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INTRODUCTION 

The following reports by members of the faculty of the 

four campuses of the University of Missouri System and the 

University of the Western Cape, located in Bellville, South 

Africa, are the result of participation in a faculty 

exchange program initiated by these universities in 1986. 

The exchange program is coordinated in Missouri by the 

University of Missouri South African Educational Program 

Committee, chaired by President Emeritus C. Brice Ratchford 

of the University of Missouri-Columbia. The UWC Senate 

Committee on International Relations, chaired by Professor 

Owen van den Berg, coordinates the program in South Africa. 

The activities reported here were sponsored by the two 

universities with additional support provided by the U.S. 

Information Agency and private foundations. For additional 

information, contact: Ronald J. Turner, 321 University 

Hall, University of Missouri System, Columbia, Missouri. 
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REPORT ON ADMINISTRATIVE VISIT TO UWC 
July 30 - August 16, 1988 

Ron Turner and C. Brice Ratchford 

The major purpose of the visit was to evaluate the 

exchange program, to do detailed planning for the next 

twelve months and to begin p I "-nning for years three and 

four. This was accomplished and the results constitute the 

main body of this report. Since both Turner and Ratchford 

have visited UWC previously, the first part of the report 

gives our impression of conditions at UWC, stressing changes 

since the first visit in May 1986. 

The exchange program appears to be in great shape. 

This is in sharp contrast to earlier visits when there was 

questioning about both process and our motives. This should 

be placed in the context of the UM exchange being the first 

international exchange for UWC. Add the newness to the 

sensitivities at UWC about the ruling white party, boycotts, 

etc., and it is evident there would be questions from the 

faculty. Not a single question of this type was raised 

during the two weeks and visits with dozens of faculty 

members. Most of this change is due to the highly success-

ful exchanges that have taken place to date. Visitors from 

both sides have performed superbly as scholars and citizens. 

Common grounds have been easy to find. A second factor is 

the fact that UWC has established a senate committee to 

guide the program on the campus. This has improved mechan-

ics, but more importantly, has established a local advocate 
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group. There continues to be interest in student exchanges 

at the undergraduate and graduate levels. There are many 

problems, but both sides agreed to pursue the matter. 

UWC is a vibrant and growing university with much to 

offer us. The other option would have been a "black" 

university, but we understand those universities have 

sharply declining enrollments and their very existence is in 

question. 

UWC is a rapidly growing university with around 11,000 

students. It has an enrollment ceiling of 18,000 and if the 

present rate of increase continues, the ceiling will be 

reached soon. This is already causing discussions about 

admission policies and how to allocate students between 

schools. The number of black students is up sharply. 

South Africa has a funding formula that applies to UWC 

and the other so called "autonomous" universities. This 

means UWC is getting lots of money even though it is 

received at least one and perhaps two years after the 

enrollment increase. There is a shortage of faculty and 

physical facilities; but many new buildings are under 

construction. Right now, money is not the limiting factor 

provided foreign exchange is not needed. New faculty and 

staff are being employed and . money is available for equip

ment, faculty development and student services. 

Former Rector Richard van der Ross secured the 

"autonomous" status which provided the same student support 

and faculty salary schedule that prevails at the English and 
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Afrikans universities. Rector Gerwel is broadening programs 

and particularly pushing the University into community 

service. Both are very capable and dynamic individuals. 

Nevertheless, UWC has some major problems. A position 

established by van der Ross and reinforced by Gerwel is that 

UWC will be an instrument to oppose apartheid. This places 

UWC in constant opposition to the central government and its 

institutions. It is always walking a very tight line. 

The campus has used protests and boycotts (strikes) as 

a major tool to fight the political system, and they are 

credited as being successful. These protests were joined by 

students, faculty and administration. Now students are 

using protests and boycotts against the faculty and ad

ministration. A student boycott was underway during our 

first week. The students did not like the teaching and 

grading of a law professor. During the second week, the 

faculty, in effect, locked out the students. The fact that 

the boycott can be a two edged sword is certainly raising 

questions among the faculty. The issue had not been 

resolved when we departed. 

While the campus is integrated and the goal is truly a 

nonracial democratic society, there are serious problems. 

One relates to the influx of black students who are ill 

prepared to enter UWC. How can they be brought up to speed? 

Should standards be lowered? Should there be different 

standards, etc., etc.? 
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On many new faculty appointments, the issue arises of 

taking a highly qualified white or a promising young black 

or colored. The encouraging note is these problems are 

being faced up to. 

4 





REPORT OF DISCUSSIONS 
AT UWC 

AUGUST 2 - 12, 1988 
BY RON TURNER 

UM FACULTY PROPOSALS PRESENTED 

The following proposals were delivered to Professor 
van den Berg on August 2, 1988: 

1. George McCall and Miranda Salkoff (UMSL) 
Conflict Handling 

2. Don Phares (UMSL) 
Economics 

3. Mable Grimes (UMC) 
Nutrition Education 

4. Mary Lenox (UMC) 
Library and Information Science 

5. Alan Crean (UMSL) 
CAl 

6. Don Greer (UMSL) 
Instructional Technology 

In addition, c.v.'s were delivered for: 

1. Leonard Riskin, Law (UMC) 
2. Charles Kuehl, Business (UMSL) 
3. Peggy Lambing, Small Business (UMSL) 
4. Anita McDonald, Education/Math (UMSL) 
5. Jerry Wade, Economic Development (UMC) 

These proposals and c.v.s were discussed with 

appropriate faculties during the visit. In addition, 

discussion led to expressions of initial interest in the 

work of the following UM faculty members: 

1. Kathy Phares, Economic Education (UMSL) 
2. Doug Hunt, Writing (UMC) 
3. Grant WeIland, Math (UMSL) 
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UWC FACULTY PROPOSALS RECEIVED 

Proposals were received informally from the following 
UWC faculty: 

1. Joe Samuels, Adult and Continuing Education 
2. Ulrich Pluddemann, Academic Development and German 
3. A. Ismail, CAl 
4. G.D. Smith, Computer Science 
5. Ursella Oliphant, Academic Development 
6. A. Mohammed, Pharmacy 
7. S.I. Pather, Pharmacy 
8. Andre Mutavdzic, Pharmacology 
9. J. Malan/A. Muller, Conflict Studies 

10. David Bunn/Jane Taylor, English Writing Center 

These proposals, which have not been reviewed or 

approved by the UWC Committee on International Relations 

(CIR) , will be distributed to UMSAEP at its next meeting. 

EXPLORATORY VISITS TO UM 

The following UWC faculties expressed interest in 
exploratory visits to UM to ascertain cooperative possibili
ties in graduate student placement, faculty development, 
and cooperative projects: 

1. Dentistry 
2. Botany 
3. Geology 
4. Community and Health Sciences 

SHORT TERM VISITS BY UWC FACULTY CURRENTLY PLANNING VISITS 
TO U.S. FOR OTHER PURPOSES 

The following persons plan visits to the U.S. for 
other purposes. They will be invited to visit appropriate 
departments at UM.: 

1. Jeanette Groenwald, Academic Development 
2. Hendricks, Oral Surgery 
3. Merlin Mehl, Math/Science Education 
4. Bailey, Law Library 

2 





UWC DEPARTMENTS REQUESTING INFORMATION ON UM FACULTY 
RESEARCH INTERESTS 

Several departments asked specifically for information 
on UM research, curricula and c.v.s in the following areas: 

1. Business 
2. Political Science 
3. Pharmacy 
4. Dentistry 
5. Social Work 
6. Geology 
7. Sociology 
8. Geography 
9. Industrial Psychology 

10. Public Administration 
11. CAl 
12. Statistics 
13. Affirmative Action/Anti Racism Policies 
14. Group Process 
15. Women's Studies 
16. Women's Rights 

FORTHCOMING VISITS BY UM FACULTY 

1. George Boyle 
Nicky Morgan will host the Boyle visit. 

2. Jerry Wade 
This visit will include activities in: 
A. Institute for Small Business 
B. Center for Adult and Continuing Education 
C. Institute for Social Development 
D. Business Administration 
E. Social Work 

Wade will conduct a two week training course for 
"Barefoot Consultants" working with small 
business. Due to the many departments interested 
in the Wade visit, a host remains to be 
identified. 

3. Chuck Kuehl 
Andre' Kritzinger, Professor of Business Economics 
will host this exchange. Areas of interest 
include: USIA II proposal, research policy, 
faculty development (training and motivation), 
graduate curriculum development, Black management 
development, management lectures, industrial 
psychology, and statistics. 
Examples of graduate curricula were requested. 
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4. Peggy Lambing 
Peggy's host will be Kobus Visser, Director of 
the Institute for Small Business. Activity will 
center in the ISB and Business Economics 
department. Specific interest was expressed in 
programs to place UWC business students in small 
businesses. Interest was also expressed in 
programs for women/women's rights and equal 
opportunity. 

5. Mike Middleton 
A host for this visit has not been named. 
Specific interest was expressed in human rights, 
affirmative action, community law centers, legal 
aid services. UWC' s Legal Aid Center has been 
funded and is directed by John Murphy. 
Note: At the time of my visit, UWC had suspended 
all classes after a boycott was called to protest 
the instruction offered by a faculty member in 
the school of law. The resolution of this 
dispute may affect planning for the Middleton 
visit. 

6. McCall/Salkoff 

7. 

Due to UWC' s year end break, it was suggested 
that George McCall and Miranda Salkoff go to 
Johannesburg on 1/9-10/89 (including Soweto), 
to Durban on 1/11/89, and to Cape Town on 1/12/ 
89. Return would be scheduled for 1/25/89. 
Ampie Muller and Jannie Malan recommended this 
schedule and will make necessary appointments in 
Johannesburg and Durban. There was strong 
interest both in this visit and in the UWC 
team's visit to UM in June 89. 

Leonard Riskin 
Due to holidays at UWC, Riskin 
visit May 7 - 21--one week later 
planned. 

should plan to 
than originally 

FORTHCOMING VISITS BY UWC FACULTY 

Ulrich Pluddemann (Sept. 25 - Oct. 28) 
Ulrich arrives in St. Louis on September 25. He will 
leave on October 9 from St. Louis for one week, re
turning on October 16. On October 28, he departs from 
St. Louis for D.C. 

His interests center around: 
1. Assessing student potential 
2. Role of language in learning 
3. Bilingualism, dual medium education 
4. Developmental language courses 
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5. Multi-cultural composition of student bodies 
6. Motivating faculty to adapt to student bodies 
7. Use and training of senior students as tutors 
8. Informal small group study 
9. Accreditation of academic development courses 

10. Developing academic development programs 
(see proposal "A" attached) 

Note: A host is needed for Professor Pluddemann on each 
UM campus, and a schedule needs to be developed and 
coordinated. 

Joe Samuels (Oct. 22 - Nov. 25, 1988) 
This fi .·e week visit has not been finally approved by 
the CIR. Hosts will be needed on each UM campus. Joe 
has specifically asked to see Gene Robertson at UMC. 
(See proposal "B" attached). 

Rector Jakes Gerwel & Owen van den Berg (Oct. 24 - 26, 
1988) 

The following itinerary was developed: 

Tuesday, October 24 
Arrive St. Louis at 19:59 via TWA from D.C. 
Reservations requested at Marriott Downtown St. 
Louis. National car rental requested at airport, to 
be returned at airport on 10/26/88. 

Wednesday, October 25 
Party drives to Columbia 
12:00 noon lunch with UMSAEP with meeting to follow 
4:30 - 6:30 p.m. reception 

Thursday, October 26 
7:30 - 9:30 a.m. breakfast with President Magrath 
10:00 a.m. - 12:00 noon planning session with UM 

12:00 noon lunch 
1:00 p.m. departure 

faculty 

Professor Pluddemann and Joe Samuel will be invited to join 
in the UMSAEP and planning meetings and reception. 

COMPARATIVE EDUCATION 

At the request of Professors Glassman and Epstein, I 
delivered a copy of the Comparative Education Review 
to Harold Herman and M. Ajam. Dr. Herman accepted the 
invitation to prepare a review of the book recommended 
by Dr. Glassman. 
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EXCHANGE SUMMARY 

A revised list of exchange visits is attached. 
(See Attachment "C") 

UWC CALENDAR 

The following calendar for 1988 provides a good 
approximation of the UWC semester schedule: 

February 1 
March 31 
April 11 
May 1, 4 & 5 
June 10 
July 11 
September 9 
September 19 
October 24 
December 2 

USIA II 

Academic year begins 
First term ends 
Second term begins 
University holidays 
Second term ends 
Second semester begins 
Third term ends 
Fourth term begins 
End of year exams begin 
End of academic year 

The CIR agreed to explore USIA II interest. It was 

agreed that the Pluddemann, van den Berg, Gerwel, Wade, 

Kuehl and Middleton visits would facilitate USIA planning. 

Both institutions will develop ideas to be shared in 

writing two weeks prior to the October 25-26 UWC executive 

visit to Missouri. After discussion at that time, proposals 

will be finalized and ready for final submission by December 

1, 1988. 

STUDENT EXCHANGE 

UWC was concerned that UMC student Charlotte Antibus' 

visa had not been approved. I raised this concern with 

Morgan Kulla at USIS in Cape Town and was assured that our 

interest would be conveyed to South African authorities. 

Students from Skidmore and Oberlin have been approved 

to visit uwc for two weeks. 
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CONTACT WITH MERLIN MEHL 

At Larry DeBuhr's specific request, we met with 

Professor Mehl to suggest a visit to Missouri. He is 

scheduled heavily for the next year including work in 

Massachusetts, Puerto Rico and South Carolina, but he wili 

try to work in a Missouri visit if possible. We agreed 

that Larry DeBuhr would call Professor Mehl to pursue a 

specific schedule. 

GENERAL COMMENTS 

During our two weeks of discussion, Brice Ratchford 

and I met with representatives from every faculty at UWC, 

plus several Institutes and Centers. We were invited to 

attend the historic campus-wide assembly (Only one campus 

assembly had been held previously in UWC's 25 year history.) 

discussing the UWC's 2001 long range plan. 

We observed the construction of new buildings almost 

every where we turned, and we witnessed the enormous 

increase of African students among the UWC student body. 

The number of African students has grown dramatically-

especially during the past year. 

Our visit occurred at a moment of conflict between 

law students and the law faculty. This conflict was based 

on student concerns with the instruction provided by a 

member of the law faculty, and the conflict spread to a 

general student boycott on the day we arrived. By the end 

of the first week of our visit the University Council had 

suspended all classes. These events necessitated some 
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changes in our schedule--most notably the cancellation of a 

meeting with the UWC Student Representative Council. 

The UWC/UM program continues to mature nicely. UWC 

faculty awareness and interest have increased markedly 

since my visit in August 187. The spirit of cooperation' 

between representatives of the CIR and UMSAEP is extremely 

good. This is due to the excellent quality of exchange 

participants on both sides and to the overall effectiveness 

of the corresponding committees (UMSAEP and CIR) . 

Ms. Beryl van den Reever has been appointed Executive 

Secretary of CIR. She was instrumental in the Success of 

our discussions. 

We met on two occasions with Rector Gerwel who 

expressed strong support for the way the UM/UWC program is 

developing. 

Perhaps the most pervasive topic of conversation among 

the faculties at UWC was that of academic development, 

including writing, language and math skills for students. 

The increasing numbers of Xhosa-speaking students 

necessitates special emphasis on English as a second 

language training. Special programs for facul ty in 

teaching strategies were also suggested. 

The problem of teacher/student ratios (e. g. 1-200 in 

English courses) was frequently noted. 

Some discussion centered around the desirability of 

focusing the UM/UWC program almost exclusively on academic 
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development during the next 1 - 2 years, but no conclusion 

was reached. This topic merits further discussion on both 

sides. 

Women's studies is an area of emerging interest as 

well. 

The arrangements for this visit were handled extremely 

well by uwe. The opportunity to engage in discussion 

with many new departments was most notable; and, overall, 

a great deal of progress was made in cementing the UM/UWe 

relationship. Owen van den Berg and his committee have 

done an excellent job since the uwe committee was organized 

a year ago. The good relationship existing between the 

uwe and Missouri committees and the continuation of 

exchanges among outstanding faculty members on both sides 

forms the foundation for the future of the program for the 

benefit of both universities. 
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REPORT 

University of Missouri - University of the Western Cape 

Faculty Exchange Program 

Brian DeFacio, Ph.D. 

Professor of Physics 

University of Missouri - Columbia 

This report describes the activities undertaken at the University of the Western Cape 

in South Africa between August 8 - August 26, 1988. The purpose of the trip was to meet 

and interact with faculty members and students in the physical and mathematical sciences 

at UWC. These interactions showed the Science Faculty to be quite competent and profes

sional and to have a strong commitment to the University and to their students. We, on 

the four campuses of the University of Missouri, have a wealth of human and informational 

resources to bring to the faculty exchange. The UWC faculty brings intelligence, ability, 

energy, good will and enormous problems to be solved. Any UM faculty member who 

joins them in their struggle must expect that all ideas presented will have to be modified 

considerably to fit the realities of South Africa. We are only useful as collaborators, and 

not as "experts." 

During this visit discussions were held with members of six departments 

(1) Physics, 

(2) Mathematics, 

(3) Applied Mathematics, 

(4) Chemistry and 

(5) Statistics. 

The stronger interactions were with the first three. My time and energy were well used 
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during the entire visit. My local host, Dr. Jan Persens of the Mathematics Department 

was highly competent and kept everything moving and pleasant for the entire visit. The 

only disappointment in the visit was that it was not possible to spend more time working 

with this excellent mathematician. 

On August 17, Danny Adams, of the UWC Physics Department arranged a visit to 

CSIR/NMMR, the South African national accelerator laboratory. Dr. Renee Pretorius, 

an internationally known scientist for nuclear studies of solids, kindly spent several hours 

on a personal tour of the laboratory and in scientific discussions. The Solid State Physics 

group of D. Knoesen at UWC is working closely with Dr. Pretorius which is astute and is 

to be commended. 

Dr. Persens arranged a joint Physics - Applied Mathematics Colloquium at the Uni-
r 

versity of Cape Town on August 22 entitled "The T1fe-dimensional Inverse Problem." It 

was well attended and the good discussion afterward was completed at a U.C.T. campus 

tavern. So the talk had the desired effect of showing the University of Cape Town faculty 

that UWC has some interesting visitors. 

A typical day's work would begin between 7:15 - 8:15 AM after a 10 minute bus 

ride to hold meetings, discussions, research discussions, tutorials (called "tuts" there), 

seminars, and colloquia until about 7:30 pm. Then back at the Holiday Inn for supper 

after which there were proposals, theses , preprints, projects and plans to be read and 

comments prepared for the next day. In addition, talks had to be reworked for new 

audiences. This took until midnight , or after, on weeknights and occupied a number 

of hours during both weekends of the visit. A Daily Diarv of these activities is presented 

next; followed by a personal assessment of goals , possibilities and problems in the Summary 

and Recommendations section. Although the daily chronicle will only include seminars, 

colloquia and major interactions, it must be acknowledged that some of the informal 

discussions may have been more important. The personal assessment will be fair and 

frank. 
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Daily Diary 

August 6 Saturday. Departure from Columbia to London. 

August 7 Sunday. London to Johannesburg. 

August 8 Monday. Arrived in Cape Town and was met by Drs. Jan Persens and T.G. Schultz. 

Discussed preliminary schedule of activities and talks. A student boycott is in progress 

which will complicate scheduling. 

August 9 Tuesday. Physics Department. Met Professors D. Knoesen, Associate Chair, and 

Chairman I.J. van den Heerden (An internationally known nuclear experimentalist 

whose work has been known to the writer for over 20 years, UWC is fortunate to 

have this scholar on the faculty). Spent most of the day in detailed discussions with 

Dr. R. LindSay in Physics. Reflectionless potentials and various exact results in 

inverse scattering were derived on his white-board. Lindsay has some very good ideas 

on channel coupling and is making a maximal contribution to UWC. In spite of the 

boycott, some students came by for tutoring, and he let me handle some after he had 

done the first two (probably to show how much encouragement should be given). This 

continued Wltil Dr. Persens interrupted us for the dinner meeting ( ..... 7:30 pm) at the 

Ambassador Hotel in honor of the past Rector of UWC, Dr. Richard van der Ross. 

Dr. Ron Turner, UM, was our host and Dr. Brice Ratchford, his wife Betty of UMC, 

Dr. Jan Persens, UWC, and I attended. 

August 10 Wednesday. Applied Mathematics. Met Professor N .M. du Plessis and discussed 

fOWldations of physics issues at length. He wrote a very good 1976 University of Cape 

Town dissertation on classical scattering of scalar waves. Met lecturers W.J. F. Mel 

and P.W.J. van Staden and arranged future meetings. Professor du Plessis knows a 

lot of good fundamental mathematics and physics. His breadth is a real asset to the 

University. 

At 5:00 PM attended a special reception for Dr. C. Brice Ratchford, of UMC, at 

the Function Room in the Student Union Building. Met Dean van den Berg and 
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several SIRS, Senate International Relations Committee staff members. Interesting 

conversation, but totally political (no science). 

Had dinner and discussions at the fine Lobster Pot Resturant with Professor du Plessis 

August 11 Thursdav. Spent some time organizing some talks because the faculty is more s0-

phisticated and the students are much less so than expected. Informal discussions in 

physics and then gave a one hour talk entitled, "High-Tc Superconductors", followed 

by the first in a series of five lectures to Dr. Lindsay's two MSc students on "Quantum 

Mechanics and Scattering Theory. I". The proposal on microelectronics by Professor 

D. Knoesen was taken to the hotel for study and later comment. 

August 12 Fridav. Applied Mathematics. Went to a lecture by Mr. Melon his dissertation work 

on the classical differential geometry of surface fields in scattering theory. Professor 

du Plessis discussed work in progress in the Applied Mathematics Department. Got 

a copy of some interesting du Plessis work with von Staden on rotational angular 

velocity. Received copies of notes by Mel and du Plessis plus a copy of Dr. du Plessis' 

Ph.D. thesis for study and later discussions (hundreds of pages, total). Gave a 2 hour 

talk attended by Lindsay and the three Applied Mathematicians entitled, "Acoustic 

and Electromagnetic Impedance Problems". 

August 13 Saturdav. Toured the beautiful Cape Point pennusula area with Professor and Mrs. 

du Plessis. 

August 14 Sundav. Toured the wine area and Stellenbosh University with Prof. and Mrs. du 

Plessis. Took 50 color slides during this weekend. 

August 15 Mondav. Met with Applied Mathematics until 11:00 am and then discussed mathe

matics Ph.D. programs with J. Jaftra of the Mathematics Department who is going 

to Paris to work on his Ph.D. Then met Mike Norman and Giddean Smith of the 

Computer Science Department for a discussion. Toured their PC Lab with 45 PC's in 

a room, obtained by Smith from a private source of funds. They have a nice facility 

which could be upgraded, if funds for math co-processors and Microsoft Quikbasic 

could be purchased. 
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In the afternoon finally got a blackboard session with my unselfish host, Dr. Persens, 

on backward heat conduction. Persens has done some highly-original work on the 

perturbation of geometry including time-dependent effects. He must publish this 

work ASAP because it will establish a good reputation for him. Jan has four long 

preprints on his work which are very close to being in final form. 

August 16 Thesday. Physics Department. Informal discussions in the morning with Dr. R. 

Lindsay and D. Adams, Cecil Churms, Dr. M. McGetrick, especially on condensed 

matter research on the UM four campuses. At noon presented the Physics Collo

quium, "Inverse Scattering Problems" . After my colloquium and lunch the entire 

Physics Faculty met in the coffee room and a one hour lecture entitled, "Physics 375, 

Computational Physics at UMC" was given. A box of 10 5-1/2 inch diskettes, a 

copy of S. Koonin's text, "Computational Physics", the course diskette and the 125 

page report to the UMC Provost was left with Dr. Lindsay. Mr. Johannes Cronje of 

Physics is both an excellent computer man and a deep, scholarly theorist. The Physics 

Department is well-equipped with PC clones, two good electron microscopes and a 

variety of other modem equipment. They also are very well organized at arranging 

for research time within the limits placed upon them by so many poorly prepared stu

dents. Then, a one hour discussion was given on "Four-Campus Physics research at 

the University of Missouri", which also covered EE at Rolla and Columbia; Metallurgy 

and Ceramics at Rolla; Astronomy and Solid State Device Physics at UMSL; Optical 

Properties, STM and Calculational Theory at UMKC Physics; Atomic, Molecular, 

Optical, Magnetism and Theory at U~IR Physics and Solid State, Neutron Scattering 

and Theory at UMC Physics. This discussion lasted until the last bus at 8:00 pm. 

One positive benefit of the student boycott is that the UWC faculty has more time for 

our interactions. Unfortunately, they will pay later with the precious research time 

from the next break)when classes and exams are made up. 

August 17 Wednesday. Applied Mathematics early AM. Listened to discussion of rotational an

gular velocity by Prof. du Plessis and von Staden. Then Prof. du Plessis took me to 
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photograph the old city Paarl through old Dutoitskloif and the new Hugenote moun

tain passes. Photographed the passes, flowers, baboons, the white KWV building, 

Wellington and then the UWC campus. Arrived back in time for 12:30 lunch and 

discussions with Dr. T.G. Schultz, of the Mathematics Department. At 2:00 pm 

the national accelerator laboratory CSIR/NMMR was visited with Danny Adams, of 

U\VC Physics. Dr. R. Pretorius, an internationally-known pioneer in developing nu

clear methods for the study of solids and films, was very generous with his time. He 

led a tour of the accelerators of his laboratory and participated in a delightfully long 

discussion on some of his recent research. Pretorius is one of S. Africa's leading phys

ical scientists. For this reason, D. Knoesen and his collaborators, in Physics, decision 

to join forces with this excellent scientist is a wise move for them and for UvVC. The 

fact that the U\VC group can add electron microscopy to the techniques available at 

the CSIR/NMMR makes them bonafide collaborators in the effort. 

Returned to the Physics Department in time to present lecture "Quantum Mechanics 

and Scattering Theory. II" ., to Dr. R. Lindsay and his two MSc students. 

August 18 Thursdav. Talked with Dr. Persens some and then over to Professor du Plessis's office 

in Applied Math to talk about classical scattering theory. Lunch with Drs. Schultz 

and Persens. Met Niki Morgan and Prof. George Boyle, UMC, at lunch. After lunch, 

the Mathematics Department Colloquium, "Introduction to Inverse Problems", was 

presented. A formal coffee in the Physics Department Coffee Room was held by the 

Mathematics Department with most of both faculties present. Afterwards the lecture , 
"Quantum Mechanics and Scattering Theory. III"., was held for Lindsay and the MSc 

students. 

August 19 Fridav. Applied ~lathematics. Introductory discussions with Prof du Plessis about 

information theory. Lunch, then worked on ~londay's talks. Held short discussions 

with several advanced physics students . Left early at 7:00 pm and had discussions 

and dinner with Dr. Boyle, of UMC. 

August 20 Saturdav. Tourist activities in Cape Town with Dr. George Boyle. 
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~ugust 21 Sundav. Worked at hotel on the :our Persens preprints and the du Plessis thesis 

and notes. Also, made notes on CSIR annual report and the Knoesen proposal on 

microelectronics. 

Dr. R. Lindsay picked me up for a nice family lunch at his house, plus some additional 

sightseeing of the Cape Town area. Then back to the hotel for dinner and more work 

on UWC Science Faculty member's papers. 

August 22 Mondav. Worked in this afternoon's talk and their papers. Talked with Dr. Jan 

Persens, got my UWC tie and tutored a mathematics student. After lunch we went to 

the University of Cape Town with Dr. Persens for a joint Physics - Applied Mathemat

ics Colloquium, "The Three-dimensional Inverse Scattering Problem" with good at

tendance. Held discussions afterward with Dr. Persens and U.C.T. Professors Reddy, 

Applied Mathematics and Viollier, Physics. The student boycott is over, at least for 

now. 

\ -
August 23 Tuesdav. Talked with Dr. Lindsay about QCD gauge fixing and 8 z -Neumann prob-

lems. Then went to math to talk with Sr. Lecturer G.E. Burger, a very scholarly and 

able man. In my opinion, this important human asset is not being at all well used 

by his department. Not only is he not doing algebra, his chosen specialty, but he is 

teaching a statistics course which should not be taught in this understaffed Mathe

matics Department. He is also teaching Numerical Analysis, which is laborious and 

is holding him back from his own professional development. See also the additional 

discussions under Recommendations at the end of this report. Also, met with Prof. 

J. Vermeulen, Mathematics Chairperson. It is not understood why Physics is so well 

equipped with microcomputers whereas Mathematics has so very few which work at 

all. See item (RIO) under recommendations for Math computers. Had dinner with 

Professor and Mrs. Vermeulen, and Mr. and Mrs. Eric Coetzee, at their Everstdal 

home near Bellville. 

I August 24 \Vednesdav. Talked to Professor du Plessis about , "Filtering the Singular Value De

composition and Information Theory", to show the role that his and Mr. Mel's 
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spheroidal wave functions can play. Had lunch with members of the Mathematics 

Department and then gave a colloquium to 64 Mathematics, Physics, Appued Math

ematics, Chemistry, Computer Science and Statistics students and faculty members. 

The topic was, "The Role of Mathematics in Physics & Chemistry" and the talk was 

videotaped for future use. Met with Prof. Knoesen to discuss his fine proposal and 

how our four campuses may be able to work with their group. 

Then the penultimate lecture on "Quantum Mechanics and Scattering Theory. IV". 

was presented to the MSc students. After this, my local hosts Dr. Jan and Judy 

Persens were taken to the Lobster Pot Resturant for a good dinner and conversation . 

August 25 Thursdav. Talked with Sr. Lecturer I. du Plessis from the Statistics Department and 

asked about the Math Statistics courses. My worst suspicions were confirmed about 

level, content and need. Prof. N .M. du Plessis started the course long ago and it 

has simply outlasted its need. 'Vent to the Physics Department and Dr. Lindsay and 

DeFacio decided to initiate a number of research projects in two areas. 

AI: Boltzman transport models for heavy-ion processes. Both relaxation time and 

dynamic regimes will be investigated. Phase transitions will also be studied in this 

approach, providing it is new. 

A2. Inverse Scattering Calculations. Here, there is definitely some new work to be 

done and it utilizes our complementary skills. A series of projects which will lead to 

new fundamental information is the following: 

1. Real spherically-symmetric potentials 

2. Real non-spherically symmetric potentials 

3. Soluble models; square wells, complex potentials, Vex) = P'l + iA2)6(x). 

4. Varitional expansions. 

5. Fixed energy inversion 

6. Back propagation. 

7. Fixed momentum-transfer inversion. 
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After these talks, had lunch with the science faculty. Then some mathematical projects 

with Dr. Jan Persens were discussed, in the following areas. 

A 1. Use simple geometries to investigate the t-dependence of spheres and spheroids 

for heat conduction and the PWE equation. The order of simplest investigation is 

radial oscillations, pure polar-8 oscillations, then mixed 8 - </> oscillations using time 
c. 

dependent spherical harmonits, Yt,m(8, </» . 

A2. Jan can use the above plus some of his own ideas to sharpen the estimates in this 

excellent dissertation. (I remark, because he will not, that this is one of the best four 

dissertations I have ever seen.) 

A3. Joint perturbations of data and geometry should be studied to see how they 

interact. 

In addition to these projects, it is planned to send a reading list to Professor du Plessis 

and to try to establish a collaborative research program in Information Theory. The 

spheroidal wave functions which Mr. Mel in Applied Maths has calculated, improving 

earlier ones by Mr. du Plessis, are an essential ingredient. Also, these problems are 

broad in scope, which makes them a good area for Prof. du Plessis. H the Applied 

Mathematics Department will start publishing their research and consult some with 

Physics and Mathematics, that alone will justify this visit of three weeks of my time. 

See the discussion Recommendations on a proposed Mathematical and Theoretical 

Sciences Institute for UWC in item (R3). 

Last lecture, "Quantum Mechanics and Scattering Theory V," presented to MSc stu

dents. 

Had dinner with Prof. and Mrs. du Plessis and then worked on the wrap-up session 

at the hotel. 

August 26 Friday. Wrap-up Session at UWC, with Dr. Jan Persens presiding. Faculty mem

bers from Physics, Mathematics, Applied Mathematics, Statistics and Chemistry were 

present. The consensus seemed to be that this Faculty Exchange Visit had gone well. 

Two important consequences which were mentioned include the improvement in the 
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Faculty. Had lunch with the UWC SIRS, international committee. Held additional 

discussions with Drs. Lindsay, Persens and du Plessis. Left Cape Town at 9:00 pm. 

August 27 Saturdav. London, New York, St. Louis and Columbia. 

SUMMARY AND RECOMMENDATIONS 

SUMMARY: The three week visit to the University of the \Vestern Cape was a good 

experience for DeFacio; and, hopefully, for the U\VC Science Faculty 

South Africa is a beautiful country inhabited by friendly, hospitable people. The 

political situation is complicated, but I personally cannot and will not accept any racial 

classification system nor any form of group areas settlement act for any reason. The 

University of the Western Cape is doing a good job of educating teachers and training 

leaders, but it is hoped that more will be done in the future to educate the leaders of 

tomorrow. If the 20 million people who subsist in the third world part of the S. African 

economy are to have jobs, goods and the possibility of first world lives, then Science and 

Technology must be developed. My friends on the Science Faculty are working hard to 

make this possible, although they are underfunded even by U\VC standards. 

The Science Faculty used my time well during this visit. On workdays, discussions 

started between i:15 - 8:15 am and lasted until 7:00 - 7:30 pm. There were working dinners 

several evenings and work on theses, preprints, proposals lasting until late at night and on 

weekends. 

RECOMMENDATIONS: The Science Building, when completed, will become a major 

asset to U\VC. The needs of the Science Faculty in order of importance, in mvopinion, 

are given in recommendations (R1) - (R12). 

(Rl) The entire faculty spend too much time in extra tutorials strengthening the weak 

backgrounds of their students. As part of their belated efforts to avoid future chaos, 

government of the Republic of South African should fund a "Bridge Program" at 

U\VC. This new faculty should be distributed throughout existing departments with 
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extra didactic and pedagogic training, as true specialists in this crucial part of edu

cation. At present the faculty carry this work as an overload, and it hampers their 

research and scholarly productivity and development. 

A University is a community of scholars (scholar = research, reading) who clarify ~nd 

extend knowledge and culture. They share this wisdom with students at all levels. A 

"teaching University" without research is a contradiction in terms denoting a possibly 

good secondary school with unseemly pretentions. 

---_ ._------------------------" 
(R2) Blocks of research time. This will require more Lecturers as soon as possible. Physic~ 

is already doing a good job within limits of people available. Mathematics is larger, 

yet seems to be making no efforts at all along these lines. This is an able science 

faculty who can produce good research with a little more time. (It is understood that 

the teacher training must go on unabated but the small number of future leaders must 

be nourished as well.) 

(R3) The mathematicians, applied mathematicians, statistics faculty, theoretical physicists 

and chemists should organize into a Mathematical and Theoretical Sciences Institute 

with a common colloquium and ajoint curriculum committee to reduce their isolation. 

They need to discuss their needs with one another where everyone gives in some. For 

example, the Applied Maths group could teach more physics students mechanics and 

electromagnetism if they would use some non-cartesian tensor notation. There are also 

several mismatches between Maths and Applies Maths which cause problems for the 

entire University. A good "Director" would be someone like Dr. Persens, or Lindsay_ 

It is necessary to keep Applied Maths separate from Maths for many reasons, some 

alluded to here, but many are not due to a lack of space and time. 

The Microelectronics group under Professor D. Knoesen includes Dr. McGattrick , 
Cronje, Adams, Churms, Daniels and others have a strong proposal and a collab

oration with the world-class scientist, R. Pretorius, at CSIRjNMMR. They are an 

excellent group and even if this version of their proposal isn't funded they will receive 
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funding on a later version. Dr. Knoesen is an obvious "Director" and a visit to UM 

and Cornell University would be useful. UWC should identify other areas of strength 

whether it is Chemistry, Botany, Pharmacy and in other fields and establish institutes 

in those areas, too. It is necessary not to directly compete with the University of Cape 

Town or Stellenbosh, for obvious political reasons. 

(R4) The University needs to provide a semester released time from teaching for key faculty 

activities including research, creating new courses and upgrading existing courses. 

(R5) Texts for the students are needed. Can US Foundation funds be found for this? I'd 

write, or help write, the proposal. 

(R6) \Vhen the University replaces its main frame a Cvber should be chosen. It is the only 

large machine with enough working digits for calculations being attempted already in 

Applied Maths, and later Theoretical Physics. 

(R7) To decrease UWC isolation, UMSAEP should send UM faculty members who can 

interact in a variety of fields. We have a number of such scholars. 

(RS) The new library will be great, but more books and journals are needed. 

(R9) An upgrade of the Computer Science PC Laboratory to graphics, math coprocessors 

and Microsoft Quikbasic is needed. 

(RlO) The Maths Department needs a Numerical Analyst, someone in combinatorics and 

an interpolation theory analyst to help support the Computer Science Department. 

They also need five or six PC (clones) with graphics, math coprocessors and Microsoft 

Quickbasic under their control. These machines should not be used for educational 

purposes, both because it would compete with The Gold Fields Laboratory and be

cause the education faculty can do a much bet ter job in teacher education. 

(Rll) If possible, Senior Lecturers Burger and Cronje should be helped to get Ph.D.'s. They 

are fine faculty members. Among the younger people, E. Taylor, D. Adams and J. 

