of guilt because it never 
occurred to me nGt to contact the government on principle. I needed their 
information. 

On February 9, 1989, I dreamed I was working for the South African 
Security Police in a large government building. A prisoner had just been 
processed in, and the policeman had just lost his cap, which was just like my 
own red plaid cap. I was assigned to find the cap and given a list of room 
numbers including numbers 4 and 5, but I could not find them. I entered a 
large, domed room, like the foyer of a state capitol building. About 15 men 
were mopping the floors. Each had a mop and bucket and was wearing a 
hooded cloak--like the Ku Klux Klan or a monk's robe, except that they were 
grey. The men were heavy set and pasty, and I thought they were being 
treated something like prisoners. 

I asked one of the men to direct me to one of the rooms, and he said 
something about asking "Dad," which I knew referred to the supervisor of this 
group of floor washers. Throughout the dream, I was aware that I was myself 
and that I was in South Africa on an exchange program. I wondered how I 
would be able to write an article about this experience. If I could not 
understand it, what would I write about? How would I even find the rooms? 
My interpretation of this dream was that I see white workers as both captors 
and captives. It also showed my belief that the South African government, 
although it often abuses prisoners, also observed a degree of formality in 
procedures. This dream also suggests that I was a prisoner, that I did not 
understand what was going on, and that I was collaborating with the police 
merely by going to South Africa. 

On February 18, 1989, I rented the movie "The Gods Must be Crazy" and 
had a strong emotional reaction when I realized it was set and made in South 
Africa. I first felt the movie was racist in portraying the whites of 
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Johannesburg as civilized and while showing black rebels in "the North" as 
stupid and barbaric, but later it had become clear that the movie also 
portrayed the main Afrikaner character as a bumbling idiot. The real hero, 
and the wisest person, was the Bushman. 

The Afrikaners were portrayed in the film as kindly and loving. I felt it 
would be wrong, in some way, for me to like them. 

May 3.1989 

Today my friend Mark Price called and said he didn't want to alarm me 
but that he had just read that a white South Africa cultural anthropologist, 
David Webster, had been assassinated by members of a right wing group. 
This heightened my anxiety. 

Thursday. May 4 

The trip officially began this day with a flight from St. Louis to Paris. 
From this point on, I gradually became less introspective about my 
relationship with South Africa, for two reasons. First, I had to make practical, 
day-to-day decisions. Second, as my involvement increased--as I began to 
participate, albeit in a very limited fashion in South African Society--the exotic 
gradually became more ordinary. The concerns with which I was obsessed 
earlier yielded to everyday realities, to compromise, reflecting either maturity 
or complacency, or both. 

I was accompanied by my colleague Mike Middleton, and my experience 
on this entire trip was enriched by our frequent conversations about our 
experiences there and how these related to our experiences in the United 
States. 

On the way over I told Mike that I had noticed that since I began 
planning this trip and discussing it with him, how often I had used racial and 
ethnic stereotypes-Parisians were unfriendly, Germans run a good airline, 
Swiss are neat, and so forth. It is convenient and comforting, and, as Mike 
said, everyone does it. This came up in the context of discussing the fact that 
"non-racial democracy" is the appropriate term for the goal that progressives 
have for a society in South Africa. We discussed the similarities between 
some progressive whites in South Africa and in the U.S. who seem to have an 
attitude of superiority over blacks. 

On this flight I began to daydream and imagined that I was in the home 
of a civil rights lawyer in Johannesburg, that someone had bombed his house 
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and that I could be hurt. Then I imagined that I was myself the victim 
because of my physical resemblance to such a person. To prevent that, in the 
dream, I shaved off my beard. 

In thinking about the trip I seem to go back and forth between the good 
and bad aspects of this place. I cannot focus on both at once. 

Saturday. May 6 

Our flight from Frankfurt to Johannesburg was delayed 12 hours and so 
Lufthansa put us up in an airport hotel. My introduction to South Africa 
began that evening at a dinner provided for all passengers on the plane. 
Professor Don Greer of UMSL, also on his way to UWc, joined us at this 
dinner. In my he.ightened state of anxiety I paid great attention to everyone 
and every event. I fell into a conversation first with a German physics 
professor on his way to the University of Natal for a three week stay. He had 
previously lived in South Africa for eight years and "enjoyed it very much." I 
asked whether it was hard to live with apartheid and he replied, "It's easy for 
whites." He admitted that it was difficult emotionally and said that at first he 
felt like a traitor, but later came to believe that "One can do more good by 
learning about the country, being involved in education and so forth than 
being an armchair philosopher." I was very suspicious. When I told him that 
we were going to UWC he described it as "very radical," which made me feel 
more comfortable about the trip. 

I asked him what he thought would happen in the country, and he said 
he hopes the leaders will have enough courage to make major reforms and 
that we must be optimistic. ( This tendency toward optimism based on faith 
was one that I came across repeatedly among white South Africans.) Joining 
us late for dinner was a "so called colored" woman who sat between me and 
my German compatriot. ''Mary'' (not her real name) was hard to engage in 
conversation, as she kept her eyes to herself. But I was determinedly friendly, 
and I learned that she had been a teacher of young children at the Grassy 
Park School (about which I had read about in William Finnegan's "Crossing 
the Line: A Year in the Land of Apartheid") and was now studying abroad. 
She was a graduate of UWC. When I asked whether she saw any hope for 
the country she said "no." When I asked what would happen, she said, "I 
don't want to talk about it, but I think it is hopeless." I felt I was prying too 
much. Why should she risk talking to me? 

I told her about Finnegan's book,. and we established that he was there 
after she had left. She explained that so-called colored (and black?) children 
were not permitted to attend school before age 7. She had tried to get 
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permission to start a school for younger children and even had secured 
outside funding, but the government denied permission, claiming it would 
waste property. Partly for that reason, she wants to take her children and the 
rest of her family to another country. Mary had told me she had trouble 
getting a visitor's visa to the U.S.; I remarked on my surprise, while feeling 
naive, supercilious, and uncomfortable. 

The next morning at breakfast a fellow passenger sat next to me, a 
German who had lived in South Africa for 30 years. "Once you get used to it· 
down there, there's no going back," he said. That reminded me of what some 
northern Americans say about Florida, California or even Texas. He was 
pleasant, but asked me nothing. I had a feeling that people do not want to 
talk. I felt some disdain for the man, regarding him as an exploiter. 

Saturday. May 7. 1989 

We boarded our Lufthansa flight for Johannesburg around 9:30 a.m. By 
chance I was seated next to Mary, who said hello but showed absolutely no 
interest in communicating. I worried about whether I should push it, and 
decided against doing so. After about eight hours of flight, she began to talk 
to me and volunteered to take me on a tour of Grassy Park. ( I never had 
time to take her up on it.) We then discussed local conditiOI . .J . She explained 
that her family had been "removed" to Grassy Park from an area that was 
similar to District 6. She described Grassy Park as dangerous. Her husband 
was a salesman, and her family was somewhat better off than many other 
people in their community. When her family was removed, she was six; they 
were able to buy a house in Grassy Park. She also explained that she had 
some worry about how she would be treated by the immigration and customs 
people. I had a tremendous urge to stay with her and "protect" her. When I 
explained this 'to Mike, he suggested I forget it. He said "You don't know 
anything about her and could get yourself in trouble." His attitude was based 
on long experience in the southern United States as a black. Mine was based 
on an attitude that everyone will like me. 

I experienced the flight as being full of tension. Perhaps I was projecting. 
There were a substantial number of black people on board, some of whom 
appeared to be Americans. I felt that no black person would meet my eye. 
This disturbed me, because I wanted to make contact. I want to be liked. 

Because our flight from Frankfurt was delayed, we missed our connecting 
flight in Johannesburg, and so we stayed in the airport Holiday Inn as the 
guest of Lufthansa. The stay there was shocking in several respects. First, 
the hotel was a bit unclean and run down. This contrasted with my image of 
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South Africa. The second development, however, was quite consistent with 
my image of South Africa, yet more shocking. Whites in the hotel seemed to 
order blacks around in a haughty, demanding tone. Whites were rude to the 
black desk clerks, and there was much tension in the air. 1 was riding down 
the elevator with several white guests, and when the elevator opened in the 
lobby, three black women who worked for the hotel were standing outside the 
elevator door. With great irritation, the large white man said "Would you 
just ... " and he made a motion that 1 would reserve for dispersing flies and a 
"psst, psst" sound; the women stepped away, and 1 gave an exaggerated and 
deferential "excuse me," hoping to make up for the other white person's 
behavior. 

As a black bellman grabbed my luggage cart and proceeded toward my 
room, 1 tried to make small talk, but he seemed not to hear me. 1 imagined 
that he didn't think 1 was talking to him. 1 gave him a large tip and he said, 
"Thanks boss," which made me feel extraordinarily uncomfortable. 1 knew, 
however, from reading Lelyveld, that it was useless to ask him to call me 
"Len." He seemed nervous and deferential. 

I noticed again, in this short stay in Johannesburg (I observed very little of 
this in Cape Town) that blacks tended not to meet the eyes of whites. I saw, 
for example, a powerful looking, well-dressed black man go through airport 
security without meeting the eyes of the white guard. I assumed that this 
bespeaks deference, and a fear of what might happen if eyes are engaged. 
It's almost as if black and white South Africans in Johannesburg are dealing 
with each other's shadows. 

My anxiety about the physical danger was enhanced by reading a 
newspaper article in the Citizen, published in Johannesburg. The headline 
story concerned a bomb that had been placed in the home of Dr. B. L "Boy" 
Geldenhuys, Senior Director of information of the National Party, which 
resulted in property damage. By the end of the article it became clear that 
the bomb probably was placed by right-wing elements as a result of 
Geldenhuy's statements that were derogatory about conservative whites who 
sought to keep colored people out of a white area. 

Monday, May 5, 1989 

We arrived in Cape Town about noon and were met by Owen van den 
Berg and Beryl van der Heever. Then we proceeded to the hotel and for an 
initial orientation. (We had joined up with Professor Mable Grimes of UMC 
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in the Johannesburg airport.)2 Owen and Beryl briefed us, gave us our 
schedules and told us to be sure to let them know if there were any problems. 
They were extremely warm and open. Our accommodations-the City Lodge-
were fine. 

Because Mike's luggage had been delayed, he and I went downtown to 
find some clothes for him. We discovered a wonderful, racially mixed 
atmosphere in the area known as the Parade, across from the old City Hall 
which is now a library. In this area, ringed with gorgeous mountains, we both 
felt very comfortable. On the edges of downtown we observed lines of mini 
vans, hundreds of them, labeled "taxi." When we left, we noticed that they 
were buses, each carrying an all black or all Indian group to their homes. 

We had arrived one day late because of the delay in our flight, and our 
hosts, accordingly, had cancelled all scheduled appointments for the day we 
actually arrived. They were able to reschedule most of these, but I'm afraid 
we caused considerable inconvenience. We passed the re·st of the day quietly, 
with an early dinner in our hotel and an early bedtime. 

Tuesday. May 9 

In the morning we met with our law faculty host, John Murphy, who runs 
the legal aid and street law programs. As he explained, he is about to 
become a regular member of the law school faculty. After a briefing, he took 
us downtown to the Supreme Court to observe a cross-examination in a 
terrorism trial. He had arranged for us to have lunch with the judge, Selwyn 
Selikowitz. 

The accused in the trial were about 11 young people, all of whom were 
so-called colored or black except for one white woman, the granddaughter of 
a former President of the University of Witswatersrand, a leading English 
speaking university. When we arrived, the trial was adjourning for a tea 
break, and so we had the opportunity to meet people in the hallway, through 
the courtesy of John Murphy. We met a woman who runs the media affairs 
office at UWC (I have lost her name), and her husband, Johnny IsseI, 
described as a local "Scarlet Pimpernel" type character, who explained that the 
police officer being cross examined in the trial had been the leader of a police 
death squad which had been sent to assassinate him. He described the 

2. Professor Bonnie Zelenak of UMC was already part way through her visit when 
we arrived. The presence of this group of colleagues made my visit much more 
enjoyable than it otherwise would have been. 
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incident in which he was attending a church social when suddenly numerous 
police vehicles approached and he and others sought to escape. While he was 
hiding in the bushes, one of policemen who was searching for him actually 
stepped on his ankle, and IsseI heard the police discussing their attempts to 
kill him. Before this incident, he said, the South African police had decided-
and told him--that the only way they could deal with him was through killing 
him. Finally, he said, they made a bargain in which they agreed not to kill 
him if he agreed to stand trial. It was on these terms that he was currently at 
large. This was a chilling discussion, and he invited us to meet with him 
again; we never had time to do so. (About ten days later, we saw the scene 
in which the police were standing on IsseI's ankle dramatized in a play put on 
by the Cape Flats Players at the University of Cape Town.) 

Once the trial resumed we were seated in the balcony gallery, which was 
full of friends of the accused and other progressive people along with two or 
three uniformed, armed police. As we sat there, becoming more and more 
anxious as we tried to take in the scene, the junior defense counsel, dressed in 
his black robe, entered the gallery and addressing those present as 
"Comrades". He explained that the judge had issued a directive that if there 
was any more singing or shouting from the gallery, the gallery would be 
cleared. The "Comrades below" he said, asked that the "Comrades in the 
gallery" give them time to deliberate over lunch. Previously, he explained, the 
accused had made an arrangement with the judge that they would not sing or 
shout in the courtroom if they could have time to go below to their cell to 
sing freedom songs. 

I felt like I was going to faint. The experience was overwhelming. (Later 
Mike told me that John Murphy had leaned over to him at this point and 
warned that if the judge decided to clear the gallery, we should be ready to 
move because the police would be coming in with whips.) We were 
accompanied to the trial by John Murphy and John van den Berg, also of the 
UWC law faculty and descnbed to us as an outstanding human rights 
advocate. Since the cross examination was in Afrikaans, they each translated 
for one of us. 

The case was brought on a terrorism or treason count and it was alleged 
that all 11 of the accused were members of a group which had engaged in 
terrorist activities, including the planting of bombs which exploded in various 
places, and keeping a variety of terrorist weapons such as AK-47's. 

The trial had the feel of the Chicago Seven or other political trials of the 
1960's. The accused, who did not recognize the court's jurisdiction, were 
smiling and waving at their "Comrades above". The courtroom was wood 
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paneled with attractive carvings. The witness, a security police officer named 
Liebenberg, had steel blue eyes and short light hair. He never once looked at 
the advocate who was cross examining him. (We were later told that one 
reason for this was that he probably felt he should not be questioned about 
his conduct, particularly because the advocate had at one time been a leading 
Afrikaner lawyer who often had represented the government in important 
cases; later, he had "seen the light" and had begun to represent human rights 
activists. ) 

The judge was Selwyn Selikowitz, a bear of a man, stocky, bald with a 
giant mustache and an imperial bearing. We knew we had a lunch date with 
him. 

After the crass examination we met the judge in his chambers. He was 
extremely friendly and gracious. He showed us the black cap that was kept in 
the judges' lounge, which traditionally had been worn by judges as they 
pronounced a death sentence. "We don't use this anymore," he said. "We 
still give the death sentence, but we are less formal about it." At lunch, the 
judge, in response to questions, said that all of the judges were conservative, 
but some were more liberal than others. He described himself as a liberal 
conservative. We discussed the current debate about whether a good person 
could be a judge in South Africa. 

In discussing his life and work, we learned that because he was involved 
in this political trial, there were two guards stationed at his house at all times 
and that he did feel concerned about his own and his family's safety. 

We also learned that he considered being a judge in South Africa very 
difficult in that he had no law clerks or other help except for a secretary and 
a dictation machine. He did all of his own research. 

Judge Selikowitz was very "keen" on the United States, having visited 
numerous times and having taken some "program for lawyers" courses at 
Harvard Law School, including Roger Fisher's negotiation training. 

When we remarked about the long line of large Mercedes and BMW's 
parked outside the Supreme Court, we learned that each judge is entitled to a 
car of his choice as part of his compensation. 

The judge was extremely warm and invited us to meet with him again, 
which we did. 
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In the late afternoon I went to a cocktail party in honor of the Missouri 
visiters. It was attended by about 50 people and the atmosphere was 
extremely friendly, as many UWC faculty had Missouri connections. 

Wednesday. May 10 

In the morning I met first with Professor Ampie Muller to discuss his 
Department of Industrial Psychology and my schedule. 

10:00 a.m. 

I had an interesting meeting with Dr. Philip Hirschsohn in the 
Department of Business Economics. Hirschsohn is a colleague of Nicky 
Morgan, who wa.s unavailable for our scheduled appointment. A new member 
of the faculty, he teaches industrial relations and strategic management. He 
did post Doctoral study at Oxford and had worked for IBM in the United 
States and in Tokyo. 

2:00 p.m. 

I met with Dr. Richard Stevens, who runs a biblical studies program at 
UWC and directs a foundation that does grass roots work, and with one of his 
students who's first name was Edgar. Stevens was a close colleague of Steve 
Biko and Alan Boesak. Both he and Edgar impressed me with their joyful, 
humorous attitude along with a firm commitment. 

They also explained to me how the government issues "disinformation" 
brochures, purportedly coming from progressive groups, to criticize other 
progressive leaders. 

3:30 p.m. 

I met with Professor Jannie Malan, whose background also is in biblical 
studies. We discussed his work and how he came to be interested in conflict 
resolution. We also discussed my upcoming presentation to the faculty 
committee on conflict resolution. 

Thursday. May 11 

I spent the day on a driving tour of the Cape Peninsula in the company 
of Mike Middleton, Don Greer, Mable Grimes and a black woman from the 
northern Transvaal named "Poppie", a teacher who is studying at UWC for 
one year with Owen van den Berg. 
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The area is incredibly beautiful, similar to southern California, and not 
crowded, at least on this day. The trouble was that is was grey and drizzling. 
Our driver, an extremely gracious university employee named George, bore a 
striking resemblance to Sammy Davis, Jr. In the evening, in the company of 
Mable Grimes, Mike Middleton, and Bonnie Zelenak, I attended a play by 
Athol Fugard, "No Good Friday," at the ucr Arena Theatre near downtown 
Capetown. It was a very moving drama, dealing with resisting illegitimate 
authority in black areas. 

Friday. May 12 

At 9:40 a.m. I met with Nicky Morgan, a senior lecturer in Business 
Economics. He is a consultant, mainly to unions but also to management. 
He offered to take Mike and me to Crossroads the following Friday to visit a 
program he runs with "barefoot counselors" for informal business people, and 
I accepted his invitation. 

11:30 a.m. 

Mike and I met with Nape Dolamo, the street law coordinator at the 
UWC legal aid office. Street Law is a program under which lawyers teach 
non-lawyers about law. Nape had just returned from a presentation at a local 
school. The project was originally organized by John Murphy and is 
supported by a grant from the Law Society under which Nape is based at 
UWC but also does work at Stellenbosch and ucr (University of Capetown). 

We met with the director of the legal aid clinic at Stellenbosch University, 
Lucretia Roos~ She explained that her office provided legal services to poor 
people in the surrounding areas through the use of law students. They also 
encouraged and supported Nape's Street Law work. I asked if they would 
take political cases, and she said they would but they had never had any. 
(We learned elsewhere that often funds for legal fees are available for 
important human rights cases in South Africa.) 

1:00 p.m. 

We had lunch with Ms. Roos and three professors from the Stellenbosch: 
Gerhard Erasmus, Professor of Public Law (International Law); Lourens du 
Plessis, Professor of Public Law (Jurisprudence); and Gerhard Lubbe, 
Professor of Private Law (Contracts). 
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At the lunch Ms. Roos indicated she would like to have some time with 
me t6 learn about mediation. I suggested she might come to my presentation 
to the conflict committee the following Monday and she indicated she would 
follow up with John Murphy. So far as I know, she did not contact him. 

The Stellenbosch faculty members were extremely pleasant, and perhaps 
just mildly defensive. The conversation was intellectual and it never lagged. 
They said that all but two of the 14 members of the law faculty favored 
ending apartheid. (By this time, I was aware that persons with a wide variety 
of political agendas now claim to be against apartheid and would differ among 
themselves about how to end it and what kind of society should be 
developed.) We also learned that there was increasing progressive activity in 
the student body. That day, for example, a group of law students was taking 
a tour of Crossroads. 

After lunch, we met with Professor Laurie Ackerman. He was very warm 
and open. We knew in advance that he had resigned from the South African 
Supreme Court (Appellate Division?) for reasons of conscience. When I 
asked how this decision came about, he explained that he had been bothered 
by the requirements of being a judge in South Africa for some time, but that 
he did not think a situation had been reached that would require any good 
person to resign from the bench. His resignation came about in an unusual 
fashion. He had publicly suggested that the University of Stellenbosch 
establish a Chair in Human Rights Law. At his suggestion, such a chair was 
established with money from de Beers and Oppenheimer. After the Chair 
was created, the Stellenbosch faculty invited him to occupy it, and after much 
deliberation, he agreed. Many of his judicial colleagues, he said, regarded him 
unfavorably as a result. 

He expressed some dismay with respect to his teaching; he was not 
satisfied with the response he was getting from students when he asks them to 
think about their own relations to the state. Although he was not explicit on 
the point, I assume he attributed the problem more to the nature of the 
students than to his teaching methods, but he seemed concerned about both. 

Mike and I had dinner at Ampie Muller's house and, with Ampie and two 
of his friends, went to see Tom Foolery, a Tom Lehrer review, at a newly
refurbished theater at Seapoint. The all white audience and all local cast (as 
a result of the cultural boycott), kept. me focused on the reality that I was 
listening to the old American pre-protest-era songs in South Africa, and that 
was disconcerting. 
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Saturday, May 13 

We spent the day with Mr. Peter September, a senior lecturer in library 
science at uwe, who escorted us on a tour which included the open air 
markets in downtown Capetown, a cable car ride to the top of Table 
Mountain, and other local sights, ending with a dinner at the Harbour Cafe, a 
fine seafood restaurant. Through discussions with Peter, Mike and I learned 
much about life for so-called colored persons in Cape Town. 

Sunday, May 14 

We joined Ampie Muller and some friends and family for lunch at an 
outdoor restaurant in Kirstenbosch Gardens, followed by a hike to the 
surrounding woods and, later, a visit to the nearby Rhodes Memorial. The 
interesting part of the luncheon was that it was at a splendid outdoor 
restaurant which had only a hint of a system for assigning tables. Although a 
woman employee of the restaurant was assigned to direct customers to tables, 
she was generally ignored. The patrons, instead, formed a ring around the 
rectangular dining area. Whenever a table opened up, it was claimed by the 
party that happened to be closest or most aggressive. For me, this created 
great anxiety and led to discussions with others in our group about customs 
for standing in line in various countries. We speculated about the relationship 
between cultural ideals of equality and line standing behavior. 

Monday. May 15, 8:00 a.m. 

We had breakfast with Owen van den Berg to discuss the rest of the 
program. 

9:00 a.m. 

Last Friday, a group of uwe students began to demand that 
examinations be postponed for one week. Their reason was that during the 
one week reading period, several professors in the natural sciences faculty had 
given lectures. The professors claimed that the lectures were summaries and 
reviews, but the students asserted that they contained new material. Last · 
Friday, the uwe faculty met and voted to deny the students' demand. Over 
the weekend, the Rector had met with students, but no agreement was 
reached. This morning, the faculty was to meet again and receive a report on 
the Rector's meeting. 

Mike and I attended most of this faculty meeting. It was especially 
interesting. Most of the faculty seemed to concede that they must give in to 
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these student demands. The feeling was that the students actually had more 
power than the faculty and that the students would not back down. A 
number of faculty members mentioned that this semester had seen no other 
disruptions, which was quite unusual. Several faculty members, on the other 
hand, complained vociferously about the disruptions in their own and students' 
schedules that would be caused by this change. One, for example, talked 
about the conferences he would have to miss and the time he would lose on 
his research. The complaint was that if they were supposed to be scholars, 
the University would have to be run in a more predictable manner. 

There was also much discussion about the idea that the students had 
become accustomed to getting their way through disturbances, and it was 
suggested that there should be a method for negotiating with the students. 

My observation of what had happened thus far was that both parties were 
engaged in adversarial or positional bargaining. As I understand it, the 
Rector was given no real authority to negotiate with the students following the 
previous Friday's meeting. He was simply authorized to convey the faculty's 
position, which was that there would be no delay. 

In subsequent discussions, I learned that there had been some attempts to 
engage in problem-solving negotiation. My feeling was that they needed some 
sort of a mediator or at least some representative structure for negotiation. 
(Later, I heard the suggestion that the disruption and unpredictability was to 
be expected because UWC is ahead of the rest of South Africa society in 
moving toward a non-racial democracy.) 

One of the faculty members emphasized that the students should be made 
to understand the consequences of this delay and that the faculty would not 
do this again . . There was a general recognition that some faculty members 
had been partially at fault in failing to complete their lectures during the 
semester, and, as a result, having to lecture during the reading period. There 
was a general understanding that this practice would be stopped. 

Another interesting thing about the meeting was that I knew most of the 
people who were speaking. 

10:30 a.m. 

I met with the faculty committee on conflict resolution, which is trying to 
develop a conflict resolution course. The purpose of the meeting was for me 
to explain the first year curriculum project at the UMC Law School and then 
to discuss with the committee its own plans. The meeting began quite late 
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because of morning's faculty meeting. It was attended by about six faculty 
members, and the discussion was spirited. Inclt iucd in the discussion was 
consideration of the application of negotiation principles to the conflict with 
students over delaying examinations. 

We had lunch with John Murphy and three lawyers who are active in the 
National Association of Democratic Lawyers (NADEL): Johnny deLange, a . 
human rights advocate and an associate of Dulla Omar, he was one of the 
defense counsel in the terrorism trial we were observing; Alex Abercrombie, 
an attorney; and Basheir Wagley, an advocate. They told us about their own 
human rights work and about NADEL NADEL is unwilling to take money 
from USIA or from the Law Society or even to talk to the Law Society. They 
had formed an association which included the Black Lawyers Association 
(BLA), but BLA was unwilling to give up its ability to receive funds from 
USIA and other sources as it wished. These were extremely dedicated people 
whose organization seems to need a great infusion of money; however, they 
seem unwilling to take money except on their own terms. 

Tuesday, May 16 

This morning at my hotel I had an interesting interchange with one of the 
cooks, a middle-aged so-called colored woman who had been extremely 
friendly to me each morning when she prepared my eggs. We frequently 
discussed the differing pronunciations of "tomato" and I even sang to her a 
few verses from the well-known song dealing with that point. This morning 
she asked me how I liked Cape Town. I replied that I thought it was 
extremely beautiful, but that apartheid was awful. She responded, "As you 
can see, it doesn't bother us." I paraphrased what she said and she replied, 
"It doesn't keep me from being your friend." I didn't know what to do, so I 
smiled and ate my eggs. This woman's attitude could be an example of what 
several South Africans had described to me as a vast reservoir of good will 
remaining between the races in South Africa. It could also suggest that many 
people in the country do not bother themselves with politics as they are 
simply trying to lead their lives. I felt both a desire to raise her consciousness 
and also a sense that perhaps she is better off with this complacent attitude, 
as she seemed genuinely happy. 

In the morning, John Murphy took us on a driving tour of Grassy Point, a 
large colored area, and Crossroads, Cl large black township. In both areas 
there was a wide range of housing. In Grassy Point, however, some of the 
homes were quite large and lavish, and the worst seemed to be at least 
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decent. In Crossroads, the entire scale was much lower. It appeared that 
over 90 percent of the people were living in tents or shanties made of scrap 
material. What was so strange about Crossroads was that when we stopped 
to take pictures, people were extremely friendly and gracious. I did not see a 
trace of the kind of animosity I expected, and this evoked two thoughts: one 
being the often-stated notion that there is a gr:!at deal of good will remaining 
between the races in South Nrica; the other that there is a virtue in being 
deferential and pleasant to your oppressor. This was quite a moving 
experience. I was very uncomfortable taking pictures and yet I took many. 

12 noon 

John Murphy took us, at our request, to a law class at the University of 
Cape Town (UWC law classes had ended). It was taught by Professor Dennis 
Davis. I was surprised to see that Professor Davis taught very much the way 
most American law professors do except that he was more dramatic, lectured 
more slowly and repeated himself. He asked many questions, made jokes and 
emphasized points through lectures. When we discussed this after class, he 
made plain that the students expected him to lecture in such a way that they 
could copy down his words verbatim. The students looked very much like 
UMC law students, and there appeared to be roughly the same proportions of 
black students. 

I could make the same observation about students generally on the ucr 
campus. They look pretty much like UMC students except they are better 
dressed and there is a much higher percentage of black students (near 20%, I 
was told). We were told also that the black students had decided, since they 
were not allowed to live in University dormitories, to refuse to participate in 
any University activities except for classes. 

After the class, we attended a presentation concerning the "Uppington 25" 
trial in which 25 black people were convicted on the "common purpose" 
doctrine of killing a black policeman. The circumstances, as they were set 
forth in this presentation, were that there was some sort of a demonstration at 
which blacks were expressing discontent with the government. The most 
convenient government installation seemed to be the house of a local black 
policeman. About 300 people gathered around that house and some began 
throwing stones. The policeman came out of his house with a gun and began 
firing into the crowd, severely injuring some people. At this point about 30 
people in the crowd began to pursue the policeman. One person then killed 
the policeman by beating him with a rifle butt. Under the "common purpose" 
doctrine 24 other people were also convicted of murder and one more was 
convicted of attempted murder. 
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The defense had tried to prove extenuating or mitigating circumstances, 
which- means anything that would reduce the morJI culpability of the accused. 
They introduced evidence of "de-individuation" in mob situations. Next 
Monday, the court will decide whether there 1rc extenuating circumstances. 
(I read subsequently that the judge in the Urrir.~t()n 25 case had ordered that 
14 of the defendants be hanged (Judge Orders 14 hanged for mob killing, 
Columbia Tribune, May 27, 1989, P. 4, coiL).) 

The principal presentation was made by Andy Durbach, a young woman 
lawyer who had recently graduated from ucr Law School. After her 
presentation, several residents of Uppington spoke in Afrikaans. A man 
identified as the "unofficial mayor" said that the residents are extremely sad 
and have given up hope; that the government never responds to their 
grievances. He told anecdotes about police killing black people without any 
reason, and he expressed great gratitude to Ms. Durbach. 

The next speaker, the wife of one of the accused who was convicted of 
attempted murder, explained that as a result of this, her children had failed all 
of their examinations and her family was destroyed. Her husband had been a 
manager of an industrial firm. She said that there must be international 
pressure and she thanked those who might help bring it. I felt teary-eyed and 
horribly sad. I also thought this would be a great case to write an article 
about. 

A student in the last row asked how the policeman was chosen and how 
the accused could justify the act. (At this point, one of the progressive law 
faculty members began whispering that this student was a "fascist.") Ms. 
Durbach responded that no one had tried to justify the killing and that it was 
horrible. 

The audience was composed of about one-quarter black or so called 
colored students and the rest white. There were about 200 students in this 
large lecture hall and about five students asked how they could help. The 
event was sponsored by a student organization. 

This was an extremely moving time for me as well as for Mike and the 
South African professors we spoke with later. 

Both during and after the presentation on the Uppington 25 case, we 
spent time with John Murphy and two ucr law faculty members--Dennis 
Davis and Hugh Corder--both very active human rights lawyers. We also ate 
our lunch in the faculty lounge and had brief, superficial discussions with 
several other law faculty members whose names I did not record. 
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Through Corder and Davis we learned about an interesting meeting that 
was scheduled for later in the evening. 

4:00 p.m. 

\Ve met with the staff of the Legal Resources Centre, a public interest 
law firm in Cape Town. It's director, Lee Bozalck, gathered what seemed to 
be his entire legal staff, consisting of four lawyers and two fellows, or interns 
(recent law graduates). We had extensive and educational discussions about 
how public interest law is funded (mainly through foreign corporations and 
foundations) and organized. There are branches of the Legal Resources 
Center in three or four cities. We were given reports of the work of the 
Center. The lawyers seemed extremely committed and cordial. Mike said 
they reminded him of legal services lawyers in the early days of that activity in 
the United states. (I have received a letter from one of the LRE lawyers 
seeking information about our dispute resolution program.) 

Dinner: 

Mike and I had dinner at Seapoint. We sat outside and watched the sun 
set and afterwards walked along the beach. It was astonishingly beautiful and 
safe, which made it easy for me to understand the seductive quality of life in 
South Mrica for whites. I thought about the German man with whom I had 
breakfast in Frankfurt. 

Evening: 

We attended a very interesting meeting sponsored by NADEL at which 
there were reports by four law professors who had attended a five day 
meeting in Harare, Zimbabwe to discuss, with representatives of the legal 
branch of the ANC, the role of law in a non-racial democratic South African 
society. The four presenters were Hugh Corder, Donnie Visser, Professor of 
Roman and Dutch Law at ucr; Dirk Van Zyl-Smit, a professor at 
Stellenbosch; and Dennis Davis, Associate Professor of Commercial Law at 
ucr. They were a small part of a contingent of about 30 South African law 
professors, nearly all of them of Afrikaaner background (which is what the 
ANC had requested). 

Hugh Corder began with -an explanation of how the conference was 
organized. He said that the structure was to discuss the current legal 
situation; then the ideal legal situati0r:t; and then how to use courts to get 
from the current to the ideal situation. They used this format to consider a 
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number of areas of law, including private law, d;:; : ribution of land and POW 
status-for insurgents. 

Donnie Visser discussed the deliberations co!:cerning the land issue. He 
emphasized that the ANC is asking for feedb 2ck. The ANC lawyers, along 
with the r~presenta tl\'es at this meeting, are work ing on how to implement a 
new regime. 

Dirk Van Zyl-Smit talked about the accountability in the police force and 
prison system as well as the move to abolish the death penalty. 

Dennis Davis discussed constitutional guidelines, which the ANC had put 
out for discussion. The big issue was how to protect rights through a bill of 
rights and to redr.ess the imbalances caused by apartheid. 

From the audience, Dulla Omar, a prominent civil rights lawyer, spoke at 
length about the debate concerning a bill of rights, emphasizing that a bill of 
rights was no good if it protected the group rights of the whites. In other 
words, the emphasis should be on giving back land to those from whom it was 
taken. At the end of the meeting, attended by about 50 people of all races, 
the group stood and sang the National Anthem, most with arms raised. It was 
extremely moving. 

Wednesday, May 17 

In the morning I attended Professor Ampie Muller's Honors class on 
Industrial Psychology, in which two students made presentations dealing with 
job satisfaction. It was extremely interesting. 

At this class I made a brief presentation on the project at UMC Law 
School to integrate the teaching of dispute resolution into all standard first
year courses. 

I lunched with Professor Muller and a young woman colleague, Dr. Joha 
Louw-Potgietor. 

After lunch I joined the meeting of the UWC faculty international 
relations committee and had an interesting discussion with Jean Benjamin and 
other UWC faculty members. 

In mid afternoon I went with Ampie to the Center for Intergroup Studies 
where we met with two of his new associates: Susan Collin and Ron Kraybill. 
Susan was born in South Africa and recently returned from 16 years of living 
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in England where she earned a master's degree in international relations from 
Canterbury. She told me she had returned to South Africa because she 
wanted to be part of what was happening there now. Ron Kraybill is a well
known American Mennonite mediator and med iJtion trainer, and the author 
of numerous writings on conflict resolution. H;! i~ working toward a Ph.D. in 
religious studies at ucr and working half time ~1t the Centre. Ron and Susan 
intend to develop programs involving mediat:c n. Both are highly inspired, 
well motivated and bright. I think they will do something valuable. While at 
the Centre for Intergroup Studies, I learned that Richard Stevens, the UWC . 
professor with whom I had met a few days earlier, had worked at this Centre. 
During that time, he was arrested for political activities. 

After that meeting I took a walk in the forest with Ampie and enjoyed its 
beauty. 

P.M. Dinner 

Mike and I were invited to dinner at the home of Judge Selwin 
Selikowitz. He lived in a large and lovely home in Bishop's Court, an area so 
called because the Archbishop of South Africa's home is there. Desmond 
Tutu lived just about across the street. 