Jaftra should be supported as good bets for future leaders. All of these people would 

benefit from UM visits. 
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(R12) The bus and train service was used as much as possible. From the middle of Bellville 

where I lived, U\VC is quite accessible but from anv other part the map service is 

poor. 

Some Outstanding Science Facultv include my local host Dr. Jan Persens, who deserves 

a professorshir and some writing and research time . Dr. LinJsay, of Physics , is a st r01lg 

researcher and a. ca ring teacher who does everything well for U\VC . Professor nUl den 

Heerden is a world class research man and profecsor D. Knolsen is an all around achiever 

in every area (see earlier comments). Professor N.~L du Plessis has deep and broad knowl

edge. One of my fondest hopes is that he will concentrate on his research and earn a 

reputation consistent with his energy and intellect. All of the lecturers; Burger, Cronje, 

Mel, Adams, Taylor and Jaftra are major assets. Dr. Schultz, of Maths, is a good young 

scholar whose new direction in group theoory will help both him and UWC. Any and all 

of these faculty could benefit from a visit to the University of Missouri campuses. And 

Missouri will benefit from their competence, energy and friendship. 

Concluding Remarks. The University of Missouri South African Educational Project is 

an important step toward international cooperation. The administration at ~lissouri , 

especially Drs. Ron Turner and Brice Ratchford; and the U\VC faculty and administration 

who set aside their suspicions and doubts are all thanked. If this world can be improved, 

it will be through such acts of risk. I would certainly go again if invited. Finally, the new 

friends at UWC who taught me so much in three weeks, especially my local host Dr. Jan 

Persens plus Dr. R. Lindsay and Professor N.M. du Plessis, are thanked for everything. 
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REPORT ON SOUTH AFRICAN EXCIANGE VISIT, UMC-UWC 
August 14 - September 14, 1988 

by George V. Boyle 

This particular faculty exchange program was developed with the intent of exploring 

the desirably and feasibility of undertaking a Labor Education Program at the Uni

versity of Western Cape. To that end Nicholas Morgan, a Senior Lecturer of the 

faculty of Economics and Management Sciences, spent the month of January 1988 at 

the University of Missouri in Columbia. My reciprocal visit to uwe took place in 

August-Serytember 1988. 

During that month-long stay, my program was scheduled by Nicholas Morgan. I was 

housed at the Holiday Inn in Belleville an·" furnished with a rental car for ease 

of transportation. 

In addition to meetings and teaching assignments, I was able to attend a number 

of lectures and conferences among which were: a seminar on "Perestroika in the 

USSR", a briefing on the new Labor Relations Law, and conferences on "A South 

African Bill of Rights" and "capital Punishment". Also scheduled were opportunities 

to meet and discuss labor relations and problems with various members of the com

munity. 

I was particularly indebted to Nicholas Morgan, his family and friends for showing 

me great hospitality and generousity by including me in their social gatherings 

and recreation and in showing me the country in its many diverse dimensions. Joseph 

Samuels and Jean Paul Van Belle similarly showed me great personal attention and 

kindness. 

My program at UWC was conditioned by a number of unforseen elements, the most 

notable of which was that I arrived on campus in the midst of a student "stay 

away", as a result of a dispute with the Law Faculty and I left in the midst of 

a strike by the non-academic staff. This necessitated adjustments in the intended 

program since classes had been canceled or rescheduled and the faculty was pre

occupied and overburdened with meetings, tutorials and ad hoc academic matters. 
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Nontheless I was afforded ample opportunitites to teach classes at OWC and at the 

Penninsula Technikon. Among the subjects taught were: Various Elements of Occupa

tional Safety and Health, Work and the Family, Collective Bargaining, Individual 

and "Contact" Bargaining, Industrial Relations and Mock Bargaining. 

With respect to my discussions concerning Labor Education I met with the following: 

OWen Vandenberg, Andre Kritzinger, Lieb Loots, Ampie Muller, Dan Steyn, Jack Lewis, 

Fred Berwyn-Taylor, Keith Gottschalk, Etienne Mentoor, John Murphy, Shirley Walters, 

Joseph Samuels, Mizana Matawana and a number of others informally. I also discussed 

my assessments at a meeting of the Faculty of Economic and Management Sciences 

at which Dean D. S. Albertyn presided. 

My observations, conclusions and recommendations can be summarized as follows. 

1) I was greatly impressed with both the quantity and quality of what presently 

is being conducted within OWC and outside it. In the absence of a formal 

"program" various informal arrangements, services and resources are being 

committed to the labor movement's needs. Individual faculty members have 

offered their assistance and expertise as well as units . such as the Center 

for Adult Continuing Education have been engaged in what we term in the 

United States "Worker Education". Also, the University of cape Town has 

solidified its projects at the Community Center in Salt River and several 

private service organizations are providing a modicum of bargaining data and 

resource materials for labor unions on a subscription basis. But these efforts 

are modest by comparison with the enormous needs and necessary education, 

training and research resources needed. 

2) Everyone with whom I met felt it was not only appropriate and desirable, but 

essential that OWC develop a Labor Education Program or Labor Studies degree 

option or engage in further "Worker Education" however those terms mig:.t be 

defined. There was less uniformity concerning the form this might take, 

whether it should be an academic program, an outreach mode or both. The 

locus of such efforts within the university was a particular point of sensi

tivity. It seemed that this latter element threatened to be a bottleneck 

which needed to be unclogged. 
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3) There are at least five interests which surfaced and need to be made compatible 

and/or harmonized: 

a) Industrial Relations, Industrial Psychology, Personnel and Business 

Administration - these management sciences impinge upon and are 

influenced by organized labor unions and therefore a Labor Studies 

Degree Program could properly be considered within this purview. More

ove~ individual faculty members from these disciplines are currently 

in contact with and working with upper echelon union officials and 

nothing should disrupt or coopt those relationships. 

b) Law - the Law Faculty is properly concerned with labor advocacy and 

protection via legislation and the courts. And individuals on-campus 

and off-campus have established working relationships institutionally 

and with particular clients. Again, these relationships are desirable 

and should not be curtailed or disrupted. 

c) Adult Continuing Education - this is the most formal, grass roots, 

outreach .function presently extant servicing rank and file workers. 

Its primary focus addresses workers qua workers and seeks to meet their 

educational deficiencies and goals. Regardless of any further develop

ments this effort needs to continue as a point of university access 

for many workers. 

d} Ideology and Indocrination - a palpable concern of individual faculty 

members addressed the need for the labor movement to examine ideological 

theory with a view toward contributing intelligently in the formation 

of a post apartheid society as well as devising goals, strategy and 

tactics in their current situation. The university is in a unique 

position to assist in that effort by providing a forum for debate, 

a library, a liberating atmosphere as well as diverse expertise. 

e) Labor Education/Labor Studies - from observation and discussion it 

seems in South Africa, the present governmental system of aparth~id 

has as one of its chief hallmarks a labor policy encompassing the rural 

and urban labor force, public and private employment, black vs. white 

workers, organized and unorganized elements. And whether that system 

remains unchanged for the immediate future, evolves slowly or rapidly, 

or ends abruptly the corpus of Labor Studies as a academic discipline 

will remain as a worthwhile intellectual pursuit with important rami

fications for the society, the economy and the polity. Moreover the 

outreach of that discipline to the labor movement is critical in 

assisting trade union leaders with their practical policy formulations 





-4-

and day-to-day functions. This component is presently missing and has 

been proposed for exploration and decisions. 

4) It would be my opinion that there is no need to subsume all of the above 

under one all-encompassing design. In fact it might be counter productive 

to do so. The latter component would be a valuable addition to academe without 

any attempt to reduce, supplant or substitute for any existing efforts or 

relationships. 

5) As a first step toward the introduction of a degree program it would seem 

appropriate to draw up an interdisciplinary curriculum of courses including: 

Collective Bargaining, Labor Law and Legislation, Industrial Psychology, Labor 

Theories, Comparative Labor Movements, Union Administration, Contract Admin

istration and Dispute Resolution, Labor Statistics, etc. The courses could be 

taught by present faculty members and perhaps they could team teach Intro

ductory, Survey and Problem Courses as well. (I would suggest that Nicholas 

Morgan is the logical person to do this based upon his studies, his expertise 

and his role in the exchange program.) 

6) The Labor Education, or outreach, part of the university's mission is perhaps 

more delicate to accomplish. Some have even suggested that it is impossible 

to develop at this time for a variety of reasons. Perhaps so, but I think 

the effort should be made with appropriate care. 

In the United States there are two traditional routes of developing union

university interaction: insinuation and invitation. The UWC might insinuate 

itself via publication of resource materials on bargaining, grievance handling, 

safety and health, material safety data sheets, etc. And with the offer of 

training programs in these areas, in time, the relevance of such effor~s 

ultimately will break down and overcome suspicion and resistance. 

In some cases the university has invited trade union leaders on campus for 

colloquia and conferences and might pursue a formal Trade Union Advisory 

Committee to consult with the Labor Education Program on the needs of their 

members and how to address them. In some instances American union leaders 

have invited themselves on campus claiming educational equity as a right of 
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their citizenship and tax dollars. perhaps South African unionists might be 

promoted to do the same. 

7) One problem which was mentioned on a number of occasions was the title 

"Faculty of Economic and Management Sciences". Apparently some students 

and members of the public regard this Faculty as having a mission of 

developing "Black capitalists". And since their vision of a post apartheid 

society is a socialist model they fail to see its relevance and activitely 

are opposed to it. Without being presumptious I might suggest an alternative: 

Faculty of Economic and Employment Policy or Faculty of Human Resources 

and Employment Policy, (-Rutgers University recently changed their Institute 

of Management and Labor Relations to the latter.) 

8) Finally, let me add that the uwe has distinguished itself internationally and 

domestically as innovator, conservator and pioneer. The development of 

Labor Studies/Labor Education on that campus can only complement its esteemed 

reputation. To borrow a phrase from the field of advertising: If not uwc, 
who? If not now, when? 
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This report discusses my experience at the University of the 

western Cape in South Africa between September 14 - October 9, 1988. 

The purpose of the trip was to work and interact with faculty in the 

general area of community and economic development and University 

outreach. The experience was quite intense and most valuable. I can 

only hope the value to UWC was close to the value to me. 

There were two major areas of involvement. From September 14 to 

september 23, my host was the Institute of Social Development, 

represented by Wynand Louw. The remainder of the time was with the 

Deptartment of Business Development and the Barefoot Counselors 

program, with Nicky Morgan as host. 
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SEPTEMBER 14 - 23 

while with the Institute of Social Development, I visited two 

rural sites. One was a farm corporation noted for being progressive 

in its farm laborer programs. Although the concern with the 

well-being of the laborers seemed real and the programming of high 

quality, it was still a "company town." People who are exploited and 

kept dependent but have decent social amenities and living conditions 

are still exploited and dependent and have little chance to live with 

a basic sense of human dignity, no matter have "nice" the amenities 

provided. The transition to another type of relationship between 

labor and the agricultural corporations in the rural areas will be a 

most difficult one. It will probably involve major changes in the 

structure of South Africa, including land reform. South Africa has 

built a strong agricultural sector with sophisticated farming 

techniques, marketing capability and processing structures. The 

challenge is how to make the necessary changes without losing the 

strengths. Considerable attention needs to be given now to what kinds 

of educational programs are needed to support changes in the rural 

and agricultural areas that are/will be occurring. 

The second rural site visit was to MAG at Montagu and Ashley. It 

is an excellent community development project. The sophistication of 

the conceptual thought, use of practical tools, and organizational 

development was impressive. The effort deserves being written up as a 

case study and given some international visibility if that would not 

call too much attention to it. It was this visit that caused me to 

begin questioning the community development premise that development 

work is not possible under crisis conditions and to begin formulating 
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the concept of a dual plane action/change framework. This is designed 

to address questions of legitimacy and interrelationships of creative 

development work at the local level with projects and organizations 

committed to structural change at the macro level. 

Because the original plans for a field visit to the Karoo went 

. awry, there was some last minute difficulty in working out the details 

of my campus schedule. At the time, I was uncomfortable because I 

didn't feel I was being adequately used. In retrospect, the initial 

lighter schedule was very useful in allowing some reading and informal 

interaction that made for a much better overall understanding of the 

South African context. During this time, I presented seminars to 

social work faculty, social work students and psychology faculty and 

students and was a guest lecturer in classes in the Institute of 

Social Development and Education. I did not do a very good job with 

the social work faculty and students and was most displeased with 

myself as I suspect they were. I had a short interaction with CACE. 

I'm sorry there was not more contact. 

During this time, I attended the campus conference on "People's 

Education." This was a most interesting experience and provided 

considerable assistance in understanding the emerging issues on 

campus. The speakers were excellent. However, I suspect the working 

groups will not have the long-term results that the conference 

organizers had hoped. There was not the broad-based campus 

participation that was needed. 
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SEPTEMBER 26 - OCTOBER 9 

This time was spent with the Department of Business Economics, 

hosted by Nicky Morgan. Along with Nicky, I had responsibility for 

the eight day training of the Barefoot Counselors. The preparation 

and delivery of the training took most of my time. The only other 

major activities during this time were informal conversations and the 

preparation of an "end-of-visit" seminar. The training of the 

Barefoot Counselors was one of the most difficult commitments I have 

had. However, I believe it went extremely well. In fact, it was one 

of my most exciting educational involvements. If the participants 

learned half as much as I did, the training was successful. The 

people impressed me, but the real test is ahead. Can the project meet 

its goals and, perhaps even more important, provide the foundation for 

an emerging development focus with the Cape Flat townships? The 

training provided a test of the viability of the "Rusty Bucket" 

methodology in a non-U.S. setting. I am now even more convinced of 

its potential use in a variety of international settings. I do hope to 

be able to have some follow-up contact with the people. 

I felt it important to end my visit with a seminar in which I 

shared the intellectual work I did while there. A small group that I 

felt had been useful to my work and that would be especially 

interested in the seminar was invited. Those attending were Wally 

Morrow, Wynand Louw, Joe Samuels, Zelda Groener, Nicky Morgan, Andre 

Kritzinger, and Kobus Visser. Jean Benjamin had prior commitments but 

is a part of the informal working group. It is anticipated that the 

seminar group will be an informal working group for a potential 

follow-up exchange. Following is an outline of the seminar. 
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I. Dual Plane Action/Development structure 

II. University and Community Involvement - a framework. 

III. Coopting/Converting local structures - community schools 

IV. Conceptual Issues 

A. Problematic use of the concept "3rd world" 

B. Lack of analysis of role of religious fundamentalism 

C. conceptualizing the distinction between government 

and governance 

D. Democracy - Representative vs. participatory 

and structures vs. process 

RECOMMENDATIONS AHD OBSERVATIONS 

~. THE UNIVERSITY AND EXTERNAL EDUCATION. [Most of the discussion 

here was included in the "end-of-visit" seminar.] 

1. The University is in the initial stages of addressing its 

educational responsibility to the community. There is already 

a considerable amount of off-campus education taking place 

through experiential opportunities for students and adult and 

continuing education. However, there needs to be more 

attention to conceptualizing the different components of 

university educational relationships to external aUdiences and 

how each component can best be organized within the 

university. 

2. External (or extension) education can be organized in terms of 

three major areas or dimensions: 1. Student experiential 
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opportunities; 2. Adult and continuing education; and 3. 

community development .• 

different purposes, 

Each of these three areas have very 

goals and educational substance. 

Therefore, they should be developed separately. 

No.1, student experiential opportunities, needs to be 

based in each Department. However, the University may 

consider a support staff of one or two people who have special 

expertise in experiential education. They would work with 

each department to be sure that the students have the best 

possible off-campus educational experience. 

No.2, adult and continuing education, is already being 

built by CACE. I was impressed by the programming, 

philosophy, and staff commitment and competency. There is a 

desperate and massive need for adult education. The 

educational differential between the various groups in South 

Africa must be reduced as much and as quickly as possible. 

Nothing should be done that would dilute CACE's effort and/or 

divert their attention from that mission. 

No.3, community or local development, needs to offer an 

on-campus academic program while engaging in community 

development education and programming. The logical place may 

be the Institute of Social Development, especially if the 

* Commun1ty development ~s,u~ed he~e within its shared international 
meanings, not the, redef1n1t19n 1mposed by the South African 
government. The pr1mary focus 1S on a concept of development aimed at 
creating local democratic institutions grounded in and controlled by 
the peo~le in tha~ local ~rea and de~igned to enable and empower 
people 1n the creat10n of the1r own des1red futures with program 
emphasis determined by the local people. 
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current Director of MAG and wynand Louw could give shared 

leadership to building the program effort. Professor Louw may 

want to consider a semester visit to the UMC Department of 

community Development to study the community development 

core courses and literature. Given the current political 

and economic situation in South Africa, I see an enormous 

potential for community development courses as service courses 

for many of the students in education, the social sciences, 

and the various human serving professions. 

B. RECOMMENDATION FOR THE COLLEGE OF EDUCATION. [This has been 

discussed with Wally Morrow.] One of the basic problems in South 

Africa is that, with the exception of 

locally controlled institutions. Every 

local structure of a centralized 

the church, there are no 

other institution is a 

organization. The one 

institution which is located in every locale and which touches all 

lives in one way or another is the school. The College of 

Education should consider the potential of school as a local 

institutions and the implications of that on the teacher education 

curriculum. The Community School movement in the U.S. is the 

closest thing I know of and some of the basic concepts and 

philosophical premises may be transferable. Perhaps the basic 

question is whether or not the school can provide the 

institutional framework for local democratic decision-making and 

development. 

C. RECOMMENDATION FOR THE DEPARTMENT OF BUSINESS ECONOMICS. [This 

has not been discussed with anyone.] The Department may want to 

consider adding a broader economic development dimension to its 
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capability. Individual businesses are quite important. However, 

the nature and health of the systems by which economic activities 

are organized set the context for the development and operation of 

any business. Although the informal sector is quite important, it 

is built off the existing economic system. Some attention should 

be given to creating new patterns for some of the basic economic 

activities. For example, it is fine to build the capabilities of 

retail food businesses in the informal sector, but that still will 

not result in much real development in the townships and the major 

economic benefit continues to accrue to the existing food system. 

What may be more vital is the creation of alternative food systems 

which restucture the paths from raw material to end-use. 

D. RECOMMENDATION ABOUT PREVENTING BURN-OUT. It is my observation 

that UWC faces a critical problem of burn-out. I'm sure the 

observation has been made by many, so I add my voice to the 

chorus. For a new, rapidly growing institution, the teaching loads 

are apt to be extremely heavy. Further demands come from the needs 

of institution building, especially when the processes are highly 

democratized. The real difficulty is that the pressures will not 

be "evenly" shared thoughout the faculty. They will tend to fall 

more heavily on the younger faculty with high degrees of 

commitment and concern, resulting in a situation in which the 

institution tends to use up those faculty who should be developing 

as the next generation of organizational leadership. This is 

further complicated by the fact that institutional opportunities 

for renewal and personal development tend to be more useful to 

those in the higher ranks. 
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Another concern here is the lack of opportunities for 

reflective thought and writing. New insights and conceptual 

breakthoughs are frequently the product of those working in 

situations of ambiguity and turmoil where the old assumptions, 

rules, and "standard operating procedures" no longer hold. Beyond 

its mission of providing educational leadership in South Africa, 

UWC has a responsibility to those of us around the world involved 

in education for development, creating local democratic 

institutions, and building new futures with communities. 

Both to preserve the quality of the young faculty and to 

build UWC's contribution to knowledge, special attention needs to 

be given to creating opportunities for writing and reflection by 

the younger faculty in the lower ranks. 

E. RECOMMENDATION FOR UM FACULTY GOING TO UWC - In preparation for my 

exchange at UWC, I found several books especially useful and 

strongly recommend them. First read Thompson and Prior, South 

African Politics. Follow this with The Report Q! ~ Esteemed 

Persons COmmission, British Commonwealth. Finally, to understand 

the context of meaning for many concepts which we take for 

granted, I found the book, South African Keywords = ~ ~ and 

Abuses of Political Concepts, edited by Emile Boonzaier and John 

Sharp, to be especially useful. To help understand the flood of 

emotions upon returning home, I highly recommend "~ Cannot Kill 

Us All" by Richard Manning. To fully appreciate the book, do not 

read until after having been to UWC. 

F. RECOMMENDATION FOR HOSTING UWC GUESTS AT UM - I appreciated having 

only two hosts who were faculty, both of whom had a great deal of 
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input into my itinerary. It contributed considerably to the 

quality of my exchange. Furthermore, everyone was aware of when I 

would be there and who was my host. I wonder if we are providing 

the same stong connection to a faculty link and if the amount of 

time spent bouncing from campus to campus should not be reduced 

considerably with faculty hosts having a much stronger and earlier 

role in developing agendas. 

G. COMMITMENTS I HAVE YET TO MEET - I made several commitments as 

follow-ups to my visit which I have not yet completed. 

1. Nicky, an outline of the training will be forthcoming. 

2. I am working on a short discussion paper of the dual plane 

conceptualization of social action involvements. A discussion 

draft is also forthcoming. Wynand, please share a copy with 

the director of MAG when it does arrive. It will be at least 

a month. 

3. Finally, a proposal for a follow-up exchange is under 

preparation. A working draft will be ready by April. I would 

hope for a return to UWC in about a year for 3-4 months with 

3-4 specific projects. 
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The following is a report on my visit to the University of Western Cape, 
October 17 to November 4. It comprises a pre-visit planning section, one on 
the visit itself, and a section giving my observations and recommendations 
regarding the program and future visits. 

Planning 

The period leading to the visit was one in which a great deal of 
communication took place between me and Ron Turner and his staff. The dates 
for the visit were established, the visa was processed, topics of interest to 
me and the staff at UWC were reviewed, and various efforts at orientation were 
engaged in. 

The dates were worked out in what might be described as a proposal
counterproposal fashion. My interests regarding dates included a minimum 
disruption in my schedule (1 was teaching a course and involved in a revision 
of a textbook.) The interest of the people at UWC revolved around their school 
year, which ended in late October. 

The visa process was straight-forward, thanks to the instructions provided 
by Ron Turner and his assistant, Sue Johnson. 

As to the topics of discussion during my visit, the UWC people circulated 
my curriculum vita among all potentially interested parties and 1 was given a 
list of perhaps 8-10 items for my agenda. This selection of topics was based 
on a variety of items appearing on the curriculum vita, some dating back ten 
years or more. My response to the pre sense of several of these items was one 
of uneasiness. Uneasiness gave way to panic and I decided to place a call to 
the individual named to host my visit, Andre Kritzinger, Chairman of the 
Department of Economics and Management Sciences. Our conversation led to the 
identification of a reasonable agenda, one that included items they hoped to 
have covered and that I felt comfortable with . 

Orientation was provided primarily by Ron Turner with his visit to 
St. Louis and the many memos, articles and various other materials he provided. 





In addition a conference call including Jerry Wade was held, during which he 
shared his impressions of UWC, Capetown and South Africa, based on a trip he 
had completed only days before ours begun. Finally, on October 13, the day 
before departure, a teleconference was held featuring input from several 
individuals with different involvements in the program. 

Through all this I felt I was well prepared for the trip. 

The Visit. 

We arrived in Capetown midafternoon on Monday, October 17.* We were met 
by Mr. Eselyn Isascs, who had been a guest here last spring, and Mr. Jan Per 
Cents of UWC's International Relations Committee. 

A rental car had been arranged and, as designated driver, I felt a sense 
of uneasiness upon discovering the stick shift on the left of the driver's seat 
and upon watching the South Aftrican's curious habit of driving on the left 
side of the road. I bravely got behind the wheel, headed out of the parking 
lot and my uneasiness gave way to panic. 

We made it safely to the hotel, the Holiday Inn in Bellville, about 5 
minutes from UWC, or "varsity" as the people there somet~mes refer to it. Ms. 
Beryl VanDenHeever met us there later that day to give our "programs," or 
schedules. 

The next day, Tuesday, was devoted to orientation and introductions. 

On Wednesday I lectured Joha Louw-Potgieter's class in Industrial 
Psychology on leadership. It was a 3rd year class of approximately 30 
students. I thoroughly enjoyed the opportunity to meet UWC students and found 
them to be very attentive, polite and friendly. It was only during my second 
session with them, however, that I was able to elicit participation of any 
significant extent. One of the topics we discussed was opportunities for 
graduate study in business in the U. S. This was of great interest to them 
until the matter of cost was covered, at which point the mood changed because 
few, if any, of the group saw the possibility as anything more than extremely 
remote. My advice to them was explore the prospect nonetheless, provided their 
records and Graduate Management Admissions Test scores showed promise. 

Although the matter of costs put a damper on the second session with this 
group, I should say that I enjoyed my time with these students greatly; I am 
grateful for the opportunity for having had the chance to meet them. 

The next day, Friday, we spent touring two industrial parks. These 
facilities, what we call incubators, provide access to necessary services to 
the owners of small business. The two parks housed over 100 businesses, most 
of them owned by "colored" people. My impression of these operations was that 
the small business section is vigorous, despite the slow growth of the 
country's economy. 

*Peggy Lambing and I traveled to Capetown together; she returned after two 
weeks. 





The weekend included tours of capeTown and environs. given by department 
members. 

Monday we visited two squatter camps. Crossroads and Khayelitsha. While 
our primary concern was with the very small business in these communities. 
seeing the conditions in which the inhabitants live had the greatest impact. 
They are "blacks" having come to the city to seek a better way of life. with no 
skill. no education and no command of either of the country's official 
languages. Afrikaans or English. 

Within these communities many individuals have started their own "informal 
business" (ones with no license). These entrepreneurs are resourceful 
individuals. in some cases having what appeared to be well-run profitable 
businesses; but in most only a subsistence level is found. The training needs 
of the owners of these businesses are being addressed through UWC's Barefoot 
Counselor Programs. 

The remainder of the week included a training session with a group from 
the nursing faculty. a trip to the Mobil Foundation to explore areas of common 
interest in entrepreneurship and small business management. discussions on 
programs for leadership development and management development for the 
disadvantaged. and a faculty workshop on continuous evaluation strategies. 
This last item was on the schedule because of a growing interest in 
alternatives to UWC current systems of student evaluation with its reliance on 
half-yearly. or yearly. evaluation. 

The final week consisted of a variety of meetings to explore various 
routes toward faculty development. discuss motivation and incentives for 
research. and examine curriculum in the business economics and industrial 
psychology departments. These were department or faculty (the equivalent of 
college or school) meetings and were occasionally characterized by political 
posturing with regard to certain issues. In the case of faculty development. 
for instance. there was a concern for rewards for community service versus 
research. The issue as I perceived it, was whether working with community 
groups should not be acknowledged and rewarded as in the best interest of the 
University given its mission as a change agent with South African society. 

Observations/Recommendations. 

In reviewing my trip and trying to assess its impact. found it necessary 
to consider the goals of the program. It is impossible, that is, to say 
whether progress was made unless I specify toward what. The goals of the 
program can be defined from the point of view the University of Missouri or 
that of University of Western Cape. 

As I see them, the OM goals of the program include providing faculty and 
staff with an opportunity for intellectual broadening and enrichment. In this 
regard. I think my trip was a unqualified success, and it's my impression that 
the trips of others have been as well. In my opinion this is ample 
justification for the program--we are after all a university--and I only wish 
that everyone interested could be sent. 

Another goal, as I see it, is for the University to take more active role 
in the effort to end apartheid through its support of an organization dedicated 





to its elimination. Clearly my trip, and trips by others, are parts of this 
more active role. 

Another issue is whether this effort in fact supports UWC in an effective 
manner. In order to answer this question, we must consider the situation 
facing UWC, as well as what it is striving to become. 

The si tua tion, as you all know, is characterized by great uncertainty. 
South African society is white-dominated but in the midst of reforms. As in 
every society, to those of the Left, these reforms have come at an agonizingly 
slow pace; to the Right they threaten the country and must be stopped, and in 
some cases, reversed. These political differences surface in a variety of 
arenas, legislative, economic, education, as well as daily life. 

To exacerbate the problems of dealing with these differences, South Africa 
is feeling the pinch of international economic sanctions. It is growing at 2~% 
annual rate; a rate that will not allow improvements in unemployment levels or 
standards of living. It has become zero-sum economy where gains for one group 
can be realized only at the expense of another. 

These problems have profound implications for UWC. Perhaps the most 
obvious of these is financial, and while I have not heard precise estimates of 
future levels of support, it is not hard to guess where budgetary reductions 
might come when the government is faced with making tough choices. 

Beyond the financial difficulties is the growing strength of the 
Conservative Party, which characterizes any accommodations of Blacks or 
Coloureds, however reasonable, as capitulation. This group has the outlook of 
a besieged, righteous minority whose job it is to return South Africa to its 
"saner, calmer" day. 

It is in this context that UWC must go about its task. That task is one 
defined by Vice-Chancellor and Rector Jakes Gerwel in his inaugural address in 
the following way: 

"There is therefore an internal imperative for this university 
to develop a critical alignment with the democratic movement as the 
dominant ideological orientation describing our operative context. 
The integration of academic and intellectual life with and the 
development of it out of the reality of people's social experience 
and world is essential both for the order of our functioning and, 
more importantly, for the vitality and quality of our intellectual 
environment. I remain convinced that without that perceived and 
experiences nexus with a real and shared-in social world, a 
university is emasculated and intellectually anaemic. 

"But, to be quite frank, there is also and importantly an 
external political imperative for that route. If I plead and work 
for this university to provide an intellectual home for the Left it 
is not merely out of managerial expedience thinking that it would be 
good for the university's orderly functioning. Universities, and 
education generally, reproduce the social order; but it can, 
alternatively, educate towards and for a changed society. And I 
cannot in conscience, in Truth, educate, or lead education, towards 
the reproduction and maintenance of a social order which is 





undemocratic. discriminatory, exploitative and repressive and stands 
universally recognised as such. While a university may never have a 
corporate opinion our university. at least, can never condone or live 
comfortably with Apartheid in any of its mutations. And the 
democratic Left stands as fundamental opposition to Apartheid in all 
its dehumanizing aspects. . 

"To repeat what I wrote as Dean of Arts to my colleagues some 
years ago: one need not spend emotional and intellectual energy 
arguing the fact that our society is in the throes and traumas of 
transition, or on the nature and length of that transition period. 
What seems to be beyond argument is that what I previously called the 
settler-colonial dominated social order- in its most latter stages 
manifested as Apartheid--faces its terminal crisis. We could as an 
educational institution either be oppositional to the historical 
movement of our society or be a facilitating agent for it while at 
the same time retaining what is essential to our definition of being 
a university. 

" We need to pursue an in-depth discussion of and investigation 
into what university teaching means and involves in an historically 
transitional period and situation like ours . We shall have to 
examine afresh for ourselves the definition of 'the university'; to 
determine for ourselves what is essential to that kind of institution 
which can rightly call itself 'university'; to see how we can replace 
where necessary that which is non-essential with features 
necessitated by our context and circumstance; and, more 
fundamentally, to contemplate and execute the adaptation of the 
identified essentials of a 'university' into real life concert with 
our historical locality." 

Heady thoughts, eloquently stated, but what do they tell us of uwe's 
objectives and how our efforts might be used to meet them? First, the 
University has among its objectives the traditional academic preparation of its 
students. Second, the University is striving to become an intellectual home 
for the Left. How might our program be useful in their achievement of these 
goals? 

In my opinion the principle thrust of our efforts should be toward 
academic development. I say this for two reasons. First, uwe's role as change 
agent, while we may applaud it, is one we may lack the understanding and 
expertise to provide effective support. Second, we can indeed make a 
difference in the traditional arena of academic development. Below I have 
listed some possibilities as to the ways in which we might help. 

o Providing research seminars. This should be the cornerstone of most 
faculty visits and probably should be scheduled early in the visit to 
allow time for exploration of common research interests. 

o Engaging in joint research projects. Several possibilities surfaced 
during the conversation Peggy Lambing and I had with Kobus Visser. His 
Small Business Institute is involved in a number of projects that Peggy 
and I are interested in. I would recommend him as a candidate for a 
visit to our university. 





o Teaching. To accomplish the most in this regard, it would be useful to 
have a visiting professor take the responsibility for a segment of a 
class as his/her assignment. 

o Helping the faculty stay current in their academic disciplines. It 
appears that faculty members may be suffering from the effects of 
isolation from the rest of the academic world. I have started an effort 
to get groups that circulate the listings of working papers, reprints 
and publications to include uwe in their distribution. 

o Sharing developmental techniques and procedures. uwe' s staff has a 
large proportion of junior members who would benefit from a variety of 
means aimed at faculty development. These are people who 'lack the 
formal preparation most of us associate with university teaching but are 
nonetheless bright, energetic and dedicated. Because of the key role of 
department chairpeople in these efforts I would recommend invitations 
for U.S. visits be extended to those from large departments, e.g. Andre 
Kritzinger, of Business Economics. 

As a final recommendation to faculty or administrative staff members 
planning to visit: adopt a posture that is part practive and part reactive. 
That is, think through what you would like most to do for the group at uwe and 
make your interest known to your host. This should be done well in advance, of 
the visit to give the uwe staff a change to get maximum benefit from your time 
with them. Some adaptability, perhaps a great deal of it, will be needed 
however. Listen carefully for indications of what your hosts would like of 
you. A telephone call to your host two weeks or so in advance of your 
departure may pay big dividends in this regard. 

In conclusion, I enjoyed my visit greatly, found it very rewarding and 
hope to visit uwe again someday. The program is one we can all be proud of and 
I thank you for giving me a change to play a role it in. 

sfp 
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Summary of Activities 

Below is a summary of my activities during the visit to the University of 
Western Cape. It is followed by a daily account of activities and details of 
meetings. 

During the two weeks I visited the University of Western Cape, I spent the 
majority of time with the Institute for Small Business. The Institute is 
staffed by three . full- time staff members - - Kobus Visser, Es lyn Isaacs and 
Roland Huckle. During the first several days, we compared the Institute ~ s 
activities with those of the Business Development Center at UM-St. Louis. 
Discussions were concentrated in three general areas -- community involvement, 
consulting methodology, and training seminars. However, the major concern of 
the Institute was developing programs for the community. 

After gaining a good understanding of the operations of the Institute, I 
then spent several days visiting related service organizations. These 
organizations included the Blackheath and Athlone Industrial Parks, the Topcor 
and Western Cape Training Centers, the Get Ahead Foundation and The Mobile Oil 
Foundation. 

I also visited Crossroads and Khayelitsha and many of the informal 
businesses located in and around these areas. 

Other activities included a few discussions with members of the Business 
Economics department, and attending a meeting of the Capetown Business and 
Professional Women's Association. This meeting was of particular interest 
because the speaker was Maggie Oewies, a black woman and former domestic 
worker, who has organized the Association of Domestic Workers. 

Summary of ReCOmmendations 

I. One of the main concerns of Kobus Visser, the director of the Institute 
was community involvement. Based on our discussions and the 
organizations I visited, I recommended four possible programs as follows: 

A. Development of an entrepreneurship program for an elementary or 
secondary school class. The UM-St. Louis. BDC has developed this type 
of program. In St. Louis this project will become part of Chancellor 
Barnett's "Access to Success" program. The UM-BDC will forward our 
program information to WC. The Institute for Small Business will 
most likely implement a similar program. They discussed the 
possibility of adopting a school and working closely with the 
students in that school. 

B. Development of a community based financing program. Although there 
are a few programs that provide funds for small businesses, there 
appears to be a need for a well-run community based program 
specifically for businesses owned by the black and colored 
population. Mr. Louis Makua of the Mobil Foundation also appeared to 
be interested in this type of program. The UM-BDC has worked with a 
community financing program for the Maplewood area. We will send 
information on this program to the WC Institute. A proposal has 
also been sent for USIA funding. (See Attached.) 
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c. Initiating set-aside programs whereby large companies agree to 
purchase a percentage of goods and services from black/colored-owned 
businesses. There is no such program in S. Africa at this time and 
any progress in this direction would be beneficial. Roland Huckle of 
the WC Institute has worked with this type of program in the past 
(in the U.S.) and is very knowledgeable of the pros and cons of set
aside programs. Although we all agreed that many problems are often 
incurred, a program of this type should be considered. It was also 
agreed that WC could not expect other companies to establish set
aside programs unless WC established one first. 

D. Development of programs to assist the Association of Domestic 
Workers. Mrs. Maggie Oewies serves as arbitrator in domestic 
worker/household disputes but also has an ultimate goal of uplifting 
the workers to self employment in other fields. She currently holds 
seminars to teach domestic workers how to sew, cOok, etc. and 
encourages them to start businesses of their own selling their 
products. Her members, though, need business skills and also need 
confidence -building because they have not been raised in an 
environment that encourages them to be independent. Maggie Oewies 
requested information on starting a business, marketing, etc. I will 
forward information to her and the WC Institute also plans to 
contact her. I also requested that Maggie send me a copy of her 
annual report that will be finished by January 1, 1989. If there is 
any way to establish a joint program with her Association, I would be 
interested in doing so. 

Many domestic workers are paid a subsistence wage and work long 
hours, often 7 days per week. Often they live in the home where they 
work and are separated from their children for long periods of time. 
They may see their children only one weekend per month or work ten 
months straight and then see their children for two months. A 
program to help these women become independent business owners is 
desperately needed. 

II. Other topics/recommendations discussed included: 

A. Adding a tax course to the list of courses currently offered. 

B. Restructuring the "How 
that a business plan 
completed. 

to Start and Manage a Business" seminar so 
is completed by the time the seminar is 

C. Changing the Institute's activities to specialize in one or only a 
few areas of assistance instead of trying to offer a wide range of 
services with a very limited staff. 
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Oaily Activities 

Monday - Arrival at 2 p.m. 

Tuesday October 18th 
Chuck Kuehl · and I met with Andre Kritszinger, Nicky 

(Business/Economics) and Eselyn Isaacs (Institute for Small Business). 
discussed included the philosophy of the University, criticisms 
University, and the attitude of people toward capitalism. 

Morgan 
Topics 

of the 

These discussions provided a good understanding of the University and 
served as a framework for the work to be done during the visit. 

I also visited with Kobus Visser to review the schedule for the next two 
weeks and obtained basic information on the Institute for Small Businesses. 

Wednesday October 19th 
I met with Kobus Visser, Roland Huckle, and Eslyn Isaacs. We discussed 

the role of the ISB and the UK-BOC in the community. The majority of the 
efforts of ISB staff help formal, white-owned businesses. Given the mission 
of the University, efforts need to be focused on the informal, black and 
colored-owned businesses. 

We discussed the community programs of the UK-BOC including: 

1. An arrangement in which the BOC serviced in a conSUlting capacity for 
the Maplewood Community Loan Program, a community-based loan program 
in the St. Louis area. 

2. An entrepreneurship program for middle-school children. 

3. The Small Business Institute Program in which students do consulting 
projects for small businesses as part of their course requirements. 
(UWC has just begun a similar program and had 2 students involved in 
projects this semester.) 

Thursday October 20th 
Chuck Kuehl and I had breakfast with Jan Persens. 

budget cuts, its tenure policies, and its history. 
exchange program between our universities would allow 
could become" and also gives UWC international leverage. 

We discussed the UWC 
Jan stated that the 
UWC to "see what it 

I also met with the staff of the Institute for Small Business to discuss 
the training programs they offer and methods of increasing attendance. 
Although the staff is satisfied with the number of seminars they are giving, 
they would like to increase the number of people attending each seminar. 
Although newspaper advertising is currently used to promote the seminars, it 
does not provide the response desired. 

We discussed the use of direct mail by the UK-BOC and the response rate 
generated. The Institute's staff was not satisfied with direct mail because 
it produced only a 1-2% response even when sent to those who had previously 
expressed an interest in the topic. Often, the Institute would only send out 
100 notices and would not get a large response. I informed them that a 1-2% 
response was common and our mailings are often to thousands of people. The 

3 





Institute's staff then agreed that mass mailings may be necessary. 

We also discussed possible new topics for seminars since it would be 
sensible to eliminate the seminars that are poorly attended and replace them 
with other topics that are of more interest. As in the U.S., there is a need 
for seminars that provide practical, low-level information to the small 
business owner. I suggested a tax seminar, as that is a popular topic in the 
U. S. and is always of interest to small business owners . Roland Huckle, a 
staff member of the ISB, believed that the Institute could develop a similar 
course. 

The Institute needs publicity in order to generate more awareness of their 
activities and to increase attendance at seminars. Efforts should be made to 
increase the visibility of the ISB. 

Friday October 21st 
I visited the B1ackheath and Ath10ne Industrial Parks, facilities designed 

to help small businesses in the start-up phase. (In the U. S . we refer to 
these as business incubators . ) The Blackheath facility is very impressive, 
housing more than 90 small businesses. Most of the businesses are owned by 
colored entrepreneurs . The manager of the facility stated that in 10 years he 
expected to see many black-owned businesses. The facility has a capacity of 
150 businesses. 

The Athlone facility is much smaller, housing only 26 businesses. (This 
is its capacity.) Again most of the businesses were owned by colored 
entrepreneurs. 

These facilities provide a wide range of services to the small businesses 
counseling, bookkeeping, secretarial services, etc. They also offer 

reduced rent for small spaces . As the companies grow and need more space, the 
rent approaches market rates, thus encouraging the entrepreneur to move out of 
the industrial park. 

Saturday October 22nd - Weekend activities with Ampe Muller. 

Sunday October 23rd - Weekend activities with Eslyn Isaacs. 

Monday October 24th - Toured Khaye1itsha and Crossroads. Visited several of 
the businesses in these areas. 

Tuesday October 25th 
On Tuesday I visited three organizations -- The Get Ahead Foundation, The 

Topcor Training Centre, and The Western Cape Training Center. The Get Ahead 
Foundation is an organization that provides seed capital to informal, very 
small businesses. The Get Ahead Foundation has 9 branches in S . Africa and 
was established in Capetown in 1986. The Foundation provides loans ranging 
from 100 R to 300 R. Loans are provided for one year and are primarily given 
for the purchase of inventory. Originally loans were given to individuals but 
many loans that were granted were not repaid. The Foundation then changed its 
regulations to provide loans only to partnerships of 5-10 people. This has 
eliminated the problem of delinquent payments and defaults, although only 16 
loans have been granted since the partnership rule was instituted. 

The application and screening process is very informal. No business plan 
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is required and an interview is the basis of determining if a loan will be 
granted. A downpayment of 10 R is required; no collateral is necessary. No 
market analysis is completed to determine if there is a need for the business 
and therefore competition among businesses is a major problem. The many 
produce stands in Crossroads and Khayelitsha are evidence of this competition. 

The Topcor Trainin& Centre -

The Topcor Training Centre is operated in Crossroads and provides training 
in housing construction, sewingfknitting, and kitchen help. This project is 
co-sponsored by the government and the Topcor Construction firm. The pUrpose 
of the center is to provide adequate training to the people so they will be 
able to find a job or start their own business. There are no entrance 
requirements; applicants are taken on a first-come first-serve basis. They 
receive a stipend and meals while they are in training. 

The Western Cape Trainin& Centre 

The Western Cape Training Centre began in 1985 to provide unemployed 
people with skills which would enable them to seek work. The Western Cape 
Centre offers 78 different training programs, although not all of them are 
offer~d on a consistent basis. As with Topcor, there are no eligibility 
requirements; people are accepted on a first-come first-serve basis. 
Applicants are interviewed to determine interest and ability before being 
placed in a specific type of training. As with Topcor, this program provides 
a stipend and meals for the trainees. 

Personal Comment: 
These training centers are very similar to the u.s. Comprehensive 

Employment and Training Programs of the 1960's and 1970's. It is questionable 
whether the enormous number of people in these programs can be absorbed into 
the market place. The programs have not been in existence long enough to 
determine their impact, but the net effect may be minimal. 

Wednesday October 26th 
Visited Mobil Oil Foundation and spoke with Louis Makua, the Manager of 

The Business Development Unit. We discussed several possible community 
projects. The one that appeared to be of greatest interest to Mr. Makua was a 
community based financing program. 

I also attended a meeting of the Capetown Business and Professional 
Women's Organization. The speaker at the meeting was Mrs. Maggie Oewies who 
has organized the Domestic Workers Association. The attached proposal is a 
result of that meeting. 
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Thursday October 27th 
Met with Nicky Morgan (Business Economics, UWC) to discuss possible future 

projects. Those included 1) the domestic workers project; 2) a community
based financing program and; 3) a set-aside program. 

I also attended the "Black Management Development Seminar" given for the 
faculty of Business Economics by Chuck Kuehl. 

Friday October 2~th 

In the morning, I met with the staff of the ISB to summarize 
recommendations for community projects. At 2 p.m. I departed. 
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Proposal to Establish A Community-Based 
Financing Program 

The efforts to encourage entrepreneurship allong the residents of 
Khayelitshaand Crossroads will not be successful unless adequate seed capital 
is made available. Although there are a few existing programs that provide 
some small business financing, almost everyone I spoke with during my visit 
agreed that adequate funds are not available to the black and colored 
population and the existing programs are rife with problems. 

There are two main financing sources currently in existence. First, there 
is the Small Business Development Corporation (SBDC) which provides funds for 
all small businesses and does not necessarily target funds for a specific 
area. Typical financing requirements include an adequate downpayment and some 
collateral and therefore often exclude a large segment of the popUlation. 
Nicky Morgan (Business Economics, WC) stated that many people believe most of 
the funds go to businesses owned by the white population. Kobus Vissar 
(Institute for Small Business, WC) also stated that the SBDC has the right to 
reject a loan without providing any reason. This leads people to believe that 
decisions are arbitrary and creates a poor reputation for the SBDC. Finally, 
the interest rate charged is approximately 20% which creates an incredible 
financial burden for the borrower. 

The second financing program is the Get Ahead Foundation which provides 
financing of 100 R - 300 R. This foundation was started in 1986 and was 
designed to provide financing to the population that was not served by the 
SBDC. However, many problems exist. First, there is no screening of 
applications to determine the need for the type of business being proposed. 
If someone applies to open a fruit/vegetable stand, the foundation will fund 
it even if too many similar businesses already exist. Mr. Willie Olayi of the 

lUndation stated that, because of this, excessive competition is the major 
problem the businesses face. Secondly, the default rate was very high for the 
first two years of the Foundation's operation. In order to decrease defaults, 
they now will only lend funds to groups of 5-10 people. An individual is not 
eligible for financing. Finally, there is a one-year payback and the interest 
rate is 11% per month. (Loan of 100 R - 11 R per month x 12 months) This 
again results in an effective interest rate that is incredibly high and 
creates burdensome monthly payments. 

Louis Makua, manager of the Business Development Unit of The Mobil 
Foundation, stated that any financing program must be community based in order 
to be effective. There must be community input and community pressure for 
repayment. Otherwise, the small bus iness owners view any foreclosure 
activities as the establishment victimizing the entrepreneur. 

The UK-St. Louis Business Development Ce .. ter specializes in financing and 
in 1987 helped small businesses obtain over four million dollars in funds. We 
have worked in a consulting capacity with The Maplewood Community Loan 
Program, a community based financing program designed to stimulate area 
economic development. 

The WC Institute for Small Business expressed an interest in developing a 
community program that would benefit the informal business sector. Currently, 
the majority of the Institute's efforts are directed toward the formal 
business sector, primarily owned by the white population. The Institute could 





help to establish a community based financing program and could serve in a 
consulting capacity once it is established. 

This program must be coordinated with and/or developed by The Barefoot 
Counselor's program. An initial part of the Barefoot Counselor's program is 
to identify the types of businesses that are needed in Khayelitsha and 
Crossroads. The Barefoot Counselor's program also could help provide the 
community input. The financing program developed should have the following 
criteria. It must: 

a). Be community-based and community-managed. 
b) . Have an adequate screening process to determine the feasibility of 

the business proposed. 
c). Have a low interest rate and a reasonable payback period. 
d). Be available to individuals as well as groups. 
e) . Require some risk on the part of the entrepreneur capital or 

collateral - even if it is a very small amount. 
f) . Have a follow-up procedure to provide on-going counseling once the 

loan is obtained. 

Because of the eleven years of experience I have had in helping businesses 
obtain financing, I could provide valuable input into the design of the 
program. If properly managed, the program would provide much-needed capital 
to the Crossroads and Khayelitsha areas. 





Proposal to Establish an Entrepreneurship Program 
for The Domestic Workers Association 

The plight of the domestic workers in South Africa is one of the many 
problems that plague the black and colored population. Many workers are paid 
200 R or less per month for working 5 or 7 days per week. Many work long 
hours each day in order to provide help to the households in the mornings, 
throughout the day,and in the evenings. While many work in lovely homes during 
the day, they must return to Khaye1itsha or Crossroads in the evening. Often, 
domestic workers originally lived in Transkei or Ciskei and now live wi..th 
their employers. This often results in a seven day work week and also means 
that the woman is separated from her children for long periods. Many domestic 
workers only see their children one weekend per month or they may work for ten 
months straight and then go back to their children for two months. Living and 
working conditions for these workers are often poor. 

Mrs. Maggie Oewies, a former domestic worker, has formed the Domestic 
Workers Association. The Association has two purposes. The first is to 
improve the working conditions and pay of the workers. Mrs. Oewies serves as 
arbitrator when disputes arise and also negotiates better pay for the workers. 
She has succeeded in raising the average monthly pay from 70 R to 200 R. 

The second purpose of the Association is to uplift the women, to improve 
their self-confidence, and to encourage them to develop skills to start their 
own businesses. Mrs. Oewies stated that although many of the women have 
excellent skills, they have not been raised in an environment that encourages 
independence. Mrs. Oewies currently offers skills training to the workers but 
needs information and assistance in developing their business skills. 

I requested that Mrs. Oewies send me her annual report which will be 
completed at the end of the year along with a specific list of the needs of 
her association. I also agreed to immediately send her any information 
available from the UK-BDC that may be of interest and I informed Kobus Vissar 
of the DWA. 

The problems of the domestic workers affected me deeply, quite possibly 
because I am female and can easily empathize with the workers' desires to be 
with their children. It is my opinion that in many cases the situations of 
the domestic workers are a diluted form of slavery. I promised Mrs. Oewies 
that I would do whatever I could to help her organization. I hope to develop 
a program combining women's issues and entrepreneurship, coordinated with 
women faculty members of WC. More specific information will be available 
after January, 1989 when Mrs. Oewies has sent me her annual report. 
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REPORT ON VISIT TO UNIVERSITY Of MISSOURI 

OBJECTIVES Of THE VISIT 
The brier for my visit to the University of Missouri as stated in the 
refc~m~lated proposal submitted to the UWC-lJ1C Committee was: 

I . To acquaint myself with the operations of the UMC labor education 
program and 
2, To assess the extent to which the UWC can benefit from 
cooperation with this unit at lJ1c. 

PROGHAM I T I NERARY 
Departed South Africa on January I, 1988. 
Arrived at University of Missouri on January 3, 1988. 
Stay and travel within the State of Missouri: January 4-20 
Trave! to other labour education centres outside Missouri: January 21-29 

Housing and Travel 
I was initially housed at the Campus Inn, near to the campus. On January 7 
I was moved to student apartment near campus and pr9:,i~ed with a moter 
vehicle, which I used unt i 11 Thurtsday, January 2 L . 

ACTIVITIES AT MSU: JANUARY 5-20 
Apart from my agenda related to the labour ed\.!cation project, f hac 
several reQuests from UWC personnel to meet and speak with several 
individuals at LNC. They include: 

Jerry Wade and Mary lueci of the alternative economic 
development project. 

Bobby Wixom and Victoria Spate of the food for the 21 century 
research project 

To investigate and report on the possible benefits to be gaineo from a 
visit to MSU by Mr. E. Isaacs of the UWC Small Business 
Institute. 

WAOE/llJEC/ 
The most important feature of my discussion with these persons was in 
relation to their economic development project. Jerry is very enthusiastic 
to visit our university. I am not sure whether he believes that this will be 
one of those well paying international consulting aSSignments they are 
used to or whether he sees an opportunity to advance the mission of the 
UWC. My guess would be the former. However, I do see several 
opportunities. First, his current involvement in economic development 





donors. Third, Jerry and Mary are both engaged in volunteer training 
programmes. Since some of our departments are embarking on projects 
which involve an increasing need for trained volunteers, it would be a 
golden opportunity to invite him to offer this training programme to 
potential volunteers as well as to staff members wno will eventually have 
to take responsibility for volunteer training. 

Victoria Spate 
Unfortunately the work done by Vicky and her COlleagues at the Columbia 
campus is of a very technical nature, involving nuclear technology. The 
discussion did not have any direct relevance for the type of food project 
we had in mind at UWc. They did however provide me with contacts at the 
Lincoln campus in Jeffreson City. Since it was their winter break, I 
be~ieve, it was difficult to make contact with these persons. Their work in 
the extension department often take them off campus, making contact very 
difficult. 
Visit by E Isaacs to Ut1C' This has been one of the most difficult 

parts of my aSSignment. UMC does not have a sma]! bUSiness unit 2S we 
have structured ours at the UWc. ~owever, there are different groups of 
individuals engaged in projects relevant to 1"1r Isaacs field. Since I believe 
that Mr. Isaacs should not be limited to the exposure at UMC, additionai 
visits to other universities and institutions can be arranged to suoplement 
his USA experience. I believe that Mr Isaacs could link up with Dr. W E. 
Robinson (Gene) in order to arrange a comprehensive viSitation programme. 
His involvement with downtown redevelopment and other econiomic 
entities could be of value to Mr. Isaacs and the Small Business Institute. 

LABOUR STUDIES AT UNIVERSITY OF MISSOURI 
Although UMC is responsible for the provision of labour education on a 
state-wide baSiS, its programme is very small when compared, for 
example, with Corne 11. The labour programme comprise two directions, 
viz. 

labour studies (credit-courses towardS a labour studies major or 
minor - see annex I), and 
labour education (non-credit courses, generally attended by the 
labour movement, on and off campus. The labour education programme 
is an autonomous unit which forms part of the overall diviSion of 
extension services (see discussion on extension services below). 

labor Education : Because of the winter break both the labour studies 
and labour education programmes had very little activity. I did, however 
attend some planning sessions held jointly between the labour education 
director and the United Steelworkers Union. These plans concerned both 
the ongoing off-campus programmes and the annual labour Summer School 





donors. Third, Jerry and Mary are both engaged in volunteer training 
programmes. Since some of our departments are embarking on projects 
which involve an increasing need for trained volunteers, it would be a 
golden opportunity to invite him to offer this training programme to 
potential volunteers as well as to staff members wno will eventually have 
to take responsibility for volunteer training. 

Victoria Spate 
Unfortunately the work done by Vicky and her COlleagues at the Columbia 
campus is of a very technical nature, involving nuclear technology. The 
discussion did not have any direct relevance for the type of food project 
we had in mind at UWc. They did however provide me with contacts at the 
Lincoln campus in Jeffreson City. Since it was their winter break, I 
be~ieve, it was difficult to make contact with these persons. Their work in 
the extenSion department often take them off campus, making contact very 
difficult. 
Visit by E Isaacs to UNe: This has been one of the most difficult 

parts of my aSSignment. UMC does not have a sma1! bUSiness unit 2S we 
have structured ours at the UWc. !-iowever, there are different groups of 
individuals engaged in projects relevant to I"lr Isaacs field. 5Jnce , bei!e'le 
that Mr. Isaacs should not be limited to the exposure at UMC, additionai 
viSits to other universities and institutions can be arranged to suoplement 
his USA experience. I believe that Mr Isaacs could link up with Dr. W E. 
Robinson (Gene) in order to arrange a comprehensive viSitation programme. 
His involvement with downtown redevelopment and other econiomic 
entities could be of value to Mr. Isaacs and the Small Business Institute. 

LABOUR STUDIES AT UNIVERSITY OF MISSOURI 
Although UMC is responsible for the pruvision of labour education on a 
state-wide baSiS, its programme is very small when compared, for 
example, with Cornell. The labour programme comprise two directions, 
viz. 

labour studies (credit-courses towaras a labour studies maior or 
~ 

minor - see annex I), and 
labour education (non-credit courses, generally attended by the 
labour movement, on and off campus. The labour education programme 
is an autonomous unit which forms part of the overall division of 
extension services (see discussion on extenSion services below). 

labor Education : Because of the Winter break both the labour studies 
and labour education programmes had very little activity. I did, however 
attend some planning sessions held jOintly between the labour education 
director and the United Steelworkers Union. These plans concerned both 
the ongOing off-campus programmes and the annual labour Summer School 





of attention, especially in view of the forthcoming November Presidential. 
Congressional and State elections. Other similarly responsive topics 
included drug testing, substance abuse, work and the family, and aids in 
the workplace. Contemporary topics are generally influenced by new 
issues, changing management strategies, union busting, shifts in the law 
and court decisions, changing technology. and changing Administraion 
(Reagan) attacks on advances achieved by the labor movement. The core 
programmes are generally of the utilitarian type, those which wili assist 
the ever changing leadership, union stewarts and organizers to perform 
their union tasks better. 

Labour Studies: Annexure I, referred to above, sets out the different 
options resident students can take for degree purposes. The university has 
given authority for a labour studies degree to be granted via several 
options - in economics, sociology, etc. There is very little duplication 
because of the interdiciplinary nature of the labour studies degree's 
structure . . 

EXTENSION SERVICES 
One organizational aspect at many of the universities viSited that has 
impressed me the most is the concept of university extenSion services. ,A,t 

UMC the extension division comprise a large variety of diciplines, each 
researChing, designing and deiivering programmes to the community. These 
programmes are of the single project and perpetual project type, often 
depending on the funding base. One can see these as the outreach element 
of the traditional academic diciplines. They focus on labour, community 
education, housing, care for the aged, child abuse, battering and rape, 
health services, food and nutritional projects, economic and downtown 
revitalization programr!1es, community recreation, job placement and joe 
creation services. Even the hard SCiences find a way of expresing its 
commitment to community concerns through projects on hazardous home, 
jOb and community environmental issues. Most projects are problem 
specific and are based on research of specific issues. 
or what relevance ror UWC? 
If we consider the ever expanding progrmmes of the different 

departments at the UWC, more specifically those with an outreach 
emphaSiS, it becomes more apperant that we will eventuaily have to 
devise means to consol idate our outreach operations under one umbrella 
division. Such an extension diviSion can be discinct from the resident 
credit division, draw on the multi-diciplinary expertese on a university 
wide baSiS, without loss of relative autonomy or professional integity of 
its sub-units or members. At this stage I would see the following possible 
combination under one ExtenSion services division: 





Labour studies 
Chi ld Guidance 
Counselling Services 
ERIC 

TRAVEL ITINERARY' JANUARY 21-30 

During the last 10 days of my scheduled visit with UMC, the labour 
educat ion director and host, George Boyle, and I undertook an out-of -State 
viSitation tour of unions and universities. 

The purpose of the travel programme away from the UMC campus was to 
investigate possibilities beyond the UMC labor education programme, and 
more specifically the UMC to meet and discuss labour education and labor 
studies with a broad range of delivery institutions of which there are 
three basic types .. The first class are those institutions (colleges) which 
offer labor studies as undergraduate and graduate courses for their 
resident students, full-time, part time and by correspondence. These 
programmes are generally run with or without trace union involvement ard 
can be taken as a major or minor, depending on the faculty (or department) 
in which they are been enro lIed. The second catagory are those 
institutions and unions who run their own education programs, wHh or 
without the universities. These programmes are spscifically designed to 
serve the needs of the union and its members. The third catagory of 
delivery systems are those in wich the unions and the universities plan 
and develop joint programmes mainly as a dervive to the union and its 
members. 

January 2 I 122 Visit to University Bloomington, Indiana 
Here we met with the director and staff of the laber 
studies programme as well as the trade union 
representatives. This unit offers labour studies 
programmes for academic credit and non-credit 
purposes on a state-wide baSis. Although it is 
associated with the school of management it runs an 
autonomous shop with its own budget financed 
through the State of Indiana. Under the conditions of 
the State grant they have to serve the needs of both 
management and labor. This offers them the 
opportunity to fund programmes for which the trade 
unions are not always able to pay themselves. Certain 
contributions by the business community, such as 
computers, have also been used to expand the range of 
prOQramme me !lpa Gap offer to lbe JabQIIE mOHement 





January 24/25 

January 26 

guest lectures, internships and research. 

Labour studies is also offered through the distance 
education programme directed by Larry Keller, who 
visited South Africa with other USA university heads 
in 1984. 

VISIT TO OHIO STATE UNI VERSITY, Columbus 
Ohio. 

The basic set-up was the same as at Bloomington. 
This was a valuable contact because we could discuss 
some of the problems and internal politics often 
found at universities, autonomy, internal and 
external, and funding being the most critical. It 
became overwhelmingly clear that labor as a field of 
study has its own integrity as a field of enquiry 
within the realm of academic endeavour that its 
teaching can be justified as much as that of 
management courses, and that such programmes are 
constantly the focal point for attacks by 
management-oriented interest groups inside and 
outside the university. Strong institutional support is 
essential from inception. 

VISIT TO UNITED AUTOWORKERS UNION (UAW) 
Detroit, Michigan. 
The UAW is one of the unions with the strongest 
education department. This is reflected in their 
research and training staff compliment, the education 
and training budget and the large volumes of 
educational and advocacy publications. The UAW owns 
and runs a complete and modern training centre on an 
all-year-round basis. The programmes are attended by 
their members as well as international 
scholars/unionlsts. We have been able to speak to the 
education director, the director of their civil rights 
division, the community and political action 
programme director, all of whom are working in 
cooperation in the research and design of programmes 
on a wide range of issues. Clearly the most valuable 
source of materials for our own labour studies 
resource centre. They have provided us with material, 
and there is a willingness to provide us with more 
IIPCP SCS''Cs* Tho:: bm:e 22 tlStnjjS? bU'g sst 'Pm 





January 27/28 

January 28/29 

February 1/2 

February 516 

VISIT TO UNITED STEELWORKERS UNION, 
Pittsburgh, Pensylvania. The Steelworkers 
also have and education department of their own, They 
do, however, make extensive use of university based 
labour educators for their regular summer 
programmes. They have a labor education complex 
where they offer short residence programmes on a 
Similar basis as that of the UAW. The severe jOb-loss 
in the steel industry and the consequent erosion of its . 
income base from membership dues has reduced their 
training dollars. Their long standing cooperation 
with universities nation-wide is eadvantageous for 
their continued eduction function. 

VISIT TO WASHINGTON, DC., University of 
District Columbia (UDC). 
This was the last stop which was undertaken joint Iy. 
UDC is favorably located where many of the 
international unions have their headquarters, cfjers a 
Similar spread of credit and ncn-credit programmes 
as other universities mentiond above, and is in close 
cooperation with the education departments of these 
international unions. While universities in other 
states can draw upon the resource allocation of their 
respective states, UDC must make direct approaches 
to the Federal Government for its funding. It is very 
much involved in the lobbying processes at this level 
as well, unlike the other states where lobbying takes 
place primarily at the level of the State legislature. 

Visit to Labor in New York City 
This visit was aimed at furthering the frontier of 
possible contacts for resources for our proposed 
labour studies unit. 
Visit to Cornell, Ithaca, New York. 
This final leg of my stay in the USA has been to wrap 
up some aspects related to labour education 
materials. Since I am conversant with their program 
and thier resources, it was an attempt to obtain 
selective materials such as books, journals and films. 
This is by far the most extensive university labor 
education institution I have come across in my 
travels in the USA. 





LABOR STUDIES SPECIALTY 
DEPARTMENT OF ECONOMICS - LABOR EDUCATION PROGRk~ 

University of Missouri 
Columbia, Hissouri 65211 

The focus of the labor studies specialty is the interrelated issues generated by 
institutionalized labor organizations and their relationships with management, the 
effects on labor markets and impacts on the economy as well as ~~e body politic. 
Specifically th~ formal associations of employees, their organizational policies, 
and their activities is the identifiable and unique body of learning. After grad
uation many students become involved in labor management relations, either as em
ployees or members of ~~ions, or as employers or representatives of management. 
The labor studies specialty is designed to provide the student with a knowledge 
of the history, problenls, and policies of the labor movement. The objective is 
to equip the graduate to perform more effectively in the collec~ive bargaining 
process. 

Labor Studies as a separate discipline is a relatively new development dating from 
the early 1960s. However, it incorporates the many insights into the labor field 
which derive from almost fifty years of trade union-university cooperation in ed
ucation. Moreover, it gives expression to the academic necessity of departing 
from ~~e conventional framework of industrial labor relations. The study of labor 
extends beyond the narrow.focus of collective bargaining, and per~~ates the econ
omic, historical, sociological, psychological, and political dynamics.of a world
wice movement. Labor can no longer be regarded only as one aspect of industrial 
relations. Rather, industrial relations should be perceived as only one of several 
areas of our economy on which the labor movement presence impinges. Labor St~d~es 
programs, developed initially in the economics departments of major universities, 
are a complement to strong programs in labor and manpower economics. Qualified 
students attracted to these programs often find support to enter graduate study 
and research in multidisciplinary institutes of labor and industrial relations 
which offer greater depth in these fields. 

various Other 
Specialties 

Bachelor of Arts 
A.B. 

Major in 

Careers in Labor and Industrial 
Relations 

Studies Specialty 

Bachelor of Science in 
Public Administration 

B.S.P.A. 
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THE PROSPECTIVE JOB OPPORTUNITIES 

In business and industry - Industrial relations directors, industrial and safety 
engineer, plant managers, and supervisory employees, at all levels, must 
deal with organized employees on a daily basis. 

In the federal government - The Department of Labor has many job opportunities in 
its Bureau of Labor Statistics, Employment and Training Administration., Wages, 
Hours ~~d Public Contracts Division, Occupational Safety and Heal~~ Administra
tion, and a variety of other divisions, each of which requires an ~~derstand
ing of organized labor. There are more specific requirements for personnel 
in the National Labor Relations Board, Federal Mediation and Conciliation 
Service, the Civil Service Commission, and all administrative agencies which 
maintain personnel-industrial relations departments including civilian em
ployees of the military. 

In state government - The needs of the federal employees are mirrored in corres
ponding areas. This is especially true in states where a comprehensive col
lective bargaining act has been passed covering public employees. 

In municipal government - City managers, school superintendents, principals, budget 
directors, negotiators, and administrators of labor agreements, at all levels, 
should have a simil"ar understanding of labor. 

In unions - Wnile in the past most advanced positions were filled by promotion 
from the ranks, this is no l or.;er true with respect to the staff in the 
various departments of the AFL-CIO, its affiliates, ·and the national indep
endent unions. With increasing frequency, organizers, business managers, 
education and research directors, public relation employees, and other special
ists are being drawn from university programs. Toward this end the AFL-CIO 
has established an intern program, providing on-the-job training in six of 
its departments for qualified and talented university trained men and women. 
Their hope is to augment their own complements as well as to place success-
ful trainees in departments of affiliates requiring staff replacements. 

In universities - Universities, junior colleges, and community colleges offer 
many openings for professional labor educators. At present there are forty
one publically supported universities and 37 community and junior colleges 
with on-going programs providing credit and/or non-credit courses for trade 
unionists. Several have already established A.B., M.A., and Ph.D. programs 
in labor studies. These programs are multiplying rapidly in ter1!1S of faculty 
positions, as well as expanding into new institutions at an accelerated pace. 
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Degree Requirements for Economics Majors wi~~ 
Specialization in Labor Studies 

lB.S.P.A. 

Economics Majors 
Core 

Labor Studies Core I 
Electives Packaged for 
Marketable Skills of 
Advanced Professional 
Training 

r Degree Completion 

The Labor Studies Option is offered within the A.B. or B.S.P.A. degrees. In either 
case, the student must meet the general education requirements for the degree. For 
the labor studies economics specialty the following core courses are required. 

Core Courses 

Econ. 51 or Econ. 1 and 2 - General Economics 
Econ. 210 - Labor Economics 
Econ. 229 - Money and Banking 
Econ. 311 Labor Market, Employment and Wages 
Econ. 351 - Intermediate Price Theory 
Econ. 353 - Intermediate Income Analysis 

5 

20 

or 6 
3 
3 
3 
3 
3 

or 21 

For the Labor Studies Option the student must take at least three of the following 
as recommended by his advisor. 

Labor Studies 

Econ. 308 - Development of the American Labor Movement 
Econ. 318 - Labor Law and Legislation 
Econ. 319 - Public Sector Collective Bargaining 
Econ. 388 - Comparative Labor Movements 
Econ . 389 - Theories of the Labor Movements 
Mgt. 311 - Collective Bargaining 
GH 100 - Conflict Resolution (Offered through Honors College) 

" 3 
3 
3 
3 
3 
3 

/ 
To receive the degree of Bachelor of Arts in Economics with a concentration in Labor 
Studies, a student must pass 120 semester hours of credit with an overall average of 
"C". No IOOre than 40 hours may be presented for the degree from anyone department. 
The student must demonstrate basic skills in English composition, mathematics and 
a foreign langugae; fulfill a general education requirement, consisting of at least 
nine hours in the biological, physical, and mathematical sciences; twelve hours in 
humanistic studies and fine arts; present at least one course in American history 
or government; and complete the area of concentration course work acceptable to the 
Department of Economics. See the sample program attached for the economics major in 
the College of Arts and Science. 
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The B.S.P.A. degree is designed for students interested in more professional train
L~g than is possible under the progr~~ of the Bachelor of Arts degree. See the at
tached checklist of required courses for the B.S.P.A. in Economics. Recommended 
electives may be selected in consultation with the student's advisor. 

Labor Studies Courses 

The following seven labor studies undergraduate courses are currently offered: 

Econ. 308 - Development of the American Labor Movement (3) 

Origin and development of the labor movement and unions from colonial era to 
the present. Exposition of the major social, economic and political factors 
influencing the structure, philosophy and character of trade unions of the 
past and present. This course will serve not only as an introduction to 
labor studies, but, also, as a base upon which a more critical analysis of 
labor's social, economic, and political environment can be made. This will 
be primarily accomplished by a historical review of labor's behavior in this 
country. 

Econ. 318 - Labor Law and Legislation (3) 

Laws governing labor-management relations and regulating trade union activity: 
Taft-Hartley, Landrum-Griffin, EEOC, Walsh-Healy, Davis Bacon, et. al. Impac~ 
of NLRB and court decisions on labor union activities. This course is en
visioned as a follow-up to the one entitled "The Collective Bargaining Process." 
Through it, the student will examine in-depth the laws which constrain as well 
as empower the labor-management process. 

Econ. 319 - Public Sector Collective Bargaining (3) 

Federal, state and local collective bargaining laws, regulations and practices 
will be examined with special emphasis placed upon the following: Presidential 
Executive Order #l149l, postal employee negotiations and state legislation 
related to education, public safety and service employees. Logically this 
would follow the courses on collective bargaining and labor law legislation. 
It would give the stUdent an opportunity to use the skills and knowledge 
gained in those courses to study the fastest growing sector of organized 
labor. 

Econ. 388 - Comparative Labor Movements (3) 

An introduction to the study of unionism on a world basis with emphasis upon 
similarities and differences between Amer·ican and foreign labor movements i 
the major problems confronting unions in selected European, Asian, and 
African nations. This would be best used as a wrap-up course in ~~e Labor 
Studies Program. Once the student has studied labor history, economics, and 
bargaining practices, this course would be employed to critically examine the 
alternatives to the American model and experiences. 

Econ. 389 - Theory of the Labor Movement (3) 

Comprehensive course on concepts of labor movement theory including a historical 
perspective. Examined will be the views of the Webbs, Commons, Perlman, 
Marx, De Leon, Debs, et. al. The role of the intellectual theorists and 
their impact on trade union activity. This would best be used as a wrap-up 
by the student after he/she has studied history, economics and tactics. 
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l1gt.. 311 - Collective Bargaining (3) 

A study of the collective bargaining process; including contract negotiations, 
administration and dispute resol~tion. A review of the impact of collective 
bargaining on the role of an administrator. This course should follow the 
one on the development of the labor movement. It will give the studa~t. an 
opportunity to see the role of the union in day-to-day administrative oper
ations. 

GH 100 - Conflict Resolution (Offered through Honors College) 

This course is designed to familiarize students with the various methcds and 
techniques which are used to resolve disputes in the united States wi~~ 
e~hasis on the processes of arbitratio~, mediation and fact finding as dis
pute resolution techniques. Students will gain experience in actual d~spute 
resolution sit~ations, case preparation, presentation and analysis. St~dents 

will have the opportunity to discuss dispute resolutionas a career wi~~ prac
titioners in the field. 





Possible Courses for Labor Studies Majors 

Labor Studies majors will be required to develop an area of concentration of 
26 to 40 hours from among the following cou~ses. We require that tpe _ cour~es 

be taken from at least four departments in order to preserve the interdiscip
linary perspective ... _ We expect that particular students may have good reasons 
for taking courses not on this list. To co so they would need the consent of 
their advisors. This list is intended sirr.ply as courses that students might 
ordinarily select their courses from. 

Anthropology .153 
· 324 
325 
362 

Introduction to Cultural Anthropology 
- Preindustrial Technology 
- Political ~~thropology 

CuI tural C'1ange 
363 Tneo~ies L~ Social Anthropology 

Co~unity Development CD190 - Individual Participation L~ Our Changing 
~_i·nerican CO .. ..:lunities 

Economics 

Food 1-:anase::nent 

2.10 Labor Econo.r...ics 
308 Development of the American Labor Mov~~ent 
3ll - Labor Ma=ket, Employment and Wages 
312 Introduction to the Economics of H~~ Reso~ces 
313 - Labor Market Information ,,' 
318 - Labor Law and Legislation 
319 - Public Secto~ Labor Relations 
.32.1 Labor ~..rbi t~ation '.; . 
388 - Comparative Labor Mov~'Tlents: ' 

389 - Theory of the Labor l-10ve::nen~ 

HNFFSM 228 - Food Syster.-s J-'.anagement 

History 

Honers College 

Industrial Engineering 

Library Sicence 

II - (Bullion t s Section) - Themes in American History: 
History of work in k'Tlerica 

95 - America as a Postindustrial Society 
251 - Twentieth Ce~tury America 
317 - History of Socialist Thought 
326 - ~~dern England 
356 - Origins of }~dern ~~erica 
~87 - Undergraduate Seminar: Workers and Unions in 

~erican History 

GH ~OO Special Problems in Labor-Management Relations 

28.1 - Industrial Systa~s Design I 
360 - Measurement of Human Work . ./ 
361 - Introduction to Human Factors Engineering 

LS 325 - Use of Public Documents a~d Records / 

'/ 





Management 

Political Science 

310 - Personnel Mana9ement 
311 - Collective Bar9aining ~ 

.320 - Personnel Administration 
347 Compensation Theory and Practice / 
329 Or9anizationa1 Behavior 

160 
305 

Introduction to political Thought 
Po1i tical Parties >' 

306 - Municipal Government 
307 - Voter Behavior and Attitudes 
325 Politics of Pressure Groups 
328 - Political Behavior 
370 - Political Development and Social Chance 0 

354 - Western European Political Systems 
356 - Comparative Communist Systems 
120 - The Judicia1.Process 

Practical ~~ts & Vocational -
Technical Education F190 - Programs a~d Issues in Practical Arts a~d 

Psychology 

Social Work 

Sociology 

Speech 

P~ilosophy 

Vocational - Technical Education 

30 - Applied Psychology 
304 - Industrial Psychology 

~01, 

201, 
3Ql - Topics in Social Work 

252 - Occuoations and Professions 
U9 - Orc~izations and Institutions/ 
218 - Industrial SOCiology ./ 
200 Social Inequality ~' 

354 - Political Sociology v / ,/ 
336 Social Move..ilent and Conflicts ' 

~61 - Interpersonal Communication " 
171 - Group Communication \/ 
173 - Argument and Advocacy ~. 0 ' 

276 - Persuasive Speaking ~ 

135 Ethics and the Professions 
213 - Pol~tical a:d Social Philosophy 
301 TOP1CS: Bus1ness Ethics 
332 - Philosophy ~~d Law ~ 
341 - Marxism 

0; 
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IN CASE YOU ARE UNFAMILIAR WITH OUR LABOR EDUCATION PROGRAM 

ON THE COLUMBIA CAMPUS LET ME SAY BRIEFLY THAT WE HAVE A THREE 

(3) PERSON FACULTY WHO TEACH A CURRICULUM OF LABOR ST~DIES 

COURSES ON CAMPUS. BUT PRIMARILY WE ENGAGE IN PROGRAMS OFF

CAMPUS, NON-CREDIT FOR MEMBERS OF ORGANIZED LABOR IN MISSOURI. 