We had about 20 minutes to spend alone with the Judge before his other 
guests arrived. At dinner there were about 13 people, including the Judge's 
wife, Wendy, and their son, Gary, as well as a number of lawyers and their 
spouses: Jeremy and Tessa Gauntlet (Jeremy was handling the Kriel Inquest); 
Peter and Jolyen Hazell (Peter is a human rights lawyer who was representing 
two UWC dental students who were sued by a professor, Dr. Cohen, for 
defamation, and Jolyen is one of two assessors in the Yengeni treason trial, 
which we were observing); Willie and Lisa Duminy (Willie is a human rights 
advocate at the Bar); Jonathan and Rhea Asherson (Jonathan is an attorney). 

We had learned by this time that the legal profession in South Africa is 
divided in ways similar to the English profession. Those who appear in the 
higher courts are called advocates at the bar and those who deal directly with 
clients are called attorneys. Attorneys are permitted to appear in magistrate 
courts only. 

This was a most enlightening evening, both disturbing and pleasant. All 
of the guests were extremely friendly, thoughtful and open. There were a 
number of notable events, including a discussion of how far South Africa 
lagged behind the United States on issues of feminism. 

23 



I had a good conversation with Jolyen Hazell about the work of an 
assessor and how a system permitting a jury of peers would be impossible with 
the current government. 

Tessa Gauntlctt is a former elementary school teacher who now is raising 
her young children and volunteering her servjc~s to the Black Sash teaching 
poor black children. She told me how difficuit it was for her that her brother 
had left the country some 12 years ago. It was a familiar story by now. 

My strongest feeling was that these people lived lives very similar to those 
of lawyers and their families in the United States. The progressive ones, who 
make substantial efforts to getting rid of apartheid or its evils, seem quite 
similar to American liberals either of today or of the sixties. In fact, much 
that went on that evening reminded me of an upper middle class dinner party 
in a large U.S. city in the mid sixties. Instead of discussing the Vietnam war, 
we talked about the problems of South African society and the war in 
Namibia. These people are in most ways similar to upper middle class liberal 
whites in the United States. 

This forced me to continue to look at the disturbing question of what kind 
of life I would be leading had I been born or somehow moved to South 
Africa. I do not have a good answer. 

Thursday, May ]8, 2:15 p.m. 

Mike and I spent the morning doing errands and walking in the beautiful 
gardens across from the Supreme Court and behind the Parliament buildings. 
During this time we met several lawyers we had become acquainted with 
during our visit. It was a nice, comfortable feeling. In mid afternoon we went 
to Judge Selikowitz' court room. 

While we were waiting for court to commence, I read in the local 
newspaper that Johnny DeLange, one of the counsel for the accused in this 
case and a NADEL leader with whom we had lunched earlier in the week, 
had received a death threat, presumably from a right wing group, and that he 
was taking it seriously, especially in light of the assassination only two weeks 
earlier of David Webster, the cultural anthropologist at the University of 
Witswatersrand. 

When the judge entered, he began to enter a judgement in the case. The 
defense had filed an application (motion) to have the state turn over certain 
medical reports. The judge granted this application, saying that the privilege 
that the state was claiming applies only where the statements are made for 
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the purpose of preparing the prosecution. He n!lcd that the main purpose of 
sectio-n 29 detention is to stop terrorists, not to jlr~ pare a prosecution. The 
reports, he held, were not brought into existel~\: e lor the purpose of trial. 

This is a good example of the i'act that th (':- : ~ " ~~ mains, in the judiciary, a 
respect for law and procedure; yet the judges ~l rc ::1;,0 willing to apply unjust 
laws and support an unjust regime. 

Friday, May 19 

We met with the Dean of the law faculty, Philip Smit. Our original 
program called for a meeting with him on the first day of our visit, but since 
we arrived one day late, it had to be rescheduled. We discussed the law 
faculty and the difficult conditions under which it operated. Mike and Dean 
Smit finalized arrangements for the transmission of excess law books from 
UMC to UWe. 

We had scheduled a tour of Crossroads with Nicky Morgan for this day, 
but it had to be cancelled because the translator became unavailable. 
Because of a family emergency, I decided to leave South Africa over the 
weekend rather than waiting until the next Wednesday as previously 
scheduled. This meant I spent almost the entire day making changes in travel 
arrangements. Before we left in the evening, Mike and I spent some time 
with Ampie Muller, Owen van den Berg and Beryl van der Heever discussing 
our visit. 

As a result of my early departure I had to cancel several appointments in 
Johannesburg: meetings with Geoffrey Budlender, Director of the 
Johannesburg Legal Resource Centre, and with Charles Nupin, Head of the 
Independent Mediation Service of South Africa (IMSSA); and a tour of 
Soweto and the negotiation project there, which Ampie Muller had arranged. 

During my stay I attempted several times to reach Professor Louis van 
Huysteen, a professor and former Dean of the law faculty with whom I had 
corresponded previously. Because Professor van Huysteen was on leave, we 
were unable to connect. I also was unable to meet with Mr. Alex Fisher of 
the Goldfields Educational Center at UWC, who has written a paper on 
union-management relations at UWe. He promised to send me the paper 
and I promised to review it for him. (I later received and reviewed his 
paper.) 

Although I regret missing those activities, I believe I accomplished my 
main objectives. I did get a good feeling for the role of law, lawyers and legal 
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education in South JJ'rica and an increased understanding of the possibilities 
for mediation. In addition, I have developed some ideas about further 
exchanges between the universities. I would like, for example, to have John 
Murphy and John van den Berg of the law faculty visit UM as part of the 
U1\1-U\VC Exchange Program. I would like to explore the possibilities of 
further visits by UM law faculty to UWC; the environment in the law faculty, 
however, does not seem suitable at the moment. 

REFLECfIONS 

There is little to say in a negative way about the exchange program, but 
there were two flaws, I think, in our visit. The first was that law classes 
ended about the day we arrived, which deprived us of an opportunity to 
observe. Second, and we did not notice this until we returned to the United 
States, we met very few ''black black" people. Had we stayed longer we 
would have had more of that kind of contact. Our visit to Crossroads that 
was cancelled might have been rescheduled, and we would have had the in 
depth tour of Soweto. 

I think that three aspects of the exchange should be given more attention. 
First is the potential for research opportunities offered by South Africa and 
particularly at UWc. Social scientists of all stripes would find many 
opportunities for research. Second is to include administrators in the 
exchange arrangement. UWC appears to have substantial administrative 
difficulties, which is understandable given the heroic nature of its mission, and 
it is possible we might be able to be of service. Also UM administrators 
could benefit enormously from observing administrators at UWC. Third, 
could not UM become active in trying to extend sanctions and in bringing 
international awareness of certain issues? 

Although there is frequent coverage of South Africa in the U.S. press, 
most concerned Americans' understanding of that country is quite superficial. 
Given the large number of UM faculty members who have been to South 
Africa, could we not do something further by way of educating our students or 
the public?3 

3. I recognize the outstanding contributions to such end made by existing courses, 
such as Professor Jean Allman's course on South African History, and the summer 
institute on conflict resolution at UMSL, which this year focusses on South Africa and 
features two UWC professors, Ivan Evans and Ampie Muller. 
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On a personal note, the most difficult p::-lrt of visiting South Africa was 
deali-ng with my o,,'.n ambivaler:ce toward the cr ;untry and its white population. 
The proolem was ;:C',v' to relate to people wi,,) ';.e re in a pri"ileged position 
who were working for a change. Before I Ie ~:::1c d much about South Africa, I 
assumcJ that whit~ :. ,,':ho rema;ned in the cC :,: ';I:-;' were not committed to 
Ch(1 ~g '2 ~~~'! d that it "":~s easy for educated, pro:.rcrous white people to leave. I 
lear :1cd, to the CO!l~r3 ry, that beyond the economic, legal and logistic 
problems, it is emotionally difficult for people who were raised in South Africa 
to pull themselves away and that there are vast numbers of persons who are ' 
committed to moving toward a non-racial democracy. My biggest worry was 
whether I was simply a tourist, taking advantage of an opportunity for a free 
trip to an exotic, exciting country. After all, I did very little in the way of 
presentations. My mission was simply to understand. I undertook no 
obligation even tp write anything other than this report. In discussing this 
dilemma with Ampie Muller, he suggested there was great value in these sorts 
of exchanges and that although we could not predict with any certainty what 
would result, it was worthwhile, and I should not regard this as a vacation. It 
is, of course, stretching to regard this as a vacation. Although there were 
moments of great enjoyment, they were always tempered by the knowledge 
that we were enjoying some of the fruits of an extremely oppressive and 
unjust society. 

Since I returned I have noticed that many of my colleagues and friends 
are enormously interested in the visit, which is not the usual case after foreign 
travels. At the request of numerous colleagues, Mike and I (and Ampie 
Muller, who happened to be here at the time) put on a slide show for our 
colleagues and their spouses and for students. Who knows where that will 
lead? About 45 people attended and we had a very stimulating time. 

With great pleasure, I also hosted Ampie Muller's three-day visit in June, 
which gave me time to follow up on a number of issues. 

Over the course of this visit, my pre-visit anxieties, fears, and obsessions-
which I described in the early part of this report--gradually yielded to the 
everyday realities of living among mainly progressive South Africans. The 
exotic quickly became almost ordinary. I found myself paying most attention 
not to the lives of the downtrodden black population but to the well educated, 
(mainly) white progressive or liberal people whom I met. I suppose this is 
because of my own tendency to be introspective and because it is easier for 
me to identify with such people. I could not avoid worrying about what kind 
of life I would have led had I been b9rn a white in South Africa. (It is far 
too painful to think about the kind of life I would have led had I been born a 
black South African.) 
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What struck m~ was the similarities between life in South Africa for many 
of these people ar;d life in the United State o~ fc>r many white liberal
progressive people, like myself. In both soci~:ics, such people bemoan the 
inequalities, and want to do something abmlt ~:1em, but for the most part, are 
primarily caught up in matter:; of ordinary:: , o:;:;--getting married, raising 
children, advancing in their c~:-ecrs. 

To be sure there are much more severe inequalities in South Africa than 
in the U. S. But if a Martian were to drop in for a visit to Earth, and the ° 

Martian knew nothing about law, he or she would observe more similarities 
than differences between the societies, especially in such matters as housing 
and employment patterns. Of course there are better employment and 
housing opportunities for blacks in the U. S. than in South Africa, and of 
course we have a significant national commitment to equality. But for many 
U. S. blacks, the realities are quite bleak. My visit to South Africa has helped 
me to recognize not just that grim fact, but also that I do so little about it on 
a day-to-day basis. I hope my connection with South Africa will help me 
contribute more at home. 

And I hope to return to South Africa to write something about the role of 
lawyers and judges in moving toward a non-racial democracy. 
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Person Reporting: 
Date of Exchange: 
Host at UWC: 

Purpose of Exchange: 

Objectives: 

Accomplishments: 

UMC/UWC Faculty Exchange Program 

A Report 

Mable Jones Grimes, Ph.D. 
May 8--29, 1989 
Professor Ilette Ie Roux, Chair Human Ecology 

The purpose of my visit was to exchange 
information, knowledge, methods, techniques, 
materials and resources used in the Expandp-d Food 
and Nutrition Education Program (EFNEP) , the 4-H 
Youth Development Program and Family Life 
Education/Human Sexuality Programs in the United 
States and Missouri with the Human Ecology and 
other faculty at UWC. 

(1) To share resource materials, information, 
techniques and research on programming with low 
income audiences in Missouri. 
(2) To demonstrate how such programs are 
developed, how para-professional training is 
conducted, and how to involve audiences in the 
planning, development and execution of community 
education programs in nutrition, 4-H youth 
development and family life education. 
(3) To gather facts; figures, first-hand 
information and knowledge about the community and 
school programs currently being done in South 
Africa through UWC faculty and the philosophical 
underpinnings of such programs. 
(4) To assist the Human Ecology and other 
interested UWC faculty and students in their 
efforts to broaden their community outreach 
efforts and strengthen the nature of programming 
being done. 

During my three weeks at UWC, I was able to 
accomplish in part the four objectives through thE 
following types of activities: 
(1) Lectures conducted in Human Ecology classes 
with third year, fourth year and Honors students. 
(2) Discussions and seminars conducted with UWC 
faculty and Honors students in Human Ecology, 
Psychology, Student Counseling, Child Guidance 
center, occupational Therapy, and the South 
African Dietetics and Home Economics Association 
(made up of university professors, secondary 
school teachers and nutritionists. Forty attendee 
the evening seminar I conducted on How to Do 
Family Life Education/Human Sexuality in the 
schools). 
(3) Field trips to CrossRoads, Khayelitsha, 
Lentegeur, Clotisville (area of Stellenbosch), and 



Follow-up: 

capetown to observe community education outreach 
programming being done by UWC faculty and/or other 
agencies and organizations on these sites. On 
these trips I was able to interact with personnel, 
observe what was being done and by whom and 
discuss the effectiveness of these programs with 
participants and managers. 
(4) Tours to and observations of work being done 
with rural farm families in the rural development 
programs in the Wine Country of Stellenbosch with 
particular emphasis on the child-care centers 
established on two farms. I visited with child 
care personnel, farm managers and owners and their 
wives and the office of the Home Economist who 
guided these programs. I also observed the 
current programming in Nutrition Education being 
done through para-professionals in one area of 
Capetown. I talked to the para-professionals who 
were in for training and shared program 
information with their supervisors and program 
directors. 

Through these activities, I was able to gleam much 
needed facts, figures, information and knowledge 
about the programs for the poor that are currently 
being done, and to get a better understanding of 
the community outreach programs in South Africa. 

In terms of follow-up to my exchange visit, I have 
several UMC department faculty that I will need to 
visit to secure information requested from UWC 
faculty on these topics: 

(1) Child development centers and other 
information about day care in the USA e.g., 
guidelines used, maximum numbers of children in a 
center, etc. I will visit Dr. Kathy Thornburg to 
secure this information to be sent back to Mrs. 
Bea Lategan at UWC's Child Guidance Centre. 
(2) University Extension Home Economics/4-H 
information on Adolescent Pregnancy Prevention 
Programs. I have this information in my office to 
be sent to professor Heyns in psychology. 
(3) Materials and suggested resources for 
developing culturally-sensitive programs in 
nutrition education and family life education to 
be sent back to Professor Ie Roux and Human 
ecology faculty throughout the year. 
(4) Plan a follow-up exchange visit to be 
undertaken in the spring/summer of 1991 for at 
least 3-4 months at Professor Ie Roux and UWC's 
request. The purpose of this visit would focus on 
actually lecturing in the Department with students 
on selected topics per our discussions during this 



Recommendations: 
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visit. In addition, I would work with both UWC 
faculty and other outside groups to help set up 
additional community programs focusing on child 
care and development and nutrition/family life 
education. I am amenable to returning to South 
Africa if satisfactory arrangements can be made 
with my UMC department in a timely manner; and if 
the UWC/UMC Faculty Exchange Program sanctions my 
return. 

(1) Provide a USA map in the briefing materials 
that faculty exchange participants receive. 
(2) Suggest faculty exchangees read the following 
books in order to get a better historical 
perspective of South Africa in general and the 
Cape area in particular. 

(a) ~ Covenant by James Michener 
(b) Reader's pigest Illustrated History of 

South Africa 

rhe three weeks that I spent in South Africa will be cherished as one of 
the most interesting and exciting experiences in my lifetime. The people 
were helpful, friendly, very polite and curious. I appreciated their 
interest and concern about my over-all welfare, and their generosity and 
kindness in sharing with me anything needed to make my experience a good 
~~d productive one. My heartfelt thanks to everyone. 
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Enclosed is my report on our visit to the University of the Western 
Cape. I hope that this will be of interest and aid to our committee. 

It was an interesting trip, quite different th that of three 
years ago. However, one common factor was the oPB rtunity to travel 
with my friend Ron Turner which made the trip a pecial time for me. 
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Travel To The University of The 
Western Cape. Bellville. South Africa 

July 28 - August 15. 1989 
Henry A. Mitchell 

University of Missouri-Kansas City 

During the period of July 28 - August 15. 1989. I traveled to the 
University of the Western Cape. Bellville. South Africa. This was my 
second visit to our Sister University coming approximately three years 
and three months after the initial trip. I accompanied Dr. Ronald J. 
Turner. Special Assistant to the President. University of Missouri. 
During the first week in South Africa Dr. C. Peter Magrath. President. 
and his wife Ms. Deborah Howell were also on the UWC campus. This was 
an historic time as it was the first formal visit of a U. S. University 
President to UWC. 

I will describe our daily activities and then attempt to summarize 
some general impressions at the close of this report. 

July 28-30. 1989 

Travel to Cape Town via St. Louis. Frankfurt and Johannesburg with 
arrival in Cape Town at mid-afternoon. We were greeted at the D. 
F. Malan Airport by Dr. and Mrs. Owen van den Berg and Ms. Beryl 
van den Heever. After checking in at our Cape Town hotel. a 
briefing session was held with Dr. van den Berg to review plans for 
the Presidential visit and other related details. 

July 31.1989 

That morning in a fit of exhaustion (I really think my wake-up call 
was never made). someone (me) overslept. We did depart the hotel 
in time to join Dr. van den Berg and Ms. van den Heever at the 
airport to welcome President Magrath and Ms. Howell. 

Following check in at the hotel. we all traveled to a coffee shop 
near the ocean and had a thorough and detailed briefing on events 
scheduled that week. This was a good open session that enabled us 
to better prepare for the program. 

August 1. 1989 

This morning was my first day on the UWC campus and I could not 
believe the changes in just three years. Buildings that had been 
under construction in 1986 and 9thers which were only in the 
planning stages were finished and occupied. UWC is an attractive 
and impressive campus. Also. evident was the huge increase in 
students (doubled) since my first time there. Later. several of 
our colleagues remarked that there had not been a proportional 
increase in faculty (the same story as back at home!). 
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The- first meeting that day was an official reception with Dr. Jakes 
Gerwel, Rector. Rector Gerwell and President Magrath discussed 
many aspects of the academic exchange and expressed their pleasure 
with our successes. Dr. Magrath mentioned that he had appointed me 
as Chair of the University of Missouri South Africa Education 
Committee effective September 1, 1989. This appeared to be 
agreeable to Rector Gerwel which pleased me. 

The UWC Student Representative Council earlier expressed concern 
with the President's visit since they had not been consulted. We 
met with twelve members of the Council where President Magrath 
explained the University of Missouri's and his own personal 
commitment to UWC and the ideals and goals of UWC. This was 
another very candid and frank session with good dialogue. 

President Magrath then addressed the UWC faculty in an open meeting 
held at the General Library. This facility is also new and a hand
some structure. The President's remarks were well received and I 
recognized many in the audience who had been to Kansas City. 

Dr. van den Berg and Ms. van den Reever then took us on a driving 
tour to Stellenbosch where we had lunch at The Lanzerac. There 
followed a return to UWC and then time at the hotel to prepare for 
a formal dinner. 

Dinner was hosted by Rector Gerwel at the Rector's Dining Room, 
Student Center. Dr. Gerwel introduced President Magrath and Ms. 
Rowell as "new friends" to the campus and referred to Dr. Turner 
and me as "old friends" of UWC which, again, pleased me. The 
evening was a special time to share with Rector Emeritus Richard 
van der Ross, Regents, friends of UWC, Dr. Allan Boesak, president 
of the World Alliance of Reformed Churches and Archbishop Desmond 
Tutu, Chancellor of UWC. 

August 2, 1989 

This was a full day of touring the scenic and historic sites of the 
Cape Peninsula. Our old friends Mr. Lionel Benting and Professor 
and Mrs. Ulrich Pluddemann kindly gave of their time to serve as 
tour guides. In 1986 there had been limited time for sight seeing 
so this was a new adventure for me. 

August 3, 1989 

Mr. Lionel Slammert, Mathematics, Professor Bertie Neethling, Xhosa 
and Ms. Gail Andrews, Community Nursing were our guides this 
morning on a tour of Western Cape Townships. We visited Langa, 
Crossroads and other areas to learn of living conditions, health 
care, education and social issues. 
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That afternoon a session was held with the UWC International 
Reiations Committee. It was a time for us to review with UWC 
colleagues our current program and plans for the future. 

Late afternoon a reception was held in the Faculty Dining Room 
which featured a tremendous amount of excellent food and "The UM 
Alumni-" Later I would hear individuals who had been to Missouri 
under the program refer to themselves as "The Alumni." They are a 
cohesive group and regularly attend social functions with visiting 
UM faculty. I liked the idea and made a note to see if a 
comparable "Alumni Group" could be informally established in 
Missouri. 

August 4, 1989 

President Magrath, Dr. Turner and I made a courtesy visit to the 
USIA American Culture Center, Cape Town. There we met with Mr. 
Mike Scanlin, Director and Ms. Morgan Kulla, Deputy Director. Ms. 
Kulla had attended the President's lecture at UWC on Tuesday. USIA 
expressed their pleasure with the UWC-UM exchange and indicated an 
interest in assisting the program as may be helpful and appropriate. 

We then accompanied President Magrath and Ms. Howell to the airport 
as they departed for Kenya. 

The afternoon was spent exploring new areas of the Cape Peninsula. 

August 5-6, 1989 

The weekend was a time to catch up on notes, buy a few gifts for 
the Mitchell clan and enjoy the warm sunshine of late Winter (early 
Spring) South Africa. Dr. Larry DeBuhr from UMKC arrived on 
Saturday and was invited to tour around with us on Sunday. He 
declined as a botanist friend had already planned a field trip. 

August 7, 1989 

This entire day was devoted at UWC in meetings with UWC faculty who 
had been to Missouri under the exchange. Dr. Turner and I as a 
team and then individually interviewed several persons. We 
utilized a structured interview form developed by Dr. Turner and 
then modified after our first few interviews. The objective was to 
secure information for our USIA-I grant evaluation and to assist in 
a general evaluation of the entire program. Copies of my notes on 
these and subsequent evaluation sessions have been typed and 
forwarded to Dr. Turner for our · future use. 
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UWC. f acul ty we me t on this day were: 

Time Name 

9:00 a.m. - Mr. Eslyn Isaacs 

10:00 a.m. - Mr. Lionel Benting 

Department 

Inst. for Small 
Business 

Gold Fields 
Resource Centre 

11:00 a.m. - Prof. Colin T. Johnson Botany (Head) 
Dr. Lieb J. Loots Economics 

(Host from SIR Committee) 
Prof. Ileete Ie Roux Human Ecology 

Mr. Nicky Morgan 
Mr. Tyrone Pretorius 

2:00 p.m. - Mr. Peter September 

3:00 p.m. - Mrs. Jeannette Groenewald 

4:00 p.m. - Prof. Wally Morrow 

(Head) 
Business Econ. 
Psychology 

Library and 
Info. Sciences 

Education (Lang. 
Methodology) 

Education (Phil. 
& Hist. Educ.) 

Telephone 

959-2621 

959-2682 

959-2301 
959-2579 

952-2237 

959-2600 
959-2283 

959-2137 

959-2485 

686-6894 
959-2454 

All indicated pleasure with our program, pride in participating, 
commitment to strengthening collaborative projects and a great 
desire to see the relationship continue in the future. 

Late that afternoon we met with Ms. Jennifer Abrahams. Ms. 
Abrahams is a school teacher who serves UWC on the Alumni Union 
Executive Committee. She will be at Princeton for 6 months in 
1989-90 and would like to spend a week in Missouri. We suggested 
she visit at UMC/UMSL/UMKC. The Alumni Union is about two years old 
and is developing their program. 

August 8, 1989 

A breakfas t meeting (which lingered on into the morning) was held 
at Kirstenbosch. Present were: 

Dr. Owen van den Berg 
Dr. Larry DeBuhr 
Dr. Ronald J. Turner 
Dr. Henry A. Mitchell 
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General topics were covered as were all past faculty exchanges and 
projects. There was a detailed discussion of Dr. van den Berg's 
planned October visit to Missouri. Tentatively the program is 
scheduled: 

October 
18 
19 
20 
21 
22 
23 
24 
25 

- Arrive St. Louis 
- UMSL (Travel to Columbia that night) 
- UMC 
- UMC 

Travel to Kansas City 
- UMKC (Travel to Columbia that night) 
- Travel to St. Louis 
- Depart St. Louis 9:05 a.m. 

Activities tentatively planned are for Dr. van den Berg to: 
1. Meet with the UM South Africa Education Program Committee 
2. Conduct (as possible) evaluation interviews with UM 

faculty who have exchanged 
3. Meet with all approved 1989-90 UM exchange faculty 
4. Meet with all UM faculty who will participate in the 

USIA-II grant 
5. Visit with Dr. Donald Mocker, new Dean of Education, UMKC. 

Earlier, 
interest 

l. 
2. 

3. 

Dr. van den Berg indicated to President Magrath an 
in learning more about the following UM exchanges: 
Moscow State University, The U.S.S.R. 
Karl Marx University of Economic Sciences, Budapest, 
Hungarian People's Republic 
Institutions in The People's Republic of China 

I promised to send Owen this information after returning home. 

The 

The afternoon was spent with Dr. DeBuhr learning about the flora of 
South Africa and then seeking whales which had been sighted the day 
before in False Bay (none were found). 

August 9, 1989 

The morning was devoted to visiting with individuals who are 
involved with the USIA-II grant either as hosts for UM faculty 
and/or UWC faculty who will come to Missouri. Details of the 
exchanges, a two-year calendar, and related issues were discusses. 
Again, all were enthusiastic and looked forward to their future 
roles. Toward the end of the morning Dr. Turner and I conducted two 
additional interviews with facu.lty who had earlier been to Missouri. 
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Time --

9:30 a.m. 

11:00 a.m. 

11: 30 a.m. 

Name Department 

USIA-II 
Mr. Cyril Julie Educ. (Didactics 

& Educ. Practice) 
Ms. Rhoda Kadalie Anthropology 
Ms. Ursula Oliphant Academic Deve!. 
Mr. Mike Smith Chemistry 
Ms. Elaine Salo Sociology 

Mr. Tony Naidoo Centre for Student 
Counselling 

USIA-II 
Prof. Ulrich Pluddemann Academic Devel. 

/German (Head) 
Prof. Stanley Ridge English (Head) 

Mr. David Bunn English 

Telephone 

959-2287 

959-2822 
959-2686 
959-3053 
959-2830/ 

2336 
959-2299 

959-2404 

959-2964/ 
2107 

959-2228/ 
2107 

Prof. Ampie Muller 
interview 

Industrial Psych. 952-2585 
(Head) 

Ms. Monica Van Heerden 
interview 

Education (Didactics) 

We then were invited to a luncheon meeting hosted by the Gold 
Fields Centre. Persons in attendance were: 

Prof. M. Mehl 

Dr. Larry DeBuhr 
Mr. Lionel Benting 
Ms. Ramona Francis 

Gold Fields Centre 
(Head) 

UMKC 
Education (Didactics) 
Gold Fields · 

Resource Centre 

This was an opportunity to review primarily the program of 
Supplemental Instruction (SI) which Larry DeBuhr and Lionel Benting 
had established. We also discussed other UM visitors to the Gold 
Fields Centre and future cooperative projects. 

I couldn't help but remember that the first person I met on the UWC 
campus three years ago was Professor M. Mehl. As he described the 
student body and their programs in science and mathematics education 
I made a note "Get Larry DeBuhr down here." It was a sense of 
personal pride to be with Professor Mehl who had later spent a 
brief time in Kansas City, Mr. Lionel Benting, who as with us for 
six-weeks, Dr. DeBuhr at UWC f9r now his second month of work and 
Ms. Ramona Francis a staff person closely involved with SI. This 
has proved to be a tremendous success and now UWC is considered as 
a leader in 51 for the entire country. 
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That afternoon we had a very profitable session with the Faculty of 
Pharmacy: 

2:00 p.m. - Mr. G. J. (Marc) Le Roux Pharmacy 959-2179 
Prof. James A. Syce Pharmacology 959-2179 

(Head) 
Prof. Irina Russell Pharmaceutics 959-2179 

(Head) 
Mr. Rafik Bapoo Pharmaceutics 959-2179 
Mr. Andre Mutavdzic Pharmacology 959-2179 
Mr. Praneet Valodia Pharmacy 959-2179 
Mr. Peter Eagles Pharm. Chemistry 959-2179 
Mr. J. A. (Hans) Myburgh Pharmaceutics 959-2179 
Mr. S. 1. (Indiran) Pather Pharmaceutics 959-2196 

The Pharmacy group is actually under the Faculty of Science. Plans 
are underway to close Pharmacy programs at The University of Cape 
Town and The University of Stellenbosch. This will place UWC as 
the only institution for such undergraduate and graduate studies in 
the region. 

Currently the first year of Pharmacy is devoted to general 
studies, science, mathematics, etc. Students then proceed through 
a three-year curriculum followed by a one-year internship. Enroll
ments in Years II, III and IV are currently 40, 35 and 25 respec
tively. They eventually anticipate classes of 100 at each of these 
levels. 

We discussed the pending exchange proposals of Mr. Andre Mutavdzic 
and Mr. S. I. Pather. The UWC faculty asked me to send them more 
details on the UMKC School of Pharmacy's: 

1. Student selection criteria and process 
2. Policies and procedures used to validate preceptors and 

preceptorships 
3. Community outreach programs (conducted by students and/or 

faculty) 
4. Continuing education (programs, approaches, topics, etc.) 
5. Doctor of Pharmacy curriculum 
6. Good Pharmacy Practice Laboratory 

There were requests also for any information on specifications for 
an Aseptic (Sterile) Laboratory and areas for cooperative 
research. I left a large packet of general information and details 
regarding individual UMKC faculty and their research interests. 
The group agreed to study these documents as a means to determine 
common research areas. 

4:00 p.m. Mr. John Fresen 
Mr. Gilbert Wesso 
Mr. Mervyn Cohen 

7 

Statistics 
Statistics 
Statistics 



We finished our day meeting with faculty in Statistics. At 
President Magrath's August 1, 1989 presentation Mr. John Fresen 
indicated that he and his group had little knowledge about the 
exchange program. 

Mr. Fresen reviewed with us a draft preliminary proposal of 
possible cooperative research in statistics. This had been 
prepared by Mr. Fresen, Mr. Gilbert Wesso and Ms. Danelle Kotze 
(who was unable to meet us due to a previous commitment). Dr. 
Turner described the process we have developed with UWC in 
soliciting and reviewing prospective programs under our agreement. 
Mr. Fresen indicated they planned to further refine their draft 
proposal for eventual submission to the UWC International Relations 
Committee. 

August 10 1989 

The morning began with a visit to Mr. F. Sonn, Psychology where we 
discussed his involvement in the exchange and several areas of 
possible collaboration. While Dr. Turner continued these 
discussions, I excused myself to see Mrs. Lintie Norman. Mrs. 
Norman and her family had been so kind to us during our 1986 trip. 
She will be in Kansas City for ten days in September attending a 
conference and asked for our aid in securing housing 
accommodations. Subsequent to my trip, I met with Dr. Elizabeth 
Noble, UMKC, who is scheduled to spend one month at UWC under the 
USIA-II grant. Dr. Noble generously invited Ms. Norman to be here 
house guest while in Kansas City. 

Two additional interviews were conducted. 

11:00 a.m. 

11:30 a.m. 

Ms. Denise Matthews 
interview 

Prof. Bertie Neethling 
interview 

UWC Main Library 
(Serials) 

Xhosa 
(Head) 

In the afternoon I met with the Faculty of Nursing: 
Time Name Department Telephone 

1:30 p.m. Ms. Gail Andrews 
Ms. Lorraine Britten 
Ms. June Jeggels 
Mrs. Annelene Traut 
Ms. Hester Abrahams 
Mrs. Mamie Fischer 
Mrs. Grace Prince 
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I gave a general introduction to the University of Missouri. our 
Schools of Nursing and cooperative efforts on all four campuses. 
They asked for further details on: 

1. B.S.N. curricula 
2. M.S.N. curricula 
3. Clinical/nursing experiences and student pay schemes (if 

any) 
4. Community outreach in courses and curricula 

Dr. Turner and I then met with: 

2:00 p.m. Prof. Dirk Knoessen 
Prof. J.M. van Bever Donker 

Physics 
Geology (Head) 

We discussed general topics. received more information on these 
departments and pledged to send them additional background details 
on research in Physics and Geosciences. 

Our individual meetings that day closed with: 

2:30 p.m. Mr. Denver Hendricks 
Mr. Ashraf Mohammed 
Mr. Zainer Arieff 

Biochemistry 
Microbiology/Plant Pathology 
Biochemistry 

We were asked to advise them through correspondences of current UM 
programs in: 

1. DNA research 
2. Phylogenetic studies using mitochondrial DNA and 

ribosomal DNA as markers 
3. Epidimiology (TB and AIDS) 

At 3:00 p.m. thirty-five faculty members and students gathered in 
Room P102. Department of Botany for what was billed as a "U.W.C.
University of Missouri Seminar." I lectured on the Mammalian Order 
Chiroptera (Bats) and illustrated my talk with slides. It was fun 
to do something in my area of science and. hopefully. was enjoyed 
by the audience. Subsequent to the lecture a reception and 
bar-b-que was held for all in attendance. 

August 11. 1989 

The morning began with the Faculty of Dentistry where Dr. Turner 
and I met: 

Prof. M. H. Moola 
Acting Dean 

Prof. R. J. C. Wilding 
Head of Oral Biology 
Supervisor. 
Prosthodontics course 
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Dental Prosthetics 
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Mrs. Glenda Mills 
Chief Oral Hygienist 

Dr. Y. I. Osman 
Coordinator, 

Materials course 
Dr. M. E. Parker 

Maxillofacial courses 

Oral Medicine and Periodontics 

Dental Prosthetics 

Oral Surgery and Radiology 

Dr. Stephen Hendricks had spent two weeks at our School of 
Dentistry in Kansas City in January, 1989. He had prepared a 
comprehensive report which was sent to UWC in April. This was a 
point of departure for our discussion and showed to me the value 
of such exploratory visits. 

Topics and areas focused upon were: 
1. Teaching of Anatomy 
2. Dental Hygiene curricula, admissions standards, degree 

requirements, etc. 
3. Setting up a UWC a Dental Materials research program and 

establishing cooperative research with Curator's 
Professor David Eick. 

4. Perhaps having our Dean of Dentistry and a faculty member 
visit UWC. 

They planned to further review and analyse the Hendricks report, 
prepare a series of projects for faculty-to-faculty research 
cooperation, identify areas for curriculum development and then to 
submit proposals to the UWC Senate International Relations Committee 
for review. 

Later, we interviewed two additional faculty members: 

11:00 a.m. Prof. Ulrich Pluddemann 
interview 

Mr. Jan Persens 
interview 

Academic Development/German 
(Head) 

Mathematics 

Our official time at UWC ended with a luncheon and meeting with the 
Senate International Relations Committee. Present were: 

Dr. Owen van den Berg 
Professor Ulrich Pluddemann 
Mr. Jan Persens 
Dr. Lieb J. Loots 
Ms. Beryl van den Heever 
Dr. Ronald J. Turner 
Dr. Henry A. Mitchell 

We reviewed the President's visit and all considered it as very 
positive and supportive of our relationship. 
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August 1) 1989 

We were met at the airport by Dr. and Mrs. Own van den Berg, Ms. 
Jennifer van den Berg and Mr. Brian van den Berg. Our friends 
helped with check-in and then lingered until we departed for London. 

August 14-15, 1989 

Travel to Kansas City via London and St. Louis 

Closing Remarks 

When I was fortunate to first visit the University of the Western 
Cape, it was an exploratory period. We knew little about them and 
they perhaps less about us. Now three years later an extremely 
strong bond of educational friendship exists. To achieve this 
success has required the patience and perserverance of many in 
Missouri and at UWC. They have worked hard and the results have 
been substantial. 

The UM-UWC exchange is the most active of any at our institution. 
From our meetings and discussions in August it will continue to 
prosper and expand. 