UMC - UWC FACULTY EXCHANGE 

OUR INITIAL PROPOSAL TO UWC WAS CONCEIVED OF AS A TWO-WAY 

STREET. ON THE ONE HAND, A FACULTY MEMBER FROM UWC WOULD COME 

HERE TO ENABLE US TO BROADEN AND ENRICH THE UNDERSTANDING OF OUR 

CREDIT COURSE STUDENTS ABOUT SOUTH AFRICAN LABOR RELATIONS. AND 

ALSO WE WOULD HOPE TO DEEPEN THE KNOWLEDGE OF OUR OFF-CAMPUS 

EXTENSION TRADE UNION PARTICIPANTS. ON THE OTHER HAND, WE 

THOUGHT THAT WE MIGHT ASSIST OUR SOUTH AFRICAN COUNTERPARTS IN 

ESTABLISHING A LABOR EDUCATION PROGRAM THERE BASED UPON THE 

VARIOUS AMERICAN MODELS. CoNSEQUENTLY, WE PROPOSED AN EXCHANGE 

WHEREBY A UWC FACULTY MEMBER WOULD SERVE A SHORT APPRENTICESHIP 

IN OUR DEPARTMENT, LEARNING THE WAYS AND WILES OF THE AMERICAN 

LABOR MOVEMENT, THE CORE CURRICULUM OF OUR CREDIT COURSES. AND THE 

BASIS FOR A FRUITFUL EXTENSION RELATIONSHIP BETWEEN SOUTH AFRICAN 

UNIONS AND THEIR "PEOPLES UNIVERSITY", CLOSE TO THE LAND GRANT 

TRADITION. IN TURN, OUR FACULTY MEMBER, IN A RECIPROCAL 

APPRENTICESHIP, WOULD OFFER TECHNICAL ASSISTANCE IN THE 

SELECTION, MOLDING AND IMPLEMENTATION OF AN APPROPRIATE MODEL. 
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BUT PREDICTABLY, REGARDING THE PROPOSAL NOW IN RETROSPECT, WE 

ALMOST TORPEDOED A FINE IDEA. 

AT THE OUTSET WE MADE THREE ERRORS. FIRST OF ALL, OUR 

SUBMISSION COULD BE CITED AS A CLASSIC CASE OF HOW NOT TO 

COMMUNICATE. THE WORDS WE USED HAD NEGATIVE AND INFLAMMATORY 

CONNOTATIONS IN THE SOUTH AFRICAN FRAME OF REFERENCE UNBEKNOWNST 

AND UNINTENDED BY US. WE REFERRED TO "BLACK TRADE UNIONS" 

MEANING NON-WHITE ORGANIZATIONS WHICH INCLUDED ALL OTHER RACES 

SINCE THEY WERE EXCLUDED AND SEGREGATED BY LAW FROM THE WHITE 

LABOR ORGANIZATIONS. BUT IN SOUTH AFRICA THIS TERM DESIGNATES 

THOSE UNION WHICH ADMIT BLACK AFRICAN MEMBERS ONLY, RE.lECTING 

ASIANS AND SO-CALLED "COLOREDS". SOME OF THE UNIONS ARE FOSTERED 

BY AND ASSOCIATED WITH ZULU CHIEF MANGOSUTHU BUTHELEZI AND SEEK A 

SEPARATE, BLACK SET OF INSTITUTIONS AND A SEPARATE SOCIETY IN THE 

SO-CALLED "HOMELANDS". OTHER "BLACK UNIONS," WHILE ADMITTING SO

CALLED COLOREDS PRECLUDE THEM FROM FULL VOTING RIGHTS AND 

LEADERSHIP POSITIONS. 

WE ALSO REFERRED TO A "MULTI-RACIAL SOCIETY". AGAIN WHILE 

WE MEANT AN UNSEGREGATED, UNDIFFERENTIATED, EGALITARIAN, 

DEMOCRATIC SOCIETY, THIS TERM HAS AN ENTIRELY DIFFERENT· MEANING 

THERE. IT MEANS A SOCIETY COMPOSED OF SEPARATE, CLEARLY 

DEMARKED, ETHNICALLY STRIATED INSTITUTIONS FROM JOBS AND 

INCOMES TO HOUSING, EDUCATION AND GOVERNMENTAL BODIES. THEIR 

ALTERNATE, PREFERRED TERM, WHICH CORRESPONDS TO OUR MEANING, IS A 

"NON-RACIAL SOCIETY". AND, AT UWC, SUCH WAS MADE AN EXPLICIT 
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GOAL IN THE UNIVERSITY'S FORMAL "MISSION STATEMENT" . . . "A 

NON-RACIAL, DEMOCRATIC SOCIETY." 

OUR SECOND ERROR WAS IN COACHING THE PROPOSAL IN A MANNER 

DESIGNED TO REMEDY A PERCEIVED NEED HERE IN THE UNITED STATES. 

WE EXPRESSED THE DESIRE TO EDUCATE A CADRE OF FUTURE, 

KNOWLEDGEABLE, TRADE UNION LEADERS EQUIPPED TO DEAL WITH THE 

CURRENT AND PREDICTED CHALLENGES IN THE ECONOMIC, POLITICAL, 

LABOR AND SOCIAL MILIEU. BUT SOMEHOW THIS DIAGNOSIS AND 

PRESCRIPTION SUGGESTED TO THEM THAT WE INTENDED TO IMPOSE UPON 

THEIR LABOR MOVEMENT, FROM WITHOUT, A UNIVERSITY-TRAINED, 

PROFESSIONAL, LEADERSHIP CORPS WHICH WOULD SUPPLANT THE PRESENT 

INDIGENOUS BODY OF NATURAL, ELECTED LEADERS WHO HAVE EMERGED AND 

FUNCTION AT CONSIDERABLE SACRIFICE AND PERIL. 

THE THIRD ERROR WHICH CONFIRMED FOR THEM THEIR WORST FEARS 

ENGENDERED BY THE FIRST TWO, WAS THAT WE CONTACTED THE AFL-CIO. 

WE ASKED FOR ASSISTANCE WITH PROCEDURAL SUGGESTIONS AND LOCAL 

CONTACTS ON THE LABOR SCENE. AND WE ADVISED UWC THAT WE HAD 

SOUGHT SUCH HELP. 

UNFORTUNATELY, AGAIN UNBEKNOWNST TO US, THE AFL-CIO HAD 

STUMBLED BADLY WHEN RECENTLY THEY ATTEMPTED TO ASSIST TRADE 

UNIONS THERE. AND THEIR CONTACTS HAD ALMOST EXCLUSIVELY BEEN 

LIMITED TO THE AFOREMENTIONED "BLACK TRADE UNIONS" OF ILL-REPUTE. 

FURTHER, BECAUSE OF PRIOR "REPUTED US LABOR INVOLVEMENT WITH 

THE CIA, THE AFL-CIO WAS REGARDED IN THE MORE RADICAL QUARTERS AS 

SUPPORTIVE OF THE REAGAN ADMINISTRATION'S POLICY OF "CONSTRUCTIVE 

ENGAGEMENT". THUS OUR INNOCENT ATTEMPT TO ENHANCE OUR LEGITIMACY 





4 

AND EFFECTIVENESS RESULTED IN THE CONCLUSION THAT WE WERE A BACK 

DOOR CHANNEL FOR THE CIA. NEEDLESS TO SAY, WE WERE BLITHELY AND 

FORTUNATELY UNAWARE OF THE CONTROVERSY AND SPIRITED ARGUMENTS 

WHICH WE HAD INCITED IN FACULTY COMMITTEE MEETINGS AT UWC. 

IN SUM, I'M AT A LOSS TO CONCEIVE OF AN EGREGIOUS ERROR WE 

FAILED TO COMMIT IN CONCOCTING OUR PROPOSAL. 

HOWEVER, THE PROJECT WAS SALVAGED BY THE INDIVIDUAL THAT THE 

COMMITTEE AT UWC ULTIMATELY SELECTED FOR OUR EXCHANGE. PROFESSOR 

NICHOLAS MoRGAN HAD BEEN A STUDENT ACTIVIST AS AN UNDERGRADUATE 

AT THE WESTERN CAPE. AND, AFTER AN ADVANCED DEGREE AT 

STELLENBOSCH, HE SPENT 2 YEARS AT CORNELL UNIVERSITY'S SCHOOL OF 

INDUSTRIAL AND LABOR RELATIONS, COMPLETING ANOTHER DEGREE AND 

QUITE PRESCIENTLY PREPARING HIMSELF FOR JUST THE FORMULATION OUR 

PROPOSAL ENVISIONED. HE HAD THE RESPECT AND STANDING AMONG HIS 

PEERS AND THE TACTICAL SKILLS TO WIN THE UWC COMMITTEE'S 

ENDORSEMENT OF THE PROJECT AS WELL AS TO ENGINEER HIS OWN 

SELECTION FOR THE EXCHANGE . 

HE CAME HERE IN JANUARY, (NOT A TIME I WOULD HAVE SELECTED 

SINCE WE WERE ON CHRISTMAS BREAK). BUT HE WAS WELL PREPARED WITH 

AN EXCELLENT UNDERSTANDING AND BACKGROUND IN THE AMERICAN LABOR 

MOVEMENT AND IN UNIVERSITY-BASED LABOR EDUCATION. HE ALSO WAS 

BURDENED WITH A LONG LAUNDRY-LIST OF TASKS, CONTACTS AND 

COMMITMENTS LOADED UPON HIM BEFORE HE LEFT BY HIS COLLEAGUES AT 

UWC. AND, GENTLEMEN THAT WE ARE, WE SHOWED HIM NO MERCY. WE 

PROCEEDED TO FILL IN ALL THE BLANKS ON HIS DANCE CARD WITH 

LECTURES, MEETINGS, FIELD TRIPS, IMPROMPTU SOCIAL GATHERINGS AND 
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SUNDRY OTHER ACTIVITIES. FURTHER, IT HAD BEEN OUR INTENTION 

TO EXPAND MoRGAN'S CONTACTS WITH UNIONS AND UNIVERSITIES BEYOND 

MISSOURI'S BORDERS. To THAT END WE HAD SCHEDULED AN ITINERARY OF 

VISITS AND MEETINGS WITH EDUCATION DIRECTORS AND FACULTIES ON A 

MEANDERING ROUTE FROM NEW YORK CITY TO COLUMBIA, ANTICIPATING HIS 

ARRIVAL AT KENNEDY AIRPORT ON JANUARY 3RD. THE PLAN WAS TO 

CHAUFFEUR HIM THROUGH NEW YORK, WASHINGTON, PITTSBURGH, DETROIT, 

CHICAGO, ETC, ETC. BUT DESPITE REPEATED LETTERS AND COMMUNIQUES 

TO LEARN TRAVEL PLANS, THEY WERE TO NO AVAIL AND FOUR DAYS BEFORE 

THE NEW YEAR WE RECEIVED WORD THAT HE WOULD ARRIVE IN ST. LOUIS 

VIA CHICAGO ON THE 2ND. THAT NEWS SCRUBBED OUR PLANS FOR THE 

GRAND TOUR TO COLUMBIA AND WE HAD TO RESCHEDULE IT AS A GRAND 

RECESSIONAL ON THE WAY OUT. 

THIS HISTORY OF MISCUES, FUMBLES AND FAILINGS WOULDN'T BE 

COMPLETE WITHOUT MENTIONING ONE FINAL AREA OF A MORE SERIOUS 

NATURE. 

ALL OF US ON THE COLUMBIA CAMPUS HAVE BECOME INURED TO THE 

EXCESSES AND ERRORS OF THE MEDIA. THE MANEATER, MISSOURIAN, 

TRIBUNE, THE VARIOUS RADIO AND TV STATIONS HAVE ALL INCURRED OUR 

WRATH AT ONE TIME OR ANOTHER FOR INACCURACIES, INTRUSIONS AND 

MISBEHAVIOR OF MAJOR AND MINOR PROPORTIONS. BUT I'M AFRAID THE 

UWC FACULTY HAVE NOT ENCOUNTERED OR BEEN PREPARED TO DEAL WITH 

THE MEDIA EVENTS, INTERVIEWS, DIALOGUES AND QUESTIONS FROM ALL 

OUR BUDDING WOODWARDS, BERNSTEINS AND HOWARD COSELL'S. AROUND 

HERE, THE DOG ON THE COURTHOUSE STEPS CAN'T ROLL OVER ON HIS LEFT 

SIDE WITHOUT AN INTERVIEW AND PHOTOGRAPH. 
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IN MoRGAN'S CASE, INTERNATIONAL PROGRAMS ARRANGED FOR HIM TO 

SPEAK ONE EVENING AT THE MEMORIAL UNION. DESPITE HIS EXPRESSED 

DISTASTE FOR BEING PHOTOGRAPHED HE RELUCTANTLY AGREED TO A 

SESSION AT A PHOTOGRAPHY STUDIO WHERE, LITERALLY, A FULL ROLL OF 

FILM PORTRAITS WAS SHOT. HIS PICTURE WAS PRINTED IN ADS AND ON 

FLYERS TO PUBLICIZE THE EVENT; I ... EDIATELY HE WAS DELUGED WITH 

PHONE CALLS REQUESTING INTERVIEWS AND REQUESTS TO TELL REPORTERS, 

"WHAT ARE YOU GOING TO SAY?" IN DESPERATION AND IN SOME 

ANNOYANCE HE RESORTED TO REPLYING, "IF YOU WANT TO KNOW WHAT I'M 

GOING TO SAY, YOU'LL HAVE TO COME TO THE MEMORIAL UNION AND HEAR 

ME." 

ON THE EVENING OF HIS SPEECH WHEN HE ARRIVED AT THE MEETING 

ROOM HE WAS IMMEDIATELY BUTTONHOLED BY A RADIO COMMENTATOR, TAPE 

RECORDER IN HAND. AGGRESSIVELY SHE PROCEEDED AS FOLLOWS, "I 

THINK THIS IS VERY COURAGEOUS OF YOU. I'M GOING TO TAPE YOUR 

SPEECH AND PLAY IT ON MY RADIO PROGRAM. SOME MONTHS AGO ANOTHER 

FACULTY MEMBER FROM SOUTH AFRICA SPOKE HERE. AND, I ASKED BRICE 

RATCHFORD IF IT WAS ALL RIGHT TO TAPE HIS SPEECH, DR RATCHFORD 

SAID IT WAS OK, so I'M GOING TO TAPE YOU. BUT IF YOU DON'T WANT 

CERTAIN PORTIONS OF YOUR SPEECH BROADCAST, ~UST LET ME KNOW WHICH 

PORTIONS AND I WON'T USE THEM." SHE WENT ON IN THIS VEIN FOR 

SOME TIME BEFORE I COULD GENTLY EXTRICATE MoRGAN WHO I COULD SEE 

WAS BECOMING INTIMIDATED AND MORE AND MORE UNCOMFORTABLE. WHEN I 

GOT HIM ASIDE I TOLD HIM THE BAD NEWS-GOOD NEWS ELEMENTS OF THIS 

ENCOUNTER. 
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I TOLD HIM THE BAD NEWS WAS: IF HE OBJECTED TO BEING TAPED 

IHAI WOULD BECOME THE STORY. IF HE ASKED TO CENSOR OR DELETE 

SOME REMARKS, THAT WOULD BE THE STORY. AND, REGARDLESS OF ANY OF 

HIS OBJECTIONS THERE WAS NO GUARANTEE THAT HE WOULDN'T BE TA9ED 

AND BROADCAST UNEDITED. ON THE OTHER HAND, THE GOOD NEWS WAS 

THAT FEW IF ANYONE IN COLUMBIA LISTENED TO HER PROGRAMS OR PAID 

ANY ATTENTION ANYHOW. 

FOLLOWING HIS PRESENTATION HE WAS INTERVIEWED BY VARIOUS 

PUNDITS WHO KEPT BADGERING HIM TO EXPRESS HIMSELF ON THE ISSUE OF 

DIVESTMENT, DESPITE HIS STATEMENT IN THE COURSE OF HIS SPEECH 

THAT IT IS ILLEGAL FOR SOUTH AFRICANS TO ADVOCATE SUCH A COURSE 

OF ACTION. THEY JUST HADN'T BEEN PAYING ATTENTION OR DIDN'T CARE 

IF HE WOULD BE AT RISK. 

FURTHER, HE ADVISED ME LATER THAT ONE OF THE REPORTERS 

APPARENTLY HAD ATTEMPTED TO CREATE A CONTROVERSIAL STORY WHERE 

NONE EXISTED. HE HAD ASKED, "I UNDERSTAND THAT YOU WERE 

MISTREATED AND UNHAPPY WITH YOUR HOUSING ACCOMMODATIONS WHEN YOU 

FIRST CAME HERE, IS THAT TRUE?" MoRGAN ANSWERED SIMPLY THAT HE 

HAD BEEN LODGED AT THE CAMPUS INN BUT PREFERRED A PLACE CLOSER TO 

T WN AND THE CAMPUS, AND THAT HIS HOST HAD MADE THOSE 

ARRANGEMENTS. HE WAS NEITHER MISTREATED NOR UNHAPPY WITH HIS 

LODGING. 

THE REPORTER THEN HAD ASKED, "I UNDERSTAND THAT THE 

HIGHER-UPS ARE MAKING A LOT OF MONEY OUT OF THIS EXCHANGE 

PROGRAM, WHAT DO YOU THINK OF IT?" MoRGAN HAD ANSWERED, "I DON'T 
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KNOW ANYTHING ABOUT THAT, IF YOU HAVE ANY QUESTIONS ABOUT MONEY I 

SUPPOSE YOU OUGHT TO ASK THE HIGHER-UPS." 

Now YOU MIGHT REGARD ALL THIS AS A NUISANCE TO BE ENDURED OR 

A KIND OF MINOR IRRITANT THAT GOES WITH THE TERRITORY. "BUT 

MORGAN'S DISCOMFORT AND UNEASE ASSUMES A MORE SINISTER 

CONNOTATION IN LIGHT OF EVENTS IN SoUTH AFRICA AND ELSEWHERE. WE 

ARE AWARE OF MANY BLACK SOUTH AFRICANS IMPRISONED FOR THEIR 

ADVOCACY OF VIEWS UNPOPULAR WITH THE GOVERNMENT. AND A MEMBER OF 

THE ANC WAS ASSASSINATED BY S.A. ARMED FORCES DURING A RAID INTO 

BOTSWANA RECENTLY. AND SIMI LARL Y A WOMAN NAMED MRS. DULCI E 

SEPTEMBER, A MEMBER OF ANC LIVING IN PARIS, WAS ALSO ASSASSINATED 

ABOUT A WEEK AGO. 

FURTHER YOU MAY RECALL THE YOUNG SOUTH AFRICAN BOY WHO WAS 

INTERVIEWED ON THE CBS PROGRAM, "60 MINUTES". HE TOLD OF BEING 

ARRESTED AND TORTURED. WE WERE DRIVING THROUGH OHIO WHEN WE 

HEARD THE RADIO NEWS BROADCAST ANNOUNCING THAT HIS BULLET-RIDDLED 

BODY HAD BEEN FOUND OUTSIDE SOWETO. WHEN MoRGAN HEARD THAT HE 

BECAME PHYSICALLY ILL. IT WORRIED HIM CONSIDERABLY AND LATER HE 

OFFERED THE OPINION THAT SOMEONE ARRIVING AT JOHANNESBURG AIRPORT 

ALONE MIGHT DISAPPEAR WITHOUT A TRACE AND NEVER BE HEARD FROM 

AGAIN. 

I HAVE NO DESIRE TO DRAMATIZE OR INFLATE THE IMPORTANCE OF 

THE ROLE OF THE MEDIA. BUT I DO WISH TO INDICATE THAT REGARDLESS 

OF WHETHER OR NOT SOMETHING UNTOWARD RESULTS FROM THEIR 

IRRESPONSIBILITY, THE DISCOMFORT AND DISTRESS OF OUR VISITING 

COUNTERPART SHOULD BE A PARAMOUNT CONCERN OF OURS. 
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To SUMMARIZE, I WOULD RECOMMEND: 

1) THAT IN PUTTING TOGETHER A PROPOSAL YOU SHOULD TRY TO BE 

VERY PRECISE IN THE VOCABULARY AND TERMINOLOGY THAT YOU USE. 

BUT EVEN SO, THERE IS NO GUARANTEE THAT YOU WON'T BE 

MISUNDERSTOOD AT THE RECIPIENT'S END. 

2) TRY TO RESEARCH THE SENSITIVITIES OF THE INSTITUTIONS 

OUTSIDE THE UNIVERSITY TO WHOM YOU MAY INTEND TO RELATE OR 

WITH WHOM YOU MAY INTERACT. 

3) IF POSSIBLE, PROCURE TRAVEL SCHEDULES VERY EARLY IF YOU 

INTEND ANY INTERNAL TRAVEL HERE. 

4) ALTHOUGH WE WISH TO GIVE BROAD EDUCATIONAL OPPORTUNITIES TO 

STUDENTS, FACULTY AND THE PUBLIC AND ALTHOUGH IT MAY BE 

DESIRABLE TO PUBLICIZE THESE OPPORTUNITIES - BY ALL ODDS BE 

WARY OF THE MEDIA. INTERVENE AND BEAT THEM OFF WITH A STICK 

IF NECESSARY. YOUR SOUTH AFRICAN GUEST WILL APPRECIATE IT. 
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REPORT ON MISSOURI VISIT 

or L. BENTING: 

2 JANUARY - 12 PEBRUARY 1988 

INTRODUCTION: 

In September 1987 Dr. Larry Debuhr from the Centre for Academic 
Development at the University of Missouri, Kansas City, visited 
the OWC campus to exchange information and ideas about 
Supplemental Instruction, an Academic Support Programme 
developed by the above Centre. This visit was part of the 
University of Missouri/University of the Western Cape exchange 
agreement. 

As the learning problems encountered by American University and 
College students were found to be very similar to those 
experienced by South African students, in particular those at 
OWC, the success achieved by using SI under similar 
circumstances prompted the Science Faculty Academic Support 
Committee to launch a pilot SI program. It was decided that a 
person in the Gold Fields Resource Centre would visit the Kansas 
City campus of the University of Missouri to experience SI in 
operation and to co-ordinate the pilot program upon return. 

SI at !1MItC: 

SI at UMKC is at present used in 11 courses in 8 different 
subjects. These courses would be those identified as the "high 
risk" courses in which the dropout and failure rates are rather 
high. The implementation of an SI session would be preceded by 
consultation between the head of department, the lecturer 
concerned and the SI co-ordinator. SI is in use at 
approximately 100 institutions across the United States. 

The opportunity to witness SI in operation was especially 
meaningful when its application in different Subject areas was 
investigated i.e. although the aim of the exercise remains the 
same for mathematics and philosophy, say, the approach which the 
SI leader has to use is very different. It was also evident 
that the attitude of the lecturer towards the use of SI in 
his/her course played a decisive role in determining the success 
of the SI program. · 

USB or SI AT owe: 

Supplemental Instruction (SI) differs in many ways from 
traditional support programmes. While the study leaders 
ordinarily would act as the authority, posing most of the 
questions and has as a primary task of drilling content, the SI 
leader would attend all classes, do all the required reading, 
act as model student and have the primary task of developing the 
thinking and reasoning skills which characterize intellectual 
maturity. 
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The SI program has definite potential at OWC. Whereas the 
student usually learns about thinking and reasoning skills 
outside of his content and course environment, SI integrates 
these two so that the student understands rather than memorizes. 

The Secondary School environment from which most (if not all) of 
the students at this University come is such that learning is a 
passive activity - critical thinking and reasoning is give no 
place in the curriculum. When these persons enter the 
University, this attitude towards learning persists. Statements 
of fact and opinion on the part of the lecturer go unquestioned 
- they are simply memorized and returned in an exam. SI aims at 
steering away from the notion of remembering a subject, course 
or concept in component form as represented by the pieces of a 
jigsaw puzzle - in fact, SI aims at piecing these concepts 
together in much the same way as one would complete the puzzle. 

GENERAL 'VENTS AND ACTIVITIES 

One of the first activities after arriving at UMKC was to 
accompany Terry Cezar, learning skills specialist at the Centre, 
to Crowder College in the South of the State of Missouri where 
she delivered a lecture to staff on Supplemental Instruction. I 
was joined soon after by Theo Hendrickse in attending the SI 
leader training session and observing the SI leaders in their 
various sessions. 

I joined Larry Debuhr in doing SI leader training at Texas A & I 
University in Kingsville, Texas, at the end of the second week. 

My visit was made very interesting by Dr. Henry Mitchell 
Assistant Vice Chancellor for Academic and International' 
Affairs, who through his office arranged for me to meet with 
various persons outside the SI program. For the purpose of 
other members of staff who may be interested, I will brefly 
describe them below: 

DR KATHRYN LONCAR - who teaches computer literacy to teaching 
students 

DR. EUGENE EUBANKS - Dean of Education and one who has done 
extensive research in the distribution of 
expenditure in schools 

DR. DAN LEVINE - professor of Education 
involved with the magnet school concept. 

DR. ANNA LARKIN - Director of the High School College program 

DR. LEE WILLOUGHBY - professor at UMKC Medical School involved 
in a computer based testing program. 
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DR. RICHARD WARING - Director of the Maths/physics Institute 
which is an outreach program for the 
equivalent of our matriculants. 

DR. CURT BROWNING - Co-ordinator of the PACE (Programme for 
Adult college Education) programme. 

DR. RICHARD HETHERINGTON - Professor of Computer Science who has 
only recently moved into the academic 
field and is therefore fully in touch 
with the needs of industry 

MR. RALPH HENDERSON - who is involved with a fully 
computerised registration procedure 
which proves very efficient, something 
for student affairs to investigate. 

DR. JEFFREY LONGHOFER - sociologist and one who is truly 
interested and well read on South 
Africa. 

At the Columbia campus of the University of Missouri, I had a 
short visit to the Learning Centre which is run by Dr. Bonnie 
Zelenak. Although the support service is fairly extensively 
developed, it is offered mostly in the form of tutoring which in 
my opinion, when ontrasted to SI, restrains the development of 
critical thinking and reasoning. 

The INROADS-program, one which aims at providing the 
better-achieving minority student with a better chance in life 
through arranging for companies or corporations to "adopt" a 
student while at university and provide the student with a job 
upon completion of his/her degree, is well received within the 
community and is worth looking at in more detail. The Genesis 
program run by the Gold Fields Resource Centre compares to the 
first steps of the INROADS program. 

One of the last activities in which I took part during my stay 
was to witness the students preparing for the National Board 
exams taken through SI in its different forms. This 
especially appropriate as SI had originated approximately 12 
years ago with a group of medical students! 

CONCLUSION AND RECOMMENDATIONS 

The University of Missouri has many programmes and developments 
in which ~t is w~y ah~a~ of not only the OWC, but many other 
South Afr1can un1vers1t1es. The OWC, in turn has many ideas to 
offer as well, especially in the areas of computer based 
education and community projects. The area of sociology seems 
to be an important one, as this is where social problems and 
their causes are analysed in great detail. The resulting 
interest provoked by the present South African situation was 
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evident in many discussions - maybe our sociology department 
could look at an exchange? 

Many other areas that I have briefly outlined above are those in 
which developments would be of particular interest to members. of 
the UWC staff, having either pursued innovations in their field 
or further developed useful ideas. 

This exchange scheme existing between UM and UWC is an 
opportunity which should not be underutilised, but should be 
seen as a true opportunity for enrichment both personally and 
for the good of the university and the community. 
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UNIVERSITY OF KISSOun COMKIrrEE 
UNIVERSITY OF THE WESTERN CAPE 

REPORT OF VISIT TO CEHTER FOil ACADEHIC DEVELOPKENT, . UlfIVERSITY . OF KISSOUIU 

AI' KAIISAS CITY (UKKC): 5-13 JAHUAIlY 1988 

The purpose of my visit was to gain first-hand experience of the supple
mental Instruction Program (SI) that Larry DeBuhr and co-workers have been 
running at UMKC with great success. During this time I was spending an 
eight-month period of research leave at Northwestern University in Evanston, 
Illinois. Nevertheless, I elected to attend the SI Leader Training course 
as I was persuaded by Larry DeBuhr during his visit to our campus in 1987 of 
the potential of SI to "break the Attrition Cycle" at WC. My visit coin
cided with the more extended visit to Lionel Benting who is responsible for 
the broad-based introduction of the Program at our university while my 
particular interest is in its introduction in the Chemistry Department. 

During my stay at the Center for Academic Development I had the opportunity 
to interact closely with the other authors of the program who were more than 
willing to share their knowledge and skills. The simulated SI sessions that 
we conducted during leadership training was particularly beneficial. It 
emphasized the relationship between student, SI leader and lecturer which I 
think is central to the success of the program. t-ly stay was long enough to 
allow me time to attend some of the SI sessions conducted by the newly 
trained leaders. During my observations of these sessions the potential of 
51 was clearly illustrated and I became convinced that it could be effec
tively applied at UWC. 

Furthermore, I was heartened by the responses of the lecturers in the 
Chemistry Department at UMKC to whom I spoke about SI. They reported consi
derable improvement in student performances as well as enhanced interest 
levels. A detailed outline of my activities whilst at UMKC is attached. In 
conclusion, my visit to UMKC was resulted not only in a better understanding 
of the Supplemental Instruction Program but also in a commitment to its 
effective introduction in a chemistry department. 

T F IIDDRI<XSE 

DEPARnmNT OF CHEMISTRY 





Brief outline of my .schedule of activities during visit to Center for Aca
demic Development at UMKC. 5-13 January, 1988. 

Tuesday, 5 January 

Arrived at Kansas City Airport at 3:00 p.m. Met by Larry DeBuhr. 

Wednesday, 6 January 

Morning Preview Supplemental Instruction material. Met with Dr Henry 
Mitchell. 

Afternoon Orientation around U~[KC including visit to Center for Academic 
Development with Larry DeBuhr. 

Thursday, 1-8 January 

In vo 1 ved in Supp 1 emental Ins t ruc tion Leader Training Program wi th May 
Garland, Kit Gordy and John Staples. Copy of detailed agenda is attached. 

Friday evening: Supper at the house of Larry DeBuhr. 

Saturday, Sunday, 9-10 January 

Recreation 

Monday, 11 January 

Morning: Review SI material 

11:00 attend introductory Biology lecture to observe announcement of SI and 
student response. Discussion with SI leaders about gauging student response 
and setting up schedule for SI sessions. 

Afternoon: Informal discussion with various members of the Center for Aca
demic Development Staff. 

Tuesday, 12 January 

12:00 - 2:00 p.m. - Meeting and lunch with May Garland and Lionel Benting. 
Further discussion about SI within the context of the 
WC situation. 

02:00 - 3:20 p.m. - Meeting with Dr Mike Hatlee - discussion on the appli
cation and success of SI in general chemistry. 





, ... Supplementallnstruction 
Center for Academic Development 

SI LEADER TRAINING AGENDA 

DAY ONE (9:00 - 4 :00) 

9:00 - 9:10 
9:10 - 9:30 
9:30 - 10 :00 

10:00 - 10:50 
10:50 - 11:00 
11:00 - 12:00 

12:00 - 1:00 

1:00 - 2:00 
2:00 - 2:45 
2:45 - 3:00 
3:00 - 3 : 15 
3: 15 - 3:45 
3:45 - 4:00 

Introductions 
Introduction to Supplemental Instruction 
Group Discussion of Supplemental Instruction 
How Students Learn 
Break 
Theories of Student Development 

Lunch 

Content Lecture - Dr. Hans Uffelmann 
Simulated S1 
Break 
Discussion of Simulated SI 
Techniques for SI Leaders 
Assignments for Day Two 

DAY TWO (9:00 - 4 :30) 

9:00 - 9:15 
9:15 - 9:45 
9:45 - 10:00 

10:00 - 10: 30 
10:30 - 10:45 
10:45 - 11 :30 
11 :30 - 12 :00 

12:00 - 1:00 

1 :00 - 1:30 
1:30 - 1:45 
1 :45 - 2:15 
2: 15 - 2 : 3~ 
2:30 - 2:45 
2:45 - 4:30 

drtrng/rev 1/88 

Continental Breakfast 
Informal Quiz 
Discussion of Informal Quiz Technique 
Vocabulary Exercise 
Break 
More Techniques for SI Leaders 
Paperwork 

Group Lunch 

Lecture - Dr. Mike Hatlee 
Plan simulated SI 
Simulated SI 
Debrief SI 
Break 
Management Details 
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Report - Prof. A.D. Muller on visit to t.he University of Missouri 
- Saturday April 9 - 29th April 1988. 

We,that is myself and mr Isaacs arrived in St. Louis at + 7pm. 
on Saturday the 9th April where we were warmly received and well 
hosted over the weekend. 

My official visit started on Monday morning at the University of 
Missouri St. Louis where my visit was jointly hosted by Professor 
George J McCall, the Director of the James T Bush, SR, Center 
for Law, Social Change and Conflict Resolution, and Ms. Miranda 
Salkoff of the Dispute Resolution Program at St. Louis. This 
last named Program is heir to some of the activities of the 

L..+\ue 
Conflict Clinic (Jim ~) which moved to George Mason University 
of Fairfax Va. during the latter half of 1987. 

My program for the 3 dys I spent at St. Louis at this juncture 
was as follows: 
Monday:- I had very thorough discussions with prof. McCall and 
Ms. Salkoff on the possibilities of future cooperation. I had 
fears that the departure of Jim Loue meant the death knell for 
any meaningful exchange. They themselves were rather lukewarm 
at this point. Through these discussions however, "E believed 
that they gained a more realistic perception of po .. ssible 
contributions f : om their side as well as the value of 
contributions from Western Cape for their own training programs. 

I also had quite an extensive interview with Mr. Saey (from 
principles office: charged with Black student affairs). This was 
at his request and led to a further indepth discussion after my 
return to St. Louis. 

We left later on Monday to participate in a one-day seminar on 
Conf lict and Mediation led by one of the U.S.A. 's top mediators 
mr Richard Salem (whom I had met previously in South Africa) 
This was held in Springfield, Ohio on Teusday, the 12th and 
lasted the whole day. 

On Wednesday, back in St. Louis I contacted and or visited a 
number of relevant organizations: 

The Institute for Peace and Justice 
The Peace Studies Program of the Southern-Illinois University-





The Federal Mediation and Concilliation Service 
The American Arbitration Association. 
This continued on Thursday morning, when I also contacted members 
of the Industrial Organizational Psychology Program (Businesss 
and Psychology joint doctoral-degree program.) 

Later on Thursday I left for Columbia with some members of the 
St. Louis faculty who were going to attend the Weldon Spring 
Intercampus colloquium on Conflict Resolution hosted by the Law 
Faculty of Columbia. 

On the Friday I took part in the collequim as one of the two main 
speakers. Most of Friday was taken up by activities surrounding 
the colloquium. 

Over the weekend I was very warmly hosted by Prof Len Riskin and 
his family. I met with African historian Jean Almond and her 
husband over dinner on Saturday, and had a fairly full program on 
Sunday. 

Monday - Tuesday and Wednesday was taken up by discussions with 
people who could contribute information to my own research 
programs ie: Conf licts Resolution -; inf luence of violence on 
children - stress and group dynamics. (See program). "'1 left for 
Kansas City on Wednesday at + 11:30. 

On Wednesday evening Mr Isaacs and myself (we met up in Kansas 
City/were hosted by Prof Bud Saracheck and on Thursday morning my 
expeditor Mary Kay Kisthardt handed me my program for this leg of 
my visit. 

In Kansas City, apart from meeting with faculty over lunches, 
most of my time was spent visiting mediating institutions, seeing 
them at work, sitting in on courtcases and mediation sessions 
(see program). This was extremely valuable. 

On Friday afternoon I attended a Fullbright conference and dinner 
and that evening my only sportsevent, a baseball game. 

On Saturday morning I visited their exmtremely well stocked 
Nelson museum of Art, the afternoon a conference on modern music 
and the evening a play on aids. 