We were warmly received by our colleagues and detected every where 
a sense of pride in their work with our University. Strangers just 
three years ago and now members of a UWC extended family can only 
describe my feelings. It was a remarkable adventure which will 
long be remembered and forever appreciated. 
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Report on Discussions 
During July 30 - August 13, 1989 Visit 
To the University of the Western Cape 

By 
Ronald J. Turner 

The purpose of the visit was to begin evaluation of the 
first years of the exchange, to develop more detailed plans 
for the new USIA grant, to discuss UM and OWC faculty 
proposals for future consideration, and to develop plans for 
forthcoming visits previously approved by the committees of 
the cooperating univp-rsities. I joined Professor Henry 
Mitchell of UMKC in the pursuit of these objectives. 

During the first week of the visit, UM President C. Peter 
Magrath paid an executive visit to UWC. Ms. Deborah Howell, 
the President's spouse, also participated in the visit. Dr. 
Mitchell and I joined in the meetings and discussions 
organized for President Magrath. 

1. President Magrath's Visit. 

In response to concerns raised by UWC students representing 
the South African National Student Congress, Rector Jakes 
Gerwel scheduled a meeting for President Magrath and the 
SANSCO representatives. The Rector convened the meeting, 
introduced President Magrath, and invited him to share his 
perspective on the exchange, some information about the 
University of Missouri, and his views on a number of topics. 
The students were expressly concerned about the need for 
consul tation with appropriate groups both in South Africa 
and in the U.s. 

After a useful exchange of information and viewpoints, 
President Magrath proceeded to the new UWC library building 
where he addressed over 100 staff and students on advances 
made under the exchange and plans for the future. This 
lecture was followed by numerous questions and comments by 
those attending. 

After the President's presentation, an extended discussion 
was scheduled with Professor Owen van den Berg, chair of the 
UWC International Relations Committee, and Ms. Beryl van den 
Heever of the International Relations Office at UWC. 

The first full day of the President's visit ended with a 
dinner hosted by the Rector to which the MissQuri delegation 
was invited to meet OWC Chancellor Desmond Tutu, Dr. 
Allan -Boesak, Mr. Pat Sonn, Chair of the UWC Council, and 
Dr. Richard van der Ross, former UWC Rector. 
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The following day was devoted to a tour of the area under 
the guidance of Professor and Mrs. Ulrich Pluddeman and Mr. 
Lionel Benting. 

The third day of the President's visit included a tour of 
the townships, lunch with the UWC Council, meetings with 
representatives of the International Relations committee 
and the UWC Academic Democratic Educators. Through the ' 
commi ttee discussions there was a clearly expressed view 
that the gains realized through the UM/UWC exhange must 
be institutionalized. The view was expressed by some UWC 
representatives that the exchange should be broadened to 
include institutional development acti vi ties in researach, 
human development, training, fund raising, student affairs, 
ann alumni activities. One member of the UWC staff referred 
to the exhange as " ... a phase of emancipation for UWC." 

Following the committee discussions, the Rector hosted a 
farewell reception for President Magrath and Ms. Howell 
that was attended by most past and prospective UWC 
participants in the exchange and representatives of many 
departments on campus. 

On President Magrath's final day in Cape Town, a meeting 
was arranged with USIS Director Mike Scanlon and Deputy 
Director Morgan Kulla at the American Cultural Center. 

In conclusion, it seems apparent that the visit by 
President Magrath, his meetings with students, staff, 
the International Relations Committee, UWCADE, the UWC 
Council, Rector Gerwel and Chancellor Tutu contributed 
significantly to the mutuality that has characterized the 
exchange. The President' s support for the exchange was 
evident to all observers, and his respect for UWC and its 
mission was explicitly stated on numerous occasions. 

2. Planning and Evaluation. 

The second week of the visit was devoted to one on one 
interviews with essentially all UWC participants in the 
exchange. Dr. Mitchell and I worked independently in order 
to have time to carry out this assignment. A copy of the 
interview format is attached. Following similiar interviews 
with Missouri participants, the responses will be collated 
and reported to both committees. 

In anticipation of the completion of the report, it can be 
said that all UWC participants interviewed have a positive 
view of their experience and list many benefits to UWC as a 
resul t. All participants felt that the exchange should 
continue. 
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A. Jenny Abrahams 

Plans were made for a visit to UM by Ms. Jenny Abrahams who 
is a member of UWC's Executive Commitee on Alumni Relations. 
Ms. Abrahams will visit the U.S. under Princeton 
University's mid-career development program in January 1990. 
She wishes to visit Missouri to consult with alumni 
relations staff members. A specific schedule for her v~sit 
will be arranged. 

B. Owen van den Berg 

Owen will visit Missouri in October. He will arrive in St. 
Louis on Wednesday, October 18, and spend Thursday meeting 
with faculty in St. Louis. He will drive to Columbia on 
Thursday night for meetings with Columbia faculty on 
Friday, October 20. On Sunday, October 22, he will drive 
to Kansas City for meetings with faculty there on Monday. 
He will return to Columbia on Monday night for talks in 
Columbia on Tuesday October 24. He will drive to St. Louis 
on Tuesday night, and depart Missouri on Wednesday October 
25. 

The purpose of his visit will be for administrative, 
planning and evaluation purposes. To the extent possible, 
he will perhaps try to meet with as many of the former 
exhange participants from UM as possible for evaluation 
purposes. He will also try to meet with faculty 
participating in the USIA II grant and others who have 
submitted proposals. 

Owen's visit will overlap with visits to Missouri by Ursula 
Oliphant and Cyril Julie. 

C. USIA II Plans 

A revised working schedule for the 20 visits to be conducted 
under this grant was developed as a result of discussions 
during this visit. 

Specifically, arrangements were made for Ursula Oliphant to 
)01n Bonnie Zelenak and . her colleagues at UMC in a 
conference call scheduled for September 19, 1989. 

Cyril Julie's visit was pre-plan.ned and specific dates were 
set. Among those with whom he would like to meet are the 
following: UMSL- Alan Crean, Don Greer, Debbie Haimo; UMC
Robert Reys, Doug Grouws, Ronnie Zelenak, Sandi 
Athanassiou; UMKC- Shirley Hill, Michael Vivion, Judy 
McCormick. Cyri 1 expressed an interest in focussing his 
visit at UMSL and UMC. 
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Plans for Suzanna Rose's visit to OWC were , finalized. 

Rhoda Bertelsman's schedule was confirmed. 

Mike Smith is interested in the teaching of chemistry, 
tutoring, academic development, SI, and the teaching of 
chemistry at the high school level. He expressed specific 
interest in visiting faculty at UMR, plus Larry DeBuhr and 
Sally Fitzgerald. 

Tony Naidoo's schedule is O.K., but there is some chance he 
will take a study leave at some point in the future. 

Some OWC representatives requested that UMC's Doug Hunt be 
asked to fill t he vacancy in the grant created by Marlene 
Springer's resignation. No conclusion was reached. 

David Bunn will be in the U.S. in March 1990 -and would like 
to visit. This would not be a USIA II visit. 

Terry Volbrecht was nominated from OWC to replace Jane 
Taylor in the writing exchange. 

D. Other Faculty Discussions 

The Pharmacy department continues to be interested in 
supporting proposals previously submitted for work at UMKC. 

Statistics 
Mitchell. 

facul ty members asked for a meeting with Dr. 
A proposal was received from Mr. Wesso. 

A mep.ting was arranged for me with Mr. Farnie Sonn in the 
Counseling Center. 

Professors Knoessen and Daniel Adams plan to visit Missouri 
from October 23-27, 1989. They asked specifically to meet 
with the following faculty members at UMR: Professors 
Newkirk, Owenby, Wu, James, and Hale. Professor Knoessen 
has been in conununication with Brian DeFacio at UMC and 
would like to spend some time at UMC. 

NOTE: For every published research paper produced by OWC 
faculty members the university receives 7,000 rand, of 
which the author receives 25 per cent. 

Professor van Bever Donker in the faculty of science 
provided a sample of papers in geosciences and would like 
to have these papers shared with UM faculty who might 
consider coming to OWC. 

Professor Denver Hendrix (biochemistry) expressed interest 
in the exchange. 
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A extensive and indepth discussion with representatives of 
the Dentistry faculty resulted in a request for a visit by 
UMKC dentistry faculty representatives for a period of 
intense planning. Dr. Mitchell agreed to pursue this 
matter with Dean Reid. The exchange in dentristry was 
significantly advanced thanks to the report of Dr. Stephen 
Hendricks' visit to UMKC earlier this year. 

E. USIA I 

UMKC's Larry DeBuhr arrived at OWC to begin the final 
portion of his USIA I activities. 

Two visits remained to be scheduled. The visit by John 
Foley was scheduled as a result of discussions with Bertie 
Neethling. The OWC oral traditions group has yet to 
identify the person to participate in that portion of the 
exchange. 

F. UM Faculty Proposals 

Several proposals were delivered for consideration. These 
include proposals by: Jerry Wade, Kathleen Phares, Don 
Phares, Peter Wolfe, Van Reidhead, and Gerald Jensen. 

G. OWC Committee on International Relations 

It was agreed that the Gerwel/Magrath discussions were very 
important to the future of the exchange. 

There was some discussion of the idea of a thematic or 
project focus to further exchange activities, but no 
conclusion was reached. It was agreed that this would be 
discussed further by the cooperating committees. 

It was generally agreed that the exchange was moving in 
appropriate directions and that the evaluation activities 
currently underway should be continued to the point that 
reports could be shared early in 1990. 

3. Conclusion. 

The University of the Western Cape is a remarkable organiza
tion where many outstanding individuals are working hard to 
fulfill the mission of the institution and thereby serve the 
students and the communi ties _ from which they corne. As I 
have observed the relationship between OWC and UM since 
1986, I am struck by how much we have to learn from the 
admirable example of dedication and commitment that is 
lived out day to day by our colleagues there. We can learn 
much from this university about transformation and renewal. 
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UM/UWC EXCHANGE QUESTIONNAIPE 

1. What was the length of your visit? 

2. What was the objective of your visit? 

3. Do you feel that this ob~ective was fulfilled? 

4. If. your objective was fulfilled, to what do you attribute 
your success? 

5. If your objective was not fulfilled, what was the reason? 

6. If you could have changed any aspect of vour visit, what 
would it be? 

7. How could the preparation for your visit have been improved 
by UM? 

8. How could the preparation for your visit have been improved 
by UWC? 

9. What are the benefits of your visit to UWC? 

10. What are the benefits of your visit to UM? 

11. What is your overall assessment of the value of the UM/UWC 
Exchange Program? 
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I f you could change any aspect of the overall exchange 
program what would you change? 

13. Should the exchange program be continued? 

rf so, why? 

If not, why? 

14. Did you encounter any special problems durinc your visit? 

If so, please describe. 

15. How did your visit change, improve or strengthen programs at 
UWe? Please give specific examples. 

16. How did your visit change, improve or strengthen programs 
, at UM? Please give specific examples. 

17. Given the opportunity to participate in this exchange 
again, would you do so? 

If yes, why? 

If no, why? 

18. How did you report back to your UWC colleagues? 

19. What was their reaction? 

20. Which UM visitors have you worked with here at UWC? 

Which of these visitors contributed most in your view? 

Why? 

Write any other observations overleaf. 
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Report of Follow-up Visit to UWC 

Introduction 

In August-September. 1987. I made my first visit to South Africa to 
discuss the Supplemental Instruction (51) program with interested colleagues at 
the University of the Western Cape. Following my visit. the decision was made 
to implement SI at UWC. and Mr. Lionel Benting for the Gold Fields Centre 
received SI training at UMKC. 

The primary purpose of my return visit to UWC was to conduct follow-up 
activities relating to the SI program. These activities included assistance 
with SI evaluation and conducting an SI workshop for representatives from 
other South African institutions. Additional goals for the visit were to meet 
new staff in science education and to have an opportunity to learn more about 
some of the programs at the Gold Fields Centre. 

A detailed schedule of activities is attached in Appendix 1. 
descriptive highlights of the visit and some concluding remarks. 
documentation is provided in appendices 2 - 4. 

Descriptive Highlights of Visit 

I. Gold Fields Science and Mathematics Resource Centre 

Following are 
Additional 

Prof. Merlyn Mehl. Director of the Gold Fields Centre, asked that I involve 
myself in three areas during my visit to UWC. 

A. To meet with his M. Ed. students whose interests were in biology 
teaching:--The purpose of the-meetings wer~discuss the-re5earch interests of 
the M. Ed. students and the status of their minitheses. During my visit, I met 
with 6 M.ED. students. Because of a schedule mix-up, I was unable to meet with 
a seventh. 

Prof. Mehl would like to able to place all M. Ed. students in U.S. 
institutions for semester-long visits. He discussed the possibility of visits 
to UMKC for the biology M. Ed. students with potential support through the A.A. I 
program. Should appropriate arrangements be made. it is anticipated that no more 
than one M. Ed. student would visit in any semester. Prof. Mehl will discuss 
the possibility of UM participation in the A.A.I. link with Prof. Van Den Berg. 

B. To discuss with Mr. Benting evaluation of the SI program and 
alternative financing and-sllpervision of the program:- These issueS-Were 
discussed with Mr. Benting. and an SI status report and evaluation plan were 
prepared. Copies are attached in appendices 2 and 3 , respectively. 
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C. To help identify possible linkages with staff at the Gold Fields Centre 
and MU: With the changing emphasis of the Gold Field Centre into micro
computers. linkages between Gold Field staff involved in computer assisted 
instruction (such as Ms. Ramona Francis, Mr. Dave Finnemore, and Mr. Benting) 
could be established with Sandy Attanasiou at u~C and Alan Creen at UMSL. 
Additionally. Mrs. Rachel Peterson is completing work on a degree in sociology 
and working on research in the area of teen-age pregnancies. Elizabeth Nobel 
f rom l~KC wi l l be v isiting L~C next year, and will be asked to schedule time 
with Mrs . Peterson. 

II . Interviews with M. Ed. Students 

A. Ms. ~thisana Bolofo : Ms. Bolofo is on study leave in the Botany . 
Department fr om the University of the Transkai. She is working on a minithesis 
involving the relationship between reading text material on protein systhesis 
and student abilities a t problem solving . Ms . Bolofo has asked that I l ocate 
two journal articles which she has not been able to find, and mail these to 
her . 

B. Ms . Eleanor J oha lUles: Ms. Johannes has not decided on a minithesis 
t opic yet. but is considering using population dynamics to investigate how 
teachers can effe c tively transfer knowledge to students at a secondary s chool 
level. 

C. Mr . Louis Jonkers: Mr. Jonkers is nearing completion of his program 
and is currently working on a project involving how students learn to solve 
genetics problems. and how they use problem solving skills to answer exam 
problems . 

D. Mr . M.S . Nordin: Mr. Nordin is investigating thinking patterns that 
student-teachers use when they develop lesson plans. 

E. Ms. ~arietjie Uys: Ms. Uys has not yet identified a project. but is 
thinking about how to incorporate problem solving instruction into nursing 
classes. 

F. Ms. Iona Wesso: Ms. Wesso , who teaches physiology in the Dental 
Faculty . is just s tarting her M. Ed. program and is still undecided regarding 
her minithesis. She is interested is what instructors can do to help students 
learn denta l physiology, and perhaps examine the curriculum in this regard . 

III. Brian Gray: Education Faculty (science education) 

Brian Gray and I discussed general science education issues. including 
differences in how our res pective institutions handle student teaching. I also 
t oured the recently comple ted science education lab. Mr . Gray is interested in 
the application o f science instruction to the everyday world. in science and 
society issues. and in making science more accessible to the general public. 
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IV. Jeanette Groenwald: Education Faculty 

We had a general discussion of ways in which instructors can incorporate 
the development of writing skills into content courses. 

V. Dr. Bruce McKinzie: Department of Botany and Mr. Barry Lowe: Cape Flats 
Nature Reserve. 

General environmental science curriculum issues were discussed in relation to 
the use of the Cape Flats Nature Reserve as an educational and community-based 
resource. It was suggested that Education Faculty. and specifically. Brian Gray 
be involved in the project. It was also suggested that the project include a 
component wherein teachers would be trained through inservice activities to help 
deliver lessons rather than using Nature Reserve staff entirely for this purpose. 

VI. Ursula Oliphants: Academic Developmer · 

Ms. Oliphants. in her role with the Academic Development Office, was 
interested in the further development of the 51 program at u~C and in how Academic 
Development might be involved in that effort. General strategies for continued 
operation of the 51 program were discussed. Ms . Oliphants suggested putting 
together an 51 P ;ming Group. and was going to pursue this notion with 
appropriate individuals. Ms. Oliphants also offered to assist with the 
evaluation of the 51 program. 

VII. Meeting with 51 Leaders 

A general meeting was held with the 51 leaders. The purpose of the meeting 
was to share problems and potential solution with each other. and to discuss with 
the 51 leaders their impressions of the program. The 51 Leaders clearly were a 
group of students with a high level of intelligence and competence. They were 
an impressive group of students. 

VIII. 51 Conference 

A three day 51 conference/workshop was scheduled for August 23-25. This 
conference was organized in order to orient individuals who had expressed 
interest in the 51 program from other institutions of teriary education in 50uth 
Africa. The rationale of the conference was that UWC now had nearly two years 
of experience with the 51 program. and would be able to discuss the program 
from a 50uth African perspective. A copy of the program agenda and a letter of 
announcement are included in Appendix 4. 

A total of 22 representatives from seven universities in South African 
(Pennisula Technicon, University of Transkei, University of Cape Town, 
University of Natal-Durban. University of Natal-Pietermaritzberg, University of 
Natal-Westfall, and the University of the Westwern Cape) attended all of part of 
the workshop. Attendance by participants from UWC and UCT were interrupted 
by schedule conflicts and political demonstrations. The overall reaction by 
participants was favorable. It is fairly certain that numerous other 
institutions in South Africa will be implementing the 51 program, and will rely 
on UWC for assistance and advice. 
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The start of the afternoon session on the first day of the conference (Aug. 
23) was delayed because most of the conference participants joined into a lunch
time march. The workshop ended early on the final afternoon of the conference 
when police invaded the campus to break up a student demonstration. 

IX. Student Counseling: 

Lional Benting and I met with Tony Naidoo. Leswin Laubscher. and Winston 
~iddlet on from the Student Counseling Centre. The Student Counseling Centre is 
keenly interested in incorporating the SI model into their programs. 
parti cularly <IS an outgowth of the orientation program. In contrast to the Go ld 
Fields Centre with obvious expertise in science. the Student Counseling Centre 
would fo cus courses in the soc ial sciences. It was suggested that after an 
initial period of time wherein SI would be incorporated into Student Counseling 
Centre programs. th"" efforts at the Gold Fields Centre and the Student Counselin 
Centre might be merged under a single administrative entity. 

~r. Laubscher i s responsible for the study skills instruction at the Student 
Counseling Centre. and would also be responsible for the SI program. A request 
for training in Kansas City for Mr. Laubscher. similar to that of Mr. Benting. 
was put forward. I suggested that the proposal be discussed with Prof. Van Den 
Berg for possible action by the OWC International Exchange Committee. 

X. Prof. Cecil Leonard 

I met with Prof. Leonard to discuss our common interest in secondary 
science teaching methods courses. 

XI. 51 Lunch 

Prof. Persens. Prof. Pluddemann. Prof. Mehl. Mr. Benting. Mr. Laubscher. 
Mr. Naidoo, and I met for a final 51 meeting. Numerous issues were discussed. 
including expansion of the 51 program. administrative options, and funding 
sources. 

Concluding Remarks 

I. The SI portion of the u~-OWC exchange appears to be one of the few programs 
that has had a "project" focus. It is the concensus of individuals at OWC 
who have been involved in the project, and my own feeling. that the project has 
been extremely successful. With the adoption and implementation of the 51 
model. the exchange program has resulted in institutional change at OWC which 
will benefit the University and the students. Plans presently under discussion 
for the expansion of 51 attests to the success of the effort. UMKC has also 
derived benefits from the international exposure for the 51 program and from the 
opportunity to test the feasibility of the 51 program in a different cultural and 
academic environment. My own personal and professional development has advanced 
as a result of my involvement in this project. 
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II. I believe that at least three factors contributed to the success of the SI 
project. First, as a result of my initial visit. there was fairly extensive 
campus-wide knowledge and support for the SI program. This extensive level of 
support facilitated completion of the project. Second, leadership was provided 
by an appropriate administrative unit which had the expertise and resources 
necessary to carry out the program. In the case of the SI project, leadership 
was provided by Prof. Mehl and the Gold Fields Centre. Additional leadership 
for expansion into other areas is emerging from the Student Counseling Centre. 
Finally. the involvement of key staff. such as Lionel Benting at WC and Ms. 
Terry Cezar at u~e (who played an extremely important role in training Mr. 
Benting), was also a crucial element in the success of the program. 

III. As far as I know. my visit was the first follow-up return visit. I think 
it served to help refocus attention on the SI program. and on issues such as 
funding, supervision, and evaluat ~ _ n . I believe that the follow-up visit helped 
to stimulate aiscussions about expansion of the SI program. The importance of 
follow-up visits for project-focused exchanges can not be over-stated. 

IV. Although it was clear to me during my first visit that WC was an important 
element for political and social reform in South Africa. events which occurred 
during my recent visit leave little doubt about the role of we as an 
institution opposed to the policies of apartheid. we has a central role in the 
struggle for political reform, and is an important leader for change. Students 
and staff from L~C are regularly detained by the security force. Rector Gerwel 
is an important national opposition leader. often found in the company of 
Archbishop Tutu. I have witnessed the arrest of friends and colleagues from 
uwe. whose only crime was peaceful protest. Although potential visitors to uwe 
from Missouri must examine their own conscience regarding South African academic 
boycotts. anyone not precelvlng we as a major leader in the struggle for a 
non-racial democratic society is ill-informed. 
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Monday. August 7 

9:00 am 
10:00 am 
12:30 pm 

2:00 pm 
2:30 pm 

Appendix 1 

Scheduled Activities 

Orientation: Mr. Lionel Benting 
Tea-time reception at Gold Fields Centre 
Working Lunch: L. Benting. Dr. Henry Mitchell. Dr. Ron Turner 
Orientation (cont.) 
Plato/Outreach Program: Mr. Dave Finnemore 

Tuesday . August 8 

9:30 am Joint committee meeting: Dr. Owen Van Den Berg. Dr. Mitchell. 
Dr. Turner 

7:00 pm Dinner: Dr. and Mrs. Van Den Berg and family , Dr. Mitchell. 
Dr. Turner 

Wednesday. August 9 

9:00 am 
11 : 00 am 

1:00 pm 

7:00 pm 

Learn to use the Plato network 
Prof. Merlyn Mehl 
Working Lunch: Dr. Mehl, Mr. Benting, Ms. Ramona Francis , 

Dr. Mitchell, Dr. Turner 
Dinner: Mr. and Mrs. Benting, Dr. Mitchell, Dr . Turner 

Thursday . August 10 

10:30 am 
11:30 am 

3:30 pm 

Ms. Nthisana Bolofo : M. Ed . student 
Ms. Eleanor Johannes: M. Ed. student 
Lecture in Botany Department: Dr. Henry Mitchell on Bats: 

followed by Biology Department gathering 

Friday. August 11 

9:00 am 
11: 00 am 

1:00 pm 

Mr. Brian Gray: Education Faculty (science education) 
Mr . Louis Jonkers : M. Ed. student 
Working Lunch: Ms . Jeanette Groenwald; Education Faculty 

Monday. August 14 

9:00 am 
1:00 pm 
2:30 pm 

SI Discussion: Mr. Benting 
Working Lunch: Dr. Bruce McKinzie. Mr. A. Barry Lowe 
Mr. M. S. Nordin: M. Ed. student 

Tuesday. August 15 

10:30 am 
11: 00 am 

Ms . Marietj ~ Ups: M. Ed. student 
Work on status report and evaluation plan 
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Appendix 1 (cont.) 

Wednesday, August 16 

9:00 am 
10:00 am 
12:15 pm 

2: 30 pm 

Kirstenbosch Botanical Gardens: photograph cycads 
Work on status report and evaluation plan 
Working Lunch: Ms. Ursula Oliphants, Mr. Benting 
Work on status report and evalution plan 

Thursday, August 17 

9:00 am 
1:15 pm 

Work on status report and evalution plan 
Meet with Sl leaders 

Friday, August 18 

10:00 am Complete status report and evaluation plan 

Monday, August 21 

9:00 am 
12:30 pm 

Planning for Sl Conference: Mr. Benting 
Working lunch: Ms. Francis, Mr. Benting 

Tuesday, August 22 

9:00 am Planning for SI Conference 

Wedesday, August 23 

9:00 am SI Conference 

Thursday, August 24 

9:00 am Sl Conference 

Friday, August 25 

9:00 am Sl Conference 

Saturday, August 26 - Wednesday, August 30 

Visit Kalahari-Gemsbok National Park 

Thursday, August 31 

9:00 am 
11 :30 am 
2:00 pm 

Work on report 
Ms . lona Wesso: M. Ed . student 
Student Counseling Centre: Mr. Leswin Laubscher, Mr. Tony Naidoo, 

Mr. Winston Middleton, Mr. Benting 
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Appendix 1 (cont.) 

Friday. September 1 

9:00 am 
11 : 00 am 

Work on report 
Prof. Cecil Leonard 

~!onday. September 4 

10:00 am 
12:45 pm 

2:00 pm 

Tea-time farewell at Gold Fields Centre 
Working Lunch: Pl'of. Jan Persens. Prof. Ulrich Pluddemann. 

Prof. ~ehl. Mr. Benting. Mr. Laubscher. Mr. Naidoo 
Exit interview: Prof. Van Den Berg 
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Appendix 2 

SI Status Report: OWC 

Introduction 

The Supplemental Instruction (SI) program was started at OWC in August. 1988. 
after Mr. Lionel Benting received extensive orientation to the program at the 
University of Missouri-Kansas City (UMKC) Center for Academic Development. The 
51 program at OWC. based at the Gold Fields Science and Mathematics Resource . 
Centre. is now in its third term of operation. 

During the past three terms. SI has been offered in the following courses: 
Mathematics. Economics. Physics, Chemistry, and Geography. The program is 
supervised by Mr. Lionel Benting with the assistance of Mr. Theo Hendrickse in 
Chemistry. Mr. Benting is also responsible for SI leader training. 

General assessment 

It is quite clear that the SI program at OWC has been successfully implemented. 
Conversations with OWC staff and students indicate extensive interest in 
continuing the program, and also expanding it into other academic disciplines. 

Two areas of concern must be addressed by the OWC community before the 51 
program should be expanded. First. extensive time requirements are necessary 
for coordination of the SI program. It is quite clear that Mr. Benting can not 
continue to operate the SI program without assistance. Second, funding to pay 
additional 51 leaders will be needed. A proposal for this funding has been 
submitted by Mr. Benting. 

Suggestions for the 51 Program at OWC 

1. More attention must be given to the time demands required for coordination 
of the 51 program. Proper supervision for training 51 leaders, monitoring the 
daily operations of the program, and evaluating the effectiveness of SI is 
crucial for the success of the effort. The present demands of Mr. Benting's 
job have stretched him to the limit. The present level of activity of the SI 
program should not be expanded without attention to the need for more 
assistance with program supervision. Some suggestions in this area include the 
following: 

a. Discussions should be continued with the Student Counseling Centre 
relative to their interest in integrating 51 into Student Counseling 
programs and in assuming potential roles with 51 coordination and 
supervision. 

b. A full-time 51 Coordinator could be hired to assume responsibility for 
the SI program. At the very least, additional help for Mr. Benting is 
needed. 
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Appendix 2 (cont.) 

c. Mr. Benting can be used as a local resource to train professional 
staff at u~C who could help with SI supervision. In this way, the 
number of individuals at UWC with expertise in the SI program would be 
increased. and could lead to more departmental responsibility for SI 
supervision. similar to that provided by Mr. Hendrickse in Chemistry. 
Perhaps other professional staff at the Gold Fields Centre could 
assist with supervision in their respective disciplines (Mrs. 
Francis in Math and Mr. Finnemore in Chemistry. for example) with Mr. 
Benting still providing program coordination 

2. More serious attention needs to be given to evaluation of the SI program. 
Evaluation is needed in two areas; an evaluation of past SI efforts and the 
development of continuous evaluation and reporting procedures at the end of 
each term. Mr. Benting simply has not had time to evaluate the SI program in 
any comprehensive manner. Researchers associated with Academic Development 
might be able to assist with SI evaluation. An evaluation plan has been 
developed which can be used as a guide. and modified as appropriate. 

3. The SI program can provide an opportunity for research in student learning 
and academic development for staff at the Gold Fields Centre and for honors or 
post-graduate students. Attempts should be made to utilize these research 
opportunities by UWC and to publish the results of the SI effort. 

Concluding Remarks 

The SI program has the potential for becoming a key element in the student 
academic development efforts at UWC. A great deal of interest in the UWC 
program has been expressed by other South African institutions. and UWC is in a 
position to establish itself as the leader in this area of academic 
development. 

The University of Missouri-Kansas City would be pleased to continue providing 
appropriate assistance with the SI program at UWC. This assistance could take 
the form of continued training for UWC staff in Kansas City or for return 
visits to UWC for additional follow-up activities and evaluation. Dr. Larry 
DeBuhr is available to help with evaluation of the SI program if project data 
were to be transmitted to Missouri. 
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Appendix 3 

Evaluation Plan for SI Program at L~C 

I . Reasons for regular and continual SI evaluation 

A. 
B. 
C. 
D. 
E. 
F. 

To 
To 
To 
To 
To 
To 

help shape the direction of program development 
make appropriate changes/modification 
provide research opportunities 
generate campus support 
provide feedback to course instructors, department heads, and deans 
provide data upon which decisions about funding and supervision 

can be made 

II. Areas of evalution 

A. Levels of student participation in SI program 

1. Total number of students enrolled in SI courses that 
participated in the SI sessions at some time during the term 

2. Percentage of students enrolled in SI-courses participating in 
the SI program. 

3 . Total number of SI sessions held for each course during the term 
4. Average number of participants per session 
S. Average number of sessions each student attended 

B. Cost effectiveness of the program 

1. Total cost of the SI program, including SI-leaders, superv1s10n, 
clerical assistance, and misc. support (xeroxing, supplies, etc.) 

2. Average cost per student-contact-hour compared to the cost of 
individual tutoring. 

C. Student performance data 

1. Course grade distributions and average grades for SI 
participants compared to non-participants (with possible 
controls for past performance?) 

2. Data on progress through programs of study or continued 
enrollment by SI participants 

D. Student feedback of program effectivness, etc. 

1. Information from questionnaires 
2. Student interviews 

E. SI-Ieader feedback on program success , training. support, etc. 

1. Interviews of SI leaders 

III. Reporting 

A. Reports at the end of each term for each course should be distributed 
to course instructors, department heads, and appropriate deans 

B. Summary reports for the entire term should be sent to appropriate 
deans , department heads, and the Academic Development Committee. 
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9 -10:30 

~'iednesday 

.:l..ugus-t 23 

I 'Welcome 
, . Int.roduction 
·Descriptions of S1 

, l·!odel 

10 :3 0 -11: 00 Tea 

11: 00 -12:30 'The Missouri 
Experience 

I -The UWC Experience 

12:30-1:30 Lunch 

1:30-=3:00 S1 Theory Base 

Thursday 
August. 2~ 

Conducti:1g S1 
Sessions 

Tea 

Conducting S1 
Sessions 

Lunch 

Friday 
F.Ugust 2 S 

Conduct.ing S1 
Sessions 

Tea 

• Manage:::ent 
• Supervisio n 
• Eval ua t ion 

Lunch 

oTraining & Selecting ; Wrap-up: 
S I Leaders.--' Q & A 

'Interaction with 
S1 Leaders 
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REPORT ON EXCHANGE VISIT TO THE UNIVERSITY OF THE WESTERN CAPE 

Jane Zeni 
UM-St. Louis, English/ Educational Studies 

My report consists of three sections. "What I Did" is an outline 
of activities, including the Cape Writing Project, Academic 
Development Staff Workshops, participation in other UWC and 
outside classes, observation in the elementary and secondary 
schools, and meetings with various people in the UWC community. 
"The Process" is a discussion of how it happened -- the scheduled 
and the unscheduled -- and some suggestions for future visits. 
"What I Learned" is a set of very rough drafts of articles I felt 
the need to begin writing in Cape Town. 

This presentation may be a bit unorthodox. But after returning 
home to a full load of classes and next semester's student 
teaching applications, I think it is my best opportunity to 
reflect on a very intense experience while it is still fresh. 

WHAT I DID 

CAPE WRITING PROJECT 

The idea for a Cape Writing Project goes back almost three years, 
to an initial exchange of proposals and the visit of Jeannette 
Groenewald and Monica Van Heerden to St. Louis in summer 1987. 
There, they participated in our four-week Gateway Writing Project 
Graduate Invitational Institute on teaching writing with 
computers. Upon their return, they discussed the writing project 
movement (represented by over 160 US sites) with colleagues and 
teachers in their own classes. Could UWC and area schools adapt 
the US model for the South African situation? A Cape Writing 
Project -- if it grew as a democratic structure -- might empower 
teachers to develop their own writing, become fluent at the 
keyboard, and share a new "author-ity" with their students. 

Planned as a l2-day training workshop, CWP began as a lO-hour 
pilot. Jeannette Groenewald, my official host, had done a 
thorough and excellent Job of designing a course, first for June 
'89 (my original schedule), then for September. However, since 
my rescheduled visit came Just after the election unrest, news of 
the project reached few teachers. I am glad that Jeannette did 
not promote the course through official (apartheid) channels; but 
at this season, the unofficial channels were clogged. [See draft, 
"Collaboration. . "J We therOefore salvaged some of our planning 
for a pilot experience with teachers in HOE, B.Ed., and M.Ed. 
programs -- teachers already involved with writing as a process. 

The pilot ran remarkably well despite our last-minute replanning. 
A dozen teachers participated, only one with any prior computer 
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experience. Jeannette, Monica, and I worked as a team, each 
leading certain activities, each doing the writing along with the 
other teachers. By noon of Day 2, members had written three 
pieces on the computer (a collaborative dialogue, a portrait of a 
student writer, and a freewrite reflecting on writing with the 
new tools). The portraits were rough-edited, later to be 
published informally as "Cape Writing Project Voices" in blue 
covers trimmed with graphics. [See draft, "Computers. ."] 

Before and after the workshop, I spent many hours conferencing 
about the idea of a "Cape Writing Project" with Jeannette, 
Monica, Zubeida Desai, and others on and off campus. I had 
earlier written to Prof. James Gray at U. California-Berkeley, 
Director of the National Writing Project. He warmly encouraged 
our efforts, stressing that the US model (based on identifying 
and grooming lead teachers) need not translate literally into the 
South African context. Instead, he had for some time been 
working on non-elitist adaptations of the model, both in the 
third world and at several historically-black US colleges. He 
suggested that we might start small, with groups of teachers who 
would share what worked (and what didn't) in their classrooms. 
Together, they would gain confidence, leadership, and a 
repertoire for progressive teaching of writing amid the 
constraints of nonwhite South African schools. "Tell them," Gray 
concluded, "we're eager to hear their conclusions. What works in 
Cape Town will help teachers in other places, too." Though I 
told Jim that the groundwork was laid for a fullscale institute, 
the pilot we actually held is closer to his suggestion. 

The remaining weeks of my stay in Cape Town included conferences 
with secondary teachers and with people at CECS, the National 
Language ProJect, and other progressive educational associations. 
I am optimistic about the chances of an indigenous writing 
project growing from these beginnings at UWC. 

ACADDl I C DEVELOPf1ENT STAFF WORKSHOPS 

At the suggestion of Ulrich Pluddemann, I prepared a series of 
two-hour workshops for UWC staff: Writing across the Curriculum; 
Strategies for Under prepared College Writers; Assessment, 
Diagnosis, and Placement; Training Peer Tutors and other Student 
Assistants in Writing. Like our CWP, the first session suffered 
from bad timing, so I agreed to repeat it. Otherwise, the 
workshops drew a lively audience, about lS each session, many 
returning for the series. They represented Education, English, 
and Academic Development, but also Sociology, Pharmacy, Biology, 
Political Science, Math, and Nursing. C.Evd~",-~ ~.~,~ 

I was intrigued by how similar--yet dissimilar--UWC's "writing 
problem" is to ours in Missouri. Many issues were only too 
familiar: Students struggle with critical reading, with analysis 
as opposed : 0 recall, and with the conventions of edited English. 
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Teachers struggle with big classes, little time for responding to 
papers, and guilt over neglecting either content or composing. 

But whenever I thought I understood, somebody would toss me a bit 
of information totally foreign to my American mindset. For 
example, it took da~s for me to register the fact that UWC 
actuall~ has NO required first ~ear writing course. (South 
African universities still follow the European model, designed 
for elite graduates of selective college-preparatory programs.) 
Another shock was that even in large lecture courses, UWC does 
not ordinaril~ use graduate students as teaching assistants. And 
finall~, after these deficits, I was startled to hear the voice 
and substance of an essa~ b~ a UWC student considered marginal. 

I can onl~ conclude that Americans have much to offer a new South 
Africa through our experience with mass, non-elitist, higher 
education. My last UWC staff workshop was a round table sharing 
a whole range of options for increasing instructional support: 
training graduate teaching assistants to staff basic writing 
classes; training third-~ear students as writing center tutors; 
training successful former students for supplemental instruction; 
encouraging collaboration among English, Education, and content
area staff to design writing-intensive courses; and through an 
inservice writing project, building networks of progressive 
educators who would work with preservice student teachers and 
ultimatel~ prepare the next generation of UWC students. 

At the same time, I believe that South African educators have 
much to offer Americans. Both at UWC and in secondar~ schools, I 
encountered samples of writing far more powerful than what we 
usuall~ see in Missouri. Writers dealt with issues of racism, 
povert~, politics, and liberation which trul~ mattered to them 
and to their teachers. CCertainl~ I also saw examples of what we 
call "Engfish," the phon~ writing students grind out Just to get 
a grade.) Soon after m~ return home, I attended a staff lecture 
at U~l-St. Louis by the author of a recent book on the decline of 
literacy in higher education. He said that facult~ write without 
conviction about intellectual trivia in order to get tenure, 
while their students write without conviction about intellectual 
trivia in order to get grades. I found m~self thinking, 
"American colleges need to get back, not to the so-called basics, 
but to conviction -- to facult~ and students writing about public 
issues of real, human importance." 

OTHER UWC COURSES 

I visited man~ classes and seminars. A few I taught, several I 
shared with informall~, several more I attended as a participant. 

Writing Process: I gave this presentation on process pedagog~, 
based on m~ case studies of eleven-~ear-old writers, to the HDE 
and B.Ed. Language Methods classes of Zubeida Desai, Jeannette 
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Groenewald, Monica Van Heerden, and Prevot van der Merwe. In 
general, I noted that HOE students were open and responsive, but 
B. Ed. students somewhat more skeptical. They seemed troubled by 
apparent conflicts between a process approach and what the 
educational authorities demand. [See draft, "Teaching. ."] 

American Writing ProJects and Action Research by Writing 
Teachers: These topics were developed in two sessions with 
Jeannette Groenewald's M. Ed. language seminar. First, I 
presented on writing projects and teacher research in the US, and 
then Jeannette and I helped students move into their own action 
research. Between sessions, I pulled together and typed the 
notes, research questions, methods, and data sources which had 
been brainstormed by the seminar. 

I got to know this M. Ed. group quite well, because on the other 
two Fridays of my stay I attended their seminar to hear the 
speakers. It was a stimulating series: Language Planning 
(Neville Alexander), Literacy Education (Director of CACE), and 
Te2~hing South African Poetry (David Atwell). On other 
occasions, I attended staff seminars on Youth Culture in Soweto 
(Michael Cross) and Black Afrikaans Poets (Heim Willemse). These 
sessions introduced me to aspects of education quite new to me. 
(Not long ago, I didn't know Black South Africans even spoke 
Afrikaans, much less chose to write poetry in it!) 

OFF-CAMPUS WORKSHOPS 

Cape Educational Computer Society: I made two visits to CECS, one 
to conference, the next to give a two-hour workshop on using 
computers to improve writing. For the latter I prepared a disk 
of lessons using the Commodore word processor "Tasword" familiar 
to CECS members. My goal was to help teachers look critically at 
software, asking when the computer really enhanced a lesson in 
the writing process and when it Just added motivation to an 
otherwise dull exercise. I also warned of the danger in letting 
the computer steal the instructional limelight, so that we teach 
computer literacy instead of writing or history or math. 

The workshop began with a set of newspaper clippings on the South 
African housing shortage, squatters' camps, violence. Teachers 
were asked to work in groups and suggest a point a writer could 
develop with supporting information from the clippings. This 
went well. And the group agreed that to type such clippings on 
disk would add nothing. 

Ironically, the lesson I thought best-suited to word processing 
backfired. I'd typed on disk a passage from the teen educational 
magazine Upbeat which used an inconsistent mix of he/she and 
they. I showed four ways to edi t gener ic male language: "she" 
only; alternating passages of "he" and "she"; "he/she"; "they." 
Teachers luorked in pairs at computers to make four block copies 



of the original passage, edit in 
choose the best. However, I did 
Tasword nor did the teachers. 
focused on block copying instead 

each of the four ways, and 
not know the fine points of 

Most of their time and energy 
of nonsexist style. 

At first I thought the lesson was a disaster. But when I asked 
teachers what went wrong, we gained some insight into the very 
problem I'd been addressing: how to make the computer a tool for 
writing and learning. (Teachers suggested I do the four bloc'k 
copies myself, which would put the focus back where it belonged.) 

During my visits to CECS, I especially enjoyed hearing about the 
program from Ashiek, Doug, and Ansie. CECS reminds me of the 
Philadelphia resource centers where I spent many hours as a new 
teacher from a late-sixties alternative school. But it is much 
more sophisticated politically, linked not Just in principle but 
also in action to the movement for change in South Africa. A 
special strength is in CECS' use of Journalism and desktop 
publishing to create newsletters, posters, 'announcements, and 
other vehicles for reaching a real audience for a real purpose. 
[See draft, "Computers. . "J 

Athlone College of Education: Again, two visits--one to plan, 
the second to present. And again, the unexpected intervened 
(this time in a rescheduled visit from the Department for oral 
exams), so my full-day workshop took one hour. I enjoyed talking 
with Mr. Jones (English) and Vincent Bosman (Language Methods). 

After an interesting morning with Brian O'Connel in St. Louis, I 
was not surprised that my conversations with him were among the 
most enlightening of my trip. We discussed the current dilemma 
of an educator in South Africa: how to work in a state-funded 
institution while maintaining a critical stance toward the state. 
And again, how to work for future change in the educational/ 
political system without forgetting one's power to make certain 
changes right now in the classroom. These dilemmas preoccupied 
me throughout my time in South Africa, and I am still grappling 
with them in the three drafts attached to this report. 

OBSERVATION IN PRIMARY AND SECONDARY SCHOOLS 

Since much of my own research has been based on classroom 
observation of teachers and students, I was eager to visit South 
African schools and see ~nglish classes. Though some of the 
visits Jeannette arranged were cancelled due to school boycotts, 
I received other invitations and enjoyed following up on some of 
my own contacts. It was an asset that most visits were hosted by 
a classroom teacher or counselor on the staff at the school. 
These are the schools I visited and the people who hosted me: 
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Cloetesville Secondary School 
( arranged b~ Jeannette Groenewald ) 

Grassy Park Secondary School 
( Afri kaans teacher Pat Abrahams and Principal 
Fred Kiewitz, M. Ed . candidates in Jeannette's seminar) 

South Peninsula Secondary School 
( Counselor Jenny Abrahams, Pat ' s sister) 

Simon Masiliye Junior Secondary School, Kha~alitscha 

(Science teacher Thamy Queshika , BA candidate in 
Sociolog~ and Xhosa, whom I met by giving her a ride) 

Guguletu Comprehensive Secondary School 
( Counselor Suzette Meerkotter, Dirk's wife) 

Good Hope Primary Teachers ' College, Kha~alitscha 

( English teacher Ph~llis Driver, also M. Ed. candidate) 
Athlone College of Education, Paarl 

CRektor Brian O'Connel ) 
Newton Primary School, Paarl 

( arranged b~ Brian O ' Connel) 

Fi ve of these schools are run by the Department of Education and 
Culture for "Coloured " students, three b~ the Department of 
Education and Training for Black Africans. 

I n some classes, I was actually able to observe a lesson in 
progress. I saw classes in poetry, fiction, and English methods, 
with teaching techniques such as collaborative groups, guided 
meditation, and pictorial brainstorming. Some of these were much 
like the lessons I know from US schools and teachers' colleges. 
[See draft, "Teachi ng. . "J 

In other classes, teachers introduced me to their students as an 
American v isitor . I told about my home, school, and famil~, and 
then the children asked me questions. I was distressed over 
their images of my country. Even in the midst of shant~towns, 
kids knew Dallas and D~nasty--and the Cosb~ Show (better values, 
but no more typical of black Americans than Dallas is of whites) . 
It made me angry that South Africa won ' t import our excellent in
depth news programs , but the US is willing to e xport the dregs of 
our entertainment shows to a context where people can ' t test 
their validity. 

Here ' s what I said to students: "Dallas and D~nast~ aren't true. 
That's not what the United States is like. You know what most 
American kids think of Africa?" [Heads shake] " Lions and tigers 
and elephants. Well , in the weeks I ' ve spent in ~our country, I 
have not seen a single lion. And I haven't ridden an elephant 
down the streets of Cape Town , Now if you come and visit m~ home 
town of St. Louis, you'll see as many Dallas-st~le millionnaires 
as I 've seen lions in Cape Town. " [Kids of all ages seemed 
amused, though I'm not sure the~ believed me. After all, the~'d 

seen Dallas with their own eyes l ] 
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Another question students asked was, "How is life in America 
different from here?" I tended to reply that some things were 
the same -- schools, books, tests, sports, jobs, families. And 
some things were different -- here I spoke of my neighborhood in 
St. Louis, where black and white families live on the same block 
and children go to the same schools. Nevertheless, I said, we 
still had racial problems. "Even today, most black people earn 
less money than whites, and many live in run-down neighborhoods, 
not because the government makes them but because they can't ' 
afford to 1 ive anyplace else." Kids were puzzled. "Why?" they 
asked. I realized that to many South Africans, children and also 
adults, apartheid is the only enemy. Because it's such a 
conspicuous cause of inequality, they can believe that 
dismantling apartheid will bring the millennium. So their "Why?" 
is not an abstract question. 

I felt they deserved something closer to the truth than a white 
liberal version of Dallas. Here was my answer: "In America we 
never had apartheid. But we did have slavery. More than 100 
years ago, the slaves were freed and all black people got the 
right to vote. But even though the chains of slavery are gone, 
we still have some chains inside us, in our minds. Many black 
Americans still have chains inside because they don't think they 
can be intelligent or successful or beautiful. Many white 
Americans still have chains inside because they are racist and 
afraid of equality. After you take off the chains of slavery or 
apartheid, you may have an even bigger job: to take off the 
chains inside people." [Kids looked solemn and attentive. I 
think they got the point.] 

Other times, I tried to relate US experience to that of South 
Africa and it didn't work. In Khayalitscha, founded in 1982 when 
swampland was opened for shacks, I asked students where they had 
lived before--Crossroads, Transkei, Ciskei. I said some people 
in America, and not just black people, were also migrants in 
temporary housing. (Was I trying to convince them I understood?) 
Then I told about Cesar- Chavez who had organized a union, and how 
city people supported the grape boycott until the growers made 
conditions better for migrants. (This was too much to handle in 
five minutes. Again, I'm not sure what I was trying to prove but 
it fell flat.) In one class I said that Americans cared about 
their situation. Was the US part of the problem or part of the 
solution for South Africa? "Part of the problem," they said. 

On a lighter note, the most interesting facet of American life 
for younger students was our mi xed-up calendar. One teacher in 
Paarl asked me to explain that ,our kids start school in September 
and end in June, and have grades instead of standards. Since 
this was an ESL class in an Afrikaans-medium primary school, I 
had them count and translate with me from first grade (sub
standard A) to twelfth grade (standard 10). Then I told a story 
about my own teenagers, pausing for kids to chorus the grades / 
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standards and seasons. "MIJ son Mark started standard 7-- " 
["ninth grade " ] " in the month of - -" [ "September " ]. This was fun' 

PERSONAL CONTACTS: 

In addition to the staff I taught with, I met informalllJ at 
lunches and "tea breaks " with manIJ interesting UWC people : WallIJ 
and Diana Morrow, Zubeida Desai , Ashiek Marnie, Ed Katz , Terry 
Volbrecht, CIJril Julie, Edith Jangt J ef , ShirleIJ Jephtha, Saleem 
Badat, Ulrich and Monica Pluddemann, Ursula Oliphant, Juliana 
Smith, JudIJ Persens , and others . 

People from UWC and from the communitlJ were generous with their 
time and friendship . The Van Heerdens and Groenewalds treated me 
like familIJ, sharing visits, outings, and special occasions. 
Other staff welcomed me to their homes. I was glad for the 
chance to see the Athol Fugard plalJ , My Children, My Africa, with 
Zubeida . 

Pat and JennIJ Abrahams took me from Cape Point to their home in 
GrassIJ Par k to the ruins of District 6, giving me a view of 
growing up "Coloured " in Cape Town. ThamIJ Glueshika was an 
enlightening guide to black education and townships. People 
acti ve in the Education Front , including teachers' unions and 
secondarlJ school SRC ' s, helped me understand of how the network 
of resistance links UWC with other educational and political 
structures. Even at the CitIJ Lodge I got to know a Zulu 
industrial relations specialist Can unexpected side of black 
South Africa ) , and an Indian forced to sell the home he had Just 
bought in a "Coloured " area. It was the depth and variety of 
these contacts that made mIJ visit so meaningful. 

I can ' t overestimate the value of mIJ trip to UWC , both personalllJ 
and professionally. I have never learned so much anIJwhere in a 
single month. It is the kind of e x perience that will keep 
infiltrating mIJ thoughts in ways I cannot IJet predict. Returning 
to mIJ English Methods class in St. Louis, I was eager to share 
the newspaper synthesis lesson I had used at CECS and David 
Atwell ' s lesson on cultural contex t for literary response. 

In a dozen academic meetings and discussions, I have found myself 
looking at mIJ universitIJ in comparison with Western Cape , looking 
at American racism in comparison with South African, looking at 
our suburban high school . students in comparison with the kids 
from the shanties of KhaIJalitscha. 
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THE PROCESS 

SCHEDULED AND UNSCHEDULED 

Jeannette Groenewald, m~ official host, and Monica Van Heerden, 
her fellow St. Louisan, did an outstanding Job of keeping me 
comfortable, bus~, and intellectuall~ challenged. Before m~ . 
arrival, Jeannette prepared and sent me a 28-page programme, 
including courses, workshops, meetings, and even a phone list of 
important contacts and a glossar~ of abbreviationsl 

As soon as I arrived, the plan began to unravel. Schools were on 
strike, people were called out of town, m~ plane schedule was 
wrong. I'd estimate that half of what had been so thoughtfull~ 
arranged either fell through or had to be rearranged. But m~ 
hosts and other staff remained attentive throughout m~ visit, 
helping me make other plans. Just as valuable as the planned 
program was the unplanned program. I appreciate the freedom I 
had to seek out m~ own contacts on and off campus. 

For example, Jeannette told me it was customar~ for staff to pick 
up students waiting for rides at the campus gate. On my second 
da~ in Cape Town, I gave a ride to Tham~, the ~oung teacher who 
would become m~ guide to the townships. I asked her if there was 
a store on the wa~ where I could bu~ handlotion. We wound up at 
Grand Bazaar in Guguletu; I dropped Tham~ in town, then followed 
her directions back to the N-2. Later, she arranged for me to 
visit Masili~e Secondary School in Kha~alitscha and drove out 
with me on a Sunday to show me Site B where most of her students 
lived. The next weekend she came to dinner at the hotel for 
thanks and a debriefing. On my last day in South Africa, she 
dropped b~ the hotel with two other teachers and I drove them 
home to Guguletu, stopping for lunch and some final picture
taking in the township. 

Because I saw South Africa in the compan~ of so man~ different 
people, representing so man~ different shades of opinion, I feel 
that my experience gained validity. In action research, we speak 
of "triangulating the data," of getting to know a single 
phenomenon from as man~ angles and through as many lenses as 
possible. Before m~ trip I had felt some lingering concern that 
I might be given some prescribed UWC agenda, a set of e~es 
through which to see South Africa. I know that this did not 
happen. An unsettling result of m~ ad hoc agenda was that I 
could never get a clear, firm, indisputably simple answer to the 
incredibly complex issues of South Africa. Just when I would 
think I had the stor~ straight, I'd talk to someone else -
bright, thoughtful, caring -- who would present me with a new and 
contradictory view. I am grateful for the contradictions. The~ 
give me some confidence that I have seen at least some portion of 
the truth. 
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RECOMMENDATIONS FOR FUTURE MISSOURI VISITS 

1. Bu i l d sequences of visits so the e xchange will be academically 
producti ve. The first trips of necessity were fact-finding and 
trust-bui l ding enterprises. But we now ha v e enough e x perience to 
de velop long-term partnerships that benefit both universities. 
For e xample, this is how the writing project may be developing: 

June 19S7: Groenewald and Van Heerden to St. Louis 
Monthlong Gateway Writing Project training 

Sept . 19S9 : Zeni to Cape Town 
Writing Project pilot / planning and 
observation in nonwhite schools. 

19S9-90 : Groenewald, Van Heerden , Desai develop 
writing project model with area teachers, 
aim for intensive course in early 1990 . 

Sept. 1990 : Desai to St. Louis 
Observation of writing project teachers 
in schools ( diverse class / race ) . 

( I am eager to ha v e Zubeida focus her v isit on our English
Ed ucation program , both preser v ice and the Gateway inservice. ) 

2. Plan some v i sits longer than a month ( e.g. a semester ' s 
De ve l opmental Lea ve, with the UM instructor's salary funded by 
grants ) . Such trips should include time to plan at the beginning 
and to synthesize at the end. ( As v isits grow more academic, it 
is less real i stic to e xpect faculty to plan UWC workshops, order 
supplies, and ma ke family arrangements while teaching at UM up to 
the day of departure. This crunch recurs after a trip that 
i nterrupts a teaching semester. ) Consider this 16-week plan : 

2 wee ks-- prepare materials , wor kshops, supplies 
10 wee ks--wor k at UWC 
1 wee k- - ( 3 1 / 2 days each way ) , travel , jetlag 
3 wee ks- - debr i ef, file e xpenses, reflect, write, share 

want to go on record saying that I would welcome an opportunity 
to return to UWC for a semester after Zubeida ' s trip to Missouri. 

3. Define clearly the status of the UM / UWC e xchange in terms of 
the Selecti ve Academic Boycott. F i rst , it would help the 
Missouri v isitors to have on paper some guidelines for what we 
should and should not do : e.g. don ' t gi ve talks sponsored by the 
official education Departments; as k Owen Van Den Berg and / or Ron 
Turner for ad v ice when in doubt - - I hav e found both of them 
informati ve and constructi ve. ( One might argue that any such 
guidelines v iolate academic freedom. But I feel that on 
unfamiliar territory , in a volatile political situation , we 
shou l d IDe l come some guidel i nes to protect oursel ves from 
unwitting and undip l omatic gaffes. ) 
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Second, Missouri visitors should have something on paper stating 
the support in principle of the Education Front for the exchange. 
This would reassure some UM faculty who are still hesitant about 
the exchange program. It would also clarify our role in South 
Africa as outside the apartheid structure. I think it is 
important that our role not be defined too rigidly; I hope that 
future visitors have the same freedom I enjoyed to seek out and 
develop their own contacts. But if Americans choose to visit . 
South Africa now, I think we should be willing to explain our 
purpose in a way that is consistent with the selective boycott. 

I am personally convinced the University of Missouri has made the 
right choice in working with the University of the Western Cape. 
Wherever I went in black communities, I introduced myself as "an 
exchange teacher at UWC." The response was invariably friendly, 
from the hotel waiter who volunteered his own crisis with the 
Group Areas Act to the woman heading the weaving cooperative in 
Khayalitscha who has two children studying at UWC. 

~. Now for a less serious but very practical request: Add a UM 
Computer (laptop, IBM compatible) to the UM Umbrella. Make these 
resources available to all Missouri visitors. Then provide the 
same equipment in St. Louis for UWC visitors. 

A computer might seem to be a luxury. But my experience (which 
seems typical) is that the days in Cape Town are overwhelmingly 
full, while many evenings and weekends are unscheduled. Access 
to a lab or office at UWC doesn't help because the buildings are 
closed when visitors can write. Especially for people spending a 
month abroad and returning to a full semester's classes, computer 
access in the hotel is the only realistic chance to write and 
reflect on the experience before it gets stale. 

WHAT I LEARNED 

South Africa is full of contradictions. It was both more hopeful 
and more horrifying than I'd e xpected--and much more intriguing. 

I gained respect for the many talented people at UWC doing good 
work and making hard decisions in a complex environment. I was 
impressed with the range of opinion, both scholarly and 
political. Though everyone I met at UWC could be called anti
apartheid and pro-change, there was no single agenda for reform. 

What follows are three rough drafts of work in progress 
reflecting on what I learned: 

1. Computers, Writing, and Empowerment in South Africa 
2. Teaching English for a "New South Africa" --Today 
3. Collaboration or Subversion? A Case Study of Decision

making in a South African Faculty of Education 
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COMPUTERS, WRITING, AND EMPOWERMENT IN SOUTH AFRICA 

Jane Zeni 

Computers are powerful, even dangerous, tools. Their power 
can be used to program children , to deli ver teacher-proof 
lessons, to support the status quo . But computers also have the 
potential to empower both students and teachers, to support the 
creation of an alternati ve curriculum. South African educators 
are starting to wor k on this second kind of program. 

I spent a month visiting South African schools as the guest 
of the Uni versity of the Western Cape. UWC is a progressive 
institution open to all races. Originally founded under 
apartheid for "Coloured" ( mi xed race ) students , the University 
now enrolls many Xhosa and other Africans and even a few whites. 
With Archbishop Tutu as Chancellor and a diverse faculty 
committed to social change , UWC is an exciting place. 

Since 1986 , a partnership between the University of Missouri 
and the Uni versity of the Western Cape has supported faculty 
e xchanges. Jeannette Groenewald and Monica Van Heerden, who 
teach language education at UWC, were guests of the Gateway 
Writing Project at UM-St. Louis in 1987. They took part in our 
summer inv itational institute on teaching writing with computers. 
Their colleague , Zubeida Desai , will visit ne x t year to see 
writing project teachers and their students working in computer
equipped schools. This fall, I had the chance to observe what 
was happening in the South African context. 

The public schools in Cape Town are somewhat behind our own 
in computer equipment. Labs, generally Commodore, have recently 
arrived in most "White," some "Coloured," and a very few "Black " 
schools . I visited two "Coloured" secondary schools with fine 
labs, but they were used in very limited ways. Like many US labs 
in the early eighties, they were devoted to math games and to 
computer literacy classes which taught a bit of programming 
( BASIC and LOGO ) . Such courses are required by their department 
of education when a school recei ves computers . Teachers of 
English, history, or other content subjects did not have access 
to the labs for whole-class or tutorial work in writing papers. 
In fact , one of the labs had no word processing software at all. 

In South Africa tOday, alternative educational programs are 
doing what the state will not. They are filling the gap between 
the official computer curriculum and the potential power of 
computers for writing and pub~ishing. Let me describe a few of 
these alternatives, both on and off campus. 

Uni versity Programs 

The Uni versity of the Western Cape considers technology one 
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key to educating nonwhite South Africans for leadership. The 
Gold Fields Center is an outreach program based on the PLATO 
system . Mobile units bring PLATO facilities from the mainframe 
on campus to centers in the black townships, much as a bookmobile 
brings a library to remote areas. Exposure to the computers, 
though limited , gives people still living in a third world 
environment a taste of current technology. Some of them pursue 
this interest by enrolling at UWC for credit and noncredit 
courses. 

Just recently, UWC has added two microcomputer labs. One is 
in a new science building, the other in the school of education. 
Past a sign announcing the "People's Computer Education Lab" is a 
sunny room of a dozen Commodores and twenty networked IBM
compatibles . ( Since IBM , along with many US companies, left 
South Africa , the market for look-alikes has been brisk.) 
Instead of the conventional, cramped rows, this lab is laid out 
with workstations around the periphery , an island in the middle, 
and ample room fo r people to move their chairs into groups . I 
learned that the inspiration for this layout came partl~ from the 
writing labs the UWC teachers had seen in St. Louis, and partly 
from the alternati ve education movement in South Africa with its 
stress on collaborative learning. Ashiek Marnie and Cyril Julie 
are faculty in charge of the university's lab, and also leaders 
of an alternative program, the Cape Educational Computer Society . 

Alternative Educational Programs 

CECS is a thriving teacher resource center. Its location, 
in a suite of rooms above a gas station, and its activist 
constituency, brought me back to the 1960's, to the center where 
I met on Saturday mornings with other urban alternative school 
teachers to make learning materials. But the South African 
teachers combine that idealism with sophisticated, practical 
application of technology for political change. Their motto is 
"Computers For All . " 

Teachers come to CECS on their own time to get hands-on 
practice with computers and to develop materials for their 
classes to supplement the state curriculum. Many CECS teachers 
don't yet have computers in their schools, or at least don't yet 
have access to labs with their classes. But they are not waiting 
for the public schools to give them access. 

At CECS, they can learn word processing and desktop 
publishing with their own copies of relatively-easy public domain 
software . They can attend workshops on specific applications . 
And during vacation time, they can sign up with their students 
for a week long camp where they get a taste of actually teaching 
with computers. The political energy of the anti-apartheid 
resistance is e xpressed in newsletters, posters, banners and 
pamphlets - - writing for a real purpose and audience. 
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Some CECS teachers make a regular commitment to a subject 
group CEnglish, biology, history, etc.) which meets regularly to 
develop, fieldtest, and share computer-based materials. Because 
of minimal access to labs, their students may encounter these 
lessons only in hardcopy. But the results are worth it. (On my 
kitchen wall hangs a bright poster headed "Women Organizing for 
Change"; the words of South African feminists and photos were 
imported into publishing software with an optical scanner.) Such 
materials fill a real academic need. First of all, many black 
South African schools are short of textbooks, so that a half
dozen books may be rotated around a class of 35. Perhaps more 
important, the books themselves are often outdated or politically 
biased. A history text may describe the heroic exploits of brave 
Boers who fought savage tribes to build a new nation. If the 
history teacher works with CECS, the text may become the basis of 
a lesson in critical reading, supplemented by an original study 
guide from the African point of view. The computer gives 
teachers a convenient way to design, illustrate, and produce 
educational materials that are independent of the state. 

CECS itself is a private association supported by grants and 
by membership fees from schools. The staff explained that all 
decisions are made democratically, through discussions with 
teachers' groups. The model is not inservice training, but 
collaborative learning. CECS aims to be a microcosm of an 
educational system where students, teachers, and administrators 
will share in power and leadership. And the computer will not be 
an end in itself, but a tool for exploring all areas of the 
curriculum in learner-centered classrooms. 

I was impressed with what I saw at CECS. But when I did a 
workshop on computers and the writing process, I was told that 
actually teaching a lesson Cother than computer literacy) in a 
lab was still a dream. This is where the American experience can 
be useful. In fact, one purpose for my trip was to help lay the 
groundwork for a new association, the Cape Writing ProJect. 

When Jeannette Groenewald and Monica Van Heerden returned 
home from St. Louis in 1987, they began using some new approaches 
to the writing process in their language education classes. As 
soon as the labs were ready at UWC, they brought some of their 
methods and graduate classes to experience a writing lesson with 
I~ord processing. Response was good. Because the staff stressed 
that writing process did not depend on electronic writing tools, 
some teachers went back to their secondary classrooms and tried 
journals, idea-mapping, peer response, multiple drafting, and 
error analysis -- with pen and paper. As in the States, teachers 
had trouble finding enough class time for the writing process, 
and reconciling the new pedagogy with old textbooks and 
instructional goals. But a core group of writing teachers has 
been forming. 
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It was our hope to launch a twelve-day writing-with
computers institute at UWC in September 1989. However, the dates 
of my visit fell Just after the election-eve demonstrations in 
Cape Town which closed many nonwhite schools and left teachers 
and students struggling to prepare for year-end exams. The 
twelve-day institute became a day-and-a-half pilot. 

During that brief experience, a dozen teachers managed to do 
three pieces of writing on the computer and a lot of talking and 
sharing. We began with a guided meditation (in pencil) helping 
each teacher recall a student writer who had left a strong 
impression. Later, in the lab, these notes were developed into 
drafts, printed, (all-tao-briefly) peer-edited, and revised for 
publication. After the workshop, staff designed a cover, and 
Cape Writing Prolect Voices was printed for each participant. 

Two shorter writings were also entered in the lab. We 
introduced word processing in a light way with cartoon dialogue. 
Teachers sat in pairs, two to a terminal, role-playing characters 
in a laminated cartoon. The first writer chose a name for one 
character and typed it, followed by a colon and a conversation
starter. Hitting "Return" twice, this writer turned to the 
partner, who responded with another line of script. They pursued 
their conversation at the keyboard for about fifteen minutes. At 
the end, partners performed their scripts aloud for the group. 
This is a lesson I have done often in St. Louis, both on and off 
the computer. It worked just as well for Monica in Cape Town. 

Finally, teachers were asked to freewrite at the computer on 
their experience during the workshop. Although slow typing makes 
freewriting one of the less-useful modes for word processing, the 
writers in this group were not reluctant to express themselves. 
Both in the freewriting and in the student portraits, teachers 
wrote in their own voices, whether in English or in Afrikaans. 
Their comments showed that they had found the workshop both 
informative and fun. 

During the coming months, staff at UWC will continue working 
with teachers to design a South African writing project. They 
don't want to clone our National Writing Project. (During a long 
phone conference last summer, NWP Director James Gray warned 
against such a plan, and encouraged Cape teachers toward a 
grassroots association adapting the model to their own context.) 
And they don't want to work through the official structures of 
the apartheid schools. Like CECS, they plan to help teachers 
already committed to progressive education meet voluntarily and 
share what is happening in their classes. They hope to build 
writing communities where teachers as well as students share 
their writing and where computers as well as pens and chalk fill 
the community toolchest. Their tentative motto is "Writing for 
Empowerment." 



What Can South African Educators Teach Americans? 

Loo k ing ~ ~ t at the technology, the nonwhite schools in Cape 
Town are several years behind their US counterparts. But looking 
at the curriculum, they are often ahead. 

Most American colleges and technology centers help teachers 
use and evaluate commercial software to support the established 
school curriculum. Perhaps this is natural, since schools in 
this country are no longer at the center of the political and 
social crises that marked the Vietnam War and Civil Rights 
Mo vement era. But a healthy critical stance has been lost. The 
computer has become a tool for efficiency. 

South African educators see the computer as a too _ : or 
empowerment. It can free teachers to design their own 
alternati ve materials when the assigned text is dated or biased 
or simply boring. ( How many US schools still have anthologies of 
white male authors representing American literature?) It can 
help create democratic classrooms where teachers write and peers 
respond to work-in-progress. CHow many US schools still have 
teachers who are the only audience for student writing?) 

South African schools can model for American teachers a more 
imaginative approach to computers. 
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TEACHING ENGLISH fOR THE 'NEW SOUTH AfRICA' -- TODAYI 

Jane Zeni 

"1 love what we've done in this workshop, but I can ' t teach 
this kind of literature; our whole syllabus is prescribed by the 
Department. " " I really wish I could do writing process in my 
classes, but my curriculum [principal, textbooks, exams, 
inspector, etc.] 

During my month as an e xchange teacher in Cape Town, I heard 
such comments often. I was assisting with language education 
workshops at the University of the Western Cape, a progressive 
black college whose staff and students have been at the forefront 
of recent protests against apartheid. Through UWC contacts, I 
was able to visit one primary school, five secondary schools, and 
two teacher training colleges serving nonwhite students in the 
Cape Peninsula. 

With my American stereotypes, I was at first prepared to 
believe that South African education was so tightly controlled 
that teachers really couldn ' t participate in many of the current 
trends in English. I started questioning this assumption the day 
I sat in a high school classroom watching students discuss their 
personal responses to poetry, in collaborative groups; behind 
them, a bulletin board announced "Education for Liberation!" 

I've long been convinced of the subversive nature of good 
teaching in the United States. While their colleagues may feel 
hemmed in by behavioral objectives and 'basics' curricula, 
creative teachers find ways to connect literature with students' 
own lives and to integrate fragmented skills into the whole human 
activity of writing. Could such a process be working in South 
Africa, subverting not only the curriculum and the educational 
bureaucracy, but also their political underpinnings? 

The Nationalist government provides separate departments of 
education for people classified "White" ( either English or 
Afrikaans medium of instruction ) , "Coloured" (people of mixed 
European, African and Asian ancestry, who also may prefer English 
or Afrikaans ), or " Black " ( Africans, further classified as Zulu, 
Xhosa, Sotho, etc. ) . Apartheid is a policy of "divide and rule, " 
aiming at separate traditions, cultures, and values for each 
race. Yet even in segregated public schools, some teachers are 
choosing to assert a more basic human culture, to teach today for 
the South Africa of tomorrow. Let me cite some features of 
apartheid education, and then "explain how teachers subvert them. 

The Official Curriculum 

Product Emphasis: The Inspector from the appropriate 
Department visits each classroom periodically to view the year's 
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l.I.Iork. In "Coloured" secondar~ language classes, the teacher must 
be prepared to displa~ a notebook for each student -- with six 
assigned pieces of writing marked in red b~ the teachers and 
corrected b~ the students. ("Black" and "White" Departments have 
similar rules). "So how can I do writing process?" protests a 
teacher? 

"Have each student keep a second notebook," suggests one of 
m~ UWC colleages, Monica Van Heerden. "A 'mud book' or a 'log' 
or a 'process book ' -- whatever ~ou want to call it." I spoke 
with several teachers who were using such a s~stem: one notebook 
for journals, drafts, peer review sheets, and teacher comments; 
the other notebook for the six final drafts selected to 'publish' 
and laminate for the Inspector. This simple arrangement 
satisfies the Department while it also gives status and structure 
to the whole writing process. 

Rigid Standards for Correctness: What about the red marking? 
Man~ South African teachers lament the heav~ grading and see 
hours of marking as the inevitable reward for each writing 
assignment. Some, fortunately, have found a loophole in the 
regulations. Only six finished papers are required; therefore 
only si:( must be thoroughl~ red-marked and corrected. Other 
papers -- because students must surely write more than six in a 
semester -- can be developed as drafts and marked selectively, 
perhaps through comments on one rhetorical feature (e.g. vivid 
details), perhaps b~ peer editing committees, perhaps through 
explicit feedback on one or two key surface errors. Red-marking 
and correcting the six papers can serve as a periodic check of 
progress. In the course of a ~ear, students aim for fewer red 
marks and fewer chronic types of errors in their polished papers. 

Literary Canon: In addition to setting requirements for 
writing, the Departments of Education prescribe a literature 
syllabus focusing on the major writers of England and America. 
CAthol Fugard's new play, My Children, My Africa!, dramatizes the 
triumph of this curriculum as young Thami Mbikwana recites 
Coleridge, Shelle~, and Masefield by memory.) There is not the 
explicit concern with representing black or women writers that we 
find in most recent American anthologies. Yet in a black 
township near Cape Town, I saw a collection of poems including 
both British and African pieces. The classroom teacher grouped 
several poems on autumn from different continents to discuss the 
poets' feelings and peiceptions. Even when such an anthology is 
not available, some teachers take the initiative in collecting 
African material related to themes in the standard syllabus. 