On the Sunday I returned, by car to St. Louis where I arrived at 





about 5:30 p.m. 

At 6.00 I had a dinner with Mr Steve Littlejohn of Monsanto 
Corporation and at 9.30 a meeting with my two hosts Prof McCall 
and Ms Sa1koff to discuss their plans for an exchange program 
with U.W.C. 

We followed this up with final talks on Monday morning as well as 
a further hour with Mr Saey 

I departed from Washington at 13.00. That evening I spent some 
time with Mr William Potapchuck, deputy Director of the Conflict 
Clinic, and his wife. 

The Conflict Clinic set me up with a work station and arranged a 
series of meetings for me. George Mason University has become 
one of the leading (of not the leading - Universities in the 
States as far as theoretical and practical work on Conflict 
studies is concerned. 

They now host a Conflict Clinic, a Center for Conflict Analysis 
and Resolution, a Council for Peace Research and Education, and 
the National Conference on Peacemaking and Conflict Resolution. 

1 had the opportunity over the three days to meet wit~, inter 
alia, Jim L~ue - John Burton, John Murr~y, Frank B1echmann, Joel 
Stronberg as well as with Ms Church the organizingSecretary 
for SPIDR (the Society for Professionals inDispute Resolution~ 

I found my visit to Washington very worthwhile and strong ties 
are being built up between our university and their programs 
which should payoff extremely good dividends in the near future. 

On Friday, the 29th I left for New York- London and Cape Town. 

Impressions 

I left for Missouri not expecting much (as far as the Conf lict 
program is concerned) after the departure of Jim L",ue and the 
Conflict Clinic. I had the impression that as far as the St. 
Louis faculty was concerned, they were of the same opinion -
ready and willing to assist but failing to see much scope for 
cooperation. 





By the time I left however, I knew that Prof McCall and Ms 
Salkoff could be of great value to our program both on a 
theoretical- and a practical level. 

I believe the program they have worked on in the meantime is 
ample proof of that. 

Prof. Riskin of Columbia was always very enthusiastic about 
cooperation but again not having sufficient information about 
U.W.C.'s needs and about conditions prevailing. I believe that . 
he can make quite a contribution to our programs both as far as a 
course on Conflict Resolution is concerned and as far as possible 
inputs into the curriculum of the Faculty of Law is concerned. 

Overall my impression was that more specific course - and 

research- related programs should now be initiated from both U.M. 
and U.W.C.'s sides. I also encountered an enormous lack of 
information on our University, what it stands for, what it's 
problems .and challenges are, what our position is vis-a-vis the 
"academic boycott" (there was lack of clarity on this point and 
some potential visitors were hesitant to come because of this - it 
should be cleared up). 

I would like to suggest that a slide - tape show be ~ut together 
to acquaint people with those characteristics ·that could be 
conveyed i n that way and a full exchange (by Fax) of debates, 
weekly news etc. that would give people there a greater 
"Academic" (in the bad sense of the world.) 

May I thank the university for the opportunity afforded me to 
share in this exchange and express the hope it will lead to 
something positive for U.W.C. 

A D MULLER 
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Visit to Missouri 

Monday: 11 April 1988. 

Doug Smith re- Cpntract~al research: 

Devised a compu ter programme for the schedul ing of buses. 
programme was sponsored by the Federal Government ' .... ho is 
claiming copyright. 

The 
now 

Research conducted pertains mainly to big businesses which have 
the financial resources to pay for the research. 

Chuck Kueht re~ Business Policy and Strategies 

Lectures to undergraduate and graduate students on the above
mentioned subjects. He is the co-author of a book; Small 
Business-planning and management and is a consul tant for small 
businesses. 

Peggy kambing re-S~all Business Development 

She lectures to undergraduate and graduate students and is a 
small business consultant. At times she is involved in courses 
for small business owners which, are arranged by the University 
Extension Depart~ent. 

Audrey Easton re extension programme. 

The extension department co-ordi_nates courses which are primaroily 
aimed at · middle and senior management level personnel in the 
larger corpora tions. They do however arranged courses for small 
businesses if and when the need arises. 

Tuesday 12 April 1988. 

David Williams re 2conomic Education. 

Economic education is aimed at school teachers who teaches the 
subject often ',..i th li mi ted background of the subject. A resul t 
being that a large percentage of the stUdents leaving school has 
a total misconception of economics. 

The course is offered to improve the te9.chers teaching abili ty 
and improve the perception and understanding of economics. 
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Wednesday 13 April 1988 

P~epa~ed fo~ F~iday's sernina~, visited the lib~a~y. 

Thursday 14 April 1988. 

G~ant Thornton ~e owner Business Develo rnent Cente~. 
This is a p~ivately owned managed consultancy business and is 
conce~ned with: 

Assisting mino~i ty owne~s in obtaining finance; and p~epa~ing 
business plans. 

They a~e co-ordinators of cou~ses rather than presenters. 

Wayn~ Weidemqn owner of an iqcuqator. 
> 

The incubator houses about 20 small businesses in one building. 
The management of the incubator provides secretarial se~vices 
only and ar~anges for courses to be conducted for the owners of 
the small businesses or othe~ inte~ested people within close 
proximity to the incubator. 

Cou~ses a~e normally conducted by a group of lecture~s f~o~ 
universities or colleges. 

Friday 15 April 1988. 

David Fox - Small Business Admini$trat~on. 
-

They are ' in possession of fact sheets on various aspects of 
starting and managing a business. The ISB is in possession of 
some of these fact sheets but has arranged for any new fact 
sheets to be fo~wa~ded to the ISB. 

They also assist minorities to get at least one government con
tract per yea~. 

Conducted a semin3.r - "Fostering Small 3usiness Development 
amidst tension be t · ... een Economi:: Phi losophies in Sou th Africa". 

Monday 18 April 1988. 

Visited the High-teCh Business Incubator in St.Lo~is. 

The Incubator management provided premises and management assis
tance to the O'Nners of the small businesses located in the 
incuba tor. 
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The type of assistance includes: preparing a business plan; ob
taining funds, acquiring research material or laboratory space. 
Mos t of the se projec ts are longer te rm projec ts and a fe lN wi 11 
only earn an income after three years. 

Dewayne All~n; Director of theCom~unity Col~ege at St.Louis. 
( 

They do not develop their own courses, but uses people in that 
field to do the necessary work ego hairdresser for a open"ing a 
hairsalon. They act merely as co-ordinators. 

Tuesday 19 April 1988 

Conducted seminars to undergraduate and graduate students on the 
types of Business Policies that was implemented to aid Small 
Business Development in South Africa. ( 10hOO and 14hOO) 

Wednesday 20 April 1988 

Drove to Columbia 

Dr A Ross Shepherd of Continuing ~du9ation. 

Primarily concerned ',o{i th providing assi tance on Economic Educa
tion to teachers at secondary schools. : n the past teachers were 
drafted into posts 'Nithout a background in Economics, therefore 
their knowledge of the subject was very poo1'; and their ability 
to teach the subject was considered bel o ~ . standard. 

Thursday 21 April 1988 

Jack Le Claire, Dire9tor, of the Center for Business , Innovation, 
another semi-high tech business incubator. 

Dr HeQry Mitchell, Associate Chancellor for Academic and Jnterna
tional Affairs- an obligatory m~eting. 

Dr Charles Davis, Prof in Marketing and consultant for small and 
medium size businesses 

Provides assistance to stUdents engage in projects offering 
marketing advice to s~all businesses. 

Dr Josegh Singer and patriCia Cina of the Small Business 
Insti tu te. 

They are engage in undergraduate and graduate programmes for stu
dents on · small business. Students attend classes or visit the 
lecturers when they need assistance. Students are required to 
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select a business and then provide consultation for that business 
on a regular basis. Student required to write a report on 
findings, this substitutes classes and examinations. 

Dr R~cQard Hamilton z Prof in,Dir~ct Marketing. 

Direct marketing is increasing in importance due to the 
marketer's ability to see the impact on sales more directly . than 
with the other methods of promotion. Advertising a toll free num
ber on Television enables a marketer to gage the effectiveness of 
its advertisement. Coupons and Brochures wi th detachments are 
other options. 

A possible means of marketing our courses. 

Friday 22 April 1988 

William O.Donohu~z Manager of. trw Business park Development. 

The business park is in its development phases. The total invest
ment in the park will be about $ 25 million and the developed 
will be over a period of 5 years and will hopefully provide 
adequate jobs for a large percentage of their part-time students. 
This concept is increasing in popularity in S.A. 

Friday afternoon attended a fullbright seminar on the problems 
these students experience whilst visiting the USA and on their 
re turn. 

Monday 25 April 1988 

Delegate to a Mainstreet Conference held at St. Joseph about 30 
miles north of Kansas City. Downtown St. Joseph, has a number of 
vacant buildings due to a shift in housing towards the East, and 
the farm crisis. It ',%uld appear as if the business community 
neve r pa id a tten tion to the se occurence s, re sui ting tha t th~y 
were later forced to liquidate their businesses due to unsatis
factory store pa tronage. The aim ',o/i th the conference ',o/as to 
highlight the wor~ involved in revitalizing this downtown area to 
an attractive and pleasant shopping and working environment. 

Tuesday 26 April 1988 

The conference continued until 12hOO. 

Visited Plattsburg about 30 miles from St. Joseph where no less 
than 44 businesses mainly retail has been relocated. This area 
has a population of about 1800 people. The objective of the com
munity development specialist is to establish more businesses and 
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with the assistance of the business development specialist to 
devise strategies to operate the business more effectively. 
Whether all these businesses will survive over the longterm, 
remains to be seen. 

Wednesday 27 April 1988 

Visited Hamilton, about 40 miles from St. Joseph, where no less 
than 24 businesses have been relocated. Also visited businesses 
in Jamesport and Gallatin. The owners were pleased with the 
development and think their businesses are profitable. 

Thursday 28 and Friday 29 April 1988 

Attended a conference held in Canton about 200miles from 
Hamilton. The aim of the conference was to highlight how impor
tan tit is to ensure tha t the basic requirements such as in
frastructural services, are vailable before attempting to attract 
new businesses into an area. 

It was a "grass roots" type conference with a report back during 
September/October. The second phase will highlight what other 
requirements are needed to attract businesses into an area. 

Monday 2 May 1988 

Dr. Brice Ratchford and Ron Turner - an obligatory meeting. 
Met Daryl Hobbs, professor of rural sociology and director of the 
office of Social and Economic Data Analysis._ This centre obtains 
da ta from all sources and has a computer " software programme tha t 
contains about 700 variables. This enables them to produce a 
number of different reports an~ audio-visual materials for ,the 
use by peop le in te re s ted in tha t type of informa tion or can be 
used by economic and business development lecturers. 

Tuesday 3 May 1988 

Spent day ',o{ith Jerry Wade and Mary Leuci on community and 
economic development programmes. They are the iniators of 
programmes ',o{hich is implemen1:ed by the communi ty and ' business 
deve lopmen t spec ia lis t. Economic de ve lopmen t cen tres a ims to 
show communi ty leaders wna t they can do to imorove the ir o',m 
situation. Emphasis is on infrastructural development, business 
location and relocation. 

Presented a seminar to International Students on the Role of the 
ISB in business development. 

Wednesday 4 May 1988 

Met wi th Tom Buchanon, Business and Indus try specia 1 ist. Their 
operations are similar to that of the ISB. The only difference 
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being th~t they are not preparing detailed manuals but uses 
videos ani 16mm films to supplement the skeleton notes. 

Ejie Pigg, manager of "Best of l1issouri's Hands" catologue. Sne 
'lias ins trumen ta 1 in deve lop ing and marke ting the ca to logues to 
prospecti 'le wholesalers and retailers with the fruits now being 
reapt by some of the advertise r '3 . This ca tologue contains names 
and ite ll s of a large number of home industries. The catalogue i-s 
seen as the mar~eting tool for these industries. 

Presented a seminar to the Community Development Department on 
Comounity Development Efforts by the IS8 and other Institutes at 
U I'/C • 

Thursday 5 May 1988 

Meeting ¥ith George Boyle, Labour Education was only an 
obligatory meeting. His prime motivation was to highlight ho· .... 
they can help us with regards to films, videos and books on 
labour education. 

T:'1e mee~i:1g 'liith Fran~ Siebert, Extension programme leader for 
2:conooic Jevelop :nent and Continuing 2:duca tion provided the same 
inform'3.tion as o~tained previously by other members of the 
similar departments a t the other t'II0 campusses. 

Summary 

A. UNIVERSITY OF MISSOURI 

(i) St. Louis 

The Small 3'....lsiness Development Centre is involved in 
Graj'....late and Undergraduate programmes. In addition the per
sonnel is also involved in consultation services to prospec
tive entrepreneurs. 

T:;'e :.mi'/ersity a130 has an exte:1sion det)art:nent which co
ordinates crejit and non-credit progra~~es. Should there be 
an i nterest in small business courses, this det)artment will 
co-ordinate and ensure that the course is offered. 

(ii) Kansas Ci ty 

The Small Business Center provides consult:l.tion services to 
busi~esses 'liith the assistance of their stUdents. This is 
what business economics envisage for their stujents. 

(iii) Colum,bia 

Since Monday 25th to Friday 29th April 1398 I was a delegate 
to confe rences on commun i ty and econO ,Ll ic de ve 10pm'2n t. The 





communi ty development programmes was conducted because the 
downtown areas have numerous vacant buildings because of a 
shift in business development to where the people are living 
strategies that can be used to draw people back to the down
town areas. In other areas they have managed to locate 
businesses in most of the vacant buildings. 

The conference which was held Thursday 28th and Friday 29th 
April was also aimed to ensure firstly that the towns have 
the necessary infrastructure and secondly attempt to bring 
businesses into the area to improve the job market position. 

Communi ty and economic development basically aim to ensure 
tha t the necessary infras truc ture is prov ided and informa
tion is available to prospective businesses to ease the 
locational devision. 

B. OTHER INSTITUTIONS 

(i) ~ 

In addition to providing finance they also co-ordinate 
courses which are presented by private institutions. 

(ii) Community College St. Louis 

They are using business people to develop and present 
specific type of courses, e.g. hairdresser for hairsalons. 

(·1y overall i;npression is that in most ca·ses the centres are co
ordinators of courses as opposed to us where we·will research the 
need, develop, write and present the course. At times they might 
be partic"ipants. Another feature of their presentations are that 
they use well-known personalities to attract people to a course. 

Wi th regards to Jerry ivade' s visi t. I ha ve indica ted tha this 
activities fit in with the activities of the Institute for Social 
Development, Economics, Business Economics and to a lesser extent 
the IS3. >1y suggestion with regards to Jerry's visit is that a 
discussion should take place between the appropriate departments 
to discuss ·..Tha.t do they hope to achieve from his visi t, taking 
into account hlS letter forwarded to Prof 0 van den Berg. 

My critis;n against the programme was that there was no coordina
tion between the hosts, therefore the same deoartements were in
cluded resulting that I had far less time 'available to meet 
people in organisations outside the university. 

Although it would appear as if I have not benefitted, I have made 
contact with many people whom are prepared to forward books and 
other research material when it becomes available. 

7 





My ~ecommendation fo~ futu~e visits by any pe~son is that a com
plete p~og~amme wi th a backg~ound of the people should be made 
available befo~e depa~tu~e and a bette~ policy with ~ega~ds to 
financial matte~s. 

ESLYN ISAACS 
May 23, 1988. 
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A.. UNIVERSITY OF MISSOURI 

(i) St~ Louis 

SUMMA.RY 

The Small Business Development Centr-e is involved in 
Gr-aduate and Under-gr-aduate pr-ogr-ammes. In addition the per-
sonnel is also involved in consultation ser-vices to pr-ospec
tive entr-epr-eneur-s. 

The univer-sity also has an extension depar-tment which co
or-dinates cr-edit and non-cr-edit pr-ogr-ammes. Should ther-e be 
an inter-est in small business cour-ses, this depar-tment will 
co-or-dinate and ensur-e that the cour-se is offer-ed. 

(ii) Kansas Cl.ty 

The Small Business Center- pr-ovides consultation ser-vices to 
busin8sses with the assistance of their- students. This is 
what business economics envisage for- their- students. 

(iii) Columbia 

Monday 25th to Fr-iday 29th Apr-il 1988 I was a delegste to 
confer-ences on community and economic development. The com
munity development pr-ogrs~~es was conducted beca~3e the 
do~ntown areas have nu~erous vacant buildings because of a 
shift in business development to wher-e the people ar-e living 
strategies that can be used to dr-aw people back to the down
town ar-eas. In other- areas they ha ve managed to loca te 
businesses in most of the vacant buildings. 

The confer-ence which was held Thur-sday 23th and Friday 29th 
A;:>ril was also aimed to ensure fir-stly that the towns have 
the necessary infr-as tr-uc tur-e and secondly a ttempt to br- ina 
businesses into the ar-ea to impr-ove the job mar-ket position: 

Communi ty and economic development basically aim to ensur-e 
tha t the necessar-y infrastructur-e is pr-ovided and informa
tion is available to prospective businesses to esse the 
locational devision. 

B. OTHER INSTITUTIONS 

(i) SBA 

In addition to pr-oviding finance they also co-ordinate 
cour-ses which are pr-esented by pr-ivate institutions. 





(ii) Community College St. Louis 

They are using business people to de'lelop and present 
specific type of courses, e.g. hairdresser for hairsalons. 

My overall impression is that in most cases the centres are co
ordinators of courses as opposed to us where we will research the 
need, develop, write and present the course. At times they ~ight 
be participants. Another feature of their presentations are that 
they use well-known personalities to attract people to a course. 

My critism against the programme was that there was no coordina
tion be tween the hos ts, therefore the same departemen ts were in
cluded resulting that I had far less time available to meet 
people in organisations outside the university. 

Although it would appear as if I have not benefitted, I have made 
contact wi th many people whom are prepared to for' .. ard books and 
other research material when it becomes available. 

:-1y recommendation for future visits by any person is that a com
plete programme · .. i th a background of the people should be made 
available before departure. 

Eslyn Isaacs 
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1. Introduction 

The following is a report on my visit to the University of Missouri 
(UM) in terms of the UHC-UM Cooperative Agreement on the USIA funded 
"Academic Learning Skills" project. with assistance from other 
sources it was possible to add valuable visits to the California 
State University (CSU) jtem and the City University of New York 
(CUNY) . 

2. Aims of Visit 

.. ')f the visit was to survey the field of academic support/ 
deve.iopment in the U S with a view to informing the evolving AD 
effort at UWC. I prefer to use the term academic develpment to refer 
to all those strategies, programmes and services by colleges and 
universities that are designed to prepare prospective students for 
study at a post-secondary institution, to render appropriate 
assistance to them once they are enrolled, and to create a nurturing 
and caring environment in which optimal growth can take place for the 
benefit of both the individual and society. In this sense, AD though 
focusing on the student and particularly the student in need of 
assistance, is also directed at the instructor and can only succeed 
if it involves the institution as a whole. 

The aims of the visit were spelled out in the form of a proposal 
which was approved by the relevant committees at UWC and transmitted 
to our partners at the University of Missouri as well as university 
contact persons in California and New York. The topics listed in the 
proposal were used as a basis for selecting people for me tb meet 
with. 

3. Nature of Report 

The report reflects the fact that the writer was a first time visitor 
to the U S with basic information but needing first-hand experience 
and some more specific orientation in terms of general logistics, 
language, customs and culture, the media etc., and will include the 
sense he made of the diverse impressions and inputs he was exposed 
to, their contents and context. Further, the report attempts to make 
the experience of the visit to the U S intelligible to non-insider 
readers. Finally, the nature of the report is determined by the way 
the visit was scheduled which led me to a great number of 
institutions for prearranged meetings with knowledgeable people on a 





list of predetermined topics. The report will therefore be summative 
rather than narrative. 

Regretfully, the report mirrors the fact that essential data 
contained in the notes I took during the interviews I conducted were 
lost. It was on the last leg of my journey that I suffered the loss 
of my suitcase in which for the only time on the entire trip I had 
also put my note book. The notes were the most valuable material I 
had because they were a record of all the comments I had received 
highlighting important features of programs, explaining their 
rationale, elaborating on their approach and implementation, giving 
details of required resources, job descriptions, and reflecting 
critical self-evaluation, current research, and ideas for improvement 
and innovation. The report will be much the poorer for this, and 
probably skewed and over-simplified in many respects. _t will reveal 
flaws, misunderstandings, and omissions and cannot give due 
recogni tion for the valuable inputs I received from so many (for 
which they \vill hopefully forgive me). Any comments or suggestions 
for improvements would be appreciated. But not only has the loss of 
my notes detrimentally affected this report. The wide range of topics 
deal t with, and especially the variety contexts that could not be 
covered properly often left me with impressions which I did not have 
the opportunity to follow up and verify for accuracy and generality. 
However, the sources the report could draw on, although 1 imi ted, 

"~~se authentic material handed or shipped on to me. 

Annotated inventories of these materials are appended to this report 
(pp. 31 - 51). 

The language used in the report reflects the American variation of 
English with respect to spelling, e.g. "program" for programme, 
"center" for centre, and vocabulary, e.g. "faculty" (= lecturer/ 
academic teacher), "scores" and "grades" (= marks, results), used 
side by side with Standard English depending on whether the focus is 
more on the referential aspect and American readers, or more directed 
at readers at home. This will hopefully be considered commensurate 
with both the subject matter and the intended audiences. 

4. context of Events 

When I left the university the UWC Workers' Union was out on strike 
over service conditions, and planning of the University Conference on 
the theme of Transformation was in progress. (At time of writing 
conference proceedings are still awaited.) The South African domestic 
scene, as conveyed to the readers of The New York Times on the day of 
my arrival in the U S (September 23, 1988), was characterized by 
further detentions (" 22 Held in New Pretoria Crackdown") and the 
Namibian independence process ("U. N. Chief, in South Africa , Gives 
Pledge on Namibia"). on. the international stage, while 10 000 
delegates from 151 countr1es were expected in West Berlin for the 
annual meeting of the International Monetary Fund and the World Bank 
the German weekly "Die zeit ll carried a four-page essay by former \Vest 
German chancellor Helmut Schmidt advocating a new Marshall Plan of 
the industrialized nations to help solve the Third World debt crisis. 
In the U S, the first report on an educational issue I read, 
expressed concern about "distressingly low" achievement levels of U S 





pupils in Science, a fact that "threatens American economic and 
social progress". On TV, the Seoul Summer Olympics were receiving 
wide coverage, and I saw congressmen debating how to assess the 

" position and reforms of Mr Gorbachev, and what kind of response would 
be in the best interests of the U S. The Bush/Dukakis presidential 
election campaign was in top gear. It gave me an opportunity of 
wi tnessing the American pol i tical system in action at (TV-) close 
range, and of getting a sense of current trends in American politics. 

5. Arrangements and Itinerary 

Air travel, car rental, hotel accommodation, financial arrangements, 
campus visits, and scheduling of interviews by local host persons 
were all handled both cO:Tlpetently and considerately. I felt well 
cared for at all times, I enjoyed the invitations out or to people's 
homes, and also appreciated a large measure of independence. My 
sincere thanks to all who gave so generously of their time and effort 
to make the trip as interesting and successful as it was. 

My trip had five phases: A stopover of a few days in Germany to visit 
family, two weeks at the University of Missouri (st. Louis, Rolla), a 
week in california, two weeks on the second half of my visit to 
Missouri (Kansas City, Columbia), and a final few days in New York. 

The following institutions were visited: 

5.1 In Missouri 
University of Missouri (UM) 

Executive responsibility: Dr. Ron Turner (special Assistant 
to the President) 

UM - st. Louis (25 September - 3, 20 - 22 October 1988) 
Hosts: Dr. Anita McDonald (Dean, Evening College), and Dr. 
Sallyanne Fitzgerald (Director, Center for Academic 
Development) 

UM - Rolla (3 - 7 October 1988) 
Host: Mrs. Eunice P. French (Director, Center for Inter
national Programs and Studies) 

UM - Kansas City (16 - 20 October 1988) 
Host: Dr. Larry DeBuhr (Asst. Professor of Biology and 
Education, Biology) 

Penn Valley Community College, Kansas City 
Host: Dr. Arthur N Wilkens (Director of Academic 
Affairs, Metropolitan Community Colleges) 

Knotts Environmental Science Magnet School 
UM - Columbia (22 - 28 October 1988) 

Host: Dr. Bonnie Zelenak (Director, Learning Center) 

5.2 In California (8 - 16 October 1988) 
California state University (CSU) 
CSU - Office of the Chancellor (10, 13 October 1988) 

Executive reponsibility: Dr. Frank W. Young (Associate Dean, 
Academic Affairs, Plans) 

CSU - Northridge (11 October 1988) 
Host: Dr. Mack Johnson (Associate Vice President, Graduate 
Studies, Research and International Studies) 





San Diego State University (SDSU) (12 October 1988) 
nost: Dr. Lawrence B. Feinberg (Associate Dean, Graduate 
Division and Research), and D~. Kathi Hlffer (Assistant 
Director for International Programs) 

CSU - Long Beach (l~ October 1988) 
Host: Dr Maurice Harari (Dean, Center for International 
Education) 

Ca~ifornia Institute of Technology (C~LTECH) (15 October 1988) 
Cr. Ned Munger (Presi~ent, Cape of Good Hope Foundation ) 

5.3 I~ New York (31 October 1933 - 4 ovember 1988) 
Arrangements by: Ann N. Miccu, Ulrector, Institute of Ir:~er

national Education (lIE) 
John Jay College of Criminal Justice (CUNY) (Nov. I, 1988) 

~ost: Dr. Mabis Aldridge (President, NYC Chapter, National 
Association for Develocnental Education and Professor of 
COIDnunication Skills ) -

Ci~y University of New York (CUNY) (November I, 1988) 
Eost: Dr. Harvey S. Wiener (Associate Dean for Acade~ic 
Affairs, Freshnan Summer Basic Skills Progra~s) 

Eorough of Manhattan Com~unity College (November I, 1988) 
--- :: Dr. Richard Jones (Dean, Freshman studies) 

C i~y College of New York (CCNY) (November 2, 1988) 
Host: Dr. George MacDonald (Vice President, Student Affairs) 

-~ - ,-' , ':- Randolph Campus High School at CCNY (Nov. 3, 193.s) 
~=s~: Mrs. Lottie L. Taylor (Principal) 

Barnard College (Colu~bia University, NY) (November 3, 1938) 
Host: Dr Vivian Taylor (Associate Dean, Student Affairs, and 
Director, Higher Education Opportunity Program) 

The journey was very much a working trip characterized by interviews, 
meetings and discussions. Sightseeing was not a priority. 
Nevertheless a number of scenic sights, interesting places, social 
settings, and cultural events could readily be included en route, 
e.g. walks through a number of inner-city districts, visits to places 
like the Gateway Arch on the banks of the Mississippi in St. Louis, 
the State Capitol in Jefferson City, the landing site of the 
"Hayflm.;er" in New England, the United Nations Plaza in Nevi York; 
museums and art galleries including the Museum of Westward Expansion 
in st. Louis, a highly impressive exhibition on the art of Paul 
Gauguin in the Art Institute of Chicago, and a Rembrandt exhibition 
in the British Museum in London; brief impressions of an 
"Octoberfest" on the banks of the Hissouri River at st. Charles, and 
the "German" town of Hermann/Mo. etc. 

6. societal and Educational Context 

In trying to understand something it is important to be aware of the 
whole of which it is a part. Academic development operates, and needs 
to be viewed in the context of the American educational system, as 
well as the structure, recent history and dynamics of American 
society as a whole. There is obviously no room to describe these 
contexts here. Nevertheless, we need to keep the following in mind -

the long history of constitutional stability, and popular 
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acceptance of the Constitution, including the independence of the 
Federal Supreme Court (whose historic rulings in favour of the 
civil rights movement, e.g. "Separate cannot be equal", were 
important for establishing the equal opportunities and affirmative 
action concepts) ; 

the Federal system of government with its division 
between the legislature, the executive authority, 
judiciary, as well as between the Federal government 
legislatures, and with education at all levels being 
responsibility of the states; 

of powers 
and the 

and state 
the prime 

the competitive, free-market economy with its corporate and 
private foundations and its scope for (collective) private 
initiative in all spheres of life, and very much in evidence in 
education; 

the USA's strong, but also seriously challenged international 
position, especially through the economic competition from the 
European Community and the Far East, and the political challenge 
of the Third World; 

the changing demographic, ethnic and class composition of American 
~'i ety; the legal openness of society and progress towards social 

.:1 i ty and, at the same time, the on-going struggle wi th 
setbacks - for its meaningful realisation; 

a political atmosphere characterized by a fairly strong anti
liberal current, understandably so in terms of placing limits on 
the individual's freedom to endanger and damage society (e. g. 
through drug trafficking) or the environment (by polluting it), 
but cause for grave concern in terms of diminishing support of the 
socially weaker classes against the stronger and more powerful 
segments of society; 

the hierarchy of institutions of higher learning (private vs. 
state universities, graduate research vs. undergraduate teaching 
universities, four-year vs. two-year colleges) and the competition 
between them for students, prestige, and public revenue and 
private funds; 

the availability of two year (Associate) and four year 
(Baccalaureate) programs, universally accepted general education 
requirements, and an academic calendar comprising two 16-week 
semesters (15 for tuition, 1 for examining) and a 6-8 week summer 
term available for diverse additional programs and activities. 

Academic development is seen as part of a broad educational reform 
process whose underlying driving .forces have two main thrusts: 
towards both open access/equal opportunity, and excellence/quality. -
The demand for excellence is based mainly on economic considerations, 
on the need for more persons with higher level skills in all sectors 
of national life. The reasons most often advanced in this regard are 
the growing sophistication of technology, the complexity. o~ the 
economy, and the increasing challenge of international compet1t10n. 
The demand of equity grew out of political movements and has a strong 
humanistic and legal base. In higher education it took on the form of 
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pressure towards making colleges and universities accessible to non
traditional sectors of society, by expanding existing or creating new 
institutions, particularly community colleges, providing financial 
assistance, and removing many traditional restrictions on admissions. 
Individual motivation for making use of these opportunities is seen 
as based on a common human desire for personal advancement, and as 
taking up society's implicit promise of upward mobility as a reward 
for socially useful personal achievement and performance. 

There is general consensus on the basic assumption underlying 
education in general and academic development in particular, which it 
should not be necessary to be reminded of here, regarding the way 
that differences in academic preparation and achievement are 
explained. While the ability to learn varies between individuals it 
is basically evenly distributed in the population as a whole, i. e. 
all groups are intrinsically equally capable of learning. Differences 
in average levels of scholastic achievement between groups must 
therefore be ascribed to societal and environmental factors, inter 
alia: 

Educational background of parents/social group 
Nature of educational opportunity 
Group and personal attitudes/aspirations 
social and personal circumstances 
~~n~ncial position 
Perceptions and attitudes of ether group(s) 

The political struggles of the more recent past can be said to have 
led to a general acceptance that social/cultural minority groups 
(e.g. Blacks, Hispanics, women) that are disadvantaged and have been 
subject to discrimination, are entitled to special treatment by 
society in order to enable them to counter-balance the inequality of 
opportunity they were subject to in their circumstances. The 
criterion used to measure equality/inequality and widely accepted is 
that of proportionality. Groups that are underrepresented, in terms 
of national averages, in any given sector or system, e.g. higher 
education, have a claim to assistance, incentives and affirmative 
action in order to be able to make up any backlog. At the same time, 
there is considerable political (and academic) controversy as to the 
level, degree, kind and volume of such assistance. 

Against this background postsecondary education was expanded on a 
national scale through the establishment of new universities and 
colleges, and allowing existing institutions to grow substantially. 
Admission requirements were relaxed in order to admit students with 
academic potential from non-traditional backgrounds and accord them 
equal opportunities. At the same time, a great variety of academic 
development programmes was introduced by institutions of higher 
learning on a relatively large scale nation-wide. On the whole, these 
programmes experienced rapid growth during the seventies and reached 
a peak in the early eighties, but have since been having to contend 
with less favourable financial provision resulting from a shift. in 
emphasis from prioritizing access to what is being termed "balanc1ng 
open access with quality" (UMC 1.12). They are under pressure of 
accountability and - like universities and colleges generally - have 
to demonstrate the "add-on value" of their efforts. 





7 

Nevertheless, the results overall have been that the traditional more 
homogeneous student population has made place for great variety, 
including many students from a diversity of ethnic, social and 
economic groups. Support services and developmental programs have 
beccme firmly establ ished. And a whole new profession has emerged: 
developmental education. 

7. Institutional Location 

within institutions, academic development generally serves a dUpl 
purpose. It gives express ion to and demonstrates the institution's 
social cor..n i tment and thus contributes to attracting students and 
funds (thereby serving a marketing purpose). At the same time, while 
rendering learning assistance and related services it has the 
function of helping to protect the standard of regular courses - by 
allowing for a clear differentiation between 'regular' and 'pre
college level' courses - a nd, thereby, the academic prestige of the 
institution. 

At this point it might be useful to say a few words about 
"standards". Looking back, it seems remarkable that the question of 
standards didn't figure more prominently in the discussions about 
,.,,....,,,.:l - - '.c development issues. The impression I gained - although I 

~e wrong here - was one of widespread consensus about the kinds 
of demands appropriate to any particular level, and what the criteria 
for passing, failing or gaining distinction were. Standards seemed to 
be perceived as so many positions or levels relative to the best in 
the world (as demonstrated e.g. by a Gold Medal at the Olympics, or 
successful competition on international markets for manufactured 
goods) or in relation to others in any given situation (e.g. job
hunting, employer satisfaction). As far as the relative positions or 
levels are concerned, these are determined by the interplay of a 
variety of factors, notably those relating to the degree of public 
recognition enjoyed by institutions and their academic staff, and to 
the relative strength of contending parties at both societal and 
institutional level each emphasizing an aspect roughly along the 
access-excellence divide. 

with respect to admissions, required standards for regular admission 
are linked to years of study of specific subjects at high school, the 
relevant high school graduation grade point averages, to scores 
gained in specified commercial standardized tests, and to the results 
of entrance tests. These tests are commonly based either on detailed 
descriptions of expected competencies (cf. Californian "Statements of 
competencies Expected of Entering Freshmen" in Engl ish, 
Mathematics, Physical Science, Languages other than English etc.), or 
on descriptions and graded samples of the tests in question (as in 
the CUNY "Freshman Skills Assessment Program"). Standardized tests 
have formed the basis for a discourse which enables instructors to 
say things 1 ike "This student is reading at Grade 8 level" , or 
universities to lay down requirements such as that prospective 
students must fall within a certain specified percentile ranking -
e.g. the top 10%, or 25 %, or 50% - of high school graduates in order 
to be eligible for admission. However, standardized tests have been 
subjected to severe criticism for gender, ethnic, and cutural bias, 
and many institutions seem to be using or proposing sets of 
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alternative, non-standardized criteria for admissions. 

The effect of the above on the question of academic development is 
that whatever the "regular" course standards may be, there is a gap 
between the expected level of competency for admission to regular 
courses, and the level of preparation of students deemed to possess 
the potent · aI, but still judged to lack some of the necessary skills. 
This "gap" is filled by the remedial or developmental courses offered 
by the respective academic development units. Their other primary 
role is that of rendering learning assistance to sudents enrolled in 
regular courses. 

Closely related to "standards" is the question of credit. Pre-college 
level developmental courses are normally for university credit only, 
i. e. they are counted towards fulfilment of hour requirements and 
towards the student's grade point average (which is used as a measure 
of progress), but not for degree credit. While registered for such 
courses students are normally permitted to enrol for a reduced number 
of regular courses. Although this lengthens the duration of their 
curriculum, this seems to be generally accepted, especially in cases 
where financial aid is available to a student subject to 
satisfactory progress reports - for one year above the normal minimum 
duration of the curriculum. 

_ . - present emphasis seems to be for the need to raise standards and 
for strategies to promote excellence. In this context the perception 
of the role of developmental education that seemed to be shared by 
most people working in the field was that of resisting these measures 
wherever possible, while at the same time contributing energetically 
to a more comprehensive strategy of assistance and support, and 
researching new and better strategies for this purpose, in order to 
enable underrepresented groups and non-traditional sectors of society 
to gain access to and succeed in postsecondary education through to 
the top. An overview of the kinds of programmes by the institutions I 
visited is given below. 

On the other hand at two institutions I also encountered some very 
challenging, radical critique of this r. odel by members of minority 
groups arguing against the notion of simply integrating minority 
students into the mainstream middle-class culture and careerist 
orientation, and calling for a radical reassessment of underlying 
assumptions, a recognition of other cultures (e.g. Hispanic) and the 
need for curriculum transformation, i.a. in the direction of 
internationalisation. Unfortunately, the constraints of my itinerary 
didn't allow for the scheduling of additional or follow-up 
appointments which was particularly regrettable in these instances. 

Given farsighted strategic management and the necessary institutional 
support, academic development can be a strong motor for dynamic 
institutional transformation and renewal. Ideally, it has the 
capacity of simultaneously achieving two seemingly contradictory 
aims. On the one hand, AD challenges lecturers in respect of the 
facile way they tend (ed) to blame poor student performance on the 
student and the school system for neglecting to prepare her/him 
properly for study at a university, and thereby compels them to 
accept their legitimate share of responsibility for enabling studen~s 
to succeed. At the same time, academic development in safar as lt 





manages to provide appropriate support services and leads to 
transformed teaching practice, also thrusts the responsibility for 
success back onto the students themselves. 