Eurocentric Point of View: Most teachers in South Africa 
still contend with textbooks written from a Colonial perspective: 
heroic Boers fought savage Bantus to found a nation of religious 
freedom and individual opportunity. I discussed this problem 
~ith a leader in the Education Front, the resistance movement. 
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"You don't simplI,J scrap the textbooks; l,Jou engage students in a 
dialogue with them so theI,J become politicallI,J aware." Teachers 
can prepare supplementarI,J handouts with the facts of African 
tribal life at the time the Europeans arrived, or speeches of 
black kings that tell what it meant to be colonized. 

Political Irrelevance: A major grievance cited in the 
Soweto bOI,Jcotts of 1976 was the insulation of schools from the 
real social and political issues facing South Africa. While some 
changes have occurred, all three Departments still tend to avoid 
controversl,J in the curriculum. Nevertheless, teachers have the 
power to make the required literature relevant, as I saw in one 
school classified "Coloured." Introducing poems on war bI,J 
Wilfred Owen and Rupert Brooke, the teacher asked her English as 
a second language students whether theI,J saw fighting for their 
countrl,J as a sign of heroism or a sign of conformitl,J. "In this 
countrl,J, so-called blacks don't have to fight, theI,J must 
volunteer for the armed services. So-called whites do have to 
fight. ManI,J of them refuse, so theI,J go to Jail -- we've had 
meetings about them because they don't want to fight for the 
apartheid sI,Jstem." As the poems were read oralll,J, students were 
attentive, hearing them in the context of South African 
conscientious objection. The teacher continued: "Now look again. 
What in your opinion are the two most important words in these 
poems'?" Students formed groups to "grapple with the problem" 
exchanging ideas in English -- and decide on the keI,J words. 

How was this lesson possible, I wondered, given the extent 
of state control in South African education'? I asked several 
English teachers, and got the same explanation. "Nobodl,J checks 
on how you cover the syllabus or what you discuss. ManI,J of us do 
relate the literature to the current political situation in South 
Africa." Then I examined the official printed curriculum guide 
for secondarl,J English in the "Coloured" schools. I found it 
startlingly current. It opens bI,J suggesting that "writing be 
addressed to a specific audience for a specific purpose," urging 
that students learn "expressive, transactional and poetic modes 
of writing," and that on examinations theI,J "produce evidence of 
planning bI,J handing in rough notes with their papers." 

It seems that the problem is more one of perception and 
implementation than of official philosophl,J. Inspectors and 
teachers think theI,J must. do certain things which have alwaI,Js been 
done in certain way, but a creative reading of the guidelines 
shows that theI,J can do otherwise. The head of the English 
department in another "Coloured" secondary school added, "Most of 
the time, if l,Jou know what yo~ want to teach, l,Jou can teach it. 
So long as l,Jou also cover the required syllabus." 

Political Confrontation: Sometimes, of course, a political 
crisis explodes in the classroom and teachers find they must go 
beI,Jond subversion. Zubeida Desai, now on the English Education 
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staff at UWC, taught for seven ~ears in the nonwhite schools and 
found little difficult~ with the da~-to-da~ curriculum. "I 
taught what the Department e xpected, ~et taught for Liberation, 
and got good reports from m~ Inspector." She even became Head of 
Department. ( At first, she hesitated. Would this make her a 
collaborator, having a leadership role in the Apartheid s~stem? 
No, she decided. It would let her work with new teachers and 
help them make education more meaningful and more liberating .for 
students. ) But eventuall~, the crisis came. 

Across South Africa, a new wave of political activism swept 
the schools in the mid 1980 ' s. Classes were disrupted, students 
went out on stri ke, and teachers cooperated -- sometimes helping 
organize consciousness-raising groups and political meetings. 
Then the Department ordered that final exams proceed on schedule. 
The external e xams wield a great deal of power because the~ are 
uniform across the countr~, measuring what has been learned in 
specific courses. An English teacher in a plack township school 
told me that when the exam s~stem breaks down, it sends a strong 
message to the Department that something is seriousl~ wrong. The 
e x ternal exams were based on the s~llabus, but students had 
actuall~ attended classes for less than half the semester. 
Teachers objected. The Department then suggested the~ prime the 
students, in effect giving them answers so a respectable number 
would pass and the impact of the bo~cott would be minimized. 
Tempting -- a wa~ to help students solve an unfortunate dilemma. 
But teachers also saw it as a betra~al, a cover-up so that 
apartheid education could do business as usual. Man~ teachers, 
including Zubeida, refused to give exams and were fired. She 
comments, "At that point I knew I had to make a break." 

It seems that one ke~ to teaching subversivel~ is knowing 
when to take a more direct stand. M~ impression after talking 
with and observing dozens of progressive South African teachers 
is that such confrontation is rare. Most of the time, a creative 
teacher can take a critical stance against the state while 
continuing to hold a Job in the state schools. Most of this 
subversion is quiet , almost imperceptible, the work of individual 
teachers or small voluntar~ groups. 

Alternative Educational Structures 

Often teaching for liberation means developing alternative 
classroom materials. For a lesson on usage and audience (topics 
prescribed on the s~llabus ) , one teacher prepared an extra 
worksheet quoting a recent political speech, full of Afrikaans 
slang e xpressions appealing to the speaker's usual constituenc~. 
( The politician was not identified.) The illustrated worksheet 
asked, " Is this usage appropriate in a formal speech?" Students 
then discussed and corrected the speech. 

Some teachers have formed groups outside the schools to 



design and share such materials. CECS, the Cape Educational 
Computer Societ~, is a voluntary organization of progressive 
teachers, most of them from the nonwhite schools. At CECS, 
teachers learn to use the computer as a tool for empowering 
students rather than for programming them. 

Some "Colo ' -ed" and a few black schools in South Africa now 
have computers, ~ut most of the labs are used for prescribed 
courses in computer literacy and BASIC programming. Writing 
teachers rarel~ have access to such labs for word processing, nor 
can history or science teachers bring a class to develop a 
content area database. But at CECS, progressive teachers come 
together to use computers in a different way, developing 
handouts, newsletters, and posters using desktop publishing 
software. At computer camps, CECS teachers and students 
collaborate on such projects; in between, teachers come on their 
own time to design materials. Subject area groups may focus on 
English, history, science, or math. Eventually, when these 
teachers gain lab access for their classes, they will be 
confident and comfortable working with computers on learner
centered projects. 

The goal of my visit to Cape Town was to help two UWC 
Lecturers develop an alternative program for teachers of writing 
using uJord processing as well as traditional tools. Jeannette 
Groenewald and Monica Van Heerden had spent the summer of 1987 
with the Gateway Writing Project in St. Louis. Upon their 
return, they had shared with their graduate students the hope of 
adapting the American writing project model for progressive South 
African teachers. Two years later, we team-taught a pilot 
workshop for the "Cape Writing ProJect." During the workshop, 
the usual questions arose. "But how can I do this when my 
Inspector. This time, though, some answers were available 
as teachers who were already doing writing process shared their 
experience. 

The Cape Writing Project is still more an idea than a 
reality. The current plan is to start small, with seminars at 
the University and workshops at schools which request them. 
Study groups of participants will share what is happening in 
their classes and develop more strategies suited to the 
constraints of the writing curriculum in South Africa. These 
stud~ groups may form the constituenc~ for later, more intensive, 
writing project institutes. Jeannette explains, "As the 
community of empowered writers grows, it is hoped that the 
process will gain momentum, anq help to free our society from its 
muffled muteness." 

Good Education? 

When the "s~stem" is blatantly unfair, it is tempting for 
teachers to grow passive, to see "good education" as something 
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that must wait for political liberation, after which there will 
be freedom of expression, honest administrators, smaller classes, 
progressi ve tex tbooks , and labs of computers -- the educational 
millennium. I sensed this mood among many teachers in nonwhite 
schools, and I could hardly blame them for being demoralized. 
Yet this attitude identifies education either with the physical 
plant or with the power structure. It ignores the potential 
power of teachers and students to make good education happen '-
today. 

Some American teachers yield to the same passive buck
passing. "I can't do writing process because I have to prepare 
the kids for standardized tests, so. "It must be nice to 
do collaborative learning, but since our third tax issue failed 
they've made classes so big. Of course we should all work 
to improve funding and leadership in the schools. But good 
education is not the monopoly of affluent suburbs with 
enlightened school boards . 

One goal of inservice education should be empowering 
teachers to make the changes they can, either directly or 
subversively. Good education can happen wherever a few creative 
people work together -- even in the Republic of South Africa. 

I recall my visit to an older high school for "Coloured" 
students, a school where I had observed some of the innovative 
lessons described above. During a "tea break," one staff member 
pOinted toward the peeling paint, the rusting matel exterior 
corridors, the worn wooden desks with benches shared by two 
students. 

"And have you seen the white schools? Have you seen the 
kind of education they can provide?" I thought of the white 
school I ' d v isited the week before, where teachers did 
traditional Western literature, insulated from politics, and 
where students planned their graduation dance unaware that the 
neighboring black school was boycotting classes. 

So I answered , " 1 think you're providing a better education 
here. " 
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COLLABORATION OR SUBVERSION? A CASE STUDY OF DECISION-MAKING 
IN A SOUTH AFRICAN FACULTY OF EDUCATION 

Jane Zeni 

People ' s University 

On September 13, 1989, the streets of Cape Town, South Afric~, 
filled with an estimated 30,000 people -- including the black 
Archbishop and the white Mayor, as well as throngs of students, 
trade union members, and ordinary citizens. The protest was 
inspiring, peaceful. It brought back nostalgic pictures of the 
early years in the American civil rights movement. 

A week after the demonstration, I flew to Cape Town on a month
long exchange between my home campus, the University of Missouri
St. Louis, and the University of the Western Cape. My goal was 
to help two UWC faculty who had studied at St. Louis' Gateway 
Writing Project to launch a new site, the Cape Writing ProJect. 
I also wanted to observe nearby secondary schools and see the 
impact of preservice and inservice English-Education at this 
progressive, bilingual third-world university. 

UWC might be considered the intellectual home of a post-apartheid 
South Africa. Founded to provide a limited sort of higher 
education for people classified as "Coloured" (racially mixed), 
UWC renounced its charter a decade ago and opened its doors to 
all races. Today its student body includes about 20% black 
Africans and a smattering of whites. The campus culture is 
strongly activist. Stickers proclaim "SWAPO for a Free Namibia" 
and posters announce upcoming political as well as academic 
events. 

Perhaps it was the impact of recent events, the mass protest. 
Perhaps it was the near-universal need of Americans to understand 
other societies through the filter of our own history. In either 
case, I found myself comparing what I saw in Cape Town with what 
I have seen in times of social and political stress in the 
States, from the sixties to the present. Often I found the 
analogy worked uncannily well up to a point, only to crash with a 
shock against some unexpected corollary of the apartheid 
situation. 

"Collaboration" and "subversion" are both loaded terms. What 
they actually mean depends upon the context. By reflecting on 
the uneasy dialogue between UWC's Faculty of Education and staff 
development in area schools, I hope to reach a more precise 
understanding of the process of decision-making and its 
implications for school change in a politically volatile setting. 
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Through the Looking Glass 

During m~ month at the Universit~, 1 took part in more than a 
dozen workshops and seminars in language education. Some of 
these sessions 1 led, others I simpl~ attended, but in all cases 
1 learned. Through the workshops, I talked with preservice and 
inservice teachers from Cape Town's "Coloured" and "Black" pl:Jblic 
schools as well as with UWC facult~. These discussions spilled 
over into numerous breakfasts, lunches, dinners, and "tea 
breaks," becoming most real for me through m~ visits to seven of 
the area's nonwhite secondar~ schools. 

As I shared with teachers, I began to develop a picture of this 
educational context and its problems: 

A secondar~ English teacher works with five or six dail~ classes 
of 25 to 35 students each; a few struggle to teach more than 200 
students. Along with heav~ classloads, writing teachers complain 
of the paperload -- "I know the~ need to write mare, but I Just 
can't handle the red-marking." To the suggestion that they mark 
less and rel~ mare on ungraded or collaborative writing comes the 
familiar repl~, "But when m~ principal comes to my class he 
expects to see all the papers marked." Teachers lamented, tao, 
the pressure to shape their teaching to fit external constraints 
-- the prescribed curriculum and the official tests. 

All of this sounds strangel~ familiar to anyone who has worked 
with inservice teachers in the United States. The Cape Town 
teachers were surprised to hear that American teachers must also 
cope with classloads and paperloads; with the delicate balance 
between meaning and correctness; with the still more delicate 
organizational feat of increasing writing practice, maintaining 
useful feedback, ~et not increasing grading time; with opposition 
to writing process teaching from mare traditional parents and 
school supervisors; with the pressures of district curriculum 
guides and standardized tests. 

My mind took the obvious next step: "You need to enlighten your 
administrators." And then the mirror shattered. "No. The 
administrators work directly for one or another of the 
Departments of Education. For the University to contact the 
Inspectors or the Subject Area Supervisors would be to 
collaborate with apartheid'" 

My mind grew foggy. In South Africa, all public schools are 
controlled by one of three separate agencies: the White 
Department of Education and Culture, the Coloured Department of 
Education and Culture, or the Black Department of Education and 
Training. A decision to work through any of these agencies 
implicitl~ validates the existence of segregated schools. 

In the U.S., most effective staff development is based an 
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reaching the administration as well as the lead teachers; the 
model is interactive, or even top-down. In South Africa, a 
progressive university has a much more complicated task: reaching 
the teachers, supporting them in efforts to change their school 
environments, without actually working through or with the 
administration; the model is purely bottom-up. The university 
must indirectly help teachers subvert the system from within. ' 

This approach to staff development is ihevitably filled with 
frustration -- classes cancelled because the right teachers 
weren't informed, bottlenecks where research and current pedagogy 
get stuck between the university and the classroom. As I talked 
with Education faculty at the University of the Western Cape, I 
felt a growing appreciation for their ethical dilemmas, the 
tightrope they walked in order to make decisions regarding the 
schools. Instructors were by no means unanimous on this issue. 
While there was a consensus that UWC would not collaborate with 
apartheid, I heard a great diversity of vie~s on what, exactly, 
constituted collaboration. 

"How do you decide?" I asked. 

"With talk and reflection and debate and pain -- on each 
decision, every time." 

An Inventoru of South African Decision-making 

How can a state university maintain a critical stance toward the 
state? How can a sane and humane and democratic institution grow 
in the midst of an unjust society? These are the dilemmas at 
UWC. Accustomed to a world where schools of education try hard 
to build ties with the public schools, I struggled to understand. 

Finally I classified the decisions I saw people making at UWC: 
What we will do with the schools; what we will not do; what we 
debate and agonize over among ourselves. Here is how it looks--

"What We Will Do ll.lith the Schools" 

Accept government funds as a public institution. 

Offer preservice teacher courses to meet the segregated 
Department's requirements for qualification. 

Provide inservice and graduate degree courses for practicing 
teachers (also some principals), most of them employees of 
the segregated public schools. 

Place student teachers in the segregated public schools for 
practice teaching, under the leadership of e xperienced 
teachers employed by the Departments. 
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Discuss in University classes the ethics and politics of 
working with the Department . For example, I heard seminars 
deal with ways to teach writing process even though the 
official Inspector will ask to see six prescribed essays, 
fully red-marked. ( A UWC Lecturer suggested : " Have each 
student keep two notebooks, a process book for journals, 
drafts, and peer comments, and a publishing book with the 
si x final copies for the Inspector. " ) 

Work directly with alternative educational 
CECS ) that are not sponsored by the state. 
who are committed to change meet together, 
University staff support. 

" What We Won ' t 00" 

structures (e.g. 
Here, teachers 

often with 

Discriminate on the basis of race in admitting students. 

Teach or philosophically justify the apartheid system. A 
visitor to UWC is struck by the open criticism of the 
government, the activist climate. In college assignments, 
students are often asked to think critically about some 
aspect of South African society and justify a position. 

Let the Department control the UWC curriculum or hiring 
policies. Since UWC gained the status of an "Autonomous" 
university in 198~, like South Africa's white institutions, 
it has the right to control its own academic affairs . 

Provide workshops , courses, or lectures to be given under 
the auspices of the Departments. It was explained to me 
that the authorities frequently selected only teachers who 
had been cooperative -- for example, those who had come to 
school on days the resistance called a "stayaway. " 

Advertise University courses in Department newsletters. 

Seek preliminary feedback on proposed UWC programs from 
Department staff in curriculum ( Subject Area Specialists ) 
and supervision ( Inspectors ) . 

"What We Debate Whether to 00" 

Contact Department administrators personally to inform them 
of upcoming UWC courses they can promote among teachers . 

Offer workshops or consulting services to update the 
Inspectors. ( If so, should they be held at the University? 
At the Department offices? ) 

Encourage the Departments to recruit teachers for UWC
sponsored courses . 



Work on teams with Department staff to develop or revise the 
syllabi for subjects in elementary and secondary schools. 

Grappling with my categories, I suddenly recalled the traditional 
ideal of the Christian saints : to be "in the World but not of 
it. " (Perhaps it might be easier to be a saint. .) 

These examples, and the ethical decisions they represent, have 
stunning implications. At the University of the Western Cape, it 
is unacceptable, or at least problematical, to do most of what US 
educators find necessary if they are to influence the schools. 

An American Inventory 

In the American political context, working closely with the 
schools is the goal of most teacher-training programs. The 
Holmes Group agenda, for example, recommends that universities: 

Join with local districts to design "professional 
development schools" as settings for internships and 
research. 

Develop partnerships with local districts to sponsor 
inservice and innovative programs. 

Appoint lead teachers from the districts as adjunct staff at 
the university, responsible for methods courses, etc. 

Such an agenda reflects years of research on school change and on 
inservice teacher education. For example, Joyce and Showers 
classify the impact of various modes of learning new behaviors: 
theory, demonstration, practice, feedback, and coaching. Most 
approaches had very little transfer. Only when the learner 
received coaching in the actual workplace did transfer increase 
dramatically. Limiting inservice programs to the university 
classroom usually means limiting their impact. 

In 1982, I surveyed the 80 teachers who had completed the Gateway 
Writing Project's intensive summer institute. Several of my 
questions dealt with the GWP impact on their current way of 
teaching and on their colleagues. Among the factors most often 
cited to explain a strong impact on a school were these : 

Principal who supports writing process 
Former English teacher who became an administrator 
English chair who leads colleagues to seek training 

As we analyzed the data in this survey, and reviewed the 
l i terature on school change , Gateway staff began consciously 
building ties with the local school leadership. These are now 
routine procedures in the Gateway Writing Project: 
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"What We Do" 

Require a letter of recommendation and endorsement from an 
administrator for all teacher applicants to the intensive 
summer institute. 

Offer an annual one-day seminar for administrators, 
"Computers, Writing, and Effective Leadership." 

Invite each teacher in the summer institute to bring an 
administrator on a designated day. Usually about a quarter 
do so. Principals, curriculum supervisors, and other guests 
write with the teachers and attend their presentations . 

Help teachers translate writing process theory into terms 
acceptable in their own school's curriculum/evaluation. 

Assist GWP teachers and administrators in a school to form a 
"Writing Improvement Team." WIT's have power to make 
decisions about writing instruction and computer access. 

Move beyond the early National Writing Project model of 
identifying master teachers and working with them as 
individuals. Today many sites, like Gateway, seek a direct 
role in the school change process. 

The South African Debate 

[Here I would like to develop some more specific examples of 
decisions and views at UWC. I want to look specifically at 
alternative ways of reaching teachers and affecting schools.] 

Conclusion 

We often wonder in the United States how to facilitate school 
change when a local school administration is uncooperative or 
philosophically uncongenial to the college. When direct action 
will not work, we are left with indirect, even subversive action. 

The decisions at the University of the Western Cape show such a 
situation in an extreme form. Watching UWC confirms my belief in 
the importance of collaborative school-university partnerships. 
At the same time, the South African case shows that much can be 
accomplished -- although slowly -- even when the school 
leadership must be avoided in principle. 

The key is commitment. When the forces of school change do not 
flow directly through the institution, they must draw on the 
energy of committed teachers. Working in informal groups and 
alternati ve structures, these teachers can gain the skills and 
the confidence to make their mark on the institution. 
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March 28. 1990 

Ron Turner 
President's Office 
321 University Hall 

Suzanna Rose, Ph .D. 
1042 Lake Street 

San Francisco. CA 94118 
(415)668-2632 

University of Missouri-Columbia 
Columbia, MO 65211 

Dear Ron: 

Enclosed is a brief report concerning ay South Africa-UWC trip. Sorry to be 
so late getting it to you. Moving out here and establishing a new research 
program has been rather hectic. Haven't had the tiae to devote to old 
business. 

I've been doing a good amount of speaking concerning ay Cape Town visit and 
have been getting a strong positive response. It's been a wonderful way to 
deal with the emotions connected with seeing apartheid firsthand. 

I'. returning to St. Louis for a week in April to aeet Rhoda Kadalie when she 
2ets in town. As I aentioned in ay report. she and I hope to give a 
presentation in March 1991 at the University of Natal, if I aa able to find 
funding. Is that a possibility through your office? Rhoda and I definitely 
would like to start a collaboration. I'll give you a call when I'a back in 
town to find out. 

Heard that Xoliswa Sibeko's visit was terrific--good turnout to hear her and 
lots of enthusiasa about the exchange program. As you can see, she was 
featured in the recent Women's Studies Newsletter (copy enclosed). 

Please let .e know if you need any aore inforaation froa .e. Also want to let 
you know that being part of the exchange couldn't have been aore tiaely for ae 
in teras of professional development. Thanks for the opportunity to 
participate. 

Best regards, 

s~ 
Suzanna Rose 

Enclosures 



University of Missouri - U.S . I.A. South Africa Education Program 

Women in Education Component 

TO: President's Office, UM-Columbia 

FROM: Suzanna Rose, Ph.D., Director of Women's Studies. UM-St. Louis 

RE: Dr. Rose's visit to University of the Western Cape, October 1989 

DATE: March 28, 1990 

Statement of Goals 

The exchange between the Women's Studies Program at UM-St. Louis and the 
Women's Studies faculty from the University of the Western Cape, South Africa, 
was proposed to pro.ote an exchange of knowledge concerning women and 
education. The goals of the exchange are (a) to incorporate scholarship by 
and about woaen into the curriculua of both universities aore fully; (b) to 
prepare woaen to participate aore effectively in acadeaic, professional, and 
public endeavors; and (c) to develop a basis for cross-cultural understanding 
by co.paring the roles of women in the United States with those of women in 
South Africa, particularly black women living under apartheid. 

Description of Activities 

During my month long visit to the University of the Western Cape, I 
engaged in a broad range of activities related to each of the three goals 
described above, including giving public and university lectures, and aeeting 
with students, faculty, leaders of women's groups, and other aembers of the 
Cape Town co •• unity. The specific activities related to each goal are listed 
below: 

(A) IncorporatlnK scholarshIp by and about woaen into the currlculua at the 
Univer8ity of the Western Cape. 

More than fifty faculty at UWC, under the leadership of my host, 
Rhoda Kadalie, had expressed interest in for.ally establishing a Women's 
Studies Program. During ay visi~, I was able to meet with these faculty 
and interested students and adainistrators to help develop a structure 
for institutionalizing Woaen's Studies as a formal prograa of study. I 
also was able to serve as a resource on woaen's issues for classes in 
session and to provide curricular materials to faculty already teaching 
or hoping to develop a woaen's studies coaponent for their courses. In 
addition to nuaerous inforaal consultations with individual faculty, I 
gave several foraal talks at UWC, including: 
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"Theories of Fellinisl'll," to a sociology class and an English class 
"Violence Against Women," open lecture at UWC 
"Psychotherapy and WOllen," to the Psychology Departaent 
"Wollen, Race, and Class," to an English class 
"Developing a WOllen's Studies Program," to WOllen's Studies faculty 
"Psychology of Women," to psychology faculty interested in 

developing a Women's Studies course 

(B) Preparine wo.en to participate aore effectively in acade.ic. 
professional. and public endeavors. 

I gave a series of public talks to cOIIl'llunity 
encourage wOllen's self-awareness and aspirations. 
(listed below) also served to generate interest in 
outside the university. 

groups in order to 
These public lectures 
WOllen's Studies 

"Myths and Realities of Sex Differences," Black Sash 
"Theories of Fellinisl'll," South African Association of University 

Women 
"Violence Against Women," United Women's Congress (UWCO) 
"Fellale Sexuality," Rape Crisis Center 
"Wollen, Race, and Class," Black Sash 
"Feainisa Lives," Cape Tiaes 

In addition, I aet with many students individually to discuss 
their acadeaic objectives and career goals and discussed the feasibility 
of offering progralls aimed at women through the Counseling Center and 
off-callpus progralls. Lastly, I discussed with faculty ways the 
university might improve career opportunities for woaen who are 
overrepresented at the lower faculty ranks. 

(C) Developine a cross-cultural co.parison of wo.en's roles in the U.S. and 
South Africa. specifically focusine on the effect. of apartheid on black 
wo.en. 

Conversations and interviews with a wide variety of South Africans 
provided ae with insight into the dynallics of racisa and the concerns of 
different interest groups. For instance, I spoke at length to a 
recently defeated aeaber of Parliament (Conservative party), who 
advocated continued white lIinority rule of South Africa. and to white 
people in Cape Town who represented opinions ranging froa conservative 
to progressive. I also calle into contact with those who had been 
oppressed by apartheid, including a political detainee. African .others 
with aalnourished children froll Crossroads squatters' caap, 
schoolchildren in Khayelitcha to~ship. and black students at UWC. In 
addition. I learned about the working conditions of black South African 
Woaen through conversations with the South African Doaestic Workers 
Union, United Wo.en's Coneress. and the Federation of South African 
Wo.en. I .eet with other scholars to discuss wo.en's issues. including 
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sexism. sexual harassment. hoaophobia. and affirmative action on 
university caapuses. 

Because ay activities brought ae into contact with people ranging 
from white. upper class individuals. such as the South African 
Association of University Women. to those with the least privilege. I 
was exposed to a fairly complete cross-section of South African society . 
I made extensive field notes of my observations and conversations which 
I have used to teach about South Africa. 

In sua. my visit to UWC accomplished the goal of providing me with 
the resources to develop a preliainary cross-cultural analysis of sex 
and race in South Africa. I already have begun to disseainate what I've 
learned: I have presented talks on "Racism. Sexisa . and Feainisa in 
South Africa" to classes and to the Departaent of Psychology at UM-St. 
Louis. to co .. unity groups in St. Louis. and at the national conference 
of the Association for Women in Psychology . I'm also scheduled to give 
a talk for the Women's Studies Prograa at San Jose State University. 
California. in April 1990. Audience response to ~he talks has been 
enthusiastic and has generated aany requests from other groups. 

Conclusions 

The first aajor goal of the exchange was to lay the groundwork for 
setting up a foraal Women's Studies Progra. at UWC. thereby incorporating 
scholarship by and about women into the curriculum. The first step toward 
that goal has been taken: Ms. Kadalie has drafted a proposal to establish a 
Women's Studies Program at UWC. which will be submitted to the appropriate UWC 
authorities. My recommendations concerning the nature of that structure also 
will be submitted to UWC. More than 550 Women's Studies programs already 
exist at universities in the U.S. If approved. UWC will be the first 
university in Cape Town to have such a program and the second to exist in 
South Africa. 

The success of the first faculty exchange indicates there is a strong 
potential for continued collaboration between Women's Studies at UM-St. Louis 
and the University of the Western Cape. This potential has already been 
strengthened by a recent unscheduled visit to UM-St. Louis Women's Studies 
Prograa by Xholiswa Sibeko of UWC and can be developed further through the 
re.aining U.S.I.A. exchanges (Rhoda Bertles.ann Kadalie. April 1990; Elaine 
Sabot October 1990; Dana Frank or replace.ent. March 1991). In additio~. 
Victoria Sork of UM-St . Louis will be visiting UWC in August 1990 primarily as 
a biologist. but secondarily as a representative of Women's Studies. UM-St. 
Louis is interested in inviting Fatima Abrams of the UWC Industrial Psychology 
Progra. to participate in the exchange. as well . The exchanges will allow us 
to .ore fully achieve the three goals described above . 

Further.ore. a more for.al collaboration is planned between Rhoda 
Kadalie and ayself . if funding is obtained for me to return to South Africa. 
We have sub.itted a proposal for a presentation on "Establishing a Women's 
Studies Progra." to be given at the first Wo.en's Studies conference to be 
held in South Africa at the University of Natal during March 1991. We will 
prepare the presentation during Ms. Kadalie's visit to St. Louis, April 1990. 
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HARV ARD SCHOOL OF DENTAL MEDICINE 

DEPARntENT OF DENTAL CARE ADMINISTRATION 

April 25 . 1989 

Professor Owen Vanderberg 
The Rector's Office 
University of the Western Cape 
PO Box X17 
Bellville 7530 

Dear Professor Vanderberg, 

I hereby include a report of my visit to the lnvlKC Dental Faculty. Thankyou for giving 
me the opportunity to visit and meet new colleagues in the dental profession. I must 
admit that my visit was of a very short duration, but I have nevertheless being able to 
interact with the Faculty and students and make it a meaningful experience . 

There are many areas and levels at which Collaborative Inter-Faculty Research 
Programmes can be conducted and frorr. the feedback I received, the Dental Faculty of 
U~IKC is very keen to engage in this type of research. Some members of the Faculty are 
very keen to come out to South Africa, especially those who have been there before to 
further strengthen the direction and research thrust of the UWC Dental Faculty. 

Please forward copy of report to Professor ~Iiles for further consideration by the Den tal 
Faculty of recommendations and proposals. 

I am thoroughly enjoying my research and study programme at Harvard University and 
have made contact with various members of the Dental Faculty. I am at present 
conducting talks with the Dean of the Dental School to see how Harvard Dental Faculty 
can become a resource for Research and Staff Development in collaboration with the ' 
Dental Faculty of UWc. 

Yours truly, /if/fi J ~tf· 
~ ,'Ai J / r '(..vt~V"" 

.~\,U-v ~ 

Dr Stephen Hendricks 

P.S. Could you please forward the included letters to the respective Dental Faculty 
members on my behalf please. 

188 LO:-':GWOOD :\VE?'<LiE . BOSTON, MASS:\CHUSETIS 02115 . TELEPHOl'."E; 73~- 1-l5 ~ 



REPORT ON VISIT TO THE DENTAL FACULlYOF THE UNIVERSIlYOF 
MISSOURRI, KANSASCIlY: 2-20JANUARY, 1989 

The visit to the Dental faculty has been a very infonnative experience both academically 
and socially. The present Dean, Professor Reed has been there for three years and 
brought about fundamental changes in the direction and philosophy of then institution 
mainly focusing on research. My host, Dr Peter Fedi, a very kind hearted and enthusiastic 
academic set up various appointments for me with various faculty members giving me the 
opportunity to discuss issues with respect to their disciplines in dentistry. 

To facilitate the new philosophy of the dental school, dental student intake numbers 
were reduced from 120 to 80 and concurrently the Dean introduced a 3 day/week 
didactic lecture programme together with allowing Faculty practice one day a week. 
Anyone time, the dental school has a capacity to accommodate one thousand people on 
its four floors i.e. if all the students have patients. The Full time faculty consists of 120 
and a part time staff of 70 faculty. 

In meeting with the various departmental chairperson, I discussed with them the running 
and functioning of their programmes. The medical model of intervention in dentistry is 
still closely followed and dental programmes are conducted on departmental basis 
instead of the previously employed team llased concept. 

The following dental programmes are offered: 
A) 4 year pre-doctoral (or undergraduate) course - which requires of a candidate to at 
least have BSc or college credits for three years 
B) 6 year pre-doctoral program, where candidates is taken in from the high school level 
(similiar to Univ. of Witwatersrand) , with a maximum number is about 20 per year. The 
remainder of the students are enrolled in course A. (see brochure included) 

There are at present 70 dental freshmen with 100 student each in the second and third 
and fourth year. One of the reasons for lower intake number is, the motivation given by 
the Dean that smaller numbers yield better quality and groups are more manageable. 

At the administrative level, the Dean has 2 associate and 2 assistant Deans, each with 
responsibility and are accountable to the Dean. The Faculty is financed to a large extent 
by the State and Federal funding as well as private funding for Research programmes 
presently conducted in numerous fields. 

Academically, departments are very well staffed relative to our dental school. Patients and 
chair allocation is designated and monitored by computer. The Quality Assurance Unit 
monitors the dental care given to p'ltients and the treatment planning that is carried out 
in conjunction with Faculty, where necessary in the different disciplines in dentistry. 

The Dpntal School has graduate programmes in Orthodontics, Oral Surgery, 
Pedodvntics Prosthodontics and Periodontics., each of which has its own director. This 
person who may also be the Departmental Chairperson. A graduate course offered is the 
MSc in Oral Biology, which can be taken with specialty courses, most of which are 2 years 

I 



except for Orthodontics (3years) and the Maxillo-Facial (5 years). The latter program 
culminates in a medical degree with a dental residency, and the Post-doctoral Fellows on 
graduation receive a MSc as well. 

With regard to the courses taught, there exists differences in comparison with 
programmes taught at UWC e.g. in the pre-doctoral orthodontic programme, the major 
course requirement consists of observation by undergraduates, instead of performing 
active orthodontic patient care. Pre-doctoral dental students are only required to 
complete one case (with removable appliances) in this discipline. 

r found the staff Faculty to be very open and frank during our discussions. r had r 
experienced a sense of camaraderie with some faculty, some more research oriented than 
others, partly due to the nature of their disciplines in dentistry. 

One of the biggest challenges, facing UMKC Dental Faculty is the discussion on 
curriculum development and changes which is envisaged pending faculty feedback. At 
present the traditional approach of teaching dental (medical) students is seriously 
questioned, in many schools and r had the opportunity to attend a curriculum committee 
meeting where the core discussion centred around "problem based medical education". 
The McMaster programme in Canada and the recent introduced problem centered 
teaching at Harvard Medical School formed the background to this discussion. It became 
{; bvious that more research of how this method of leaching can be facilitated, at the 
~aculty was nesessary, and how best new approaches can be encouraged and enhanced at 
this institution. 

Dr Fedi, my host at the Dental School, was such a kind and gentle person. He at all times 
made me feel as part of theri team although I only spent there a few days. He acted as 
facilitator for all my Faculty meetings and interactions with students. He came across as 
one of the stalwarts of the Faculty of UMKC Dental Faculty and served me as a guest great 
encouragement in setting up my various appoinunents with the Faculty. 

r had several meetings with various faculty members. r will now highlight some of the 
issues discussed at these meetings. 

The Dean : Dr Michael Reed. 
Assumed this position 3 years ago. Last position held was Associate Dean at University of 
Tennessee. Since his arrival at this institution there has been a change in the philosophv, 
emphasis of teaching and academic programmes to a more research based approach. H~ 
is encouraging Faculty to get more involved in research and publications. Changes and 
positive incentives introduced since his arrival are : 

1) Faculty Practice allowed all full time faculty one day per week. Special rooms, 
simulating private practice setup has been installed in the Dental Faculty, 
where private patients can be seen. The cost of dental care is paid by the 
patient based on private practice tariffs fee .the income earned is distributed 
as follows: 

* 43% to Dental School . 
* 10% for Dental.Material and Auxiliary staff costs 
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* 47 to the Faculty member 

These earnings of the Faculty Member is added to his annual income on monthly basis. 
In this way a Faculty member can earn up to 50% his/her Annual Salary. 

2) Re-evaluation of Promotion Tenure 
At present a Faculty member only becomes a Full time Faulty after 7 years (Tenure) as 
compares to our system at UWC. The promotion is evaluated on an annual basis by the 
Promotion Review Committee, chaired by the Dean. Any Faculty on promotion, has to 
leave if not granted tenure after 7 years and seek employment elsewhere. 

3) Student intake was dramatically reduced from 160 to 80 students for the first 
year (freshman). The motivation for this change arose from the fact that The Dean was 
interested in quality performance and not in numerical strength. This challenge has 
reduced the staff/student ratio as well as the introduction of a compulsory course one 
day a week to be allocated for research by each Faculty member. The Dental students the 
majority comes from feeder colleges in the State of Missouri but not to the exclusion of 
the surrounding states. Student are expected to fulfill the basic requirements as set out in 
the attached brochure. Most of the first year students have degrees and their age range 
from 22 to 40 years. After completion of the 4 or 6 year dental degree programme there 
is no waiting period for students entering a dental speciality programme most of which 
are 2 years of duration except f:::,r the Maxillofacial specialty which is 5 years and th~ 
latter culminates in a medical dlOgree Both medical and Dental Degrees. The contCl'" t of 
courses does not vary greatly with that of our programmes in S Africa. However, the 
degrees are referred to as doctoral degrees i.e. DMD (Doctor of Dental Medicine),DDS 
(Doctor of Dental Surgery which is similar to our BChD and MBChB degrees.Hence 
predoctoral refers to undergraduate and graduate refers to postgraduate or post 
doctoral. 

4) Funding 
The University of Missouri, is funded by the Federal State. Funding for the faculty also 
comes from the private sector sponsoring research programmes e.g. the testing of new 
drugs and dental materials, given that this Faculty has the capacity to carry out this type 
of research. The National Institute of Health (not dissimilar to the MRC) funds the a 
number of grants in medicine and dentistry. 

5) International perspectives 
Apart from initiating contact with our faculty, the UMKC Dental Faculty has developed 
links with Brazil, Hawaii and Mexico. Students from these countries are accepted into the 
programme every year. 

I will now highlight key issues of discussions held with other members of the Faculty:-

* Dr Fedi Rinehart Professor of Periodontology and Chairman of the Advanced 
Education Committee of Specialists Committee. 
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Dr Peter Fedi host my academic programme for the duration my visit. He is one of the 
more senior members of Faculty. His aquaintance with Faculty placed me in a very 
privileged position in getting to know the colleagues. Issues discussed were: 
- incentives to keep dental personal at Faculty 
- the 4 versus 6yr den tal programme 
- research initiatives and incentives 
- practice management and integration efforts at Faculty level; 
- Community Involvement and Outreach programmes 

The dental school is situated in down town Kansas City, adjacent to the medical Faculty, 
with two or more hospitals in the vicinity. The dental school is a little distance away from 
the main campus not to dissimilar to our situation in South Mrica. The Dental School 
occupies four floors with three big lecture theatres which can accommodate up to 150 
scholars. Dr Fedi also showed me around the Private Practice area for the Faculty in the 
dentaL school. Income is generated by respective Faculty, each having their own 
treatment area with a common central waiting room, similar to the operation of medical 
center with a central receptionist and auxiliary staff. A Textbook of Periodontology was 
donated to our Faculty by Dr Fedi, for the pursuit in excellence in the subject and the 
teaching of the subject. 

* Dr M Harrington: Director of Planning.: 
Dr Harrington is responsible for the coordination of research programmes and works in 
close liaison with the Dean. She has the important role of a facilitator. She is by training 
an Oral Hygienist with a PhD. We discussed issues involving: 
- dental auxiliary programmes 
- problem oriented curriculum 
- promotion tenure 
- her functions and duties. 
With the new direction and policy of the dental school it became important to provide 
for a person geared in research, with a clinical background. She serves as supportive role 
to the Dean is accountable to him and most of her duties and responsibilities are focused 
at this level. This is an very important link between the Dean, the Associate and Assistant 
Deans and Faculty. I would recommend that thought be given by our faculty, to motivate 
for the creation of such a post, to function directly in consultation with the Dean's office . 
An important issue that arose was the security offered by a University post as compared to 
a private practitioner, who though financially better of yet has to spent patient chair time 
to cover running costs ofa dental practice. Dental epidemiology studies shows that caries 
is declining in the USA and the implication of this trend means that less patients are in 
need of intensive dental care and those that appear to have decay (the high risk groups) 
have less surfaces of decay. Other factors were; 
- no tension/stress about patient flow to the academic 
- vacations 
-home subsidies 
-sickleave/pension funds 
-more time can be spent with the family 
- sabbatical/study/leave on duty . 
We also discussed the team approach, the merits thereof, advantages/disadvantages in 
response to the patient, freshman and Faculty cooperation. The team system was in effect 

4 



previously and allowed for satisfactory student-patient interaction time, however, Faculty 
was not always appropriately and effectively utilized. 

* Dr Dudley McGlynn: Head, Dept of Behavioral Sciences 
This is a newly formed department in line with the initiatives of the current Dean. We 
discussed in depth the importance of the existence of such a department at a Dental 
School. He expressed his misgivings about social scientists making inroads into dentistry 
and felt that it was more appropriate for behavioral psychologists to be employed in this 
field. 
Essentially, Dr McGlynne teaches the 2nd years in the 2nd semester. Included is also 
critical journal reading and analysis. His view is that the main thrust of health behavior . 
must be "self-care" and challenges the concept of compliance which he believes to be just 
another term for expecting patients to do what the profession wants them to do. 
At present he is embarking on a special Patient Care Program, which involves a special 
clinic to deal with Fear patients. At the Faculty. patients will be referred to him by pre
selected colleagues of other departments and patient will then be conditioned to specific 
faculty who would have undergone a preparation programme. The specially trained 
Faculty will then be available to treat fearful patients. Patients will only be allowed to 
receive dental care once they are "declared psychologically fit" for care by the 
psychologists . Students would not treat such patients but instead would observe the 
treatment procedure, given the difficult nature of these patients. 

He advised th.lt I do a literature search in this field of dentistry ::l!~ d stimulate discussion 
and research ~n this field in South Africa. 

* Dr Eick : Professor of Dental Materials 
This department forms a subunit od the Department of Oral Biology. Dr Eick has visited 
South Africa several years ago as a guest to Medunsa 1984/5 and was hosted by Dr 
Francious De Wet, who subsequently visited UMKC Dental Faculty. This department is 
involved in very advanced research programmes, in dental materials and also conducts 
experimental trials for commercial companies when requested to do so. Dr Eick was 
originally on the Faculty of Oral Roberts University, which closed down later. It was 
through this process that UMKC dental school were success in gaining the services of Dr 
Eick, an appointment of tremendous benefit to the Faculty. Dr Eick was able to bring 
with most of the research equipment used at the Oral Roberts University after an 
amicable financial arrangements was concluded between the two dental schools. 
Instrument used ranges from that used in the mounting of specimens to the use and 
availability of an electron microscope. This department also serves as a training grounds 
for young researchers, and dental students are required to do a rotation in this 
department for the research projects in their final year. This is one of the few 
department who recently almost received onto Slmill. dollars in funding for research 
from grant agencies in the USA. 

* Dr D Moore. : Chairman of Removable Prostodontics and Ma.xillo-Facial Prosthetics. 
A specialist programme is offered by this department, extending over 2 years and can be 
extended to three years culminating in specialist certification and a MSc degree. A 
dentist can enter this programme on qualifying without any waiting period. A further 
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difference to the South African system is that passing the fmal Dental School 
examinations 
is no guarantees to practice dentistry. Instead a candidate must after successfully 
completing the Dental School Examinations, write the State Board Exams which differs 
from State to State. Although local graduates would be preferred, this may not always be 
the case . The department offers a very rigorous programme in close consultation with the 
hospital maxillo-facial unit to meet the requirments. In the undergraduate programme 
students are required to do their own laboratory procedures e.g. the setting up of teeth 
on articulator including the final years. There is also an active research component in 
this department which is in line with the philosophy of the Dean of the School. Dr Moore 
has visited South Africa several years ago and is very keen to participate in collaborative 
research programmes with our dental school, 

* Dr Mayberry : Associate Dean Academic Affairs. 
Dr Mayberry has responsibility for the coordination of the academic programmes in the 
different subjects disciplines and for the development of Faculty. He has an ex-oflicio seat 
on most of the committees and may be co-opted on to any of the committees as is 
necessary, and then reports to the Dean, to whom he is accountable. He also has a 
supportive role in liaising between the Dean and the other Associate and the Assistant 
Deans. This may be an idea our dental faculty may want to pursue for reasons I will 
highlight in my recommendations. 

*Dr Schultz : Head Oral Surgery Unit. 
The Oral Surgery unit is not as busy as that of our dental school. The major reasons the 
profile of dental diseases in the hospital population and the different trends in dental 
disease in the dental populations seen by UMKC and UWC dental schools. There are 
however high risk groups in the Inner city areas with high levels of dental caries and 
periodontal disease. The Oral Surgery unit and clinic is very similar to that of our dental 
school and students do a mandatory 2 week rotation at the local clinic or at the prison, 
the latter of which is conducted on a voluntary basis. Another major difference is that 
general anaesthetic procedures can be performed at the Dental School including 
Intravenous Sedation . The students go through a block rotation of 6 weeks in their third 
year and the Registrars have attachments at the local hospitals. The Registratrs are paid 
stipends for the duration of their programme. 

* Dr Ackerman : Head Department of Orthodontics pre-doctoral and graduate 
programme. The department functions on a module based on practice management. 
Very little pre=-doctoral orthodontics are taught, as compared to our intensive 
undergraduate programme. The only requirement in the undergraduate programme is 
the treatment of one case for the semester or rotation through the department. In the 
graduate program, students are expected to band up 25 cases in the first year and 75 
cases in the 2nd year. The programme is 3 years of duration culininating in a specialist 
certificate and a MSc degree in Oral Biology. The cost charged by the department is 
similar to that of private specialists charges. A special incentive for the graduate students 
and staff is that 30% of the fees generated is payable to the student/staff as a stipend. 
Through this mechanism the student pays his/her the course fees. This department is 
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seen by many of the Faculty as an independent unit functioning in a different way, yet 
very part of the Dental Faculty. I sensed the difference while visiting the department in 
that they have an independent waiting room, carpeted, an atmosphere different to the 
rest of the Dental School not only in functioning but also in administration 
e.g. the department keeps its own patient files, whereas the rest of the Faculty is required 
to draw files from a central unit in the school.. 

* Dr Glass: Head Facial Pain Unit/ TMJ Clinic. 
This unit functions independent of the other specialty departments. All the departments 
serve as a feeder system for this unit. The main focus is on counselling, psychosomatic . 
care, biofeedback therapy, splint and drugs. and if necessary referred for surgical 
intervention. The fees charged not to dissimilar to that charged by practising psychologist 
or psychiatrists and is payable by thre patient. A detailed treatment plan is worked out 
with the patient. These patients are treated by members of the Faulty, who have 
undergone a special training programme for dealing with such patients. Students do not 
treat these special care patients, but can observe when treatment is performed by the 
practitioners. This is a specialized practice within a hospital setting, with care delivered 
apart from the "normal" dental patients. The functions is almost similar to that of the 
T~1J clinical our Faculty. Furthermore, it is one of the more recent Unit's, established at 
the dental school, with very innovative and enthusiastic staff making all the difference. 

* Dr Gier: Head Oral Iiedicine, Oral Diagnosis and Oral Radiology. 
This is one of the larger units of the dental school consisting of a Diagnosis Clinic, a 
Screening Center, a Treatment Planning and a Quality Assurance Unit. The importance 
of the latter unit is partly r c ' ted to the upsurge in legal suites in the USA. The Quality 
Assurance unit would mOni,,,, [ all the dental treatment performed, and check if in line 
with the original treatment plan, subject to changes as recommended by Faculty of 
respective departments. Oral Medicine and Periodontics are 2 seperate specialties. All 
treatment planning is carried out by students in units allocated for this purpose. All 
patients must pass through the Oral Diagnosis Unit and are assigned to students by 
computer. The dental chairs are also assigned by computer system. Daily schedules 
appear with allocation of students to different clinics depending on their rotation units . 

The Radiology Unit is run by Dr Harding. Very advanced technology is employed 
including the use of laser beams, in certain procedures. All departments are serviced by 
this Unit except for the orthodontic section which has its own X-rays unit. This 
department has developed appropriate technology to suite the needs of the dental school 
and could be very valuable to the Radiology Unit at our Dental School. 
Dr Gier, also serves as a Consultant to the General Hospital, including responsibility in 
part for the training of oral hygienists and for Infection Control at the Faculty. This 
department has 3 Radiologists, 3 Quality Control Faculty, 1 Clinical Pharmacologist, and 
5 part-time Dentists. 

* Dr D Moore: Head of Operative Dn tistry 

All undergraduate training takes place on pedodonts. Hereafter, the students work on 
one another and is followed by the treatment of patients. Crown and Bridge, and 
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Endodontics are taught on a modular basis, consistent with a quota system requirement, 
for the perfonnance of various procedures not to dissimilar to that of our Dental School. 
No restorative procedures are perfonned under general anaethesia and no children 
below 14 years are treated in any of the Departments. All children are all referred to the 
Pedodontic unit. The Pedodontic unit is a very important unit, the existence of which 
would be relevant to our needs at the dental school. 

*Dr Lowe: Head of Pedodontics Department. 

This department is situated partly in the dental school and partly in the Mercy Children's 
Hospital adjacent to the Dental School. A 2-year residency is offered and all children 
below age 14 years are treated including children whom are in-patients in the Hospital . . 
Dr Lowe also has a keen interest in Pediatric Surgery with special reference to cleft 
palates procedures. In the Dental School a special section adjacent to the restorative 
section is allocated for Pedodontic Dentistry. The chairs are smaller and the setting is 
very conducive for the treatment of children. During my visit this unit was undergoing 
some upgrading and it will be an excellent investment. In the Planning of our New 
Dental School it would be essntial that such a Unit be 
designed since almost 50% of the Population in South Africa are below the age of 25. 

* Dr Reiff: Head Preventive Dentistry Unit. 

This unit is a sub-section of L"le Periodontic Department. The philosophy of th': unit is 
almost totally based on the i::edical model. There is an active component in th.:
community where students will go to instutions to render dental health education or 
other programmes. As there is no Department of Comunity Dentistry. this unit partly 
fulfills this functions relative to the Community Dentistry unit at our Faculty. I discussed 
with the Dean the merits of a Department of Community Dentistry, which may become 
part of the agenda for the fUl ure planning in the faculty. 

* Dr Rivierre Head of Oral Biology 

This appears to be one of the more important Research Units of the Faculty. It has 
innovative Faculty, relatively active in publications and research. It also accounts for the 
largest amount of grant research funding received by the Faculty. As noted earlier, within 
the last year this Unit generated $1 million dollar in funding. The Faculty in this unit 
consist of a Pedodontist with specialisedtraining in Immunology and Micribiology, a 
Chemical Metallurgist, a Pharmacist and a Molecular Bibiologist. Very advanced research 
is conducted from this Department and it could be regarded as one of the centres of 
excellence in the Midwest, USA working in collaboration with the Medical Research 
Institute (MRI) in Missouri. 

*Dr D Tira : Director: Students Affairs 

This can be regarded as one of the most important units of the Dental Faculty. Student 
selection, liaison with the community and community leaders, are some of the many 
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functions carried out by this unit. Dr Tira works in close contact with the Associate Dean 
for Academic Affaris, Dr Mayberry, and is accountable to the Dean. 

I have been impressed by the functioning at both academic and administration levels at 
this Faculty. The time period of my visit was very short for meaningful interaction with 
the Faculty at various level but long enough to become acquainted with the management 
style and with the Senior Faculty. There are various ways, in my opinion of how the two 
Faculties can work together, which will be of mutual benefit to both Institutions. 
Recommendations for further collaborative work between the Faculties are: 

1) The establishment ofa Dental Materials Unit to work in close collaboration with Dr 
Eick, who would be keen to come to South Africa, to further such a developement. 

2) The establishment to establish a Dental Research Unit at the Faculty, to coordinate the 
various research programmes conducted at Departmental and individual level. Such a 
unit could be very supportive to young researchers. A compulsory research project 
component could be added to the dental programme during which student become 
acquainted with research methodology and techniques and complete a community 
research project with the knowledge gained. This Unit can liasse with other Reserach 
Units both in and outside the country. This unit could make an important contribution 
to research, since most of the dental research conducted up to now in South Africa, was 
done by researchers from Western backgrounds and thereby excluding important local 
and traditional perspectives, views and approaches to the 
subject. 

3) Exchange of Faculty between the two Institutions on a more frequent basis to bring 
new perspectives to the different fields in Dentistry. 

4) With the different trends if oral diseases in the dental populations of the two Faculties, 
much can be learned from the different disease patterns especially by the Americans 
where very little open carious lesions are seen, and therefore a textbook phenomenon to 
most of the students at Missouri. 

5) The establishmen t of an Inter-Faculty Collaborative Research Body to set up bilateral 
research programms e.g. perfonnance of freshman dental students admitted to the 
programme and the validity and reliability of selection methods and measures as related 
to student abilities. 

6) The developement and design of bridging programms for dental students coming 
from disadvantaged backgrounds. 

7) An Assessment of the Administration system at our Faculty and how the system could 
be made more efficient in relating to both Faculty and students. 

8) The developement of contact between Facilitators the Oral Hygiene Units at both 
Institutions and initiating discussions for higher diplomas and degrees in Oral hygiene to 
provide for the Educators of Oral Hygienists, who may want to spaecialise of focus on a 
specific aspect of the Oral Hygiens Programme. UMKC Dental faculty has a well 
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developed post1SI'lduate programme as can be seen from the brochure. This 
developement is important for the career pathway in Oral Hygiene. 

I have just highlighted a few of the possibilities which exists for closer working together 
between the two Faculties. I hope a follow-up visit from University of Missouri to our 
Dental Faculty would be arranged, since there are quite a few Faculty very keen to visit 
our Institution. 

Yours truly, 9Ju I J 

ilf .ctL 
7 . tv- --

1<: '" 

Dr Step en] H Hendricks 
BChD (UWC) ,DDPH (RCSEng) ,MSc (London) ,MIHE(UK) 
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Report on UMC - UWC Exchange Programme 

Participant S.J. Neethling 

Project Oral Tradition 

Dates 6 February - 5 March 1989 

Background 

In January 1987 Dr. Bryce Ratchford, ex-President of UMC, visited 
UWC. He brought with him a proposal drafted by Prof. John Miles 
Foley concerning the study of the oral traditions of Southern 
African communities with specific reference to literary 
traditions. The timing was opportune since John Foley had just 
in the previous year, 1986, founded a journal called Oral 
Tradition of which he is the editor, and had also set up a Centre 
for Studies in Oral Tradition at UMC. Knowing that living oral 
traditions existed in Southern African communities, he saw it as 
an ideal opportunity to establish a basis for co-operation 
between the two universities under the broad agreement between 
UMC and UWC. Both partners stood to gain much : UMC in being 
introduced to living oral data and scholarship connected with it 
from Southern Africa, gaining new perspectives on the phenomenon 
of oral tradition, and UWC in gaining access to the impressive 
scholarship in this field over the last 60 years, scholarship in 
which Americans played a key role. 

A visit to UWC and other centres in South Africa by John Foley 
was set up in September / October 1987, enabling him to make a 
rough survey of the 'State of the art' in South Africa. His 
report after his visit indicated that UWC, in his opinion, could 
playa major role in establishing and developing this discipline. 
The concept of oral tradition had in the meanwhile been broadened 
to include non-literary data from e.g. history and anthropology. 

As a result an Oral Tradition Group (OTG) was established at UWC, 
comprising of all faculty interested in oral tradition. Since 
the agreement called for a reciprocal visist by a UWC scholar to 
UMC, the OTG recommended that I should go. My main assignment, 
amongst others, was to report back on the establishment and 
functioning of the Centre for Studies in Oral Tradition at UMC, 
as UWC anticipated a similar move. It was proposed that the 
visit should take place in the second semester of 1988, but 
during a return visit by Doctors Ratchford and Ron Turner in 
August 1988, the visit was ~cheduled for February / March 1989, a 
time that suited both partners. 

2/ ... 
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Itinerary and programme 

I left Cape Town for London, Heathrow, on February 3, not really 
knowing what to expect since no details of my visit had been 
finalised. Fortunately this did not prove to be an obstacle. On 
the flight to London I met and spoke with 3 UWC M.A. candidates, 
messrs. Weitz, Adams and Green, all on their way to various 
universities in the USA. We all shared the same feeling: 
looking forward to our respective visits but with some 
trepidation, not knowing what awaited us. 

I transferred to Gatwick Airport in London and flew directly to 
St. Louis in Missouri where we arrived about an hour late due to 
weather conditions at about 18h30. My first encounter with U.S. 
c ~ stoms officials was not a happy one they confiscated my 
biltong which had to see me through in lean times! 

My reception at the airport was warm in extremely adverse weather 
conditions: it was snowing. I was met by Ron Turner, special 
assistant to the President of UMC who drove me' to Columbia where 
I was put up in a motel, Campus Inn, where I stayed most of the 
time when in Columbia. I was very kindly provided whith 
transport for which I was very thankful for two reasons : the 
extremely cold conditions made moving about outside unpleasant, 
and an extremely unfortunate incident in the private life of my 
host, John Foley, which temporarily sidelined him as far as my 
visit was concerned. Fortunately we did get together before this 
unfortunate incident occurred and he felt that most of my time 
would be spent profitably doing bibliographic research in the 
well-equipped Ellis library. 

That was exactly what I did in the coming weeks. I spent many 
hours in the library, hunting down sources. The wealth of 
sources, the easy access to them, the pleasant surroundings and 
helpful library staff made working in the library a pleasure. 
John Foley and his graduate assistant, Ed Tyler, were instumental 
in getting me going, supplying me with a bibliography on African 
material comprising of ± 40 pages. 

My first meeting with students was on February 9. Over a cup of 
coffee earlier in the week, Jim Hamilton of the Anthropology 
department invited me to speak to his class. He was offering a 
course called 'Cultures of the world'. 

3/ ... 
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Although I am not a cultural anthropologist, I felt ,I knew 
enough about the traditional culture of the Xhosa people, the 
changes some of the traditional customs have undergone because of 
Westeruization and urbanization, cultural reflection in 
folktales, etc. The class went very well and I was inumdated 
with questions for nearly half an hour. This was a feature of 
all classes I spoke to: they were very responsive and did not 
hesitate to even interupt when they wanted to ask a question. 
This is a practice that I feel should be encouraged at UWC where 
students are still too often inhibited, for various reasons, to 
respond. 

Over the weekend I attended the first of four basketball matches 
in the magnificent Hearnes Indoor Stadium. UMC (Mizzou Tigers) 
traditionally have a strong basketball side and this season was 
no exception. The Tigers have a big following and on some 
occasions the stadium was filled to capacity (± 14,000). My host 
and his son, being basketball fans, soon introduced me to the 
technical aspects of the game (although I still don't see all the 
fouls !) and I found myself cheering on the Tigers, applanding 
every basket. Maybe I brought them some luck for they won all 
the matches I attended. I could not accompany them on away games 
though, and they lost them all At any rate, it was a great 
experience for me to be part of the excitement and also good to 
see how the community at large supported university sport. 

The second week I spent at the University of Massachusetts in 
Amherst at the invitation of Professor Robert P. Creed, chair of 
the department of Comparative Literature. I was very kindly put 
up by prof. Creed and his wife, Catherine Hilton. On Tuesday, 
February 14 and Thursday, February 16, I taught prof. Creed's 
class with some faculty also attending. The first day I spoke 
about the best known Xhosa oral literary genres, their functions 
in society and also my own research regarding a comparative study 
of Xhosa and Russian folktales. On the Thursday I concentrated 
on the context of performance, playing recordings of folktale 
performances, and pointing out common structural features as well 
as ideosyncratic features pertaining to the individual performer. 
Both classes went very well" I thought, and the response from the 
students and faculty was very lively indeed. 
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On the Wednesday, February 15, prof. Creed very kindly set up a 
meeting with professor Albert Lord, author of the Singer of Tales 
and eminently distinguished scholar in the field of Oral Tradi
tion at Harvard University in Boston. Prof. Lord himself showed 
us around in the Mil man Parry Collection of oral data, mainly 
from Yugoslavia, and afterwards we had dinner at the Faculty 
Club. Prof. Creed had also shown me around the old campus (The 
Yard) of Harward. This had been one of the highlights of my 
visit and a great honour to meet with and exchange ideas on oral 
tradition with prof. Lord. 

I flew back to Columbia on Friday, 17 February and was very 
hospitably put up by John Foley. 

On Monday 20 February I drove to the St. Louis campus of the 
University of Missouri. I was hosted by the chair of the 
Anthropology department, prof. Van Reidhead who showed me around 
St. Louis. Living out in the country, prof. ~eidhead invited 
some of his farmer friends of German descent over and we had a 
very interesting evening discussing and comparing South Africa 
and the US regarding agriculture, politics and education. The 
next day I spoke at an open meeting during lunch time, attended 
by faculty and students. Again the response was very lively. 

During the afternoon I was fortunate to attend with prof. 
Reidhead a lecture by the wellknown Jesuit Father, Walter. J. Ong 
in his course at the St. Louis University, called Hermenentics 
and Orality / Literacy. I regard it a privilege to have attended 
a lecture by this remarkable schol~r, author of many books, 
amongst others the wellknown Orality and Literacy (1982). Prof. 
Ong presented me with one of his books as well as other material. 
This meeting, too, must rate as one of the highlights of my 
visit. I returned to Columbia that same night. 

The rest of the time I spent at Columbia, mainly doing research 
in the Ellis library. On Friday, February 24, I spoke to Elaine 
Lawless'class on Xhosa folktales in her folklore course. The 
response again was good. 

During my last week it was good to bump into Tyrone Pretorius 
from the UWC Psychology department who had just arrived at UMC. 
On March 1, I made an informal presentation to John Foley's 
graduate students at his home, talking about various aspects of 
Xhosa oral traditions. 
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The next day at an organized luncheon attended by amongst 
Ron Turner, Gene Robertson, Bob Woods, and Carl Leistner, 
was officially welcomed to UMC and I was taken leave of. 
also presented with a handsome gift by Ron Turner. 

others 
Tyrone 
'I was 

On March 2 and 3, I attended the Milman Parry Memorial Lecture, 
presented by a classicist, prof. William Scott of Dartmouth. On 
both nights he spoke about Oral Verse-Making in Homer's Odyssey. 

After a farewell dinner with the Foley's on Saturday night, I 
left St. Louis for Washington on March 5. The last week (March 5 
- 10) had been intended as a free sightseeing week in Washington 
and New York, but because of scheduling difficulties, I travelled 
by train to Vassar College in Poughkeepsie (upstate New York) for 
my last formal commitment on Thursday March 9. I was hosted by 
prof. Jeff Opland, a South African, teaching in the English 
department. I spoke to his class in the afternoon, had dinner 
with him and other faculty members, and left again for New York 
the following morning. I left for London that same night and 
departed from Heathrow on Saturday March 11, to arrive home 
safely on Sunday, March 12. ' 

Centre for Studies in Oral Tradition UMC 

Historical Background and present status 

In 1984 a major conference on Oral Tradition was held at UMC. 
This resulted in an important publication called Oral Tradition 
in Literature (ed. John Miles Foley) in 1986. At the same time 
negotiations were under way regarding the establishment of 
ajournal that would serve as a publication outlet for studies in 
oral tradition. The money was soon raised, funding coming from 
the publishers themselves as well as from inside. The first 
edition of the journal ' named Oral Tradition, appeared early in 
1986. (editor John Miles Foley). 

UMC also applied for and was awarded a prestigious grant from the 
National Endowment for the Humanities (NEH) to host a post
doctoral summer seminar for college and university professors. 
The event was televised and a great success. 

6/ ... 
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It was felt then that there had to be an institurional 
contribution and so the Centre for Oral Studies came into being. 
Prof. John Foley leads the Centre although officially· and 
technically he is a professor in the English Department at UMC 
that acts then as the umbrella department for the centre. 

It should benoted, however, that prof. Foley holds a 
distinguished position at UMC as incumbent of the William Byler 
Chair in the Humanities, a position external to the English 
Department. This undoubtedly came about as a direct result of 
his impressive scholarship and initiative within the oral 
tradition discipline. Aside from prof. Foley, the centre 
currently has at its disposal a ful-time secretary as well as a 
prt-time student graduate assistant secretary. Fout graduate 
research assistants make up the rest of the staff. The centre 
functions primarily as an editorial and bibliographical centre. 
All editing for the journal is done by computer at the centre 
where manuscripts are encoded outo discs. Two cou , ses are 
offered by prof. Foley i.e. a beginners course- as well as an 
advanced course in oral tradition. 

The annual budget is around $25 000 of which roughly 75% goes 
towards salaries of staff. The remainder is spent on equipment 
such as computers and photocopying, amongst others. With prof. 
Albert Lord at Harvard University, Boston, retiring, it may well 
be that data from that centre, the only other Centre for Oral 
Studies in the USA, might be transferred to the UMC Centre. This 
will probably be the start of a new direction for the centre, 
i.e. serving as a depository for oral and oral-derived data. 

General 

It should be clear from the report that the visit had been very 
successful from my personal point of view. The opportunity to be 
introduced to the impressive scholarship in the U.S. through the 
Centre for Oral Studies, as well as meeting with key figures in 
the discipline, had been extremely rewarding for me. UWC should 
benefit tremendously through this link with UMC in an area which 
is as yet not well established in South Africa. It is also clear 
to me that UWC could not have · been more fortunate in having prof. 
John Foley as the contact person at UMC. His academic standing 
in this field is recognised not only in the U.S. but across the 
world. 

7/ ... 
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He must most certainly be rated as one of if not the most 
prominent scholar in the field of oral tradition today. Prof . 
Foley would like to see the link established between UWC and UMC 
strenthened, and he is willing to assist UWC in establishing the 
discipline at UWC. Indicative of this, he supplied me, on disc, 
a bibliography on oral tradition that he and the Centre for Oral 
Studies are updating regularly. 

I am provisionally keeping it with me and all interested 
scholars at UWC obviously have access to it. There are 
undoubtedly rich oral sources in South Africa that need to be 
explored. It is important therefore that interested faculty at 
UWC should support this development stronsly in order to make 
this a viable possibly long-term project. The OTG is already 
representative of various disciplines, and further input could 
make this a truly vibrant interdisciplinary field of study. 

My lasting impressions of the U.S. are favourable. The Americans 
I came into contact with, were always friendly and courteous. 
Those I met shared the ideals of UWC, broadly speaking, so it was 
relatively easy going. When we sometimes differed, opposing 
viewpoints were always carefully considered and it never became 
unpleasant. 

I would like to thank sincerely all parties at UWC and at UMC, 
especially Owen van den Berg and Ron Turner, in facilitating my 
visit. It was a worthwhile experience. 

PROF. S.J. NEETHLING 
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I should like to thank the University for its support of my 
participation in the TESOL (Teachers of English to Speakers of 
Other Languages) conference in San Antonio . My paper was 
~eceived favourably, and the discussion led to a visit to 
Teachers' College, Columbia University, New York, where I 
attended pract ice teac hi ng sess ions of Master's students in 
the teac hi ng of Eng 1 ish as a second 1 anguage, and had the 
opportunity to speak to the teacher trainees (most of whom are 
second-l anguage s pea kers t hemse 1 ves) a bout t hei r exper i ences 
( see section below) . 

In the first day of the conference Or Dee Parker, the present 
Er:~lish language officer of USIS (Un'ited States Information 
Servi ce) , i nvi ted me to the i nternat i ona 1 part i c i pants' 
recept i on where I met and ta 1 ked to 1 anguage teachers from 
3cross the world about their work in schools and universities . 
~y belief that South Africa, and especially UWC, has a hign 
standard of bilingualism especially if by bilingualism we 
mean mastery of ~7ny two South African languages was again 
confirmed. While many countries struggle to get beyond 
beg inner's 1 eve 1 in t he second 1 anguage, most of ou r students 
use more than one language in their daily lives and in their 
studies . Our problems lie mainly in the area of concept-
formi ng 1 anguage, for whi c h reason pa rents who swi tc h 
languages for political purposes need to be sensitized to the 
;'"'Ieed for concept formation and cognitive skills especially in 
~he early years. Though we (at UWC as well as more broadly ~

SA) pay attention to critical thinking at tertiary level, the 
stages that lead to a critical attitude at that level are 
still neglected. 

The conference was attended by approximatel y 4500 del egates 
from across the world, although at least 80% were US citizens . 
The problem with such big conferences is the difficulty to 
choose among concurrent sessions. In some instances more than 
2 0 sessions were offered concurrently, with at least 3 or 4 of 
potential interest to me. I concentrated on writing at first, 
unt il I found a deg ree of over 1 ap among pa pers on the topi c . 
Sometimes only the setting differed, at other times the 
personality of the teacher, the level of the students, or the 
method. What became clear to me during these presentations, 



however, is that process-wr i t i ng is common in t he US, and 
resea rc h a bounds. Si nce ou r Facu 1 ty has t he expert i se, I 
propose that Monica van Heerden and I are allowed to establish 
a writing project as soon as possible. We are both eager to 
present our proposa 1 to the Facu 1 ty. I do not be 1 i eve - nor 
do we intend - that our efforts will encroach upon the work of 
the intended writing centre, nor do I believe in the necessity 
for someone from abroad to initiate the course. Both UWC and 
t he Un i vers i ty of Mi ssou r i have invested a su bstant i a 1 sum in 
us, and I wish to plough back some of the gains of that 
effort. 

I n a ser i es of mi n i -presen tat ions whi c h toget her formed an 
extended workshop on language learning in large classes, I was 
able ~o speak to Prof Henry Widdowson, Dick Allwright and 
severa 1 ot her presenters a bout 1 a rge-g rou p 1 anguage teac hi ng . 
John Bolton from Montgomery University proved to be the most 
informed speaker, and promised to send me a copy of his paper, 
'""hich could possibly be distributed through the UWC Working 
Group 017 ~he Language Ques~ ion. Resea rc his in t he beg i nn i ng 
stages (bibi iographies are being compiled), which gives UWC 
the opportunity to contribute in the area. It is quite clear 
that many countries are faced with the problem of numbers, and 
that small group communication is just not the answer. I 
should like to urge the above-mentioned working group to 
initiate research in this area, since the topic has already 
been i nt roduced at its meet i ngs . As soon as I recei ve the 
latest bibliography, I shall make it available to members of 
the committee and other interested staff members . 

Empo.wermen~ was the in-word at TESOL '89. In every case in 
which I heard it used , though, it referred to academic 
empowerment, or teaching students how to apply newly acquired 
knowledge in order to study and live successfully in the 
United States. The question of acculturation which is so 
important in South Africa (From which culture to which 
culture? On whose initiative?) was not addressed . One 
attempt to talk about the political dimensions of teaching 
English as a second language drew little response. 

A workshop presented by Widdowson and Chris Candl in on action 
research in the language teaching classroom drew quite a 
crowd, bu t proved 1 ess successfu 1 . For pu r poses of compar i son 
I attended some presentations on Master's courses such as the 
MAT offered by the School for International Training in 
Bratt 1 eboro, Vermont . The bac kground in Educat i on t hat our 
Master's students have, while inhibiting some, give most a 
much broader scope for renewal than is often acknowledged. 
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In an interesting presentation Paul Krueger of Northeastern 
Univers i ty reported the findings of his research on the 
correlation between language proficiency and academic success. 
~e concludes that while language proficiency is a major 
contribution, it is not the only factor that determines 
academic success. Other topics that were addressed were 
curric~ium correlation (linguistic skills and geography. for 
example ), integrated curricu:a, language across the 
cu r r i c ~..:'1 um, a competency-based a pproach to ESL, the ro 1 e of 
<]rammar in ESL (grammar is back in!), cognitive strategies to 
language training (sic), teacher resource libraries, and all 
the subsections of process-writing: free-writing, drafting, 
review i~g , collaboration, editing, dialogue journals, etc. 