As stated earlier, academic development is used in this report in a 
comprehensive sense to refer to a set of strategies aimed at 
enhancing the preparation of students for university study, and 
providing learning assistance once they are enrolled within a user
friendly and caring environment. From an organizational point of 
view, the functions and activities implied in this broad definition 
are catered for at the different universities and colleges by a 
variety of units most commonly found operating under names such as 
student Affairs, Student Services, Student Life, Academic Services, 
Special Academic Programs. Academic development in the narrower 
sense of the word referring to basic skills development and learning 
assistance of various kinds, is located in units calling themselves 
Academic Development Center, Academic Skills Center, Learning Center, 
Learning Assistance Center, or Learning Resources Center. 

8. ACADEMIC DEVELOPMENT - STRATEGIES, PROGRAMS, SERVICES 

Academic development programs and services in place at the 
instit 1.1 tions visited differ in many respects, depending on 

_~ ~nal policy, local circumstances, £unding provision, 
emphasis, the personal i ty of the instructors and coordinators, and 
possibly other factors, and probably often reach targeted individuals 
sporadically or intermittently rather than systematically, sequen
tially or concurrently . Nevertheless, some programs offer eligible 
students a package of services and support, and taken as a whole 
these programs reveal a remarkably comprehensive scope. The focus 
originally, and still largely at present, is on the transition from 
school to college and on the freshman year, but more recently 
programs have tended to broaden their perspective and to encompass 
the whole educational continuum from Kindergarten through doctoral 
studies as well as the home, school and community environment. 

The following headings and sub-headings have been chosen for 
practical reasons. It should be kept in mind that this categorization 
is somewhat arbitrary and may obscure the degree of interrelatedness 
of many of the programs, approaches and strategies. 

8.1 The University as a User-Friendly and Caring Environment 

Colleges and universities, like any service organization, are aware 
of their clientele and the need to communicate successfully with 
them. However, the forms and effectiveness of such communication can 
vary greatly. Judging from cursory observations at the various 
campuses and the wealth of material I received it would seem that 
institutions are marketing themselves and their programs and 
services, employing many of the techniques and strategies developed 
in commercial advertising. The client is courted in a big way. 
Prospective students are served with a variety of promotional 
material, each piece designed for a particular purpose and target 
group, containing a carefully calculated dosage of accura~e 
information, accessible in layout, inviting in style, appealing ~n 
appearance as posters, fliers, pamphlets, glossy brochures, 





newspaper supplements, videos etc. This aspect seems relevant to 
academic development because the universities and colleges are 
clearly concerned about influencing the attitudes and aspirations of 
academically non-traditional secto!"s of society by ensuring, among 
other things, that they project a non-threatening, inviting image, 
and effectively reach their target audiences. 

Promotional and recruitment efforts are backed up by a host of 
auxiliary services: administrative, psychological, social, 
vocational, recreational. These services include recruitment, 
personal counseling, academic advising, career information and 
vocational placement, college orientation, housing, health services, 
child care, financial aid, peer support, advisors, and mentors. The 
services are generally available to all students, often include 
special services and programs for students meeting certain 
eligibility criteria, and form an important supplement to enhanced 
preparation for university and learn~ng assistance. 

8.2 Enhanced Preparation for University 

Both from the perspective of educational equity/access and of 
quality, it is not surprising to find serious attempts being made to 
imcrove the quality of preparation of students for university at the 
.. _ ~ .. school and even intermediate and elementary school level. Some 
of the programs encountered fall into this category. and are directed 
at students, teachers, and parents. 

As far as the elementary school is concerned, the "Magnet Elementary 
Schools" seem to address both perspectives in a creative way (UMKC 
3.1). - At the intermediate level, the Californian "College Readiness 
Program", instituted in 1986/87, is aimed at Black and Hispanic 6-8th 
graders. It is designed to improve the aspirations and academic 
preparation of its target group by providing instruction in and 
practice applying problem-solving and higher order thinking skills, 
tutoring in mathematics and English, information about and visits to 
CSU campuses, presentations to parent groups, and other instructional 
and morale-building activities (Ca 1. 26 1. 27). The promotional 
information on this program (Futures, for 8th graders, Ca 1.29 and 
2.4.d) as well as a guide for parents on preparation for the 
university (Ca 1.35) is available and disseminated in both Engl ish 
and Spanish. 

Involvement of parents seems to be seen as increasingly important. A 
paper entitled "Developing Community Based Parental Involvement 
Models" (1988) presents a model of Parent/School/ Campus partnership 
designed to aid parents to help their children take advantage of 
their early education opportunities to become better prepared 
students (Ca 1.34). In San Diego I was informed about a "Parent 
Institute for Quality Education", an organization of ethnic diverse 
parents dedicated to helping their children succeed in school and 
life. The Institute's principal activity is a Parent Education 
Program comprising six classes per semester conducted in parents' 
primary languages by people in the community experienced at working 
with schools and parents (Ca 3.l2). 

A number of programs have been developed more recently in response to 
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the "Nation at Risk" report issued by the U.S. Department of 
Education in 1983. The report pointed to the critical importance of 
improving the quality of students' academic preparation within 
elementary and secondary schools. It encouraged states to take strong 
measures to enhance the quality cf education within their schools. 
The issues are addressed in a nu:::ber of teacher education programs 
both during initial academic and professional training and in in
service, continuing training, teacher institutes etc. - A different 
approach is taken in the "Califor:lia Academic Partnership Program". 
The CAPP represents an imaginative school-university cooperative 
venture ai~ed at improving the academic quality of the schools 
through curriculum development/ e nhancement and diagnostic testing 
projects (Ca 1.23 - 1.25). This program can be expected to benefit 
both student and teacher in the long term. - A nation-wide network 
of university-school collaborative programs to improve education is 
the "National Writing Project" wh:'ch focuses on writing improvement. 
It's point of departure is the co nv iction that "change can best be 
accompl ished by those \·;h o w'ork i :-. the schools" (UMSL 1.15). In 
1986-87 CSU Chancellor W. Ann Reynolds issued an "All-University 
Respons ibility" statement to provide a focus for involving the entire 
univer ;:. .:. ty in improving the education of prospective teachers (Ca 
1.42). Roundtable discussions on teacher training for the future 
showed that a lot still needs to be done in order to prepare teachers 
¥n- - 0re diverse student populations; the next step should be in the 

___ cion of a multicultural emphasis. (Ca 1.41 - 1.42). 

At the upper end of the high school grade ladder, an "outreach 
Internship Program" aims at improv ing the academic preparation of 
underrepresented 10th grade high school stUdents using student 
interns as mentors and role models (Ca 1.28 and 2.4. b). A program 
called "Step-To-College" invites recommended, eligible "B" or better 
achieving high school juniors and seniors to take one or two regular 
lower division university courses at times that fit into their high 
school class schedules (Ca 1.36). Similarly, at a college preparatory 
high school in New York the curriculum of the junior and senior years 
includes one or two regular university courses at CCNY (NY 3.1) while 
in Missouri superior high school stUdents may be admitted in a 
special student category for the purpose of taking one or two 
university courses concurrently with their final year or two of high 
school (UMC 1.2). 

At another level, in one state a "Transfer Center Proj ect" was 
established offering a comprehensive program of services in a 
concerted effort to increase the number of stUdents from community 
colleges who transfer to university (Ca 1.38 - 1.40) . 

The long summer vacation is productively utilized by many colleges 
and universities for the recruitment and preparation of interested 
students (prefreshmen). This is done through so-called summer 
programs (e.g . Prefreshman Summer Program, Summer Enrichment Program, 
Summer Institute, Summer Bridge Program, Summer Immersion Program) 
varying in duration from four to eight weeks. Typically, these 
programs are designed to s trengthen academic preparation of entering 
"high risk" students, i. e. students who need special assistance, 
through intensive, small-group skills development courses, usually in 
reading, writing, and mathematics, sometimes also science; they 
include personal and career counseling while also familiarizing 
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students with college life. These programs are usually tuition-free 
and in some cases other support is available to eligible students. 
They have significantly helped students to complete basic skills 
requirements prior to their freshmen year, thus increasing the 
likelihood of continuing academic success. (NY 1.7 - 1.9, 5.8 - 5.9) 
(UMSL 1.14) (UMR 1.4, 1.9) (Ca 1.21 -1.22). 

For new first year students freshman orientation programs are in 
place at many colleges and universities, either for all students, or 
for students enrolled in special assistance programs. Generally, 
freshmen orientation programs are designed to help students adjust to 
university life. At UMSL the Special Services Program of the Center 
for Academic Development presents freshman orientation workshops in 
which students are provided with pertinent information regarding 
academic matters, and strategies for academic and personal success 
are suggested. At CCNY a mandatory Freshman Orientation course (FO 
100) is in operation since 1984 (NY 2.5 - 2.6). It is a mandatory 
non-credit course for all freshmen, initially seven weeks in 
duration, later expanded to ten weeks. "Freshman Orientation 100 is a 
course which will cover a great deal of information which we have 
found to be important for new students to know and understand (in 
order to be successful and to get the most out of attending City 
College). For ten weeks you will meet with your F.O. 100 instructor 
and C-'lc~ students and we will help you adjust to being a college 
.:>~ The "Freshman Orientation 100 Student Learning Guide" of 
124 pages, first published in 1987, revised August 1988, can be 
recommended as a valuable resource for staff responsible for UWC's 
Orientation Programme. 

8.3 Learning Assistance 

In the light of the consensus that many students from educationally 
and economically disadvantaged backgrounds though having academic 
potential, are underprepared for university, it is only logical that 
serious attempts are made to assist such students through relevant 
programs. Learning assistance programs and courses of various kinds 
are the most widespread form of academic support I encountered, and 
in the popular perception even seem to be synonymous with academic 
development as a whole. Their purpose from the universities' 
perspective is to i~crease the rates of student participation, 
retention, and completl0n. 

The first major area of learning assistance is helping students 
develop the basic academic skills needed to pass university entrance 
tests. As explained earlier, universities set definite, and presently 
rising, admission requirements comprising various elements: subject 
combinations, weighted grade point averages, high school class rank 
percentile, standardized test scores, as well as their own entrance 
examinations. The latter are often not used for deciding on whether a 
student should be admitted or not, but rather for purposes of 
placement in appropriate courses. In some instances the requirements 
for the entrance examinations, or "freshman skills assessments", are 
given positive content in the form of "statements of competencies 
expected of entering freshmen" in key subject areas e.g. 
Mathematics, English, Physical Science, Languages other than English 
(CSU, Ca 1.10 - 1.13), as indicated earlier, or through descriptions 
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and sample tests as in the CUNY's "Freshman Skills Assessment 
Program" (NY 1.3 - 1.6). In all cases, as far as I could ascertain, 
entering freshmen have to fulfill basic academic skills requirements 
by passing entrance level tests, normally in at least English 
(reading, writing) and mathematics. Basic skills courses seem to be 
primarily designed to help students prepare for these as well as for 
the standardized tests, but may also include study skills programs 
(e.g. at CSUN, Ca. 2.5). (See also: UMKC 1.13 and 2.5.a; UMSL 1.11) 
The courses are characterized by intensive teaching methods, a 
favourable staff-student ratio, group help sessions, even individual 
tutoring, and sometimes the availability of self-access materials and 
study facilities. 

An important challenge that universities in the U S face is the 
international nature and linguistically heterogeneous composition of 
its student body. Language learning needs of international students 
have led to the establishment of courses in, and occasionally 
departments of English as a Second Language. The CCNY department of 
English as a Second Language (ESL) offers courses in American English 
to non-native speakers whose placement scores indicate that their 
language skills (listening, speaking, reading, and writing) are 
insufficient for college-level work. The course work in the ESL 
Depart~ - is on three levels in a three semester sequence, followed 
h v F-11ish 110 (together with native speakers) and Speech 111. Course 

_ is lower than for regular courses, e.g. 12 hours/week at Level 
I ear~ ~ ~~~dits, 13 hrs/wk at Level II count 5 credits. Students are 
. : ~aged to advance as rapidly as possible; upon recommendation, a 
s~udent may be exempted from any course. Tutoring and the use of the 
language laboratory are available, and many informal opportunities to 
improve language skills are provided (NY 2.3, pp. 159-60; NY 2.8). It 
can be assumed that many ESL students are clients for the basic 
skills and study assistance programs descibed above and below. 

The other main area of academic support can be described as study 
assistance. This comprises programs that are designed to support, 
supplement, or enrich students' regular coursework. It is in this 
area that we find the supplemental instruction (SI) model 
introduced to the UWC campus by Dr. Larry DeBuhr of UMKC in 1987 - in 
operation. Supplemental Instruction is based on a cognitive process 
approach to learning. It is described as a non-remedial academic 
support program which targets high-risk courses. Offered to all 
students enrolled in a particular course, SI provides assistance in 
out-of-class study sessions conducted by graduate or senior students 
of that discipline specially trained as SI Leaders. They attend all 
classes and use the course material for the appropriate application 
of learning skills. Students are assisted with the language of the 
discipline, the in~eg~ation o~ lecture and readings, and the 
development of questlo~11ng .technlques, and become actively involved 
in the content materlal ln a safe environment. Evaluative data 
demonstrate SI as effective for improving student performance and 
reducing attrition rates (UMKC 1.9, UMSL 1.9). 

At most colleges and universities, units called "Lab (oratory)" or 
"Center" offer students study assistance in the form of group help 
sessions and/or individual tutoring, mostly in the areas of 
reading/study skills, writing, and mathematics (UMC 2.1.e, i). These 
services are usually available to all students from freshmen to 
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graduate students. A typical wri tinq lab would offer a non-degree 
credit basic composition course providing review of English grammar 
and mechanics, sentence structure, principles of organization, and 
paragraph and essay writing. The Lab would also offer one-to-one 
tutorial assistance to undergraduate and graduate students with 
essays, researech papers, essay exams, business reports, resumes and 
other assignments (UMSL 1.8). In a reading lab students could 
expect to find help to improve their reading and study skills through 
a non-degree credit course or individual tutoring in reading 
comprehension, reading rate, note taking skills, test taking skills, 
and study skills (UMSL 1.8). - Similarly, a mathematics lab would be 
responsible for pre-college level mathematics courses and provide a 
free walk-in service to help students with questions concerning 
mathematics (up to a certain level, e.g. differential equations) 
(UMSL 1. 11. a). (A special word of thanks to Elena Marchisotto, the 
CSUN Learning Center's math skills specialist, for complete sets of 
her publ ications II Developmental Hathematics ll (12 modules) and 
IIAlgebra ll (11 modules), a v ailable to UWC colleagues teaching in this 
area. Ca 2. 7 - 2.9). 

More recent developments beyond what I called a IItypical ll set-up seem 
to point strongly in the direction of the integration of basic skills 
with content courses. Thus a feature of the UMKC writing lab is that 
con!O" " - - -c.y services are available to individual faculty and some 
s_ to stUdents are offered in cooperation with specific course 
instructors (UMKC 1.10). - In CSU's IIIntensive Learning Experience ll

, 

reading, writing and college survival skills programs are combined 
with a content course like e.g. Sociology. This "across-the
curriculum" approach emphasizes skills transfer and prepares students 
for success in academic culture (CA 3 . 6). 

An example of an academic development program at a higher level is 
the Uni versi ty of Missouri's "Campus wri tinq Program" (UMC 2.5 
2.8). Its objective reads: "By 1988, each of the campuses will offer 
special programs to improve the writing skills of undergraduates. To 
the extent possible these programs will include assessment 
components." The CWP represents a broad based effort "to improve 
students' written communication skills through a program of course 
requirements, writing-intensive courses, computer-assisted 
instruction, computerized writing laboratories abd exercises in 
rigorous thinking." The two predominant reasons for the development 
of the campus writing program are concern about students' deClining 
writing skills, and about the under-graduate' s entire educational 
experience. "College education is in danger of becoming increasingly 
a matter of cramming in a certain amount of data rather than learning 
disciplined habits of thought and skills of inquiry and research that 
will last a lifetime", says Doug Hunt who directs UMC' s campus 
writing program. "Important in the conception of the writing program 
is that at some point in students' un~ergraduate degree program, they 
need to encounter as many courses as possible in which the initiative 
is placed on the student rather than on the teacher. It's really a 
question of whether we want students to produce language and insights 
or reproduce language and insights. II Writing Intensive courses are 
regular degree courses supplemented by the specific guidelines of the 
campus writing program. These include requirements such as (a) that 
each course should include at least two papers that are taken through 
a complete revision process (drafting, receiving criticism from a 
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teacher and/or peers, revising, editing), (b) that at least one paper 
should address a question on which reasonable people can disagree, 
and that integrates information drawn from more than one source, (c) 
that writing should be distibuted through the semester, and (d) that 
it should total at least 5000 words. WI courses are authorized on 
application and controlled by a campus writing board, and taught by 
regular faculty who have successfully participated in writing
intensive preparation workshops. Course instructors are assisted by 
tutors - graduate students in specific or closely related disciplines 

to bring the student/ teacher ratio to a maximum of 20 to l. 
Further back-up is provided by Writing Intensive Tutorial Services 
(WITS), an innovative wr:.ting lab-like structure. Students after 
passing a basic academic English writing course called English 20, 
Exposition and Argumentation, must take at least one writing 
intensive course in their under-graduate curriculum. 

An important learning assistance service is provided through self
access learning labs. At CStJN' s Learning Resource Center I learned 
about their program of cc~puter assisted instruction with self-study 
materials in a number of natural science subjects (Ca 2.6). At tJMSL 
there is apparently a Center for Independent Study. not included in 
my schedule, in which students can take video credit courses in 
certain subjects, e.g. mathematics (cf. UMSL 1.11). 

;:lost of the efforts and programs associated with the term 
academic develoment have been inspired by educational equity motives, 
it is appropriate at least to mention aspects of U S university 
education which would fall within the ambit of the concept academic 
development as adopted in this report. I refer to programs designed 
to create opportunities for the superior student to realize his/her 
particular academic potential. At many universities various means are 
available to such students to enhance or accelerate their academic 
program. A system of "Credit by Examination" allows students to by
pass introductory courses or earn college credit by demonstrating 
sufficient knowledge or proficiency in a certain area (UMKC General 
Catalog 1987-89, p.49). Most universities offer honors programs 
to qualified students (CSUN 2.10). At one university the Honors 
Program is described as "designed to bring together students with 
strong academic records and faculty with strong commitments to their 
specializations and to teaching. The program offers selected entering 
freshmen the opportunity to pursue a particularly challenging 
academic program tailored to individual interests" (CCNY Bulletin 
Undergraduate Programs, p. 34, NY 2.3). A third means of academic 
enhancement is undergraduate research. An outstanding example was 
encountered at the prestigious California Institute of Technology 
where I was privileged to witness impressive presentations by 
undergraduate students participating in the SURF ("Student 
Undergraduate Research Fellowship") program, of the results of 
original research conducted during the summer recess (Ca 5.1). 

8.4 Staff Development 

The experience and research related to the academic support efforts 
as well as the tendencies emerging in developmental education seem to 
indicate increasingly that discrete add-on support programs have only 
a limited impact, and that programs combining skills development with 
regular courses - whether in the form of supplemental instruction, in 
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writing improvement, or in any other area - hold much more promise of 
success. To the extent that this is true, more teaching faculty are 
becoming involved in such programs. In fact, faculty generally are 
being challenged to ask themselves the fundamental question, "How are 
students learning?" (UMC 1.9) and it can be assumed that many would 
welcome some assistance in learning how to respond approriately, and 
to adj ust their teaching methods and techniques to the learning 
styles and needs of their students. There seems to be a realization 
among faculty with regard to defining not only the content of courses 
but also the competencies that students are expected to acquire, and 
to devise and employ methods which will guide students towards 
achieving those objectives. An example of this can be seen in the 
microtheme strategy which uses a sequence of short writing 
assignments to help stUdents to develop both their thinking and 
writing skills in specific disciplines, and without adding a heavy 
paper-grading load on the instructor (UMC 2.16). 

Through their research teaching faculty continuously add to the body 
of knowledge and regularly adapt their course offerings and 
curriculum accordingly. Nevertheless, the challenge of relevance 
remains an ongoing task. The present emphasis in this regard appears 
to be towards the internationalization of perspectives. For reasons 
briefly mentioned earlier, there seems to be a shared realization 
that the country needs to define itself and its position anew in 
__ ~~~ion to the world as a whole. This is a challenge which 
universities and their teachers seem to have taken up, or are taking 
up (Ca 1.43). Working on it implies academic innovation and 
development in the broadest sense of the word. 

The universities seem to be responding to the challenges with regard 
to teaching methods and curriculum innovation in a number of ways, 
some of which I became aware of: 

(a) Incentives and support. From an administrative point of view, 
there is the making available of academic program improvement 
grants (CSU, Ca 1.42, p.13) and the pUblication in a handy format 
of procedures to be followed for the introduction of new courses, 
concentrations, or programs. Measures of this nature are 
obviously intended to encourage and streamline initiatives by 
teaching faculty in this area (SDSU, Ca 3.4). 

(b) Professional development. Within the framework of a Teacher/ 
Scholar Summer Institute, CSU faculty are given the opportunity 
to attend a program of nine short workshops designed to further 
their professional development. Topics include: professors as 
writers; time management for academics; cross cultural approaches; 
intellectual development of college stUdents; teaching effective
ness in the first years; grant proposal development (Ca 1.9). 

(c) Recognition. At a university assembly marking the 25th 
anniversary of the University of Missouri-St. Louis on September 
29, 1988, Chancellor Marguerite R. Barnett presented the first 
annual Chancellor's Faculty Awards (worth $5000 each) to three 
faculty members nominated by their peers for: Research ("for 
demonstrating superior achievement in a program of research or 
creativityll), Teaching ("for outstanding classroom performance and 
creative and innovative teaching methods"), and service {for 
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"outstanding academic, humanitarian or professional service on or 
off campus") (UMSL 1.2). 

9. Functioning of Academic Development Institutions 

The institutional home of the learning assistance programs are the 
academic development centers. The staff of these centers represent, 
as mentioned earl ier, a whole new profession: developmental 
education, complete with a theoretical foundation, specialized 
teaching and research, own institutions and full-time staff, 
journals, conferences and professional associations, and public 
recognition. 

The academic development centers, however, because of the remedial 
nature of a sUbstantial part of their work, are only partially 
carried by their respective colleges or universities, and largely 
dependent on outside sources, mostly federal funding, which is 
available for specified programs and certain categories of students 
according to criteria laid down by the funding agency from time to 
time. The amount of money available for AD programs is therefore very 
much subject to changes in the political climate. There seems to be a 
tendency, however, once a service is established, not to limit it to 
the r :~rrow category of strictly "eligible" students but to supplement 

. ~ t from university sourses and make the service available to 
all s~udents who would want to use it. 

The professional and administrative staff of academic development 
centers typically comprise only few members in tenured positions, the 
remainder being made up by people hired on limited contracts, and 
graduate teaching assistants, besides a number of collaborating 
regular faculty (on partial briefs). Training, and sometimes 
supervising, the the teaching assistants is an important function of 
the professional staff. For example, UMC's Learning Center has a 
separate unit for teaching assistant training and development which 
has also recently produced a very useful "Teaching Assistants 
Handbook" (1989) (UMC 2.9 - 2.12,2.13). 

The professional staff of academic development centers seem to be 
highly qualified - nearly all Ph.D's or at least Ph.D candidates -
and actively engaged in research. Some of this work could probably be 
described as institutional accountability research. It entails 
keeping and compiling accurate statistics on student enrolment and 
performance in the respectiye program~,. including on each and every 
student contact, and analyslng and wrltlng up the results in reports 
that need to be submitted to funding agencies to secure continuation 
of the program. Academic ?ev7lopment centers are, therefore, under 
pressure to show that thelr lntervention makes a difference. - The 
other kind of research is original discipline related research aimed 
at contributing to the body of knowledge in the particular field, 
with a strong emphasis applicability to program improvement. 

A few comments on the relationship between academic development 
centers and academic departments and faculties. This relationship 
shows some diversity. There are cases where lecturers refer students 
to academic development programs, e.g. for individual tutoring. In 
some cases lecturers seek contact with academic development staff on 
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an ad hoc consultancy basis, e.g. with writing center staff for 
advice on the drafting of notes, assignments, examination papers etc. 
with a view to enhanced reader accessibility, or with learning 
strategies specialists for advice on infusing a learning strategies 
perspective into the design of regular coursework. In other 
instances, e.g. supplemental instruction, close cooperation between 
the course instructor and the respective SI leader is essential. The 
challenge for the whole academic development purpose seems to be to 
secure optimal understanding and cooperation between academic 
development staff and faculty generally and, where possible, to link 
AD staff directly to the corresponding academic department - e. g. 
writing or math lab staff to the English and Mathematics departments 
- by some kind of structural arrangement, possibly in the form of 
dual appointments or partial secondments. 

The relationship of academic development centers with students is 
structured on the basis of offering services from which students 
could benefit, and inviting them to avail themselves of the 
opportuni ties. To this end, AD centres are particularly intent on 
creating an amenable, non-threatening, nurturing environment, and on 
advertising their programs effectively on campus and, through the 
university promotion material, to prospective students and their 
families off campus. - As far as pre-college level courses offered by 
~cade-~c development centers are concerned, students are admitted on 
, :;is of placement test scores and other eligibility criteria, 
ana, given the special funding made available for these programs, a 
high level of attendance is usually required. - On the other hand, 
although at least one instance of mandatory participation was found -
in the Freshman Orientation 100 course at CUNY - learning assistance 
services generally seem to be completely voluntary, e.g. supplemental 
instruction, labs, sel f-access facilities. This is in keeping with 
one of the primary goals of learning assistance, viz. that of helping 
students become independent learners willing and capable of taking 
responsibility for their own learning and progress. 

10. comments and Suggestions 

with respect to the schedule of my visit, everything went superbly 
and as planned except for two minor hitches which were easily 
resolved, and one major mishap the more serious consequences of which 
could have been avoided had I stuck to the precaution of keeping ALL 
valuables (including notebooks) on my person at ALL times. - I can 
only offer very few comments and suggestions: . 

a) It was only during the course of the journey that I learned how 
important it is to pl~n, for a, measure of flexibility, especially 
towards the end of a V1S1t. Th1S would create space for additional 
appointments or activities to fill in gaps and allow for follow-up on 
aspects one has found particularly interesting. 

b) The time allocation between the campuses of the University of 
Missouri system was generally satisfactory. Unfortunately, on the 
Columbia visit some potentially valuable appointments (with the 
Campus Writing Program coordinator, and the director of the Teaching 
Assistant Training and Development unit) did not materialize because 
of a lack of time. 
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c} In many cases interviews combined with direct observation of 
activities proved the most enlightening. In retrospect, I should have 
asked my hosts for more such opportunities where this would have been 
feasible. 

d} In cases where this was possible, I experienced the value of 
having a "continuity person" who not only assisted with logistics, 
but also functioned as an information base, and especially as a 
partner for discussing, interpreting and ordering impressions and 
observations more generally. The establishment of this kind of 
relationship is obviously part of current policy and planning. I 
would strongly encourage its continuation. 

11. Conclusions for UWC 

The report speaks for itself and is intended primarily to help us in 
the Senate Academic Development Ad Hoc (SAD-AH) Committee to learn 
more about and understand a relevant and important aspect of American 
higher education that has developed in recent times. What conclusions 
we could or should draw from the report, and how we assess the 
relevance of its contents is a matter which needs to be carefully 
considered and thoroughly debated. The following comments, 

and questions are intended to stimulate this discussion. 

11.1 During my discussions I frequently had the opportunity to 
describe the academic development scene at UWC. I could refer to the 
outreach and teacher development programs, the facilities for 
computer assisted instruction, the professional development seminars 
for lecturers, the orientation programme for new first year students, 
the student counselling and health service, an evolving system of 
faculty AD committees, and many committed academic staff etc. We have 
achieved much already, and the experience of U S campuses would seem 
to confirm what we are doing and encourage continuation, further 
improvement, and extension of these efforts. 

11.2 cognisance needs to be taken both of the striking similarities 
and the profound differences between our universities and students on 
the one hand, and the societal and educational contexts within which 
we are operating on the other. This includes national political 
priorities, economic prospects, and the motivation of students. It 
should include the question of the numerical relationship between 
adequately prepared and underprepared students, and the availability 
or scarcity of resources. 

11.3 As far as the programs themselves are concerned: How appropriate 
are they in a different set of circumstances? Are they transferable? 
Can they be adapted? If so, what kinds of adaptations will be 
necessary? More particularly, how useful would they be and how well 
could they (be made to) fit into the "infusion model" UWC is 
investigating? Can everything that we judge to have the potential to 
further the aims of academic development be accommodated within the 
infusion model? What kinds of research are necessary to adapt 
programs or develop new ones? 

This report has attempted to depict the academic development scene in 
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the U S fairly and within its own context. My primary objective was 
to observe, to listen, to interact, and to learn. The aim of the 
report is to bring all this together and to inform the AD initiative 
on campus. 

What we do with this information is for us to decide. An outside 
perspective can have its value as an adventure or an episode. It can 
be more valuable if we use it to take a fresh look at ourselves from 
a different perspective. Then it can provide us with ideas for 
questions we could ask ourselves, and to which we ourselves can 
decide on the answer. 

The response should be a collective one. 
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Appendix D: University of Missouri-Columbia (UMC) 31-35 
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Appendix F: New York (NY) 46-51 
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Appendix A (UMSL) 

REPORT ON U S VISIT: MISSOURI (1) - ST. LOUIS 

ANNOTATED MATERIALS INVENTORY 

1. UNIVERSITY OF MISSOURI - ST. LOUIS 

GENERAL INFORMATION 

1.1 University of Missouri: The Facts. 1988 (Folder, 2 pp.) 

1.2 spirit of UM-St. Louis, Vol.1, No.3, September 29, 1988 
(Campus newspaper, issue contains Chance 1 lor Marguerite R. Barnett IS 1988 
State of the University address) 

1.3 UMSL Traffic Regulations and Campus Map 

COUNSELING SERVICE 
1.4 SIGI: System of Interactive Guidance and Information (Brochure) 

(Systematic career planning, computer assisted, offered by the Counseling 
Service of the Division of Student Affairs) 

UMSL EVENING COLLEGE 
Dean: Dr. Anita McDonald 

1.5 Evening College Catalogue (87 pp.) 

1.6 The Bachelor of General Studies Degree (Brochure) 
(Provides mature students an alternative to traditi ona 1 degree programs. 
This program allows students to develop an inter-disciplinary program 
specifically tailored to their individual needs and interests) 

CENTER FOR ACADEMIC DEVELOPMENT 
Director: Dr. Sallyanne Fitzgerald 

1.7 CAD Organization Chart (1 p.) 

1.8 Communications Unit (Coordinator: Dr. Peggy Mulvihill) 
- Information Folder (1 p.) 
(Provides information for students on: Writing Program; Supplemental 
Instruction; Reading Program; Special-purpose Workshops) 

1.9 Supplemental Instruction 
a) Course Success and Lack of Success by Black CAD Students, 

Academic Year 1981-82 (Report, 4 pp.) 
(Recommends introduction of Supplemental Instruction tutoring system for 
identified large enrollment courses on the basis of the finding that "in 
the courses in which black students did comparatively we", the average 
class size was 33. The courses in which black students fared poorly, on 
the other hand, averaged 170 students in enrollment".) 

b) Supplemental Instruction Report. Winter 1985 (5 pp.) 
c) Supplemental Instruction Schedule for Fall 1988 (1 p.) 

1.10 Reading/Writing Lab Student Record Form. UMSL 1987 
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1.11 Mathematics Unit (Coordinator: Dorothy Gotway) 
a) Information Folder (1 p.) 

(Provides information for students on: Preparation for the Placement 
Test; The Mathematics Lab; Math 002 pre-college level courses) 

b) Math 002 (A, B, C). Fundamentals of Algebra. Student Guide 
(16 pp.) 

c) Developmental Mathematics Instruction: Results of a National 
survey. By Anita D. McDonald. Journal of Developmental 
Education, Vol. 12, No.1, Fall 1988, 8-15 

1.12 Special Se~vices Unit (Coordinator: Caroline Emerson) 
- Information Folder (1 p.) 
(Provides i nformati on to qua Ufi ed students on: Sped a 1 -purpose 
e.g. Freshman Orientation, Personal Growth and Development; 
Challenge; Career Development; Community Mentor Program; 
Assistance; One-to-one Advisement) 

1.13 Freshman orientation Workshops (Janice L Vails) 
a) Workshop: Surviving Those First Lectures and Exams 

Workshops, 
Sophomore 
Financial 

b) Workshop: Writing Papers: How To Get Started and How To Keep 
Going 

c) The Freshman Year Experience. Announcing the Seventh Annual 
Conference Series: Meeting the Challenge Inside and Outside 
the Clsssroom. 

1.14 Summer Enrichment Program - 1987 (Report,S pp.) 
(Eight week program to meet the needs of educationally or financially 
disadvantaged entering freshmen) 

1.15 National Writing Project (Informationm brochure) 
Gateway Writing Project (UMSL: Dr. Jane Flinn) 
(Network of university-schoo 1 co 77 aborat ive programs to improve American 
education through writing improvement. "Change can best be accomplished by 
those who work in the schools".) 

1.16 HORIZONS. A student organization of stUdents for stUdents 
(Staffed by undergraduates "like yourselves, who have completed the 
necessary coursework (Psych 161, 162) in listening and helping skills ( ... ) 
here to listen, to help, and to provide support and a friendly atmosphere" 
for those "facing some of the same kinds of issues, pressures, and stresses 
that are part of student life for us all") 

UMSL CONTINUING EDUCATION-EXTENSION 
Director of Computer Programs: Allan Crean 

1.17 Chancellor's certificate Computer Classes. Fall 1988 
(Glossy information and promotion brochure, 20 pp.) 

1.18 WORDPERFECT Word Processing (4.2 and 5) 
(One-page overview of function keys and commands for moving around in a 
document) 

1.19 Introduction to Spreadsheets Using LOTUS 1-2-3 (36 pp.) 
(Handouts by Allan Crean) 

1.20 Introduction to Database Management Using DBASE (39 pp.) 
(Handouts by Allan Crean) 
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CONFLICT RESOLUTION 

1. 21 The James T. Bush, Sr., Center for Law, Social Change, and 
~onflict Resolution. Director: George J. McCall 
(Dedicated May 10, 1988, with the goal of "enhancing the ability of St. 
Louis and the State of Missouri to promote and constructively manage social 
change".) 

1.22 Dispute Resolution Program 
Program Coordinator: Miranda Salkoff 
(Brochure outlining mediation service and in-service training program) 

1.23 Summer Institute in Conflict Intervention (Program brochure) 
(Three courses offered: Interpersonal Conflict Resolution; Mediation of 
Family and Divorce Conflicts; Conflict Management in Organizations) 

1.24 Department of Sociology 
Course Descriptions for the Concentration in Conflict Resolution 

2. GENERAL 

2.1 Missouri Official Highway Map 

2.2 st. Louis Street and Vicinity Maps 
a) Metropolitan st. Louis and Vicinity 
b) Street Map of st. Louis 

2.3 Discover Your New Downtown st. Louis in the '80s 
(Tourist Map of downtown St. Louis with places of interest) 

2.4 st. Louis Visitor Guide (Brochure, 36 pp.) 

2.5 WHERE St. Louis,. September 1988 (28 pp.) 
WHERE St. Louis, October 1988 (52 pp.) 
(Tourist guide to shopping, dining, entertainment and events) 

2.6 Jefferson National Expansion Memorial: Visitor Information 
a) Gateway Arch Visitor Center 
b) Museum of Westward Expansion 
c) The Old Court House 

2.7 The REP: Repertory Theatre of st. Louis 
Program for 1988-89 season 
CANDIDE. Music by Leonard Bernstein. Book adapted from Voltaire 
by Hugh Wheeler 

************************* 
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Appendix B (UMR) 

1. UNIVERSITY OF MISSOURI-ROLLA 

GENERAL INFORMATION 

1.1 University of Missouri-Rolla. (Glossy information brochure for 
new students, including admission application form) (24 pp.) 
(UM-Ro77a produced 1021 bachelor graduates in Engineering in 1986 which 
placed it in 9th position on the national list of Top Producers of Bachelor 
Degrees in Engineering in that year. Of these 147 were women, 21 blacks) 

1.2 Campus Map (1 p.) 

MINORITY ENGINEERING PROGRAM (MEP) 
Director: Dr. Floyd Harris 

1.3 MEP Summary Report. Fall 1988 (3 pp.) 
National comparative statistics (2 pp.) 

b) Future Plans. Goals and Objecti~es for 1988-89 (1 p.) 
c) Letter to Students on Visiting Scholar (1 p.) 
d) List of 1988-89 Prospective Minority Graduates (2 pp.) 
e) Proposed Budget Form (4 pp.) 