TEACHER'S COLLEGE, COLUMBIA UNIVERSITY 

Vly vis';: to Columbia University two "'"eeks after the TESOL 
~onfererce served to emohasize the differences between second
; angu a ge t3aching aimed at immigrants and ~ h dt aimed at native 
inhabi:!nts of a country in which t he ~3rget language is 
~equired at secor.dary school level, as in South Africa. It 
-31so supported my v ie',A/ that theories emerg in g from the United 
States and Britain that attempt to describe ESL (English as a 
Second Language) are often not commensurate with language 
learn ing experiences in South Africa. One such example i s the 
distinction between fi~st and second-language learning and 
teach -in<; tildt is widel y accepted abroad as well as in South 
A.frica. believe th at: sole emphasis on t hi s dichotomy which 
was originally far ~u lated to facilitate curriculum development 
and tha accompanying methodology in countries such as those 
~entioned, would delay cr even preven t t h e empowerment of 
students in South Africa. Even the unsatisfactory goal 
statements in officia l (Sout~ African) syllabi assume a 
greater capacity in second-language learners to master . the 
target l anguage than de most ESP (English for Specific/Soecial 
Purposes) curricu la aimed at integrating immigrants into their 
,e ',-I s"Jc~ety. The contributary principle often cited, that of 
1~,::'71.:;'v~~nC2 or rea7it:y, i :5 not balanced by the adjust~ent to 
intentions and ideals of students. While it is t,~ue that 
:t,.;d<:n:: ',; oft2n have unre?l;isti.c expectations, t here are ways 
~o oe<3' with the problem that do not entail ta k ing decisions 
for learners that will affect their lives , without their 
i nvolvement. 



Rat~er than condemn such theories I would argue that t~ere is 
s~ope 7'or South African academics to engage in decac:e with 
scholars abroad. For this purpose and in order to develop the 
necessary confidence and skill, international exposure is 
indispensable. Curbing it in any way only serves to limit 
,;rowth. 

Almost none of the teacher traine(;? :.: , =~ 2 ;nGt ,~er-tongue 

speakers of Engl~sh. and almost all were eleme n tary or 
cntermediate learners themselves. The problems I noticed 
compare with those e x perienced in some South Africa n schools, 
where non-native English te~chers are so concerned about their 
own level of proficiency that they have litt l e time to 
c onsider methods - l et alone new ones - and li tt le inclination 
to venture into unknown areas. Instead they search T0r props 
3nd use them ~ xtensi v ely where they are available. I infer 
"rom this that we need to temper the communicative approach 
~ith well-structured lessons that give second-lan gu age and new 
teachers a sense of security and achievement. This does not 
:nean that teachers should gain a fah-:;e sense of sec uri ty, nor 
that they should not be encouraged to take risks . What is 
oroposed is that teacher education take note of feel ings of 
~n adequacy where they ex i st, respect them , and a t tempt to ()iv? 
suppor c by ma k ing speC1T1C suggestions. A f,3 ! :: 8 5,,,n:;;iti'/it,/ 
regard i ng our own inadequac i es will net impro ve language 
t2ach~ng pract i ce in South Africa. 

UNIVERSITY OF MISSOURI 

4 shoul d like to thank both Prof Owen './an den Berg for the 
suggestion that I visit UM while in the United States , and Dr 
;~on "Turner for the very efficiclnt way in which he arranged a 
most worthwhile schedule for me on such short notice . Several 
;Joints of uncert~inty regarding prospective visits were 
cleared up during my visit , and I was able to meet with staff 
:nembers who had either been to UWC, were on the point of 
~oming. or wished to parti c ipate in the UMUWC exchange 
;:::rogramme. 

On t !; e first day of my visit to the Kansas Ci ty camp'..:s I was 
kindly received by the Deputy Vice-Chancellor of UMKC. Dr 
Henry Mitchell. I should like to thank him for introducing me 
to the campus and for providing me with the finer details 
relating to the establishment of the University. It 
contributed to my understanding of the role individual members 
of staff play in the University. 



Dr Larry Debuhr who is visiting UWC soon, indicated that he 
Nould like to be responsible for a 2-3 day SI (Supplementa' 
:nstruction) training session at UWC, but that he would also 
-; ike to set up SI programmes at other universities such as 
Jurban and UNISA. Though he did not consider it his forte, he 
'...,ould gladly be involved in planning the Science Education 
~ aboratory . He is kaen to learn about the Education Facultyr s 
l i ews on the matter. 

Dr Beth Noble, Director of the Family Study Centre, arranged a 
meeting for me with some of the members of her Board, which 
especially appreciated. I assume that the intention might be 
,:hat she visi t the Centre for Continuing and Adult Education 
,~r the Institute for Personal Counselling at UWC, but coule 
~ot provide her or the board members with any details 
~egarding her proposed visit. Instead the board members 
described their r ol e with respect to the Family Study Centre, 
3nd asked some q u estions concerning UWC with tne a i m o~ 
discovering whether UWC might create a r o le similar to the one 
:he Board plays in t ~ e Family Study Centre, for its alumni . 

It was when I met wi th Terry Cezar and Judy McCormiCK that 
-,ear (j ,:;f t :: e Col i ':':]3 CGmposition and Communication conferenc ':? 
3t Seattle, a n d c o n s i d ered at~end ~ ng. Thanks to Or Turner whc 
3 9 r e e a c hat :n c \I 2 :n ~/ a P po; n t men t s for ',1/ a ,~ d w her e po s S 1 a I e, t a 
J ane F 1 inn wh o he 1 ped me rea r range my sc hedu 1 e, and to my 
Jelta pass ( fly-where-you-please-within-one-month-as-long-as
you-go-on-standby) bought in South Africa for $399, I was able 
:0 add Seattle and the 4 C's to my itinerary. 

Dr Judy McCormick is scheduled to visit UWC if the USIA gran': 
's approved, We spent some considerable time tal king about 
..vrit i ng at both ur; ;versities and exchanging ideas, w i th the 
~2S '';: t that I have a more comprehensive understanding of the 
~ole the wr 'iting centre plays at UMKC. Dr McCormi(;k is an 
experienced wr itins teacher and administrator, and is not on l y 
~ble to, but wi ~ l also gladly provide UWC with advice 
.~egarding the esta b lishment of our writing centre. shoui.:i 
1 ike her to ad d ~ess the Master's students in Language 
~ducation o n the s ki lls and content of a writing course that 
~ a n bed e a -: !: wit hat h .; g h s c h 0 0 1 1 2 vel i n pre par a t ion for 
tertiary st~dies. 

spent the second day in Missouri with Dr Turner and the 
5taff of the UM Lea r ning Centr'e . Dr Bonnie Zelenak, Director 
of the Centra, arranged my schedule for the day. From Vicki 
Curby, Assistant Director, I learnt how the Centre measures 
its success in terms of rate of retention, and the value 0-:' 

::he method, and fr':)m Wanda Brown, Learning Skills Specialist, 
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I gleaned information on the Minority Achievement Program that 
she administers. An important feature of the Learning Centre 
is that it does not a pp 1 y the pre- and post -test mode 1 for 
evaluation, except in Mathematics. Instead scores are 
obta i ned from depa rtments , and t he goa 1 is to improve 
students' scores in their baccalaureate subjects. Of a total 
,~f 23 000 students, 1 9 000 are under-graduates at whom the 
~earning Centre aims its activities. Of these about 7 000 (of 
~hich 75% freshmen or sophomore) use the facilities. To 
introduce the Centre, flyers are distributed in classes, and 
in some cases courses print the information with their 
syllabi. Another important feature is that courses are not 
compulsory. I admire the courage of the University of 
Missouri to implement such a policy, and consider the~~ 

success support for the perception that voluntary support 
::ou rses can ac h i e v '= as muc n, if not more than, compu 1 sory 
::ourses. I suggest UWC fol~ow suit, at least until it can be 
Jro v ed that cou~G 7sol'Y support courses are necessary fer 
3cademic success. Perhaps this issue can be thrashed our: 
~ur~ng Or Zelenak ' s visir. 

~~p . which f~llows the students through all four baccalaurea~a 

f ears, is designed fer academically talented mi nority students 
,;jnc seeks to : stimL: i ate the gr o lhl'": h of student: 
i nte1Iectua :i y, cL: l turally and socially; make UM studen t s 
aware of post-baccalaureate options, especially graduate and 
orofessional schools; encourage and prepare students to 
compete for fellowships, grants, and scholarships for graduate 
qregrammes; and aid students in the application, interviewing 
and test i ng as pect requ i red for en t ry to graduate and 
::Jrofessional schools in the United States. Interestingly MAP 
c losely resembles a programme established by the University o f 
Pretoria recently , that aims at affirmative action for blac k 
students . This programme identifies secondary pupils with the 
,:)otential to pass univers i ty courses, prepares them for 
u niversity entry, and supports them throughout their studies. 

also visited Or Doug Hunt from whom I learnt less than 
should have bec,3use I did all the talkingl The last person 
v is;ted at Columbia was C' r Dianne Vom Saal , whom I had met at 
the TE30L conference. We discussed issues round the training 
of teaching assistants in which she is experienced. She also 
orovided me with some of the papers that had been lost in Prof 
::>lL<ddemann's luggage. She is ' not scheduled to visit UWC, but 
now has first-hand knowledge of the exchange programme. 

Dr Don Greer, Director of the Instructional Technology Centre 
at UiV1SL (University of Missouri at St Louis), will be visit; •. ; 
UWC from 7 to 28 May and Mrs Smith has been appointed by the 



~aculty of Education to receive and plan a schedule for him . 
~e is an experienced academic and keen to share his expertise, 
out prefers UWC to state what it needs. He would appreciate 
Morking with in-service teachers at any level in schools if at 
all possible. 

Clr Greer's special strength is micro-computers in education, ' 
,:ogether with lesson planning, instructional design, use of 
media, setting objectives, analysis of groups, methodology, 
lledia appl ications, etc. He is therefore very interested in 
our computer laboratory. He would like to know whether he 
s hou 1 d br i ng compu ter softwa re such as Where in t:he Wor 7d i$ 
Carmen San Diego? a computer programme that could profitably 
je used in teaching geography, Bank Street:, a word processir,g 
~rogramme that is very easy to use, tapes on Economics 
~ducation. etc .? have encouraged him t ~ _ ~~ ~i s c wn 
jisci'et ior. in t h e :: ;,oice of materials to be brought to UW C , 
:)ut wou i d like t o :,ecommend t hat Dr Julie (general), Mr da 
:osta (Geography Method ) , Ms Robinson (Teaching Resources 
.: 8 n t r e ) and Mrs S mi t h ( Met hod 0 f E con 0 m i c s ) w r i t e t 0 him ~ i~ 

-:n1S regard. I obviously assured him that there would be 
;eneral interest ~n any teaching materials that he brought 
~lcng t o demonst ra te to us . Or Greer's peint of depart u re i s 
:hat '.'Ie should lise '.Alhat 'Ale . ~ c ready na'/8 before we buy r,ew 
ilaterials. 

Jf interest to the Faculty of Education as well as the Working 
3roup on the Language Question and perhaps especially Prof 
Sinclair and the staff of the Teaching Centre, is the fact 
:: hat Dr Greer is also experienced in the field of distance 
learning and educational telecommunications. He is a member 
Jf the board of directors of the Regional Consortium for 
~ducation and Tec h no : ogy in Missouri, specializes in accessing 
~istance resources, -3ppreciates the value of PL.A.TO, and hopes 
:hat we will share with him our experience regarding the 
advantages and dis-3dvantages of the system . 

' et anot her fie 1 d of competence t hat Dr Greer con t ro 1 s , is 
academic development and learning skills. I suggest tha1:. the 
~cademic Development Committee book a slot with Mrs Smith and 
':nvite him to spei9 k on i9 topic of mutual interest . I am sure 
::hat such an interest will be reflected in Dr Greer's 
:onsiderable CV wn ~ ch is available from Mrs Smith. 

Jr Greer is will in,; to give ' lectures to large groups, but 
i'refers to work intensively with groups of 20. He envisages 
leading workshops oT 1,5 days (a maximum of 10 hours) each for 
~n-service teachers or students , durin!;) IAIhich videos could be 
oroduced that c o u l d be used for teaching purposes. In 
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addition he could spend five three-hour periods training 
students in any of the skills mentioned above. He could also 
teach computer applications, i.e. not word processing which he 
does not cons i der equ i va 1 ent to computer 1 i teracy, but how to 
access information, manipulate and create. This could be done 
in 1,5 hour periods. 

Lastly I was fortunate to spend some time with Dr Jane Flinn, 
director of t he Gateway Wr it i ng Proj ect, who had intended to 
visit UWC in June of this year. Due to unforeseen 
circumstances s he has been prevented from comi ng in June, but 
has now been able to arrange a visit in the same capacity for 
four weeks beginning in the second week of September . Since I 
had been appointed her host, I could assure her that we would 
gladly receive her at UWC, pending only decisions by the 
relevant committees at UWC and UM. We discussed the fact that 
schools would be in session at the time, although that does 
not seem to present a problem. As it is, I had been wonder i ng 
how we would select delegates to the course, since we had 
a 1 ready had numerous i nqu i r i es from people who had 1 ea rnt of 
the course by word of mouth, and the admission will be limited 
by t he number of computers ava i 1 a b 1 e in one venue. 
Nevert he 1 ess I am keen to a r range t ha t some teac hers attend 
the course, in add -ition to those members of the UWC staff who 
have asked to participate. If this can be arranged, the 
course can sti 11 be offered as BEd Language Education 0 to 
such part-time BEd students as wish to enrol . 

Dr Fl inn has agreed to address interested staff members and 
teachers on her project (improving the teaching of writing in 
schools), writing in general, or any other relevant topic that 
she is equipped to deal with . In addition she will gladly 
teach a course on writing to in-service teachers and/or 
students, but prefers that Monica van Heerden and I take the 
responsibility while she helps us to launch it, and acts as a 
consu 1 tant . Thi s wou 1 d indeed be a muc h better arrangement , 
since the g roundwor k wi 11 have to be done long before she 
arrives in the country. Dr Fl inn has agreed to hel p us 
establish the UWC Writing Project as a branch of the National 
Writing Project in the United States, and to acquire more 
books on the teac h i ng of wr i t i ng for t he Language Educat i on 
La bora tory in time for t he course. I n order to ga i n some 
insight into the students that will participate in the writing 
project she has requested to visit schools in the Western 
Cape. I should like permission to proceed with the 
arrangements for her visit as soon as possible. 

As a precaution against 
like to emphasize that 

any possible misunderstanding I should 
a schools writing programme in no way 
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__ ompetes with a writing centre aimed at improving the writing 
~f UWC students. Instead I envisage it complementing the work 
:lone in such a centre. While there will obviously be some 
~verlap with regard to methodology and content, the purpose of 
~ schools project is to improve the writing of school s~uden~s 
:;y providing ~eachers with certain skills in - the area. Should 
JWC students requ i re a wr it i ng course, it cou 1 d be des i gned 
-=or them, but the intention is no1: to take over the role of 
:he planned writing centre. I shall be happy to answer any 
further questions that might arise in this regard . 

: should like to make one last, but to my mind very important, 
~ecommendation regarding the UMUWC exchange programme, viz . 
~hat every visitor from the University of Missouri be welcomed 
3t an official (modest) gathering of all the UWC staff members 
Alho have visited or are scheduled to visit UM. Though the 
:: r inc i p 1 e ,_ ,3 P poi n r: ~ :: r;l a II 0 s t ,~ -= s p r c:. v e d-./ e r y S u c c e s s f u 1 , 
: his a r ran gem e n t w i ll m a k e 0 u :-0 ' r; si t c r S fee I a tho me, .:In d 
::lllow thos e;? of us who have beer. to M i:3sour~ !:o show some 
iospitality to the visi,:or~s. I 3ssume this is a matter f 'Jr 
:he International Relat:irms Committ:ee, and hope ':'iat it can be 
:lrranged_ The ccrd i .-:lt way in , ..... h, sn '.~as received at UM, 
"mpressed : 1 ~ 8, ard l 3 ,--:OL;;d li!<; ,,,? '":2 r~ciOi-oc.Jt:e. 

COLLEGE COMPOSITION AND COMMUNICATION CONFERENCE 

-:-he 4 C's Vilas, paradoxically , perhaps the most · .... orthwhile part 
~f my visit to the States . Although: am -eporting only 
:;r i ef lyon t he con ference, I found the pa oers even more 
-elevant tran the TESOl presentations. My remarks about the 
'evel at which the second language is spoke" and written in 
30uth Africa (see second paragraph of this report) pertain. I 
:5hould like to suggest that staff members who are invited on 
JSIA visits enquire about the dates not only of the annual 
7"ESOl conference, bu tal so of the 4 C' s or 3ny ot her NCTE 
( National Convention of Teachers of Engl ish ) conference or 
workshop. 

Again the large number of participants and concur:-oent sessions 
made it difficult to choose meaningfully, but again my 
~ventua 1 se 1 ect i on gave me an overvi e'..... of what co 11 ege and 
;.Jniversity staff are occupied with in the field of writing. 
i<athleen Black studied writers' use of strategies when given 
social-contextual information about the audience, and found 
that cued writers use better arguments (not only student
related arguments) and direct their writing at the audience. 
Janice Hays confirmed this view by describing the two 
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~urriculum models that have been used in second-language 
:eaching for the last number of years, and suggesting that 
since the writer's relationship with the readers is part of 
:he perceptual cultural experience, a new integrative model is 
~eeded for successful language teaching. Citing William Perry 
3nd Piaget, Janet Emig suggests that a developmental approach 
:::an bring the union betINeen cognitive, affective and social' 
~ll3ments, in which case the job of the teacher becomes to 
~rovide the structure to lead the child through patterned and 
~redictable grolNth. 

)eborah 8errill applied strategies for exploring writers' 
lnder 1 yi ng assumpt ions, and conc 1 udes that soph i st i ca ted 
students do not try to persuade members of small group 
discussions to their point of view or attempt to find 
307ut:;'ons to complex prcb:ems, t n ey probe issues rather than 
3rgue for or against any tenet. their thinking is complex 
~ '3ther tnan linear, and t~eir method entails the transfer of 
..;nowledge rather than t.<:.77 ing other people of their views. 
They are more incl ined to seek a dialogical understanding of 
:lrcblems, and therefore encounter rewer problems ..... hen writing 
:rguments. 

: n .3 d d i tic n 5 eve r .3 1 pap e r s '''' ere :: res l= n ted 0 n loll r ~ t ; n 9 a c r 0 s S 

:he curriculum, new dirl3ctions in linguistic and rhetoricd: 
:~eory, multi-cultural and inter-cultural language teaching, 
critical thinking, research in collaborative INriting, 
literature courses, reading and writing, INrit:ing assessment, 
:net hodo logy, Kennet h 8u r ke 's a pproac hes to 1 anguage as power, 
=ritiques of these approaches, staff development, INomen's 
'.Alriting. language and authority, writing INith computers, etc. 
South Africa also featured in a presentation on Vist3 
University by Prof Robert Shafer of Arizona who visited UWC in 
1982. He seemed to think that Vista was providing in a need. 

CONCLUSION 

~embers of staff who would 1 ike 
programmes of the two conferences 
questions, are welcome to contact me 

to have a 
or to ask 
(X2442). 

regard 
only for 
1 ike to 

my visit to the United States as most 
myself, but also for the University. 

than k everybody res pons i b 1 e, and 

! ,; 

look at the 
mcre specific 

fruitful, not 
I should again 

by name Dr 



~eerkotter, Prof Morrow, and Prof van den Berg of UWC, and Or 
7urner of UM. Copies of the report will be sent to: 

UWC: 

~rof Harold Herman, Dean, Faculty of Education 
~r Dirk Meerkotter, Head, Department of Didactics 

and 
~rof Wally Morrow, Chairman , Research and Study Leave 

Committee, Faculty of Education 
?rof Ulrich Pluddemann, Chairman, Academic Development 

Committee 
~rof Dries Sinclair, Head, Teaching Centre (incorporating 

PLATO) 
vrof Owen van den Berg, Cha i r~an, International Relations 

Committee 

JM: 

Jr Ron Turner, Assi st ant to t ~ e Chancell o r 

Jeannet:e Groenewa 1d 
7 Apr il 1 989 
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UWC-UMC EXCHANGE PROGRAM VISIT : 20-29 MARCH 1989 

Peter E September 
Dept of Library and Information Science 
University of the Western Cape 

The visit to the University of Missouri was suggested by the UWC 
International Relations Office. I attended the Mid-Winter Meet
ing of the American Library Association, 7-12 January, in 
Washington, before spending 10 weeks with the Univers ity of 
Michigan Library System. My stay in Michigan was sponsor ed by 
the Cape of Good Hope foundation and UWC. The UWC-Missouri Ex
change Program, and I, benefited from the fact that my presence 
in the USA made it easier for me to participate in the Exchange 
Program. Arrangements for the exchange visit were made through 
the offices of Prof. Owe n van den Berg of UWC, and Dr. Ron Turner 
of the University of Missouri. 

I spent 6 days at the Columbia campus of the University of Mis
souri, 3 days in Kansas City, and 2 days in Rolla . On each of 
the campuses I spent at least one day in various departments of 
the respective libraries. 

Dean Mary Lenox, of the School of Library and Informational 
Science of the Columbia campus, arranged all my appointments for 
my 6-day stay. One of the high lights of the time spent in 
Columbia was accompanying Dr. Ed Carrol to one of the School's 
Extension Program classes in St Louis. The Exten~ion Program af
fords working students, who live in the St Louis area, the oppor
tunity of acquiring a professional qualification , without any 
major traveling inconvenience. I had the opportunity to sh~re 
some thoughts, with the extension class. on the education of 
1 i braric.ns at uwe and in South Africa. Questions aski::d by s tu
dents centered on the socio-political situation in South Afri~a , 
and on the sanctions question . 

Through Dean Lenox I met with college and public librari~ns of 
the Columbia region. I was also introduced to. and spe~t som6 
time with people such as Dr. Virginia Y~ung, a respe~ted per
sonality in Missourian and national library Circles ; Muriel and 
Elliot Battle. who are associated with Columbia Public Schools : 
librarians and fa~ulty of the University of Misso~ri. Columbi~, 
as well as the University President and the Provost. 

Talks with Dr. Ronald R. Pow~ll. Professor in tha School of 
Libr~ry and Informatic:·nal S':'l~nC"~. r~sulte'"i in ~r. ,; ~·, V';. ~:;-~·~· ~ ,: .

myself . !~d the th~ staff members of the owe Dep~rtment o! 
Library and Information Science . to consider possible contribu
tions to a monograph series to be published by Butterworth. of 
which Dr. Powell i~ the editor. The chanc~s of making such C0n
tribution~. in the light staff shortage, and workloads in th~ 
Department, are not likely in the foreseeable future. 
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Dean Lenox and I considered the possibility of an exchange by 
which I would undertake to teach some Library Science classes. as 
well as one or more Honors courses for one semester (1990). The 
Provost seemed interested. but conditions at UWC and UMC, and the 
terms of the Exchange Program will dictate. 

I presented a talk on "Education of Librarians in South Africa," 
on short notice, to a group consisting of Library Science stu
dents, faculty, University and other librarians, and other inter
ested individuals. Again questions centered on the political 
situation in South Africa and the sanctions problem. After the 
presentation, and also during the reception, which was arranged 
for me, on March 20th, I had the opportunity to share my views on 
tertiary education in South Africa, and the role of UWC in the 
quest for a non-racial society. 

The visit with Dr. Tom Shaughnessy, Director of Libraries, and 
his staff was very interesting. I was impressed with their user 
services, especially those concerned with the teaching of library 
research skills. The atmosphere, to my mind, reflected a relaxed 
management style which contributes to staff creativity and a high 
level of staff motivation. 

LIBRARY ORIENTATION AND INSTRUCTION AT UMC: 

The Ellis Library Reference Department provides a library in
struction program which includes: 

* orientation tours; 
* course related instruction; 
* term paper clinics; 
* a formal library instruction course : "Library Skills. " 

A regularly revised Library Skills workbook is used by stu~ent3 
';.lh,) enrol-= for the Library Skills course. The workbook is 'tho? 
result of a cooper~tive effort of the staffs of the Ellis Library 
and the Sch ~:'('l of Library and Inf ')rmati ()nal Science. The Libr~ry 
Skills course covers all units and services of the U~C Libraries, 
as well as most aspects of library utiliza'tion, such as: 

* library research strategy; 
* the card catalogue; 
* the LUMIN online catalogue; 
* classification systems used; 
* locating library materials; 
* periodical and newspaper indexes; 
* locating serials; 
* government documents; 
* microforms; 
* encyclopedias. dictionaries, biographical sources. 

atlases, facts and statistics; 
* book and film reviews, plot summaries, and pamphlets. 
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COMPUTER-BASED INFORMATION SERVICES OF THE UMC LIBRARIES: 

The UMC Libraries offer 3 types of computer-based information 
services: 

* fee-based online services; 
* free online services; 
* free microcomputer-based services. 

1. Fee-based online services: 

UMC Libraries have access to more than one billion records on 500 
databases, covering almost all disciplines and subjects. These 
include bibliographic, full text, and research data databases. 

2. Free online services: 

Free online systems are usually restricted to qualified users, or 
may only be used for educational purposes, e.g. LEXIS. 

3. Free microcomputer-based services: 

Some of the microcomputer-based systems are on laser disks, and 
some are run off the University's mainframe. Except for InfoTrac 
and OCLC all these systems are interactive, providing a 
flexibility ~hich allo~s the modification of search statements. 

The .J. Otto Lottes Health Sciences Library and the School of La~ 
Library provide various specialized, subject related services. 
Highly tralned library staffs provide online searching services 
and training, document delivery, and current a~areness services. 

UM-KANSAS CITY AND (JM-ROLLA LIBRARIES: 

I ~as the guest Ted P. Sh~ldon, Director of Libraries, and his 
s~aff. on the Kansas City campus. On the Rolla campus I ~as 
received by Ron G. Bohley, Director of Library and L~arning 
Resources, and his staff. 

The cosmopolitan surroundings of Kansas City and the friendly 
p~ople of UMKC ~ere refreshing as I approached the end of a very 
hectic three months in the United States. My first weekend ~as 
spent sightseeing with the kind assistance of Gordon Seyffert of 
the UMKC International Programs and Studies Office. and a senior 
librarian of the KC campus. With Mr. Seyffert I also had the op
portunity to visit the Harry S. Truman Library in Independence. 
MO. 

I enjoy~d the beautiful 
foothill~ of the Ozark~ . 
comfortable and welcome. 

setting of the UM-Rolla campus in the 
Ron Bohley and his staff made me feel 

I appreciated the way in which they un-
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derstood that I was exhausted after three months of travel11ng, 
appointments, interviews, formal dinners and gathering informa
tion. During the few hours spent with Mr. Bohley we discussed a 
number of topics related to academic librarianship. 

The resources of UM Kansas City, Rolla, and Columbia Libraries 
are linked through their LUMIN online system. The UM Library 
system is also the core of Missouri State Library supported 
Bibblinfi l./Mi~r~~omputer System which provides statewide access 
to library resources. Against the background of the development 
of library services and facilities at UWC, as presented by myself 
in discussions, Ron Bohley agreed that closer cooperation with 
neighbouring universities would be advantageous for UWC. The 
geographic position of UWC, close to the Oniversi·Y of Cape Town 
and the University of Stellenbosch, makes a three- ,ay cooperation 
project desirable and economically sensible . Current and pos
sible future government subsidy cutbacks, the exchange rate, and 
the rising cost of library materials, seem to indicate great ad
vantages for the threee southern universities in the areas of 
cooperative serials acquisitions, possible linkage of online sys
tems to facilitate inter-library loans, and cooperative staff 
development programs. 

CONCLUSIONS: 

In the field of Library and Information Science education, and 
the development and provision of academic library facilities and 
services. the staffs of both the Department of Library and Infor
mation Science. and the UWC Library can gain much from par
ticipating in the UWC-UM Exchange Program. Such participation 
can be a professional and personal development experience. 

I wish to express my appreciation for having been given the op
portunity to be a part of the Exchange Program. I also wish to 
thank the p~ople of UWC and of the three UM campuses for having 
made the visit possible and worthwhile. 
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REPCRT 

FACULTY EXC:lWG!: ~:- 5 - 22 Jam 1989 

OOLIN T. JOHNSCN Ph.D •• 

DEPAR'IMENT OF oorANY 

UNIVERSITY WEsmRN CAPE 

This report discusses my experience at the University of Missouri [Kansas 

City; Columbia and St. Louis] between 5th - 22nd June 1989. The purpose 

of the trip was to work and interact with faculty and adninistrative staff 

in the general area of Biology and related disciplines, University 

outreach programmes and faculty administration. The itinerary was intense 

but ITDst valuable. 

The major aims were:-

a) 'lb identify acadanic staff who would be willing to assist us in 

developing our postgraduate training programme (SEminars, ooursework & 

laboratory experience). 

b) 1. by visiting U.W.C. 

2. by serving as mentors at U.M. for both academics and Master's 

candidates fran U. W . C. 

c) ::b examine envirorunental education outreach progranmes or oourses that 

may help to develop similar programmes in the cape Flats Nature 

Reserve. 

00SlmVATI(H; AND RPXXHmNDM'I(H; 

In reviewing my trip and trying to assess its ilTpact, I found it necessary 

to oonsider the ~ls of my programme as mentioned above. In order to 

guard against inbreeding arrDngst students, and praoote intellectual 

fennent arrDngst staff we wish to expand our postgraduate programme and to 

becxme actively involved in academic developnent of staff and students. 

It is for these reasons that we 'flCM wish to initiate a ~l orientated 

academic exchange programme with univ. Missouri. 
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A My efforts to identify U.M. faculty members who are prepared to assist 

us in achieving our goals, met with great success. It is for this 

reason that I propose that well orchestrated and goal orientated 

exchanges, for science faculty members fran lM, be irrplanented and 

that they visit our department (Armex 1) . Although these faculty 

members can be hosted in the Botany Department at U. W. C., the Nature 

of their acadanic interest would make than interdepartmental visitors. 

B Due to cx::mnit:ments at lM a number of UM faculty members are unable to 

visit our campus in the near future. HCMever, they indicated that 

they are JOOre than willing to host visiting faculty members fran tK 

in their laboratories and act as mentors for visiting Masters 

candidates. 

C I recx:mnend that a goal orientated exchange programne for 

M.Sc.-students be irrplanented soon after that of science faculty 

members. On recx:mnendation fran the UM - international exmnittee and 

faculty members I will sul::mit a formal proposal to the U.W.C. 

international cx::mnittee. I am aware of the financial implication, 

but, with the information nCM at hand I aim to address this problan. 

o With regards to Enviromnental Education I recx:mnend. to the Controlling 

Ccmni.ttee of the Cape Flats Nature Reserve that the Educational 

officer be allowed to liaise with Dr. Larry de Buhr, Dr. Marshal Cosby 

and Dr. Cheryl Asa for a future visit to UM; Missouri Botanical Garden 

and the St. Louis Zoological gardens. 

E As a final recx:mnendation to faculty or a<ininistrative staff members 

planning to visit lM aOOpt a posture that is, part practical and part 

reactive, Le. thoroughly oonsider what you would like JOOst to cD for 

the group at U.W.C. and make your interest knCMn to your host. 
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In conclusion, I enjoyed my visit bnmensely, found it very rewarding and 

hope to visit LM again. I wish to express my sincere thanks to Dr Larry 

de Buhr (Kansas City) Dr John Davis and Dr Ken Schneerberger (Columbia) 

and Dr Victoria Sorle (St. lDuis) for co-ordinating my itinerary on their 

respective carrpuses (Annex 2). My sincere thanks to {H: and LM for 

allOlNing me the oFflOrtunity to participate in the exchange progranme and 

to liaise with LM faculty manbers. A special thanks to the Goodhope 

Foundation for the air fare. 

PROF C T JOHNSCN 

17 JULy 1989 
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Annex 1 

In order to participate in the exchange prograrnne we prop:>sed that the 

following submit formal application at their University clearly indicating 

a tentative date for their proposed visit as well as a outline of 

course(s) they could offer. We envisage that a ~ of 4 faculty 

member be allowed annually to participate in this prograrnne. The Botany 

Department would gladly host the following manbers, however the dates are 

only suggestions fram our side. 

Faculty Manber 

Dr. Victoria Sork 

Dr. Jerry Bryant 

Dr. Deborah Woodkock 

Dr. stephen Mulkey 

Dr. Bob Marguis 

Dr. Michelle Stern 

Dr. Dan Mertz 

Dr. I))n Miles 

Dr. steve Pallardy 

Dr. Bill Kurtz 

Dr. John DNyer 

Proposed year of visit 

1989/90 

1989/90 

1989/90 

1990/91 

1990/91 

1990/91 

1990/91 

1991/92 

1991/92 

1991/92 

1991/92 

I propose that invitations be extended by U. W . c. depart:Irents to the 

following U.M. faculty members. 

MIaou(UX;Y All) PlANT PMHUX;Y 

Dr Arum Chatterjee (Microbiologist) , Dr steven Puewke (Bacteriologist) 

and Dr James Schaelz (Bacteriologist) 

ztXItx;y All) PHYSI(UX;f 

Dr Jim Hunt (Ent:hcrIDlogist), Dr John Faarorg (Ornithologist), Dr Felix 

Brenen (Population Ecologist) and Dr John David (Developnental Biologist) 

BI<XlHIIS'lRY 

Dr I))uglas Randal 
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Annex 2 

SlMtARY (Ii' IllULY ACTIVITIES 

ITINERARY JUNE 5 - 9 AT KANSAS CITY 

M'Jnday, 5 June: 

As a result of a delay of my flight, I arrived in Kansas City a day 

late. 

Meeting with Dr Steve Wolff, a Plant systanatist, who's research 

interest center on DNA structure. 

TUesday, 6 June: 

Breakfast meeting with Dr Dan Stern chairperson of the Biology 

Department. Tbpics of our discussion included courses offered to 

undergraduates, interdisciplinary graduate programmes and continuous 

evaluation of students. 

Lunch meeting with Dr Ron TUrner. Discussions centred on the 

objectives of my visit and the goal orientated exchange programme 

prop:>sed. I was invited to attend the LM international cxmnittee 

meeting on 15th June at Columbia. 

Visit to Knotts Environmental Science Magnet School with Dr Larry de 

Buhr and J N Eads. Environmental Science is one of the fifteen themes 

which range fran classical Greek, Military Science, Visual and 

performing Arts, Science & Maths, French, German and Spanish. These 

syllabi are designed to challenge students by awealing to their 

individual talents and interests. 

The standard subjects such as Maths, Geography, History, Social 

Science and Language are covered, but all teaching & teaching material 

have a strong trend t.c:7tfIards the main thane "Environmental Science". 

The visit to the different classes .(Kindergarten to Grade 5) and 

discussions with various teachers made it clear that these city 

dwelling children are enjoying the learning experience that they 
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are naturally curious aOOut the world around than. The prograrrrne 

offers students a strong foundation in the Natural Sciences. 

Wednesday, 6 June 

Breakfast meeting with Dr Michelle Stern a Plant Physiologist in the 

department of Biology. 

Dr Deborah Woodcxx:k, of the Department of Geosciences accx:JTpIDi.ed me 

to the Arbor Scientiae where 502 species (Trees and Perennials) are 

grown. Here interest in wood as a marker for climatic conditions and 

the reconstruction of climates fran plants would be of interest to us 

and can lead to interdisciplinary research between universities, 

departments and faculties. 

Dr Henry Mitchell Associate Vice Chancellor for academic & 

International affairs expressed his sUF-POrt for my ~l orientated 

exchange prograrrrne, especially in that it is aiming to bring Natural 

Scientist into the exchange prograrrrne. 

Dr Mary Guttlnacher is Director of student acadanic suw>rt services. 

OUr meeting centred on the financial implications of a student 

exchange. She assisted by suWl ying information of foundation and 

organizations that might be prepared to assist with short tenn student 

exchange programnes. 

Ms Terry Cezar is a I.ea.rning skill specialist & ex>-ordinator of the SI 

programne at the centre for Academic Developnent. We discussed the 

strategies of the programne after which I had. the ORJOrtunity to 

attend a 51 session in the History course. 

Thursday, 6 June 

Meeting with Dr Law', instructor in Biology 

Meeting with Dr Harris Mirkin fran the Department of Political Science 
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and President of Faculty senate. The questions that were ad:iressed 

ranged fran the objectives of the U1-UWC exchange progranme to our 

goal orientated proposal. 

Dr Burton Dunbar, Associate Dean of Arts and Science and Dr Clark 

Hendley Assistant Dean of Arts and Science. 

Friday, 6 June 

Meeting with Dr Charles Miles the principal undergraduate advisor in 

Biology Department. 