1.4 MEP 1988 Summer Program (June 12 - July 29) (1 p.) 
Seminars and Activities (1 p.) 

1.5 MEP Monthly Activities Sheets 
a) August - September 
b) October 1988 

1.6 MEP Homecoming program (Oct. 9, 1988) 

1.7 MEP Academic Assertiveness Workshop (Oct. 20, 1988) 

1.8 MEP Live-in Weekend. Student Panel Discussion (Oct.28, 1988) 

1.9 Introduction to Engineering and Science. Summer Institute for 
Minority High School Students held at the University of Missouri-Rolla, June 
19 - July 1, 1988, for the Mid-America Consortium for Engineering and 
Science Achievement. Program prepared for The American Society of Civil 
Engineers by Floyd Harris, Director, UM-Rolla Minority Engineering Program 
and Coordinator, Summer Institute (45 pp.) 
(Part of "a concentrated effort to increase the representation of minorities 
- Blacks, Hjspanics and American Indians - in engineering", currently at 
approx. 5% of all registered engjneers) 

1.10 A Model Program For Engineering Transfers (19 pp.) 
St. Louis Community College at Forest Park and UM-R School of Engineering 
and School of Mines and Metallurgy 
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DEPARTMENT OF PSYCHOLOGY 
Reprints of journal articles by Ronald T. Kellogg 

1.11 Writing Method and Productivity of Science and Engineering 
Faculty. Research in Higher Education, Vol.25, No.2, 1986, pp. 147-163 

1. 12 Designing idea processors for document composition. Behaviour 
Research Methods, Instruments, & Computers. 1986, 18 (2), 118-128 

1. 13 Effects of topic knowledge on the allocation of processing time 
and cognitive effort to writing processes. Memory & Cognition . 1987, 15 (3), 
256-266 

1.14 Attention Overload and Writing Performance: Effects of Rough 
Draft and Outline Strategies. Journal of Experimental Psychology: Learning, 
Memory, and Cognition. Vol.14, No.2, 1988, 355-365 

DEPARTMENT OF HUMANITIES 
Dr. Jerry Cohen, Associate Professor of Foreign Languages 

1.15 German Conversation (16 + 2 pp.) 
(Vocabulary and phrases for everyday conversation) 

~G~ments on Etymology . Vol. XIV, No . 3-4, Nov. 1984 
(39 + 9 pp . ) 

1. 17 For Adjudication: Proposal That Foreign Language Study be an 
Entrance Requirement to the University of Missouri . July 1983 
(4 pp . ) 

1.18 

2. 

2.1 

INTERCULTURAL COMMUNICATION 
Professor W. Lance Haynes (Speech and Media Studies Program) 

Proposal for USIA II Program 
(Prof. Haynes teaches a course in intercultural communication and has 
published on the topic. From the introduction to the course Speech and Media 
Studies 201, Fall 1985: UAre people really different from one another or are 
they all basically alike? Using the idea that it is differences that matter 
most, this course looks at communication between those who are different 
(men and women, blacks and whites, professors and students, and especially 
Americans and 'foreigners') to get at the roots of misunderstanding and 
miscommunication. Our basic premise is that there is no 'better or worse, 
good or bad' among cultures, only differences. How can we become sensitive 
among individuals, groups, and nations?U) 

GENERAL 

Rolla. City Map and Directory 
Rolla Area Chamber of Commerce 

2.2 Welcome Newcomers. Wake up to Missouri in the Rolla area! 
Supplement to the Rolla Daily News (Newspaper format, 68 pp.) 

2.3 Missouri State Parks and Historic Sites (Publicity folder) 





2.4 The Advertiser-Courier. Vol.116, No.2. Hermann, Mo. 65041, 
Wednesday, October 5, 1988. 24 Pages. 
(Octoberfest Supplement) 

2.5 The First State Capitol. State Historic Site. 
208-216 S. Main Road, St. Charles, Mo. 63301 

************************ 
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Appendix C (UMKC) 

REPORT ON U S VISIT: MISSOURI (3) - KANSAS CITY 

ANNOTATED MATERIALS INVENTORY 

1. UNIVERSITY OF MISSOURI - KANSAS CITY 

1.1 UMKC Campus Map (1 p.) 

1.2 UMKC Registration Schedule Fall '88. Schedule of Classes and 
Advisement and Registration Guide (32 pp., newsprint) 
(Includes DEasy Steps To Registration D guide) 

1.3 UMKC General Catalog, 1987-1989 (442 pp.) 

1.4 UMKC Student Handbook 1988- 1989 (18 pp., newsprint) 
(Contents: Student Serv ices and Resources, Administration and Academic 
Organ izat ion, Po 7i ci es and Regu 1 at ions, Student Organizations, Enterta inment 
and Enrichment) 

1.5 UMKC Administrative Organization (Chart, 1 p.) 

1.6 UMKC University News, vol.56, no.8 , October 17, 1988 (12 pp.) 

1.7 UMKC Student Affairs. Offices and Functions. May 1988 (71 pp.) 
(Introduces the fo77owing central Student Affairs Offices: Admissions and 
Registrar, Center for Academic Development, Student Academic Support 
Servi ces, Student Auxi 1 i ary Services, Student Financial Aid, Student Life 
Office, University Counseling and Placement Center, Women's Center. The term 
Student Affa irs Auxil i ari es refers to addit i ona 1 services provided in the 
various schools and departments.) 

1.8 CENTER FOR ACADEMIC DEVELOPMENT 
Director: Dr. Deanna C Martin 
(The CAD offers campus-wide academic support services to both students and 
faculty. While the primary purpose of the center is to improve student 
academic performance and reduce attrition, the center also generates 
numreous research and community service projects . ) 

1.9 Supplemental Instruction (SI)(1985) 
(51 is a program of group study sessions attached directly to specific 
courses. 51, conducted in cooperation with course instructors, offers 
students assistance with both content area concerns and study skills.) 
a) SI: Improving Student Performance & Retention. Abstract (I p.) 
b) Supplemental Instruction Guidelines (1 p.) 
c) Institutions Currently Using The S I Model (4 pp.) 
d) Comparative Evaluation Impact Data (3 pp.) 
e) Supplemental Instruction Results , 1988. (2 pp.) 
f) Selected Sources Relating To Supplemental Instruction, by Sandee Zerger. 

Spring 1987 (5 pp.) 
g) Robert A. Blanc, Larry DeBuhr, Deanna C. Martin: Breaking the Attrition 

Cycl e. Effects of Suppl ementa 1 Instruct i on on Undergraduate Performance 
and Attrition. Journal For Higher Education, 1983, Vol. 54, No. I, pp. 
80-90. 
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1.10 Writing Lab (Director: Dr. Judith McCormick) 
(The Writing Lab offers both group and individual instruction to all levels 
of students. Some services are offered in cooperation with specific course 
instructors.) 

1.11 UMKC COUNSELING AND PLACEMENT CENTER 
Director: Dr. Dennis Schemmel 
a) Organizational Chart (1 p.) 
b) Current Staff Roster. Fall 1988 (1 p.) 

(61 persons in 7 departments!) 
c) General Information on Student Services (1 p.) 
d) Information on Career Services (1 p.) 
e) A Guide To Counseling (4 pp.) 

(The pamphlet contains information about the process of counseling, 
including a written record of the practices and responsibilities of the 
client and the counselor) 

f) Intake Form (2 pp.) 
g) Client Goal List (1 p.) 
h) Client Permission Form (1 p.) 
i) Pre-Doctoral Internships in Counseling or Clinical Psycho-logy, 1989-90 

(Promotion folder) 
j) Employer Fair 1988. Brochure 

(Includes advice on How To Market Yourself, and 1-hour workshops on the 
'pic of preparing for job seeking) 

k) Group Programs, Counseling Unit, 1987-88 (1 p.) 

1.12 Community Counseling Service 
- General Information brochure (1 p.) 

1.13 UMKC Train For Entrance And Standardized Tests: Entrance Exam 
Preparation Courses 
a) LSAT (Law School Admissions Test) Preparation Courses (Folder) 
b) ACT/SAT/PSAT Preparation Courses (Folder) 
c) GRE Preparation Courses (Folder) 
d) GMAT Preparation Courses (Folder) 

1.14 UMKC WOMEN'S CENTER 
a) General Information pamphlet (1 p.) 

(States mission and aims and lists individual programs: Women on the Move 
Workshops, Women and Careers, The Mentor Program, Annual Conference) 

b) Women on the Move Workshops (Folder, 1 p.) 
c) Mentor Program (Folder, 1 p.) 
d) Small Poster 
e) The Executive Spouse Relocation Program (Folder, 1 p.) 
f) Children's Art Show. Women Through Children's Eyes. Women's 

Center Art Project 1986 (Folder, 1 p.) 
g) Sheila Kaplan: The Feminization of Higher Education - Does It Exist? What 

Difference Would It Make? (The Feminization of Higher Education, July 
1988, pp. 9-12) 

h) Invitation to lecture on "The Reagan record", discussion and reception (1 
p. ) 

1.15 Family Study Center. UMKC School of Education 
- General Information brochure (1 p) 
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1.16 UMKC Project Refocus 
General Information brochure (1 p.) 
(Project Refocus was created in 1983 by local representatives of labor, 
business, and higher education to respond to plant closings and layoffs in 
the Kansas City area. Services offered: testing and assessment, and 
extensive placement effort) 

1.17 International Affairs 
a) International Week At UMKC, October 9-15, 1988 (Program, 1.p.) 

(Includes UMKC policy statement on international orientation by 
Chancellor Russel, and the UM-UWC teleconference on 13 October 1988) 

b) The Edgar Snow Memorial Fund's 1988 Symposium Report 
(Fund promotes ties and understanding between USA and China) 

c) People To People International 1988-1989 
Collegiate Ambassador Programs. Summer 1989 
(Opportunities for summer study abroad in line with President Dwight 
Eisenhower's intention to further world peace and understanding through 
exchanges between private citizens) 

1.18 Communiversity (Catalog), Fall '88 (40 pp.) 
(Communiversity is an independent UMKC student organization. The all 
volunteer program is supported by students through their activity fee. Each 
issue of "Communiversity" "introduces you to a world of people and ideas 
thrc ~ qh classes, events, services, and articles - at a nominal price. 

ts: Arts, Crafts and Skills, Holidays, Health, Me & You, Inner Paths, 
Outer Paths, Social Concerns, Registration Information, Schedule of Classes) 

1.19 UMKC Campus Recreation. Calendar of Activities 1988-89 (8 pp.) 

1.20 UMKC Fitness Fanfare. Fall 1988 
(Quarterly update for Recreation Center members on the facility and its 
programs) 

2. PENN VALLEY COMMUNITY COLLEGE (Kansas City, Mo.) 

2.1 Catalog 1988-1990: The Metropolitan Community Colleges (176 pp.) 

2.2 Schedule 1988 Fall Classes (Advertising Supplement to The Kansas 
City Times) (28 pp.) 

2.3 College Transfer Guidelines Among Missouri Higher Education 
Institutions. Missouri Coordinating Board for Higher Education, February 
1985 (12 pp.) 

2.4 Student Characteristics, Fall 1988 (The Metropolitan Community 
Colleges, Kansas City, Mo.) 
(Regular Credit Students - On & Off Schedule: Analysed in absolute numbers 
and percentages in terms of the following categories: Age, Sex, 
Race/Ethni city, Certifi cati on, Part - t ime/Fu 11-Time, Freshmen/Sophomore, In
State Transfers, Out-Of-State Transfers, Enrolment Emphasis By Age) 

2.5 Learning Assistance Center (LAC) 
a) General Information brochure (1 p.) 

(Briefly introduces the variety of services offered to students and the 
community, including: Basic Skills Courses, Special Programs - Testing, 
Tutoring, Survival Skills Seminar; Skills Development Program) 





b) General Informat ion in mi n i for:n (Bookmark) 
c) Study Skills Review Program, Fall 1988 (1 p.) 
d) Skills Development Program (Introductory brochure, 1 p.) 
e) E.S.L. Computer Software (1 p.) 

(Inventory of self-access materials, 48 discs) 

3. KANSAS CITY MAGNET ELEMENTARY SCHOOLS 

3.1 Promotion Brochure "More Doors Are Opening" 
(Magnet schools are designed and p7anned by educators to motivate students 
by appea7ing to their particu7ar interests and individua7 ta7ents. Students 
learn the 'basics' by applying them daily toward desirable goa7s. Small 
c 7 asses are mandatory. Free t ransportat ion is provided for students 7 iving 
one mile or more from the school. There are six types of Magnet Schoo7s in 
K. C. : 

a) Foreign Languages 
b) Science and Math 
c) Visua7 and Performing Arts 
d) Environmenta7 Science 
e) Latin Grammar 
f) Montessori) 

3? William A. Knotts Environmental Science Magnet (Folder) 

4. GENERAL 

4.1 Kansas City Visitor's Guide 

***************************** 
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Appendix D (UMC) 

1. GENERAL 

REPORT ON U S VISIT: MISSOURI (4) - COLUMBIA 

ANNOTATED MATERIALS INVENTORY 

University of Missouri 

1.1 Meeting Today's Challenges Through Education, Research and 
Public Service. University of Missouri President's Report 1987 (Glossy 
brochure, 22 pp.) 

1.2 Proposed Changes in Freshman Admissions Policy at MU: A Report 
by the Student Affairs Committee of Faculty Council (4 pp.) (No date , 1989?) 

1.3 Supplementary Admissions Questionnaire II. Counseling Center 
University of Maryland 

1.4 Show Me Excellence: Assessment in Missouri Public Colleges and 
Universities . - Missouri Coordinating Board for Higher Education. December 
1987 (50 pp.) 

U S Higher Education 

1.5 A Nation at Risk: The Imperative for Educational Reform. Report 
of the National Commission on Excellence in Education. The Chronicle of 
Higher Education, May 4, 19~3, pp.11-16 

1.6 Involvement in Learning: Realizing the Potential of American 
Higher Education. Report of the Study Group on the Conditions of Excellence 
in American Higher Education. The Chronicle of Higher Education, Vol. XXIX, 
No.9, October 24, 1984, pp. 35-49 

1.7 Transforming The State Role In Undergraduate Education 
Education Commission of the States, 1986 (37 pp.) 
(From the Table of Contents: 
- Opportunity for a Turning Point 
- Challenges Facing Undergraduate Education 
To prepare students for the wide range of opportunities offered by a 
changing work force and society; To improve students' preparation for 
col1ege; To improve overal1 rates of co71ege participation and comp7etion; 
To meet the educational needs of an increasingly diverse student population) 

1.8 Report on Reports: What They Are Saying about Teaching at the 
College Level. College Teaching, Vol.35, No.4, Fall '87, pp. 147 -151 
(Includes a bibliography of recent reports on undergraduate education) 

1.9 Richard C. Richardson: How Are Students Learning? Change, Vol. 
17, No.3, May/June 1985, pp. 43-49 
(Report and discussion on unintended changes in the way students learn in 
the wake of open-access admissions policies; the neglect of critical 
literacy and emphasis on mastery of discrete content can lead to .a 
perpetuation of inadequacies through the teachers newly entering the publIC 





32 

school system. The authors argue for a strengthening of critical literacy 
without sacrificing access.) 

1.10 Ten Principles for Good Institutional Practice in Removing 
Race/Ethnicity as a Factor in College Completion. National Center for 
Postsecondary Governance and Finance Research Center at Ar ~ zona State. 
(1988?) (8 pp.) 

1.11 Alexander W. Astin: Competition or Cooperation? Teaching 
Teamwork as a Basic Skill. Change, September/October (1988 ?), pp. 12-19 

1.12 George B. Vaughan: Balancing Open Access and Quality. Change: 
The Magazine of Higher Learning, Vol. 16, No.2, March 1984, pp. 38-44 

1.13 Suanne D. Roueche: Elements of Program Success: Report of a 
National Study. A New Look at Successful Programs. New Directions for 
College Learning Assistance, No. 11, 1983, pp. 3-10 

1.14 Arthur W. Chickering and Zelda F. Gamson: Seven Principles For 
Good Practice in Undergraduate Education. AAHE Bulletin, March 1987, PP. 5-
10 

1.15 Larry M. David: Gaining Faculty and Administrative Support for 
Student Success Courses. 1988 (26 pp.) 

1.16 Cognition and the Adult Learner. Adult Learning Research. 
Kellogg Center, Montana State University, 1988 
a) Wilbert J. McKeachie: Psychology and Adult Cognition, pp.1-12 
b) Richard A. Block: Enhancing Cognitive Skills, pp. 39-44 

2. UNIVERSITY OF MISSOURI - COLUMBIA 

THE LEARNING CENTER 
Director: Dr. Bonnie Zelenak 

2.1 Learning Center Tutoring Service 
a) Characteristics of Underachieving, Dependent Learners (1 p.) 

(Includes points on: What Can We Do As An Institution of Higher 
Education? What Can We Do In Advising /Counseling? What Can We Do in he 
Classroom? ) 

b) Handout on Test Preparation (1 p.) 
c) Learning Logs (1 p.) 
d) Student Progress Report (1 p. form) 
e) Individual Tutoring. Guidelines (7 pp.) 
f) Tutor Evaluation (1 p. form) 
g) Weekly Service Report Individual (1 p.) 

(For tutors' report on assistance to individual students) 
h) Sign-Up Sheet for Group Help Session 
i) Bi-Weekly Payroll Time Record 

2.2 Gwyn Enright & Gene Kerstiens: The Learning Center: Toward an 
Expanded Role. New Roles for Learning Assistance. New Directions for College 
Learning Assistance, No.2, 1980, pp. 1-24 

2.3 James W. Sha~: Learning Centers and the Faculty: Improving . 
Academic Competency. New Roles for Learning Assistance. New Directlons for 





College Learning Assistance, No.2, 1980, pp. 25-39 

2.4 Robert R. Brown: Evaluating Learning Centers. New Roles for 
Learning Assistance. New Directions for College Learning Assistance, No.2, 
1980, pp. 75-92 

CAMPUS WRITING PROGRAM 
Director: Dr. Doug Hunt 

2.5 Guidelines for Writing Intensive Courses (19 pp.) 
(Circulars of April 3, 1987 and February 22, 1989 by Director to interested 
faculty with information for participating departments) 

2.6 Campus Writing Programs Share Same Goals (1 p., newspaper 
article) 

2.7 WITS: Writing Intensive Tutoring Services (Dr. Doug Hunt) 
(Writing Intensive courses are taught in disciplines and are course 
specific) 

2.8 A Guide To Tutoring at Writing Intensive Tutorial Services 
(18pp.) 
(For orientation and information of tutors - graduate students in specific 
or closely related disciplines working in close cooperation with course 
instructors) 

TEACHING ASSISTANT TRAINING AND DEVELOPMENT 
Director: Dr. Diane R. vom Saal 

2.9 Teaching Assistant Orientation and Training (VII + 42 pp.) 
Containing: 
Introduction and Program for January 6, 1989 (VII pp.) 
Teaching Assistants HANDBOOK. 1989 (42 pp . ) 
(From the table of contents: Presentation Skills; Suggestions For Preparing 
Your Lecture; Classroom Techniques; Testing and Grading; Academic 
Dishonesty; Tutoring and Handling Complaints; Laboratory Instruction; 
Emergencies; Using the UMC Library Services; Campus Writing Program; Sexual 
Harrassment; Graduate Student Association; Genera 1 Information; Financial 
Matters; Tutoring and Other Helpful Services; Obligations of Instructors; 
Texts on Col lege Teaching (References); Advisory Committee, TA Training and 
Development) 

2. 10 Summer Training Program for International Teaching Assistants 
(13 days) (4 pp.) 

2.11 Teaching Assistants At Mizzou (Folder) 
(Information for students distributed by TA's to their own students at the 
beginning of a semester. - Contents: Who Are They and What Are They Doing 
In Your Classroom? Training of Teaching Assistants; Are There Advantages to 
Having a TA? How Can You Facilitate Classroom Communication with your TA? 
How Can You Facilitate Communication with an International TA? What Do You 
Have the Right to Expect From Your TA? If Things Aren't Going The Way You 
Hoped .. Meanwhile Back at the TA Training and Development Office ... ) 

2.12 Early Feedback From Students 
(One-page questionnaire for students on TA or Instructor lito determine which 
aspects of the class/lab are particularly good and which aspects need 





College Learning Assistance, No.2, 1980, pp. 25-39 

2.4 Robert R. Brown: Evaluating Learning Centers. New Roles for 
Learning Assistance. New Directions for College Learning Assistance, No.2, 
1980, pp. 75-92 

CAMPUS WRITING PROGRAM 
Director: Dr. Doug Hunt 

2.5 Guidelines for Writing Intensive Courses (19 pp.) 
(Circulars of April 3, 1987 and February 22, 1989 by Director to interested 
faculty with information for participating departments) 

2.6 Campus Writing Programs Share Same Goals 
article) 

(1 p., newspaper 

2.7 WITS: Writing Intensive Tutoring Services (Dr. Doug Hunt) 
(Writing Intensive courses are taught in disciplines and are course 
specific) 

2.8 A Guide To Tutoring at Writing Intensive Tutorial Services 
(18pp.) 
(For orientation and information of tutors - graduate students in specific 
or closely related disciplines working in close cooperation with course 
instructors) 

TEACHING ASSISTANT TRAINING AND DEVELOPMENT 
Director: Dr. Diane R. vom Saal 

2.9 Teaching Assistant Orientation and Training (VII + 42 pp.) 
Containing: 
Introduction and Program for January 6, 1989 (VII pp.) 
Teaching Assistants HANDBOOK. 1989 (42 pp.) 
(From the table of contents: Presentation Skills; Suggestions For Preparing 
Your Lecture; Classroom Techniques; Testing and Grading; Academic 
Dishonesty; Tutoring and Handling Complaints; Laboratory Instruction; 
Emergencies; Using the UMC Library Services; Campus Writing Program; Sexual 
Harrassment; Graduate Student Association; Genera 1 Informat ion; Financial 
Matters; Tutoring and Other Helpful Services; Obligations of Instructors; 
Texts on Co71ege Teaching (References); Advisory Committee, TA Training and 
Development) 

2.10 Summer Training Program for International Teaching Assistants 
(13 days) (4 pp.) 

2.11 Teaching Assistants At Mizzou (Folder) 
(Information for students distributed by TA's to their own students at the 
beginning of a semester. - Contents: Who Are They and What Are They Doing 
In Your Classroom? Training of Teaching ASSistants; Are There Advantages to 
Having a TA? How Can You Facilitate Classroom Communication with your TA? 
How Can You Facilitate Communication with an International TA? What Do You 
Have the Right to Expect From Your TA? If Things Aren't Going The Way You 
Hoped .. Meanwhile Back at the TA Training and Development Office ... ) 

2.12 Early Feedback From Students 
(One-page questionnaire for students on TA or Instructor "to determine which 
aspects of the class/lab are particularly good and which aspects need 





improvement") 

THE ENGLISH DEPARTMENT 

2.13 Manual For Graduate Teachers (68 pp.) 
(The Engl ish Department caters for more than 9500 students annua 77 y, in 
approximately 350 sect ions of 17 courses covering composit ion, creat ive 
writing and literature, and employs - apart from the professional staff -
some 90 graduate teachers. The Manual serves as a comprehensive guide to the 
latter non-permanent members of the department with the aim of enabling the 
department to "maintain a reasonable degree fo uniformity in the various 
sections of each course". The table of contents includes inter alia · the 
following headings: The Courses; Facilities; Financial Hatters; The First 
Few Days; Grading and Marking; Tutoring Services; Plagiarism; Textbook List 
etc.) 

2.14 A Guide to English 10: Fundamentals of Composition. Fall 1988. 
(10 pp., syllabus 3 pp.) 
(English 10 is designed to offer the student guided practice in the 
grammatical and rhetorical techniques necessary to write successful college
level essays. The course helps the student to develop such skills as 
selecting and limiting a topic, conceiving and following a thesis, creating 
well-developed, carefully organized, and coherent paragraphs, and producing 
clear, correct, and effective sentences. Students are encouraged to develop 
.'.:7d refine their own writing process which may fo77ow the most commonly 
delineated ~tages of pre-writing, drafting, peer critiquing, reviSing, 
editing, and reviewing/evaluating. - The guide is particularly valuable 
because it describes the methods and procedures employed in the intensive, 
individual ized course step by step. For additional help students are 
referred to the Writing Lab.) 

2.15 A Guide to English 20: Exposition and Argumentation. Fall 1988 
(15 pp.) 
(Information pamphlet for students explaining goals methods, and 
requirements of English 20. "The structure and design of English 20 rests 
squarely on the conviction that writing is a way to discover knowledge, and 
not only a way to record knowledge. Accordingly, the course stresses writing 
as a process: invention, drafting, revising, and rewriting. English 20 
intends to help students discover the principles of good clear writing that 
are common to various academic disciplines".) 

2.16 The Microtheme Strategies for Developing Cognitive Skills, by 
John C. Bean, Dean Drenk, F.D. Lee. In: C.W. Griffin (Ed.). New Directions 
for Teaching and Learning: Teaching Writing in All Disciplines, no.12. San 
Fransisco: Jossey-Brass, December 1982 
(A sequence of short writing aSSignments can help students in any discipline 
to develop both their thinking and writing ski77s without adding a heavy 
paper-grading load on the instructor.) 

2.17 Shaughnessy, Mina P.: Errors And Expectations. A Guide For The 
Teacher Of Basic Writing. New York, Oxford University Press 1977 (311 pp.) 
(Donated by Prof. Russ Meyer) 

OFFICE OF INTERNATIONAL STUDENT SERVICES (ISO) 
Director: Dr. Carl Leistner 

2.18 Functions and Services of the Office of International Student 
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Services (1 p.) 
(The office and its staff provide a full range of eleven different support 
services to a77 non-citizen students, faculty and staff at UHC, as we77 as 
to al 1 UHC offices and departments and to the community at large about 
internationals on campus.) 

2.19 Statistical Report of Students, Faculty and Staff from other 
Countries. 1987-88. 
(The statistics show that UMC had 1420 students - 6,2% of total enrollment -
from 99 different countries - most highly represented were: PR China, 
Taiwan, Korea, Iran, India, Malaysia and ranked 50th among US 
institutions of higher learning in this respect.) 

3. GENERAL INFORMATION - City and Environs 

3.1 Columbia Visitors Guide (Brochure, 30 pp.) 

3.2 Rock Bridge Memorial State 
Department of Natural 
Preservation) 
a) Visitors' Information 
b) Trail Map 

Park. (Controlled by Missouri 
Resources. Division of Parks 

3.3 Schuchard and Kohler: Two Ozark Rivers. The Current and the 

and 

Jacks Fork. University of Missouri Press, Columbia 1984 (130 pp.) 

*********x*********** 

Historic 
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Appendix E (Ca) 

REPORT ON VISIT TO U S CALIFORNIA 

ANNOTATED MATERIALS INVENTORY 

O. General 

0.1 Assessment in American Education. Issues and Contexts. Essays. 
Fore\'lOrd by Wi 11 i am J. Bennett, Secretary of Educat ion. Edited by C1 ifford 
Adelman. Office of Educational Research and Improvement, U.S. Department of 
Education. October 1985 (82 pp.) 

0 . 2 Inte r segmental Coordinating Council (ICC) (Folder, 8 pp.) 
(Ca hforni an postsecondary educat ion comprises five "segments": CCC, CSU, 
UC, AICCU, and the pub7ic school segment representetd by the State 
Superintendent of Pub7ic Instruction. The leaders of the five segments are 
organized in the California Education Round Table which together with the 
California Postsecondary Education Commission, in 1987, established the ICC 
and delegated to it the responsibil ity for overseeing and coordinating the 
wide range of intersegmental programs and activities undertaken by the five 
segments, with the overriding objective to encourage student achievement and 
advancement through the entire continuum of education in California.) 

1. CSU System - Office of the Chancellor 

1.1 CSU Fact Sheets (14) 
(Bas i c factua 1 i nformati on on topics such as : Geographic 1 ocati on; Hi story; 
Stati st i cs; The Board of Trustees; Stat i st i cs on Enro 77ments and Degrees 
Granted; Average Annual Cost of Education and Sources of Funds; Resident 
Student Fees; Student Financial Aid; Budget Facts; International Programs; 
CV of Chancellor Dr. W. Ann Reynolds; Past and Present Leadership) 

1.2 CSU Excites Your Imagination (Brochure, 20 pp.) 
(Lavishly illustrated, designed for promotion purposes, contains minimal 
information) 

1.3 "KEEP YOUR CHOICES OPEN ... YOUR DREANS ALIVE! " (Poster) 
(Depicts entertainment celebrities and 7ists admissions requirements) 

1.4 ADMISSION. The California State University 1989-90 (Booklet, 
12 pp.) 
(Contains accurate information on admission requirements and procedures for 
undergraduate and graduate admission, and includes actual application forms) 

1.5 Impacted Programs 1989 (Executive circular to all Presidents, 
11 pp . ) 
(An enrollment category may be designated as impacted if the campus projects 
it to be unable to enroll all applicants who (1) apply in time and (2) meet 
regular admission criteria . Campuses employ supplementary admission criteria 
in the selection of candidates for admission to enrolment categories 
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designated by the Chancellor as impacted. Programs impacted at some campuses 
include e.g. Architecture, Aeronautical and Computer Engineering, Physical 
Therapy. ) 

1.6 Faculty Staffing in the CSUC (11 pp.) 
(Methodology for determining faculty staffing) 

1.7 Information Report on Comparison of Faculty Workload and Faculty 
Salaries in the CSUC with the Comparison Institutions. Committee on Faculty 
and Staff Relations. November 17018, 1981 (10 pp.) 

1.8 Systemwide Guidelines for Nondiscrimination and Affirmative 
Action Programs in Employment. Executive Order No. 340, February 27 , 1981. 
(Text 24 pp., Attachments 23 pp.) 

1.9 Teacher/Scholar Summer Institute for CSU Faculty. June 13-17, 
1988. Staff and Faculty Relations (34 pp.) 
(Invitation to attend a program of nine short workshops designed to further 
the profeSSional development for university faculty. Topics include: 
Professors as Writers; Time Management for Academics; Cross Cultural 
Approaches; Inte7lectual Deve70pment of Co77ege Students; Teaching 
Effectiveness in the First Years; Grant Proposal Development) 

1. 10 Statement on Competencies in English and Mathematics Expected of 
~ntering Freshmen. Academic Senates of the California Community Colleges, 
The California State University, and The University of California. November 
1982 (96 pp.) 

1.11 Statement on Competencies in Mathematics Expected of Entering 
Freshmen, Revised edition 1988 (52 pp.) 

1.12 Statement on Preparation in Natural Science Expected of Entering 
Freshmen. The Academic Senates of The Cal ifornia Community Colleges, The 
California State University, and The University of California. July 1986 (88 
pp. ) 

1. 13 Statement on Competencies in Languages Other than English 
Expected of Entering Freshmen. Phase 1 - French, German, Spanish. The 
Academic Senates of the California Community Colleges, The California State 
University, and The University of California. December 1986, reprinted 
February 1988. (79 pp . ) 

1.14 English Placement Test (EPT) 1984 (Information brochure, 21 pp.) 
(For prospective students and classroom teachers) 

1.15 Report of the English Placement Test Evaluation Committee. 
December 1986 (Text 17 pp ., Appendices 130 pp.) 

1.16 Competency in Student Writing Skills. Executive Order No. 514, 
November 6, 1987 (4 pp.) 
(Announces the appointment of an Advisory Committee on Student Writing 
Skills, and adopts specific, systefT'lttlide procedures for assessment of 
competency in writing skills - at entry and at graduation leve7 - and 
placement in writing ski77s programs) 
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1.17 Directive to the Vice Presidents, Academic Affairs, of all CSU 
campuses on the use of the 1988-89 Allocation for the Improvement of Student 
Writing Skills (6 pp.) 

1.18 Entry Level Mathematics (ELM) Examination. Ca. 1984 (Information 
brochure, 11 pp.) 
(Provides informat ion about the Mathemat i cs admi ssions requi rements, 7 i sts 
the topics covered an the ELM examination, answers questions frequently 
asked about the ELM exam, and provides samp7e questions) 

1.19 The ELM Examination in the CSU. A Report of the First Year: 
1983-84. March 1985 

1.20 Determination of Competence in Entry Level Mathematics. 
Executive Order No . 498 of October 15 , 1986 (4 pp.) 
(Estab7ishes po7icies and procedures for the development and imp7ementation 
of entry 7 eve 7 mathematics competency programs, and announces the 
establishment of an ELi'1 Examination Deve70pment Committee to review and 
revise the exam at 7east annua7ly) 

1.21 Progress Report on CSU Outreach Programs. September 13-14, 1988 
(9 pp.) 
(The report describes the CSU outreach paradigm. The primary objective of 
the systerrr.vide outreach efforts of CSU is improved student preparation and 
access to the University, especi a 7 1 y for students from underrepresented 
groups. The report encompasses the educational pipeline continuum from K-12 
through doctora 7 studies. It has three sect ions: (1) background of 
systerrr.vide educational equity outreach initiatives; (2) description of the 
various programs and activities that comprise CSU systerrr.vide outreach 
programs; and (3) a series of findings based on CSU experience to date.) 

1.22 The California State University Educational Equity Efforts. 
October 1987 (1 p.) 
(Parti a 1 7 i st i ng to demonstrate variety and scope from Kindergarten to 
graduate programs) 

1.23 The California Academic Partnership Program (CAPP) (Glossy 
promotion brochure, 30 pp.) 
(The CAPP funds cooperative efforts between Ca7ifornia's public schools, 
co77eges, and universities aimed at improving the academic quality of the 
schools and thereby increasing the preparation of a77 their students for 
higher education. The program includes two types of projects: Curriculum 
Development Projects, and Diagnostic Testing Projects) 

1.24 Effective Relationships for School/College Partnertships: A 
Qualitative Evaluation of the Curriculum Enhancement Projects Participating 
in The California Academic Partnership Program (CAPP), 1984-1987. July 1, 
1987 (86 pp.) 

1.25 Evaluation of the California Academic Partnership Program 
(CAPP). A Report to the Legislature. California Postsecondary Education 
Commission. March 1988 (67 pp.) 





1.26 College Readiness Program (CRP). (Glossy information folder, 
1 p., available in English and Spanish) 

1.27 College Readiness Program . Evaluation Report, 1986-87 (22 pp.) 
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(The CRP is intended to assist Black and Hispanic students in grades 6-8 
achieve higher order cognitive ski77s, and prepare them for enro71ment in a 
ninth grade co17ege preparatory curriculum. The Program is a joint effort of 
the California State Department of Education and the California Stat 
University (CSU) . In its first year 1986-87 5 CSU campuses and 21 midd7e
grade schools participated. Services provided include instruction in and 
practice applying problem-solving and higher order thinking ski71s, tutoring 
in mathematics and English, information about and visits to CSU campuses, 
presentations to parent groups on college financial aid programs, and on the 
information needed to guide students' course selection and support their 
studying, in addHion to helping students improve their academic 
achievement, and other instructional and morale-building activities. At its 
heart the CRP has an academic focus, and emphasizes the use of 
co 17 aborat ive, group process instruct i ona 1 techniques. CSU students are 
trained as interns to provide supplementary academic assistance outside the 
regular schedule of instruction, to 6-8 grade students expected to be 
performing at grade level (not aimed at lower-achieving students), of 
intermediate schools having the largest enro77ments of Black and Hispanic 
students. Results after the first year indicated general enthusiasm, and a 
sense that it wwas maing a difference in the aspirations and achievements of 
middle grade students, and had mobilized a great deal of hope, energy, and 
goodwi 11 among students and staff at the middle grade school and at the 
university.) 

1.28 Student Internships . Outreach to Underrepresented High School 
Students . 1987-88 Year End Report (7 pp.) 
(The program raises the level of academic preparation and aspiration of 
Black and Hispanic urban high school students by having CSU students, 
usually from underrepresented groups, serve as mentors and role models. 226 
CSU students reached 101,700 10th grade high school students and informed 
them about admission requirements and assisted them to qualify for 
admission.) 

1.29 Futures. Making High School Count. Special Booklet for 8th 
Graders (Fifth Printing, 1987, 14 pp, available in English and Spanish). 
(The booklet is "designed to help you keep the doors to your future wide 
open, by planning a high school program that prepares you fully for college 
or provides a solid foundation for work right after graduation".) 

1.30 College Costs and Financial Aid. (Brochure, 7 pp., available in 
English and Spanish) 

1.31 CSU School and College Review. Vol.7, No.1, September 1989 
(4 pp.) 

1.32 Report to California High Schools on Freshman Performance. CSU 
Academic Year 1986-1987. "Santa Rita High" (17 pp.) 

1.33 Campus Highlights Fall 1988. (37 pp.) 
(Annual CSU information update on new developments on each of the campuses 





for High School Counselors) 

1.34 Developing Community Based Parental Involvement Models. (Memo
randum, 1988 (?), 15 pp . ) 
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(The paper presents a mode7 of Parent/School/Campus partnership designed to 
aid parents in helping their children take advantage of their ear7y 
education opportunities to become better prepared students.) 

1.35 Preparing for the University. A Guide for Parents (Small 
brochure, 10 pp., availabe in English and Spanish)) 
(Contents inc7ude brief chapters on: Questions Parents Ask; How Parents Can 
He7p At Home; Suggested Long-Range Plans For Parents; College Entrance 
Requirements; What It Costs To Go To College; Financial Aid; Meaning of 
Educationa7 Terms; List Of Colleges and UniversHies in California) 

1.36 Step-To-College. (Folder, 1 p.) 
(Invites eligible - "B " or better grade point average - and recommended high 
schoo7 juniors and seniors to take one or two regular lower division 
university courses at times that fit into their high school class schedu7es . 
... An exciting opportunity to experience university life while sti77 in 
high school .... C7ass completion credits become part of transcripts, and may 
be applied toward co77ege degree requirements. Underrepresented minorities 
are especially encouraged to apply for this program.) 

~d You. A Guide For Community College Transfers to the 
California State University. (Glossy brochure, 20 pp.) 
(Contains basic information on the CSU system; Transfer motivation, 
requirements, procedures; Support services (counse77ing, learning 
assistance, academic advising; basic academic ski77s; Placement tests; 
General education; Lower Division pre-major courses; Elective courses; How 
and when to apply; Cost of attending CSU; Financial aid; Housing; Check 
list; Campus Addresses) 

1.38 TRANSFER. Your Guide To Success (Glossy poster) 
(Contains promotion photographs and essential basic information) 

1.39 Report on Transfer Students from California Community Colleges. 
CSU Academic Year 1986-1987. "Golden Bear College" (10 pp.) 

1.40 The Transfer Center Project: A Progress Report. Prepared by The 
California Community Colleges, The California State University, The 
University of California, and the Association of Independent California 
Colleges and Universities. May 15, 1987. (17 pp.) 
(Transfer Centers were established to address the problem of dec7ining 
numbers of transfer students from community col leges to four-year 
institutions. The were conceived as a comprehensive program of services to 
identify and assi st potent i a 1 transfer students, part i cu 1 ar7 y 
underrepresented minority students by advising students about admission 
requirements, application procedures and deadlines, financial aid 
programsand procedures, transferability of courses and applicability of 
credit, major or general education requirements, and special university 
programs. Additionally, staff coordinate workshops and other activities that 
invo7ve university facu7ty and staff.) 
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1.41 Preparing Teachers for Diverse Student Populations. Draft Report 
on Roundtable, October 29-30, 1987, Los Angeles, Ca., by Roger Dash, Ed.D. 
(62 pp.) 
(The purpose was to discuss relevant issues, strategies and research 
pertaining to the improvement of methods of training teachers, for settings 
that serve diverse student populations (and) to establish a foundation for 
the continuing study and implementation of reforms in teacher education. 
Di scussi ons . .. emanated from three foci: (1) Cul tura 1 Patterns Affecting 
Expectations of Teachers and Students; (2) Matching Instructional Strategies 
with Instructional Purposes for Diverse Student Populations; and (3) 
Competencies of an Effective Teacher for Diverse Student Population 
Settings . ... Although there was consensus on several issues, insufficient 
unanimity of views surfaced to warrant recommendations and conclusions 
present 1 y.) 

1.42 Including Multicultural Emphasis in Teacher Education, by Or. 
Jennie S. Green (6 pp.) 

1.43 Internationalisation of the Curriculum Across the Disciplines 
Infusing International Perspectives . Terms and Definitions, by Dr. Jennie S. 
Green. Faculty Workshop, January 14, 1988 (1 p.) 

2. CSU Northridge 

2.1 Undergraduate and Graduate Catalog 88-89 (885 pp.) ($5.50) 
("This University has a responsibility to provide programs that support the 
admission, retention and education of populations that have not had equal 
educational opportunity, and to provide al students with a meaningful range 
of services, faCilities and opportunities for personal development." Extract 
from CSUN Mission Statement) 

2.2 Di rectory of Cl asses. April 1988 (127 pp.) 
(Provides the student with a77 relevant basic information on academic 
policy, procedures for correct registration and change of program, academic 
deadlines, classes offered, graduation requirements, academic prerequisites, 
fees, testing schedules etc.) 

2.3 Executive Management - August 1988 (4 pp.) 
(Names an positions of complete management of university) 

2.4 PRE-COLLEGE PROGRAMS: University Outreach and Recruitment 
a) College Readiness Program (Information leaflet, in English and Spanish) 

(For students in grades 6-8) 
b) The Outreach Internship Program (Information leaflet) 

(For 10th graders) 
c} SAT Prep-Workshops (Advertisement leaflet) 
d} Future Scholars - A Pre-College Developmental Program 

(Leaflet) 
(For 7th, 8th, and 9th grade underrepresented students. Its objectives 
are to motivate students to increase their academic achievement and 
career aspi rat ions, to expand students' awareness of educat iona 1 
opportunities, to enhance students' educational preparation and to 
increase parental support and involvement in the educational endeavours 
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of their children.} 

2.5 The Learning Resource Center (Information Folder) 
(Provides Assistance to students who need to develop the basic ski71s 
necessary for effective university-level learning ... (and) services that 
support, supplement, and enrich the University's regular academic 
curriculum. These are: Writing Assistance Programs; Reading Programs;Math 
Ski71s Programs; Science Ski17s Programs; Study Ski71s Programs; Self
Instructional Materials in Basic Skills) 

2.6 The Learning Resource Center - Computer Assisted Instruction 
(Programs and self-study materials available for: 

Chemistry 195 
Chemistry 101, 102, 103, 104, 105, 106 
Organic Chemistry 235 
Biochemistry 365 
Physics 100A 
Physics 220 A, B, C, D 
Biol cgy 100, 101, 150, 151 
Geography 101, 103, 104, 311) 

2.7 The Learning Center and The Department of Mathematics 
(Information Packet, approx. 100 pp.) 
(Cooperative efforts in instruction and support of instruction: Support 
Services in Mathematics and Developmental Mathematics -

Mathematics Lab 
Basic Skills Lab 
Statistics Lab 
Audio-Video Lab 
Computer Facilities) 

2.8 Elena Marchisotto: Developmental Mathematics. Wiley, New York. 

2.9 

1987. ISBN 0-471-83010-0 
Module I : Arithmetic: Number Systems (61 pp.) 
Module II : Arithmetic Operations (51 pp.) 
Module III: Fractions and Decimals (69 pp.) 
Module IV : Ratios, Percents and Applications (68 pp.) 
Module V Measurement Geometry. Part One (95 pp.) 
Module VI : Measurement Geometry, Part Two (81 pp.) 
Module VII: Basic Concepts in Algebra (63 pp.) 
Module VIII:Factoring (63 pp.) 
Module IX : Rational Expressions (57 pp.) 
Module X : Algebraic Sentences (79 pp.) 
Module XI : Equations in two Variables (72 pp.) 
Module XII: Systems of Linear Equations {60 pp.} 

Elena Marchisotto: ALGEBRA. Wiley. New York. 1987. ISBN 0-471-
83005-4 

Module I Review of Arithmetic (103 pp.) 
Module II Signed Numbers (101 pp.) 
Module III Factoring Numerical Expressions (87 pp.) 
Module IV Rational Expressions (76 pp.) 
Module V Exponents (96 pp.) 
Module VI Rational Exponents and Radicals (103 pp.) 





Module VII : 
Module VIII: 
Module IX 
Module X 
Module XI 

Algebraic Sentences (97 pp.) 
Equations (94 pp.) 
Linear Equations into Variable 
Linear Systems (75 pp.) 
Additional Topics (66 pp.) 
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(95 pp.) 

2.10 University Honors Program in General Education (Folder) 
(Invitation to high-achieving freshmen, sophomores and juniors) 

2.11 FAMES: Faculty Advisors for Minority Engineering Students 
(8 pp.) 

3. San Diego State University 

3.1 SDSU General Catalog and Announcement of Courses . Vol.75, 1988-
1989 (404 pp.) 

3.2 SDSU General Promotional Material for Students 

3.3 Equal Opportunity Counselors Handbook 1987-1988. 

3.4 

(From the Table of Contents: Affirmative Action Policy; Sexual Harrassment 
Guidelines, Materials, and Procedures; Equal Opportunity Counselors 1987-88; 
Affirmative Action Advisors; Instructional Faculty Hiring Procedures; Staff 
Hiring Procedures; Recruitment Resources; Affirmative Action Special Efforts 
& Programs; Instructional Faculty Vacancies) 

SDSU Curriculum Guide. September 1988. (146 pp.) 
(Comprehensive handbook for the use of academic 
instructional faculty on policies and procedures relating 
processing of curricular proposals) 

departments and 
to submitting and 

3.5 Policy Studies Department: Graduate Programs Bibliography (9 pp.) 

3.6 Academic Skills Center 
(The principal role of the ASC is to prepare students to satisfy the SDSU's 
competency requirements in basic mathematics and written English. In 
addition to the competency classes, the ASC offers one-, two-, and three
unit reading improvement and study skills classes which are open to a11 
students. Academic skins "credit" is not applicable to the baccalaureate 
degree.) 

- Intensive Learning Experience. Brochure, by The Academic Skill s Center, 
College of Arts and Letters 
(Eligible freshmen from underrepresented groups are placed in ILE English 
and/or mathematics programs; the third program consists of reading/writing 
packages in various academic departments) 

3.7 EMU Program : Ethnic Mentor Undergraduate Program. Folder 
(Speci a 1 program for academic support for ethnic undergraduate students of 
the College of Health and Human Services, includes: study skills workshops, 
sma 11-group study sessions; one- to -one guidance and support from graduate or 
senior student ethnic mentors; academic, personal and career counseling from 
faculty members committed to the EMU Program; activities with successful 





alumni; family introduction programs, etc.} 

3.8 Department of Communicative Disorders. Promotional Material 
- Bilingual Program in Speech/Language Pathology 
- HCOP: Health Careers Opportunity Program 

3.9 Directory of Ethnic Focus Services and Organizations 
a) Academic Skills Center 
b) Core Student Affirmative Action 
c) Educational Opportunity Program 

(The EOP is designed to assist undergraduate low-income students, 
students from di verse cu I tura I and I ingui st i c backgrounds, and students 
needing special academic admissions consideration who wish to acquire a 
university education but have not been able to realize their potential 
because of economic and/or educat i ona 1 impediments. In cooperat ion with 
variuos state, local, and federal agencies, the program recruits and 
enro7s students and provides a comprehensive range of personal and 
academic support activities including pre-enrolment orientation, four
week summer program, coordinated general education course packages for 
freshmen, persona7 conse7ing, and free academic tutoring. Financial aid 
is distrubuted ... for those students who prove financial need in 
accordance with federal and state guidelines.) 

d) Mathematics, Engineering, Science Achievement Program (MESA) 
e) Minority Access to Research Program (MARC) 
f) Minority Engineering Program 
g) Minority Task Force (Counseling Services and Placement) 
h) Student Mentor Program 
i) Student Outreach Services 

3.10 Affirmative Action Directory of Ethnic Organizations in San 
Diego County . (60 pp.) 

3.11 

3.12 

4. 

4.1 

Committee on Campus Concerns for Women 
- Sexual Harrassment and Discrimination. A resource handbook for prevention 

and intervention at SDSU 
- Rape and sexual assault. A resource handbook for prevention and recovery. 

Parent Institute for Quality Education. Folder. 
(Introduces "Our Own Parents Organization", an organization of ethnic 
diverse parents dedicated to helping their children succeed in school and in 
life. Principal activity: Parent Education Program, six classes per semester 
conducted in parents' primary languages by people in the community 
experienced at working with the schools and parents) 

CSU Long Beach 

Language: Its Usage, Impact, And Effectiveness As An Instrument 
In Communication. An information guide and resource. Office of Affirmative 
Action. July 1984 (8 pp.) 
(Resource publication for alternatives to traditional male oriented language 
usage) 





4.2 Sexual Harrassment . It's Not Academic. Office of Affirmative 
Action (Folder) 
(Information especially for students) 

4.3 Sexual Harrassment. A Discussion of the Issues Office of 
Affirmative Action (Folder) 

45 

(Sections: What is sexual harrassment?; What is the University doing about 
it?; What can you do about it?) 

5. CALIFORNIA INSTITUTE OF TECHNOLOGY (CALTECH) 

5.1 Summer Undergraduate Research Fellowships (SURF) 

a) SURF 1988 Annual Report. Tenth Anniversary (72 pp.) 

b) Schedule. Tenth Annual SURF Semi nar Day. Saturday, October 15, 1988 

**********~********** 





O. Genera 1 

REPORT ON VISIT TO U.S.: NEW YORK 

ANNOTATED MATERIALS INVENTORY 

New York. A Fabulous City in Color. (Tourist Brochure) 

New York City Subway Map (1987) 

Institute of International Education (lIE) 
- South African Education Program (SAEP) 
- The Career Development Fellowship Program (CDFP) 

1. City University of New York (CUNY): General 
(Seventeen undergraduate campuses) 

1.1 Financial Aid Guide (Glossy Brochure, 13 pp) 
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Appendix F (NY) 

' "":-:ecifies tuition and average related costs - for books and supplies, 
~ sport=:ion, personal expenses, room and board, housing, activity fees -

and goes on to the topic of meeting college costs before detailing 
_l"-'""'ility criteria, application procedures and the various forms of 

. . a/ assistance available: grants, loans, work-study opportunities, 
scholarships, and special opportunity programs like SEEK.} 

1.2 The Student Guide. Five Federal Financial Aid Programs 88-89 
(69 pp) 

1.3 Freshman Skills Assessment Program (FSAP). Student Information Bulletin 
(1986) (Folder, 9 pp) 
(Sent to each student who is accepted to the University. Contains rationale 
and all necessary rules and procedures, and includes descriptions, scoring 
methods and actual samples (!) of the three assessment tests: Writing 
Ski77s, Reading Ski17s, Mathematics Ski71s. Tests are administered after 
students have been accepted to the University. Students who do not meet the 
standards of the CUNY tests in one or more areas enrol I in the relevant 
basic ski77s program. They retake the test when the co17ege determines that 
they should do so. In the meantime, they may be a710wed to take co17ege
level courses while preparing for a retest, particularly when the courses 
are not related to the skills area in which they are weak.) 

1.4 The Freshman Skills Assessment Program. Report (1984) (14 pp, appendices 17 
pp) 
(CUNY's minimal competency testing program. The report describes the history 
of the program and gives the reader a. good sense of the relationship between 
the testing program and the basic ski77s programs at CU!JY's undergraduate 
campuses.) 

1.5 A Description of the CUNY Mathematics Skills Assessment Test 
(Describes the mathematics test and includes a sample test.) 
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1.6 The CUNY Writing Skills Assessment Test: Student Essays Evaluated and 
Annotated By The CUNY Task Force on Writing (2nd Edition 1983) 
(Describes the writing test, contains a sample test, the evaluation scale 
used to judge essays, samples of actual student essays for each level, and 
commentary on each essay.) 

1. 7 Prefreshman Summer Program. Information Folder for Students 
(Freshmen are urged to "get an early start to your co77ege education". The 
folde r 7 ists the 17 undergraduate campuses, draws attention to required 
tests in terms of the Freshman Ski77s Assessment Program and offers . an 
"inno vative, tuition-free summer program (which) makes it possible for you 
to fulfill basic skil7s requirements in a stimulating, friendly environment 
... before you start co77ege. Sample courses: Elements of Writing; Math 
Express; English Express; Reading/Writing Intensive; Eng7ish as a Second 
Language; "the City" and "Childhood"; Analytical Reading. Special features: 
Absolutely free!; sma77 classes; individualized instruction; counseling and 
tutoring; day and evening c7asses; computer assisted instruction) 

1.8 Harvey S. Wiener et al.: 1987 Prefreshman Summer Program. An 
Evaluation Report (January 1988) (25 pp) 
(Reports on results of 1987 six-week summer program wMch provides 
instruction to prefreshmen in one or more of the basic ski77s of reading, 
writing and mathematics. In an effort to provide effective instruction and 
to facilitate students ' transition to co77ege, the program features sma77-
group instruction, peer tutoring, and counseling. Enrolments increased 
dramatica71y. Progress was measured with the help of pre- and posttests. 
More than 90% of the 2705 participants - 10% of all incoming CUNY freshmen -
comp7eted the program and subsequently enrolled as freshmen. Most students 
completed basic ski77s requirements prior to their freshman year, increasing 
the 7ikelihood of continuing academic success.) 

1.9 Pre-Freshman Remedial Programs Raise Chances for Academic 
Success. Article (The New York Times EDUCATION, August 31, 1988) 
(Reports that of more than 4600 students enrolled in 1988, ... that the 
program "speeds students through remedial courses and frees them to start 
taking at least some regular courses in the fa 77 • More important, the 
program fami7 i ari zes students with co 77 ege life, which increases their 
confidence and their chances of success when they arrive in the fall." 
One third of the $3 mi17ion program is financed by state appropriations; the 
rest comes from various CUNY sourses. ... Each class has a maximum of 15 
students and each teacher has a young teaching assistant . ... Monday through 
Thursday for six weeks students spend three and a half hours on basic skills 
courses in the morning, take a one-hour lunch break which they often spend 
talking to teachers in the cafeteria and then take a two-hour student life 
course that is required of all freshmen. Two absences and a student is out . 
There is also an evening program.) 

1.10 Looking For A Challenging And Rewarding Career? Be A Teacher! 
(Glossy Folder) 
("No matter where you live in New York City, there's a CUNY program near you 
that's affordab7e with low tuition and financial incentives.) 





2. The City c;~;;ge of New YorK (CC~Y) 

2.1 The Legac; ::~irmed: A Report from t~e President , :3 :;86, 
20 pp) 
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(8 ,.J H 7· rr,/y ' "h" d . ". . .. . , . ernar.- d. ar 2s~on. ""; S ls:or:; an seC": 1 :i17S570n .'Tlaxe i: 'yOt/':1 
famous". C:,'/'f "remains a demandinq and unioue ;:1s:;;'::Jtf:;n, its doors open 
to a I'lice s;ectrum of students, and its facuit."' and acministr;:itian cammi:ted 
to the h;· ;.~=st standarcs of academic excellence'. ) 

2.2 Student G_ ' :2 1988-1989 . Appcint~ent Calendar and ~2$CUrC2 end 
Service G~ ' :2 (52 pp) 
(/-1and:; fc."-:;::, A77 rele'/ant of campus informat7.;n in e:sii/ accessib7e 7ilY
out, han:."! :]rmat, worth emu7ating.) 

2;3 Bulletin L ~ :2"graduate Programs 1987 - 1989 (491 PJ) 
(In SA t: .·--:;;-:af:;gy "Uni '/er:;it; Ca7endar") 

2.4 The Nel, l C:;"2 C '~ : ;icu~ur.: (~S37)(l1 pp) 
(City C;7'~;e ' s core c:Jrticulum represents a bread in:rcduction to the 
7ibera7 =:":5 and sciences. A7though varying some:vhat in accoriance Ivith 
students' =egree objecti';es, required core caurses represent a common 
intellect:;=. .' experience for a77 who attend the Cc77?ge. The core e.'(poses 
students t; the characteristic 7anguage, concepts, and methods of inquiry 
that for::: ~.; ose fields of study on which the entire c:lrriculum is founded. -
-~ core is intended to enhance students' capacity to think critical7y and 
creativeiy, to communicate clear7y and persuasive7y, to judge wise7y, and to 
act out cf a sense of responsibi7ity. As students proceed through the core 
curricu7u:~; "hey wi 7 7 be expected to demonstrate a deve70ping mastery of the 
research skil7s, the techniques of ana7ysis and synthesis, the rhetorica7 
modes, ar.d the interpret ive and eva 1 uative methods that are the common 
property of a communi ty of scho 1 ars. - The courses that comprise the core 
curricu7u.71 are multidiscip7inary and multicu7tural in approach. Taken as a 
whole the; impart an understanding of the diversity and unity of 
inte77ectual inquiry and an awarenes~ of the richness and variety of human 
cu7tures. Bacause the wor7d has truly become an interdependent world, the 
Co77ege's core curricu7um aspires to a global vision of human achievement 
and the hU;71an condi t ion. - In addi t ion to core course requirements, a 77 
schools ha'ie additiona7 general education requirements. These include 
English CO:;:,Josition, Speech Proficiency, Physica7 Education and may include 
Foreign Language.) 

2.5 Your City College Experience. Freshman Orientation 100 Student 
Learning Guide (Revised Edition, August 1988) (124 pp) 
(The course is designed to provide new students with information about ho~v 
City Co77ege operates and how freshmen can get the most out of their college 
experience. F.O. 100 is required from a17 freshmen. Topics covered inc7ude: 
Ho~'I to becc:::e a successfu 1 student - time management, study ski 7 1 s, c7 ass 
codes etc; Ho:v to use the co71ege ca7endar; The City Co7lege community - Ho~'I 
it works, student responsibilities, facu7ty responsibilities; Use of the 
library; Tu:oring services; Career choice and se7ecting a Major; Involvement 
in student activities; Taking care of yourself - drugs and alcohol, AIDS, 
handling stress; Tips for financial management etc.) 
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Report on Freshman Orientation 100. By Dorothy T. Horber (1985) 
(4 pp) 
{Non-credit course, seven weeks in duration, mandatory enro71ment, offered 
to provide incoming freshmen with an introduction to the Co 17ege, to each 
other, and to some of the faculty and staff.} 

2.7 ReSearch (or: Search) for Education Elevation and Knowledge. 8 
SEEK Monographs (1987) (73 pp) 
{Special program for first time entering freshmen who are both economica77y 
and academica77y disadvantaged. It is a fu77-time, academic day program 
consisting of special courses, counseling, and tutorial services designed to 
improve the students' language, mathematics, and related skills to the point 
where they can perform successfully in regular college courses. An 
additiona7 feature is a stipend - a fixed regular allowance - to help cover 
educationa7 expenses other than tuition. SEEK students receive financial aid 
for up to five years to earn an undergraduate degree. - The SEEK Program 
has its roots in the historic purpose of CCNY, enunciated by Townsend 
Harris, the C07lege's founder, who said, "Open the doors to all ... " In the 
20 years since its founding SEEK has cha77enged a77 the traditiona7 thoughts 
and approaches to post-secondary education. It has pioneered in the 
deve 7 opment of comprehens i ve programs that have gi ven may young peop lethe 
educational opportunities they deserve.} 

2.8 Department of English as a Second Language 
a) A Guide for Teachers (Parttime Adjuncts and Teaching 

Assistants) (44 pp) 
b) ESL Conversation Circles Handbook (Working Draft, Sept.' 88) 

(61 pp) 
c) ESL Writing Contest 1987 (Collection of written pieces 

submitted at each of the levels ESL 10, 20, 30) 
d) ESL Audio-Visual Manual (Aug. '87) (16 pp) 
e) ESL Teaching Observation Report (2 pp) 
f) ESL Test of Spoken English (2 pp) 
g) The John Test (Oral placement test for non-native speakers 

of English) (4 pp) 
h) ESL Program: CCNY Bulletin (pp 159-160) 
i) ESL Pilot Project, Spring 1988 (1 p) 
j) Writing Skills Assessment Test (3 Forms) 
k) CCNY Placement Questionnaire (1 p) 
1) ESL Enrolment Questionnaire (1 p) 
m) ESL Tutoring Referral Form (1 p) 
n) International Student Host Program (Folder) 
0) Lay, Nancy Duke S. (1988): Developing Reading Skills for 

Science and Technology. Collier/Macmillan, New York 
(172 pp) 

2.9 1987-88 International Studies Program Handbook (28 pp) 
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3. A. Philip Randolph Campus High School at City College 

3.1 Taylor, Lottie L. and Joan R. Pinard (1988): Success Against 
• Odds: Effectice Education of Inner-City Youth in a New York City Public High 

School. The Journal of Negro Education, Vol. 57, No .3, Howard University, 
pp. 347-361 
(Remarkable story of a 1100 student strong co77ege preparatory high school 
catering for 90%+ Black and Hispanic students with graduation results and 
subsequent admission to and success at prestigious universities, top 
positions etc. comparab7e with the best midd7e-class suburban high schools 
in the country. The schoo7's success - against a77 socio-economic and 
educational odds - seems to be based on the effective synchronization of 
strategies to address a71 factors known to influence - positively or 
adversely - the academic performance of students: from innovative curricula 
and sound teaching strategies - e.g. content and language aims for each 
lesson must appear on the board, bel'-to-bell teaching -, to liberal 
provision of counseling (one counse7or for every 250 students), regular 
teacher seminars and visible and tangible support of teacher morale, to 
student reward systems and strong achievement orientation and encouragement 
of students (alumni with personal achievement records used as role mode7s), 
to comprehensive social, cultural and sporting programs, fu77-day hours 
from 8.00 a.m. - 6 p.m., and strict control of physical safety, drug 
smuggling etc., even an electronic wake-up service, a77 under imaginative 
and energetic leadership.) 

3.2 College Handbook (50 pp) 
(A comprehensive guide for high school students about kinds of careers and 
job opportunities requiring a co77ege education, types of co77eges, and a 
wea 1 th of information regarding steps the prospect ive co 77 ege student needs 
to take to prepare for and apply for college entrance and become a 
successful student) 

4. John Jay College of Criminal Justice (CUNY) 

4.1 "all about .... " (Leaflets) 
- Financial Aid . 
- Scholarships and Awards 
- Counseling 
- Placement and Career Advisement 
- Testing 
- Lal,/ School 
- Careers in Law Enforcement 
- Clubs 
- Health Benefits and Requirements 
- Child Care 
- Disabled Student Services 

4.2 Avis M Aldridge: A Handbook for Communication Skills Faculty. 
Communication Skills Unit, Department of Counseling (1987) (8 pp) 

4.3 Proposed Scholar'S Program (3 pp) 





• 

5. Borough of Manhattan Community College (BMCC) 

5.1 New York ' s No.1 Two Year College (Glossy Brochure, 12 pp) 

5.2 The 1987-89 Catalog (135 pp) 

5.3 

5 . 4 

5.5 

5.6 

5.7 

5.8 

5.9 

6. 

The College in the News . 1987-88 Academic Year. (The Office of 
the President, 60 pp) 

Learning For a Lifetime (Prospectus of Office of Continuing 
Education , Fall 1988, 20 pp) 

Nursing Continuing Educat i on (Prospectus, Office of Continuing 
Education, Fall 1988, 4 pp) 

The Triplex Performing Ar t s Centre. Program 1988 Fall Season. 

'inside NEWS ', October 1988 (Monthly news medium for faculty and 
staff) (4 pp) 

Pre-Freshman Summer Immers ion Program (Folder & Enrollment Form) 

1988 BMCC Pre-Freshman S u~~er Immersion Program. Report (4 pp) 

Barnard College (Columbia University, NY) 
(The Undergraduate College of Liberal Arts for Women of Columbia University) 

, 6.1 Higher Education Opportunity Program (HEOP) (12 pp) 
(Director: Dr . Vivian Taylor) 

6.2 1988-1989 Catalogue (320 pp) 

*************************** 
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THE UNIVERSITY OF THE WESTERN CAPE - UNIVERSITY OF MISSOURI 
EXCHANGE PROGRAMME . 

REPORT ON VISIT BY JOSEPH SAMUELS TO THE UNIVERSITY OF MISSOURI 

INTRODUCTION 

My visit to the University of Missouri has been fruitful, short ·, 
pleasant, enjoyable and frustrating. These are still some of the 
mixed feelings I have after being back for two months. Part of 
the resaon for these mixed feelings is that America and the 
situation there is different to ours here in South Africa, but 
there are also similiarities. The time spent with people was very 
short which did not allow me enough time to explore much more. I 
could, however, make a number of good friends in the process of 
being there . 

I am going to share briefly some of the objectives for my visit. 
some problems experienced with my itinery, a brief overview of 
the uni~ersity 

learn from the 
material I would 

extension system and some lessons that we 
experience. The report is brief because 

have like to use has not arrived yet. 

A. OBJECTIVES OF THE VISIT 

can 
some 

The University of Missouri is a state wide university system with 
4 campuses and with a large University Extension Division. I am 
in the process of developing an 'extension work' policy for the 
Centre for Adult and Continuing Education. The major aim for the 
visit was that exposure to the different extension work 
strategies employed by UM would be helpful to develop our own 
ideas in CACE with regard to our extension work policy. 

B. PROGRAMME ITINERY 

I spent a total of 20 days at the University of Missouri. I 
departed from South Africa on the 21 October 1988. arrived at UM 
on the 23 October 1988 and left UM on the 10 November 1988. 
Please firid a copy of my detailed itinery at UM attached as 
Appendix 1 . 

Here I would like to make a few comments about my itinery . 

1. When I arrived at St.Louis~ - International Airport, my eyes 
red and tired from lack of sleep. Dr. Joel Glassman met me and 
took me to the Kings Inn Hotel where I stayed overni~ht. The 
Kings Inn is situated close to the airport and runs a transport 
service to the airport which enabled me to get the car, reserved 
for me, the next morning after I was well rested. I found this a 
very thoughtful arrangement made by the UM organisers of my 

visit. 

2 . I was also given my {tinery and a cheque for out of pocket 





,expenses by Joel Glassman . On reflection it might be a better 
idea to give cash because it is a bit of a problem to go to the 
bank to have the cheque changed. __ 

3. My itinery was already worked out when I arrived at UM. I was 
scheduled to go to all 5 campuses . After consultation at the UM -
Columbia with Gene Robertson I requested that it be changed 
because we felt that' it was inappropriate to be spending on 
average 2-3 days on a particular campus, spending about 1 hour 
per person. We further felt that it would not allow enough time 
to develop an indepth understanding of what programmes UM has a~d 
how their system functions. It was, however, difficult to change 
the programme to the degree that could satisfy my needs because I 
think there are some tension between the different universities 
in the state wide system with the result that certain campuses 
would be left out and I also felt that appointments had already 
been set up that would make it difficult to change. In some cases 
the people I would have liked to see were not available. 

Some changes were made to the programme which gave me more 
flexibility. In this regard Ron Turner in particular played an 
important role and I would like to express my appreciation for 
his help. 

C . HOUSING AND TRAVEL 

I stayed in the Campus Inn at Columbia, Twin Oaks at Kansas City. 
Howard Johnson Hotel at Rolla and the Oakland Park Inn at 
St.Louis. All the places of accomodation are conveniently near 
the campuses which I considered as a big advantage because it 
made getting to and from campus quite quickly. I spent a lot of 
my weekends in the excellent libraries on the UM campuses and 
travelling these short distances to campus was really a big help . 

D. OVERVIEW OF UM SYSTEM 

I want to say as a general point that all the people I met and 
spoke to at UM have been very friendly, open and have gone out of 
their way to make my stay very pleasant. 

Due to the nature of my itinery I did not get a very indepth 
understanding of the programmes and systems at UM. Secondly, at 
the time of writing the report material about specific programmes 
which was sent via the post from the UM did not yet arrive at 
UWC. 

General observations about Extension at UK 

"Extension work' can broadly , be divided into 3 broad areas of 
namely co-operative extension, general extension and continuing 
education. The United States of America has largely been an 
agricultural land and has developed the land-grant university 
system to help farmers improve agriculture through co-operative 
extension dealing with 3 major subject areas namely 
(through the college of agriculture), home economics 

agriculture 
(focussing 





on the farmers wives) and youth (4-H youth 
operative' extension is financed largely 
government. the state and by the countie~._ 

programmes). Co
by the Federal 

General extension - this would deal with areas that do not fall 
within the ambit of co-operative extension work. Continuing 
education refers to continuing professional courses for example 
lawyers. doctors. nurses, libraries etc. General extension and 
continuing education is as a general rule financed the 
participants which extension people refer to as "soft money". 

Another general observation is that most people I had spoken to 
in the extension division accepts the socio-economic and 
political system of the United States. They see the university as 
neutral and therefore sees the role of education as equipping the 
individual to fit into society. Where there are individuals who 
failed to utilise the system or have difficulty fitting into the 
system the role of education should be to improve their skills. 
improve their knowledge so that they can get more out of the 
system. The aim of the programmes then is not to change the 
system. This is to my mind a fundamental difference between our 
situation and their situation. 

The continuing education programmes are based on income 
generation and I have discovered that there exists wide ranging 
opinions about the pros and cons of this . There are strong v~ews. 
both from academics and - administrators, which believe that it 
should be funded by the government . It is. however, a reality and 
therefore most 
design sections 
impressive ways. 

campuse~ have specialised 
to market their courses 

marketing graphic 
in attractive and 

There are relatively few programmes targeted to the 
'poor' sectors of the community primarily because of the income 
generating nature of the programmes. 

The University of Missouri State Wide Extension System. 

University of Missouri being a land grant institution have a co
operative extension division or what is called a state wide 
extension division. In 1984 a strategic planning exercise was 
embarked upon which was completed in 1986. Out of this strategic 
planning specific goals for extension were identified. the 
organisational structure was adapted to function more 
efficiently. 

Organisational Structure 

Extension administration units within the UM system are the UM
Columbia Extension Division, UM-Kansas City Division for Extended 
Programmes, UM-Rolla Division of Continuing Education and Public 
Service and UM-St. Louis Division of Continuing Education 
Extension . The University of Lincoln's extension activities are 
carried out through its cooperative extension service. 





The Missouri state wide system of co-operative extension has as 
the Dire~tor - the Associate Vice-President Academic Affairs 

Extension. With her at the central office there are 4 programme 
directors. These programme direcirors are individually 
responsible for 4 - H Youth Programmes . Home Economics. Agriculture 

and Special projects. 

The State of Missouri is made up of 114 counties which has been 
grouped together so that they form 8 admin1strative and 
managerial regions and for each of the Reginal Districts there is 
a Regional Director . The Regional Directors are in charge of the 

different county offices of extension. The county offices have 
County Programme Directors and county special i sts in the fields 
of Home Economics. agriculture and youth community development. 
At county level there are also extension councils that serves in 
an advisory capacity to the extension workers and must approve 
the country extension budget. These county extension councils 
are elected for a 2 year term of office but cannot serve for more 
than 2 consequetive terms of office . 

Program Emphasis 

The broad vision for extension is!Q ~~rY~ ~ll E~QEl~ Qf 
Mi~~Q~ri · The goals identified: 

1 . to improve the profitability (agricultural profitability) 
within the state. 

2 . 

3. 

4 . 

expanding economic development 
communities and individuals 
strengthening families as social 

Enhancing lifelong education for 

activity for the state . 

and economics units . 
professionals . individual , 

life enrichment and training for occcupational transition. 
5. to have a sound resource base . 

The implementation of the strategic planning recommendations 
began in 19 ~~ . County -based programming required that the county 
extension _ . uncils and the citizens advisory groups should be 

involved in identifying citizen's needs and determining which of 
those needs can be best met through the educational services of 
University Extension . 

Educational activities include conferences . short 
seminars. individual consultations. research 
demonstrations and satellite conferences. 

courses. 
result 

At the University of Missouri - Columbia. primarily. there are 
extension specialists that form the link between the extension 
state wide system and the university academic departments. A 
community development specialist for example in the extension 
county office would contact a community development state 
specialist at the university of Missouri to provide resources for 
a specific programme or to talk at a seminar. workshop etc. 

The university departments/colleges 
designating extension responsibility . 

have different 
In some cases 

ways 
there 

of 
is a 





percentage of time allocated for extension work ( as an 
33~ ) while other arrangements include a staff member 
full time extension person. - -
Funding • 

University extension programmes are funded from five 
sources: state appropriations. federal appropriations. 
fees. county goverment appropriations through the UM 
extension councils and grants and contracts. 

Comments on the Structure 

example 
being a 

primary 
students 

county 

The structure of extension as set out is quite a complex one. the 
way I tried to understand the system was to see the state wide 
university system apart from the various university extension and 
continuing education departments/schools. Each of the different 
universities extension divisions differ and either have 
decentralised extension divisions - this is where the extension 
division is part of the department/ school/college as in the 
case of the UM-Rolla. A centralised structure is one where the 
extension division is housed and controlled by a section with a 
dean at -· the head of the operation. At the UM-St. Louis a 
combination of a decentralised and centralised extension 
structure exists. (see appendix 2). This debate about how best to 
bA structured 5eems to be ongoing because ~oth these ap~r~~chC5 

h~ve negative as well as positive aspects. At the UM-Rolla they 
had a centralised system and decided to decentralise but are in 
the process of reverting to a centralised administration. 

The largest and oldest o f the university extension departments is 
UM-Co~umbia which offers credit as well as non-credit courses. 
Both the credit and non credit courses attract thousands of 
students every year. Because it is the largest operation UM
Columbia receives most of the funds. 

There is a feeling among the other universities that UM -Columbia 
is advantaged with regard to the allocation of funds. Another 
tension that exists is that there is competition amongst the 
various campuses ( sometimes competition exists between various 
schools/colleges within the same university) for the same 
target audiences. In this C&6e UM-Columbia is seen especially by 
UYKC and UM-SL as competing with their audiences in the urban 

areas. 

E. SOME LESSONS FOR UWC 

The UWC Objectives and various spokespersons for the UWC have 
stressed community involvement as an important university 
function. If this function of community service is to be taken 
seriously by the university then it becomes important to reflect 
very seriously on what is the best way the university can give 
expression to this commitment. 

The University of Missouri through its history has developed an 





- -

important body of knowledge regarding the structure of extension 
work. It would be important to study what would be the best way 
to coordinate the community service taking into account the 
lessons from UK system. Whether we should go for, a centralised 
system or decentralised system or a mixture of both. I have 
collected a number of .articles on the pros and cons of these 
systems . 

There exists a body of knowledge regarding reward systems for 
staff members involved in extension work, about ways that do 
exist to encourage departments to develop community service 
projects and getting involved in community service. 

The county councils system tries to involve the grassroots people 
in the decision making process about the kind of programmes that 
they need and want . I do not think one transposes a particular 
system from a specific context to another, but this system of 
county ~ffices in each county is a very useful way of keeping in 
contact with grassroots organisation and people. In this way 
greater ~ccountability to the community can be built into the 
university function. 

We can also learn a lot in terms of administrative systems, and 
computerization of extension p~ogrammes. 

CONCLUSION 

of ·my visit to the UM, which In this report I a gave brief 
includes the main objectives 
my itinery and an overview 
structure and function. 

overview 
of visit, 

of the 
problems experienced with 
UM-University Extension 

I have collected a lot of material on the trip and hope ·· to 
reflect more systematically on the experience. At the moment I am 
working on presenting a paper on the Universiti of · Missouri 
Extension System at an internal CACE seminar. 

I would like to thank Prof Owen van den Bergh and Beryl van den 
Heever for their assistance in the preparation phase of my trip. 
Also a special thanks to the University of Missouri people who I 
have met who shared their knowledge, time and experience with 
me, especially Gene Robertson, Ron Turner and George Boyle. 

Joe Samuels 

January 1989 