ITINERARY JUNE 6 - 16 AT CDILMBIA 

Saturday, 10 June 

Drove to Coltnnbia. On-campus acCCl'TTl¥Jdation was provided at Mark '!Wain 

Residence. 

Met Professor Brice Rachford for a social afternoon with employees of 

Co-op's who were attending an intensive training course at Columbia. 

SUnday, 11 June 

Social afternoon with Dr Ron TUrner and family - visited several 

places of interest and Jefferson City. 

M:>nday, 12 June 

Met Dr Dan Mertz, plant physiologist with research interest in 

physiological and biochemical changes associated with growth and 

developnent. 

Dr John Davis is chairperson of the department of Biological Science. 

we discussed student evaluation under- and p:>stgraduate programnes and 

funding interdisciplinary research. 

Dr ]):)n Miles, research areas of genetic regulation of photosynthesis, 



8 

mutant analysis 

photosynthetic 

of chloroplast membrane structure and rate of 

reactions, are to be en<x>uraged in the Botany 

Department at U.W.C. 

Dr Robin Kennedy is the Curator of the herbarium. I visited the 

herbarium, experimental glass house and glass house where a living 

collection of tropical, sub-tropical and succulence are kept. 

Evaluation and content of the Plant Taxonomy course was discussed. 

TUesday, 13 June 

With Dr John Faaoorg (OrnitholCXJist) and Dr Clair Kucera (Plant 

EcolCXJist) as guides we visited TUcker Prairie Research station. The 

grass species are especially ckm.ina.nt, making up ITDre than 50% of the 

total plant cover. 

Dr Felix Breden is assistant Professor in the BiolCXJY Dept. His 

research interest centres on Population genetics and ecolCXJY, the role 

of population structure in the evolution of social behav~our. 

Dr Dale VCXJt was visited at the animal science research centre. 

An invitation fran the President, Dr P McGrath gave me the q:portunity 

of explaining the objectives of my visit. 

Dr John Heyl, Director of International Programnes and studies and Dr 

Jeff Chinn Vice Provost for instruction undertook to rework my 

proposal for an exhange programne for students and sul::mit it to the 

tM-exchange ccmnittee. They undertake to ackiress the financial 

in"plication of the proposal. 

Wednesday, 14 June 

Dr John Walker ( Division of BiolCXJical Science) Research interests are 

lot>lecular Mechanisms of gene expression and hoDlDnal control of gene 

expression and development in plants. 

A Meeting was held with Dr carl Leistner, Assistant Director of 
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student development and Dr Becky Brand 

Adnissions . 

- Assistant director for 

The meeting held with Dr I))uglas Randal (Biochanistry dept.) clarified 

how interdisciplinary research is organized at Columbia. The staff 

that participate in these programme came fram the Departments of 

Agronomy, Biochemistry, Biological Science, Forestry and Plant 

pathology. 

Dr Steve Pallardy is a Plant Physiologist in the school of Forestry. 

As a physiological ecologist his research centres on water relations 

as well as seedling physiology as it relates to establishment of new 

plants. 

Dr Bruce CUtter, Professor in Forestry has a 54% teaching ~intment 

and 46\ research ~intment. He indicated that he would be prepared 

to act as mentor for staff and students fram U.W.C. 

Thursday, 15 June 

The meeting with Dr Linda Kaiser (Director of Residential life) 

centred on how tM - Columbia aCCXlllloJate students and ackiress social 

prd:>lems in their residences. 

tM - International carmi.ttee meeting. 

Dr Arun Chatterjee (Microbiologist) , Dr Steven Puewke 

(Bacteriologist), Dr James Schaelz (Bacteriologist), all fram the 

department of Plant Pathology are involved in interdisciplinary 

research and indicate the that they are eager to participate in the 

programme as prqx:>sed. 

'lbwards the afternoon, Dr Ken Scheeberger, assistant Dean of 

Agriculture intrcxiuced me to a number of fanners who were asked to 

participate in a research programme on canola a new crop. 
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Friday, 16 June 

Drove to St. Louis where I booked in the Forest Park Hotel. 

ITINERARY JUNE 17 - 22 AT ST LaJIS 

Saturday, 17 June 

Dr Bob Marquis (Tropical Biologist) and I visited a Native Prairie and 

deciduous forest reserve. His research interest which center on the 

effect of insects on plants is a subdiscipline that we should enter. 

He indicated that he would be willing to assist in what ever way he 

c::ould. 

SUrxiay, 18 June 

Exploring and disc::overing the City of St. Louis. 

M:>nday, 19 June 

Meeting with Dr Stephen Mulkey (plant enviromnental physiologist) His 

research progranrne focus on physiological mechanisms <;pverning diurnal 

and seasonal variation in water loss and carbon gain in understory 

plants eXltm::m to dry and. wet Neotropical forest. He also studies 

influence of physiology on the distribution on and abundance of plant 

species and genotypes in Neotropical forest. 

Dr Jim Hunt (Ent.hcm:>logist) has a research arphasis on social 

behaviour of wasps. His expertise as a ent.arologist can be of great 

value to the department of Zoology. 

Dr Jerry Bryant (Cell-biologist) is the only black American faculty 

awointee that I met during my visit to tM. His experience on I:I-U\ 

research can be of benefit to us. 

Dinner with Dr Charles Kuehl who visited TMC during October - November 

1988. 

'l\1esday, 20 June 

Meeting with Charles Granger who is currently co-ordinating the 

outreach programne for the Biology department and is resp:msible for 

science education. 
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Dr Victoria Sork, Director of Graduate studies in Biology and 

co-ordinator of the cirriculuro in Tropical Ecology, Conservation 

Resources Management: This prograrrrne would be offered in co-operation 

with the staff of the Missouri Botanical garden. Both staff and 

students fran tW: can benefit fran this prograrrrne. 

Meeting with Dr Martin sage, Associate Dean of the college of art and 

science. 

Lunch meeting with Mike Arbuser, biology graduate student and Rich 

Noyers, research technician and Master candidate. 

Meeting at Missouri Botanical garden with Dr Peter Hoch (graduate 

advisor) and Dr Peter Goldblatt to seek their co-operation for our 

prograrrrne for which they agree to make their facilities available to 

staff and students fran U.W.C. 

Wednesday, 21 June 

Meeting with Joel Glassman (Dept. of Political studies), manber of the 

lM-international exchange ccmnittee and Dr Fred Springer. 

Meeting with Dr Zuleyma Harpin, chairperson of Biology. 'Ibpics that 

we discussed included course and staff evaluation and 

interdisciplinary courses offered by departmental staff. 

ruring the afternoon I attended a discussion with Drs Marshall Cosby 

and Glenn Kqp at the Missouri Botanic garden. Their institution 

offer environmental education courses to children, youth and adults. 

Details of the topics and methods were discussed. 

Dinner with George McCall (sociology) Miranda salkoff (co-ordinator of 

Dispute Resolution) and Anpie Muller (UWK). 

Thursday, 22 June 

Discussion with Rochell Nwadibia, Director of Affirmative action. 
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The meeting with Dr Cheryl Asa (Research Director) centred on 

activities that the zoological Park of St. Louis offers. This was 

followed by a visit to their living world collection which features 

two galleries filled with high-tech exhibits and animal displays and 

which houses the education department offices and classrooms. 
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The purpose of this report is to give an account of my visit to 
the university of Missouri at Columbia and how I broaden my 
knowledge and experience in library functions and activities in a 
different academic setting. 

INTRODUCTION 

On arrival at Columbia Regional Airport, Ron Turner met me and 
assisted in settling in at the Mark Twain Residence. Over lunch 
a schedule was presented and discussed that addressed both 
practical and theoretical aspects of my profession. A 
substantial amount ($200) for out-of-pocket expenses were 
provided and residential expenses paid. 

PRACTICAL 

My program started off with a ' three hour tour of ELLIS Library 
conducted by Rita Gulstad. . With 2, 410, 569 book volumes, and 
periodicals, the library is neatly layed out and Public access 
areas adequately spaced. Of remarkable interest is the 
centralization in the General Reference area - Printed Periodical 
Indexes and Reference Books are housed in the General Reference 
Stacks. Subject Specialists, the online co-ordinator, and the 
bibliographic coordinator's offices are in this area. Subject 
Specialists with clerks staff the Reference desk 5 - 6 hours a 
week. Ready reference material to answer standard reference 
questions are pulled together and housed behind the reference 
desk. These material are represented by dumy's in the natural 
order containing information on their precise location. Accross 
the Reference area current indexes are split up and arranged in 
alcoves by discipline CD-Roms in this area are supervised by the 
online coordinator with the help of monitors to assist patrons 
performing searches. The information desk is situated close to 
the main entrance and central catalogue terminals. Staffed by 
members from all s~ctions of the library_ it serves to answer 
directional questions, and assist patrons with the use of Lumin. 

LUMIN is the name given to the Libraries of the University of 
Missouri Information Network. It is ~ computerized card 
catalogue of materials owned by the libraries of the University 
of Missouri and its four campuses. LUMIN provides information on 
over 1 million library items which includes books published since 
1964 and journal titles. It operates on a menu driven mode. The 
master search menu allows author, corporate author, title word, 
subject, browse, medical subject browse, official subject term, 
series, Boolean and call number browse searches. Material can 
thus be accessed easily. Remarkable is the Quick Facts that 
LUMIN has on library hours, LUMIN hours, the Lumin database, 
Lumin workshop, Interlibrary loan Policies, Circulation Policies, 
Library Copy Service, Hours for Information/Reference assistance, 



how to search other UM Campus libraries and 
trLtnCat ion. 

VISITS AND MEETINGS 

how to use 

Initial meetings were planned with Mary Ryan, head of General 
Reference, Goodie Bhullar, Bibliographic Instruction co-ordinator 
and Jan Rice online co-ordinator which led to more focussed 
visits to the Reference Department. My meeting with Mary Lennox, 
Dean of the Library School and Prof. Flood was very informative. 
A series of meetings followed to discuss automated reference 
services in academic libraries, computer applications in 
libraries, ALA accreditation of library schools, Faculty status 
of Librarians, and Publish or Perish appointments. My visit to 
the circulation department and meeting with John Meyer - head of 
circulation was enlightening. They were very eager and happy to 
share their experiences of retrospective conversion for the 
automation of their circulation system, initial problems 
encountered, and future projects. 

BIBLIOGRAPHIC INSTRUCTION AT ELLIS LIBRARY 

Bibliographic Instruction at ELLIS Library consists of four parts 
on different levels to meet their patron's needs. 

1. Orientation: - By means of a guided tour patrons are 
introduced to the different areas of the library and 
where resources are housed. When interested groups are 
too large, they make use of their fifteen minute 
library orientation slide tape program. 

2. Instruction on how to use the resourc~s: through co
operation with faculty members, one class period per 
course are devoted to this instruction. It is more 
significant to the student because it relates to their 
subject of study. 

3. Detailed workshops on specific tools i.e. use of LUMIN, 
CD-ROM's, and Printed Indexes are held which are both 
practical and applicable to participants. 

4. One hour credit course in library skills to teach 
undergraduates how to u~e ELLIS Library effectively. 

Pathfinders constitute an important part of BIS (Bibliotgraphic 
Instruction> at Ellis Library. It is compiled, updated and 
edited at regular intervals by the Publication committee. 



My meeting with Jan Rice - ELLIS Library's online co-ordinator 
introduced me to more automated searching systems and search 
strategies. Instant Com is the telecommunic~tion software used 
for online searching. It has the capability of formatting a 
search with DIALOG commands before going online. The search is 
much more efficient because typing online is reduced and typing 
errors eliminated, the search is done faster and in a calmer 
atmosphere. 

All material crucial for the use of databases are housed in the 
search room from where online searches are conducted. Previous 
searches are indexed and kept for similar requests later, record 
keeping or when the patron needs an update on his search. 
Subject Librarians perform searches within their respective 
disciplines. 

Meeting with 
Administration 

Robert Almony, Assistant Dean for Library 

With Robert Almony the physical requirements for going online, 
end-user systems, their library's Policy for acquiring autom~ted 
reference equipment, prices and what one needs to know in way of 
equipment were discussed. (see appendix A). Throughout the 
meeting he was able to draw from his experience as well as his 
knowledge. A library administrator's visit and U W C library 
staff exchange would be an opportunity for free exchange allowing 
our library to benefit from their expertise, experience and 
knowledge in the development and pro~ision of academic library 
facilities and services. Automated equipment in Ellis library 
are: CD-ROM workstations which has a major impact on how they 
render services; microcomputers for word processing, Lumin 
terminals, Fee-based online services, OCLe computers, the basis 
for library networking. 

The CD-ROM system I did an extensive study on because of its 
multidisciplinary coverage was INFOTRAC. INFOTRAC is ~ 

periodical database produced by the Information Access company 
(General Periodic~ls Index was the company's forerunner). It 
consists of a database stored in a laser-optical videodisc and 
microcomputer workstation for accessing, displaying, and printing 
the contents of the database. Updated monthl~, the INFOTRAC 
database is similar in coverage to Readers Guide to Periodical 
literature. The database provides indexing to articles from 
approximately eight hundred business, technical and gener~l 

interest magazines and journals. It also provides sixty days 
coverage of the New York Times. Users enter subject headings or 
corporate or personal names at the prompt and a list of citations 
is displayed on the entire screen. Other available screens 
include a complete list of subject headings, a list of the 
periodicals indexed and other helpful features. Ellis Library 
users did two thirds of their searching in business related 
categories. The only problem encountered was that the citation 
list may contain titles that were unavailable locally. The 
subjects of information searches on this system are for business 



and industry, social sciences and science, humanities, and 
current events. The ability to print citations is a very 
positive feature of the system. The fact that some users in 
Ellis Library were occasionally willing to wait more than 25 
minutes to do a search indicates a readiness to queue that is 
somewhat startling. 

Different CD-ROM products, designed for end-user searching has 
been highly visible and widely discussed in the five academic 
libraries I visited. Users are enthusiastic about using CD-ROM's 
and prefered it to a printed index which augurs well for future 
end-user acceptance of such technologies. 

Theoretical 

At the university of Missouri - Columbia I had the privilege of 
attending the microcomputers in libraries and Automated Reference 
Service classes by Fred Raithel. This resulted in considerable 
time spent in the library schools MLS Program which provided a 
lot of basic knowledge. 

The Microcomputer in libraries course is an introduction to 
microcomputer configurations; the microcomputer in society and 
libraries, administrative uses and problems, public access in 
libraries, library specific applications and planning and 
budgeting. In one class 2 librarians as guest speakers shared 
their experiences of automating their library. Dr Alan Samuels, 
an exceptionally knowledgeable guest speaker, talked about the 
history, development of and evaluation of shareware as a source 
of software. The Automated Reference Course surveyed available 
online systems and their characteristics. Emphasis was laid o n 
those systems (DIALOG, BRS) available to the general library 
community. Fred Raithel proves to be very knowledgeable about 
the subject matter and has an excellent teaching style. He is 
very easy and enjoyable to listen to and learn from. 
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The Director of Ellis Library and librarians for participating in 
this exchange. Special thanks to Mary L.ennox and Robert Almony 
for scheduling my visit. The combination of lectures, demon
stration, practice, tours and meetings lent variety. It was an 
excellent balance of theoretical and practical information and 
gave me insight to what more our library can be~ 



ACRONYMS ~ ABBREVIATION 

ALA American Library Association 

CD-ROMs Compact Disk Read Only Memory 

Ellis Library Main Library of the University of Missouri
Columbia 

ILL Interlibrary Loan 

LUMIN Libraries of the University of Missouri 
Information Network 

MLS Masters of Library Science 

UM University of Missouri 



Components & Prices of Ellis Libr~ry's CD-Rom System 

IBM - PC / with hard disk 
Software to access the data - MS Dos extensions 
An interface card - comes with drive 
Disk player 
Printer - Epson LQ 500 

Annu~l Subscriptions to: 

Eric 
Psyclit 
Insotrac 
AB / Interm 

$ ,750 
$2,555 
$12,000 for workstations 
$4,950 

$1200 
$ 50 

$ 675 
$ 370 
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REPORT ON THE VISIT TO THREE OF THE 
UNIVERSITY OF MISSOURI FROM OCTOBER 23 

Introduction 

CAMPUSES OF THE 
TO OCTO_BER 27 1989 

The visit was arranged via Prof Brain deFacio and Dr Ron Turner, 
with all the financial costs being met by the presidents' office 
at Columbia. An informal welcome reception was held at the 
department of Physics during the evening of our arrival in 
Columbia on October 23, and we were fortunate enough to have -Dr 
Ron Turner and prof Owen van der Berg attending it. I am very 
grateful for the role they have .played in making this visit 
possible and wish to express my sincere thanks to these two 
gentlemen. 

The number of possible overlaps in research and teaching with the 
idea of developing collaboration between UWC and the three 
campuses visited had been investigated. We had talked to several 
people ort the administration, research and teaching level and 
several points of contact were identified that could be followed 
up. This report will not include specific proposals, but where 
applicable and possible ideas for proposals had been discussed it 
will be mentioned. 

Appendix A lists the itinerary, and appendix B the individuals we 
have met and spoken to with a summary of their mayor interests, 
indicating possible future collaboration or proposals. Since we at 
UWC are in the process of acquiring a new building the basic 
building structures used and layouts in their research or 
undergraduate facilities was noted with interest. I have also 
delivered two lectures, one at Columbia and the other at Rolla. A 
vast amount of information had been accumulated on the individual 
departments, staff members, research directions and publications, 
graduate and undergraduate programs as well as the facilities and 
equipment available. It would be impossible to even list all 
those items in this report, but the information will be catalogued 
and processed for use by our own staff members at the Physics 
department at UWC. 

Columbia Campus 
On Monday October 23 we have met with prof Brain deFacio of the 
department of Physics at Columbia. He gave us an introductory tour 
through the campus and the Physics building. Since Prof deFacio is 
well-known at UWC after his visit there I will not expand on his 
interests except by mentioning that he is a mathematical physicist 
involved in several projects. One of these that links to our own 
work in Solid State Physics is inverse scattering since we make 
frequent use of the scattering- principle in our equipment and 
analytical tools. 



They have a computer laboratory dedicated to the Physics 
department (staff and students) with about 24 PC's connected on a 
network system with dot matrix printers at each PC and a few laser 
printers in the network. There is also a number of otll.er PC's 
distributed in the offices that are also linked to the network. 
Furthermore, the network is linked to the campus mainframe IBM as 
well as to a big CRAY computer at Illinois. From every PC it is 
possible to call up any of the lase~ printer, the mainframe or the 
CRAY, which allows students and staff to have tremendous computing 
power available whenever they may need it. We have not spoken to 
anyone in the Astronomy section and that is a possible future 
development which should eventually also be addressed. An 
interesting aspect of their undergraduate study program is t ·he 
inclusion of subjects from the arts, social sciences and 
humanities in their degree structure to about 20% of their total 
course requirements. Their senior undergraduate students are also 
encourage to become involved in at least one of the research 
programs run by the staff members. 

One of the research programs that I personally have found 
fascinating is the work done on their scanning tunneling 
microscope. They used it for example for studying the layered 
structures of graphite and polymers on surfaces. With this 
equipment they are able to · define and measure atomic surface 
positions, inter distances, the ribbonlike quality of the 
polymers, elasticity measurements, etc. There exists also a close 
collaboration between them and the theoretical physicists. 
Prof Guy Schupp whose interest is in the condensed matter physics 
field has taken us on a tour of the nuclear reactor on the campus 
which has been in operation now for 22 years and is the largest 
research reactor on any university campus in the US. Prof Schupp 
uses it for Mossbauer spectroscopy and has been involved with the 
development of a unique high resolution Mossbauer diffraction 
instrument. Several research programs from all four the campuses 
as well as industrial firms make use of the reactor. I can just 
refer to "'" two of these as examples of application. Using a very 
precise silicon interferometer device, build locally in the 
Physics workshop, they are able to measure for example the effect 
of gravity on neutrons traveling a few centimeters apart. A 
Japanese company is using the reactor to investigate the 
manufacturing of arsenic doped silicon of extremely high purity, 
by using the nuclear reaction which changes Si to Ar by neutron 
absorption in the Si nucleus. This is a very clean and pure 
method which does not introduces other impurities into the 
silicon. 

A proposal on having dr Robbie Lindsay spend some time at 
Columbia working together with Prof Brain deFacio is in the 
pipeline and will be forwarded as soon as we have been able to 
discuss it with Dr Lindsay and the department of Physics at UWC. 
The topic of the lecture I presented the Monday afternoon in the 
Physics department was on Rutherford Backscattering, describing 
the technique and illustrating it with a few examples of specific 
application. 



Rolla Campus 
General 
The campus of Rolla caters mainly for the engineering sc~ool. They 
do however have a well established Science faculty as -well as 
Humanities, Business and Economics faculties. The Physics 
department as well as some of the engineering directions have a 
strong link with what we are doing at UWC as far as research and 
teaching are concerned. 

We have had a very heavy but extremely satisfying schedule during 
the two days we spent at Rolla, which include prolonged 
discussions with about ten staff members from four department·s, 
the South African Committee as well as a stimulating "brown bag 
luncheon" with the chancellor, prof Martin C Jischke. He appeared 
to be quite well informed about UWC. The "brown bag" lunch is an 
open lunchtime held about once a month, where everybody, students 
or staff can bring their lunch (usually on a tray from the 
cafeteria one floor below) to a large conference style room where 
the chancellor is available for about an hour and a half to 
discuss anything with whoever has a problem. It was one of the 
most interesting and enlightened lunches I have ever had. 
Since information from the Rolla campus is far less known at UWC 
than for example information concerning Columbia, I would present 
more detailed facts here concerning those departments we have 
definite interests in. 

Center for International Programs 
The Center for International Programs and Studies (CIPAS) at 

Rolla is in operation since 1968 and has an extensive record of 
contacts and programs running with overseas universities. The 
director Ms Eunice French is very knowledgeable about their 
university and has been very helpful with all our queries and 
requests, making our stay at Rolla as comfortable as possible. 
Our meeting with their South African Committee have provided us 
with valuable insight to their vision of ways to strengthening 
links with UWC as well as giving us the change to discuss our 
views and identifying persons who might be involved in their 
contact towards UWC, and more specifically the Physics department 
at UWC. One suggestion I would definitely make is that Mrs French 
should be given the chance to visit UWC herself, in providing her 
with firsthand knowledge on UWC. 

Physics 
On discussing possible ways of contact between the Physics 
department at Rolla and UWC with Prof Ralph Alexander, chairman of 
their Physics Department, several routes were indicated as avenues 
to follow. Initial contact between staff members on a research 
level was identified as having a high priority, followed by 
graduate student exchanges and eventually even undergraduate 
student exchanges to occur. It is understood however that even at 
the initial stage of research by staff members, that some teaching 
on graduate and undergraduate level would be beneficial to further 
and strengthen the contact. We have also met and spoken to the 



mathematical physicists in the department, namely proff. Paul 
Parris and Ibrahim Adawi on their recent work and would pass that 
information over to our theoretical staff members. 
During the discussions with the solid st~te physicists or those 
doing related research, we have identified prof Ed Hale as-one of 
the persons towards whom an initial contact could be established 
most easily seeing that his studies are overlapping quite a bit 
with what we are doing or could do at Physics at UWC. He is 
investigating surface techniques such as implantation of metals 
and plasma coating of polymers to metallic surfaces. This process 
we could easily follow up at UWC by interlinking with the 
biological directions or the Medical Research Center at Parow .on 
for example bio-mechanical surface interactions. Prof Hale is 
also heavily involved in the Material Research Center on the 
campus. Members from several departments are directly involved as 
staff members on the Center. The Center itself is not an academic 
department and do not give any degrees. The staff members however 
enroll graduate students in their own respective departments even 
though most if not all their research is carried out at the 
Center. The concept involved in the Center is an exciting one 
with several advantages, the immediate one being the close 
collaboration on research level that are established between the 
researchers from different departments. The graduate students 
working at the center are also exposed to a wide variety of 
academic perspectives on research and techniques which can 
benefit them tremendously. This is a concept that we at UWC can 
follow with great results and I intend to discuss this with 
relevant researchers at UWC on my return. 

Their undergraduate program was discussed with prof Don Sparlin 
and I am impressed with the work he has done on computer based 
education and the way they handle their senior undergraduate 
practical courses. These students have a relative large choice 
bet ween a number of pract icals, of whom they do about one per 
semester working together in ' pairs or small groups. They start 
their pi"actical in the library where they must first do a 
literature search on the posed problem, doing some calculations as 
to determine the variables and magnitude of measurements to be 
taken. All these calculations must be done by using the computers 
in the computer laboratory, equipped with all the necessary 
software of mathematical tools and graphics to illustrate their 
calculations . A number of initial small experiments relating to 
specific aspects of the experiment are carried out in the 
laboratory such as calibrat ing measur ing equipment, checking 
ranges of the to-be-measured values, etc. 

A proposal for the experiment is then prepared by the students 
with complete references and calculations, also indicating the 
equipment they would need or that would need to be manufacture (in 
which case they must also supply a breakdown of costs and workshop 
time needed) as well as a time ' schedule in which they intend to 
finish the experiment. All this must be done with a wordprocessor 
package so that they also learn how to use it and how to prepare a 
decent and neat presentation. When the proposal is handed in they 



must do an oral defence on it in front of the rest of the class, 
of whom it is expected that they participate in the discussions 
and should be able to make suggestions for improvement or 
verification of the proposed experiment. Up to th-i.s- point they 
have spend about a month in the library and computer laboratory. 
Only then they actually start with the experiment, changing the 
design and equipment as the "research" progresses. During this 
time the lecturer is always available, not so much for help as for 
leading them into finding their own solutions. Eventually on 
completing the experiment they again need to write it up in a 
report as if for a publication, following with an oral 
presentation in front of the class. This means that they do each 
about one complete experiment per course down to real fine detail, 
the idea being to introduce them into a good investigatory 
procedure such as they would need to follow when going into 
research themselves. The actual experiment performed is not so 
important as the process followed and what they learned during 
this process. Prof Sparlin provided us with a copy of their 
practical notes. 

As far as computer based education is concerned they do have a 
computer laboratory with PC's connected into a network of dot 
matrix printers and a laser printer as well as a minicomputer. A 
number of programs, or rather studies have been developed by prof 
Sparlin using MATHCAD as a basis where the student is posed a 
problem (some very advanced) and they are then lead into solving 
the problem themselves by using the available mathematics and 
graphics in the program, in fact by studying the problem till they 
understood the basic physics behind it all. Their lecture notes 
are also in the computer memory so students who missed the classes 
can have access to it. Prof Sparlin has been so friendly as to 
promise us a copy of these programs and I am looking forward to 
receiving it, to such an extent that I have already bought the 
student version of MATHCAD needed to run these programs. I am 
sure Dr Sedric Linder would be very much interested in this work. 

The vice chancellor Prof Parks is also a physicist and is still 
keeping up in his physics research. We have identified him as a 
strong candidate for an exchange visit to UWC from Rolla and he 
would be someone we would definite recommend for a visit to uwc to 
acquaint himself and their physics department as to our situation. 
A lecture on Rutherford Backscattering, very much on the same 
level as the one given at Columbia was presented by me in their 
Physics department. This is a technique they do not use there and 
would be one of the avenues we will pursue with someone from Rolla 
at our campus at UWC. 

Metallurgy and Ceramics 
Prof Joseph Newkirk from the Metallurgy department has an interest 
in high temperature metallic alloys and is studying intermetallic 
matrix composites by electron microscopy. Thin layered structures 
of metallic alloys by RF plasma depositing is another field he is 
exploring, a field where a vast amount of work still needs to be 
done. Prof Darrell Ownby of the Ceramics department is one of the 



staff members involved in the Materials Research Center. One of 
his studies involves the growth of mono crystalline silicon of 
very high purity. This expertise is not available at any 
university in SA and it is a field which we definJ.tel.y should 
keep in mind on exchange programs with Rolla. 

St Louis Campus 
The Campus at St Louis is the newest of the four campuses, having 
been started in 1963. This is not a residential campus and about 
50% of their students are part time. We have been able to fit into 
the timetable discussions with two .of the staff members of their 
Physics department. They have expand very recently into a n~w 
research annex and their postgraduate faculty is still in the 
developing phase, having started about two years ago. Dr Bernard 
Feldman is studying hydrogenated nitro carbides and also uses the 
facilities of McDonald Douglas in St Louis where they have an 
extensively equipped laboratory. He is also involved with the firm 
as a consultant and researcher, generating additional funds for 
his own research. 

Prof Phil Fraundorf has been working with the firm Monsanto before 
coming over to St Louis and has been involved with semiconductors 
research, using their electron microscopes and other facilities. 
His wife happens to be also a researcher in this field. Two of his 
recent projects are very intriguing. In one project he is studying 
silicon carbides and diamond particles of extremely small size 
appearing in carboniferous meteor i tes, using high resolution 
electron microscopy. The crystal structure of these particles does 
however not fit into any known processes occurring in the solar 
system, even during primordial times and seemed to be coming from 
inter stellar space, possibly being produced in or around star 
generation during the passage of extremely high pressure shock 
waves. What is so special about this research is that they are 
studying astro physics by analyzing actual interstellar matter in 
a microscope. (From microscopic to astronomical ! ). This is 
probably / the only direct analysis of stellar processes since all 
the known information come either from astronomy studying 
electromagnetic waves or by generating equivalent processes with 
earth matter in nuclear physics experiments. 
His other interesting project is involved with image analysis of 
high resolution images of particles showing their atomic 
structures. By using Fourier transforms done on a computer he can 
generate diffraction patterns from all or any part of the TEM 
image. Thus all he needs from the microscope is one atomic 
resolution micrograph, which is encoded into the computer memory. 
All the rest of the analysis is then performed on the computer. 
This is a field where one of our colleagues from UWC, Mr Cecil 
Churms might be interested in. Prof Phil Fraundorf will be a good 
choice from the St Louis campus to visit UWC. 

Summary 
Looking back at the visit it proved to be very enlightened for me 
and I am in a far better position to judge and forward proposals 
for interact ion bet ween the Phys ics department at uwe and the 



departments at UM. The message we have got from all three the 
campuses we have visited is that initial contact would have to be 
on a research level on an individual basis. Towards that idea we 
have identified p:::-ojects or persons on all three campu~es that 
could work together with specific staff members at the Physics 
depa:::-tment at UWC, as well as persons from UM that should be given 
the change to vis':':. UWC to ascertain themselves and their 
depa:::-tments to our position at UWC. 

I intend on my return to UWC in 1990 to hold discussions in the 
Physics department with all the staff and to forward specific 
proposals to the UM-UWC committee on contact between the two 
universities. The possibilities are there, we just need to 
exploit them. 

A summary of some of these ideas and people involved mentioned in 
the report is as follows: 

\.: :1 ivers i ty of Missouri - Columbia. 
Dr Robbie Lindsay from the Physics department at UWC to work 

together with prof Brain deFacio. 
University of Missouri - Rolla. 

(a). Mrs Eunice French from their International Program to visit 
UWC. 
(b). Prof Parks from the Physics department at ~olla to visit UWC. 
(c). Dr Cedric Linder from Physics at UWC to cooperate with Prof 
Sparlin at Physics from Rolla. 
(d). The solid State Group at Physics, UWC to cooperate with Prof 
Ed Hale from Physics and Prof Joseph Newkirk from Metallurgy at 
Rolla. 
university of Missouri - St Louis. 
(a). Prof Phil Fraundorf from Physics, St Louis to visit uwc. 
(b). Mr Cecil Churms from Physics, UWC to cooperate with Prof Phil 
Fraundorf from Physics, St Louis. 

I would like to express my appreciation and thanks to all the 
people involved who make this visit possible. It is impossible to 
mention each person by name but I am particular grateful towards 
Dr Ron Turner from the presidents office, Prof Brain deFacio from 
Columbia, Mrs Eunice French from Rolla and also our own SIR 
committee for the part they played towards making this visit 
possible. 

Respectfully 

c2)J~ 
Dr Dirk Knoesen 
Professor, Department o f Physics, University of the Western Cape 

November 6, 1989 
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Department of Physics 
University of lhe Weslern Cape 
Bellville 
Republic of South Africa 

December 11 . 1989 

To~ Dr Ronald .i Turner (Special Assl~tent to t.he iJresident) 
Mrs Eunice p. french (Director: Center ior fnternational 
PfI})<rams) 
i\t\ UM/f.1WC Committee member:; 

i{e: Visit to the Univcr~ity of Mi:l~ouri Columbia. Rolla and St Louis. 

First and foremo~:t 1 would like to apok~ize for submittin~ my feedbad~ 
report ~o liHp. . 

However, aliow me t.o give a brief report with regards to my visit to the 
different t;ampuses. I wiU not bort~ you with technical details. but rather try 
to give some general impressions pertaining to the research Iteaching 
activities at the three different campuses and how our university could 
benefit from it and how the international relation:1hips could be 
strengthened. 

Allow me lo first of all elpr~ss a special word of thanks lo Dr Ronald J. 
Turner, Mrs Eunice P. French and Dr Brian Defacio who really went out of 
their way to make the visit for me and my family a fruitful and enjoyable 
onc. 
Also sincure thanks to all the (.'Ommittue members and others who helped to 
make the visit possibll' . 

. Z .. O Researd! Activities 

I was im[Jre~sed by the diversity of stimulating, relevant and interesting 
research activities. presently being c;arried out on t.he three different 
ct1mpUSC5. Even UMSL which is the youn~c:lt of thc thrcc; for c.ulmplc il:l 
Ph.D program is only two years old. matches Wt~ll up with her sisters. The 
resean~h activities do not only involve basic research but also projects for 
the privaLe !\ector whil:h serves as fund generators in order to mainLain on 
going research programs and iinam:ial support for post··graduate students. 



Although none of the current research activities on the tl1ree campuses are 
directly in line with our presenL research interest, there are many 
possibjlities for long term collaborative research programs. Most of the 
faculty members that W~ tallwd to were very elciting and enthusiastic aboul 
the idea of future collaboration with members from UWC. via eIchange vi:.;its 
and research projects. With the rich pool of very eminent researchers 
present on all three campuses, our university could only 'be enriched by any 
collaborative efforts 

The research activities which most closely relate to our research interests 
are carried out by Drs Edward n. Hale (UMR), Phll n. Fraundorf (UMSL) and 
Brian Defacio (UMC). It will be highly appreciated if the committee (''Quld 
encourage the mentioned individuals and others, for eIample Dr Don Sparlin 
(l.IMR) to consider possible visits to our university (in particular the physics 
department). 

1,0 Teaching 

Due to the fact that our university is mainly a teaching university, it is of 
utmost importance that we not only strengthen the pure research ties bUI, 
the teachin~ as well. 
The computer-assisted educational programs (eg. Dr Don Sparlin. UMR) were 
fasrinating and can be of interest to UWC faculty involved in computer-base 
~~dUl:atlOn and supportive programs. not only to possibly used it. hut t.o help 
our faculty to develop similar programs. 

APilrt from the re:Jearch and teaching aspects. 1 also took note of $omc other 
aspects whlc.h appear to be of l(reat value to the functioning of the university 
at lar~e and as an in!ltitute of higher learning and it!; impact on ~ociety. Inter 
ail<:l , research proJects tor indusLry/prl\:ate sector, planetary walch se~~a()n~ 
for the ~eI1eral pUbiic (UMC). departmental open days for parents and the 
Brown Ba)( Lunch wilh the cham:ellor ( which provides an informal forum fur 
the university community to interact more frequently with the . top 
administrator ). 
Not onlv can collaborative cffort~ between LIM and UWC help to get our 
research on the ground, but alsu a~si~t in bringing about olher supporlive 
S(C ucturc:; illg. lhl' e!.:tablishment of a Research Center, like the one at UMRI. 

In condusiun. i am deli~!lted to repnr I (flat my visit wa~ very fruitfUL and 
slimuialifl){ , in lhe sens~ that I nicked up nllmerous ideas thai I t.:an share 



with my cudegues i.lnd sludenls back home. However. I trUSl that our visit 
had also some meaninv. to the diHerenl people [hat we interacted with. 

!Janid :\dam~ i LiWC Ph\'~i<.:~ Department i 








