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ABSTRACT

This research explores hoxgteran teachers respoteddemographic changén
thar s ¢ h ostutledt populatias specifically:When demographic change occurs in a
student population, how do veteran teacher
beliefs and practices as they interact with students who differ from the ones they have
always taught®pecifically, @ veteran teachecontinue withsimilar (1) beliefs about
students, (2) pedagogical approaches, and (3) ways of interacting with familyers@mb
Or doteaches develop new ideas and approaches, perhaps viewing the chamages as
opportunity for growth or a transformational learning experiefcamed by
transformational learning theqrthis research has implications for designingfessional
developmenfor otherveterarnteachers.

Seventeeneteranteachersdok part in this qualitative studyt an elementary
school in the Ndwesern United States, which waspresentative of many schoalsross
the countryexperiencingapidchanges ithe proportion of students from immigrant and
lower socioeconomic familie®articipants completechbne questionnaires arsgmi
structuredaceto-face interviews

Over 74% of the gteran teacher participants believed success with a new student
population ony occurred after formingelationships with individual studenthus,
relationships, rather than standasdl instructionapractices, determined academic
agendasnd sometimes led to a transformational chandgeaichesdbeliefs.Findings
suggesthat n conjunction with otheprofessimal development, schotdadersshould
addinstructionfor teacher®n how to build and understand the importance of

relationships with stents.

Keywords- Demographic Change, English Language Learrinsfessional
Devebpment, Transformational Learning, Veteran Teacher



SECTION ONE:

INTRODUCTION



Background

American sbools are constantly evolving/hat onceseemegredictable is now
a dynamicyapidly changing environmertbchoolsare experiencingn influx of
impoverished students with attending needs as well as increasing numbers of culturally
and linguistically diverse students walwide range oeducationakéxpectationgPortes
& Rumbat, 1996;Portes &Rumbaut 2001;Ellen, O'Regan et al2009;Kaplan&
Owings 2013) According to Turner (2014), orthird of the children in the United States
live in poverty, and onéourth of the students in the United States under eighteen belong
to immigrant familis. Amidst these dramatic changes, we have a veteran teaching force
whose methodology of instruction was formed prior teéukverse changehat impact
thar classroors. Research shows that minority students from poorer schools are much
more likely to hae teachers who are not certified and are far less qualified than their
majority counterparts (Adamson & Darliidggmmond, 2012As a resul t, Amer
education gstemincreasingly fato meet the needs ofany ofour studentsgspecially
these groups Wwo have the greatestiucationaheedqDarling-Hammond 2004)

In order to create suessful learning environments for oumcreasinglydiverse
studenpopul ati on, taedhowhleadess dupgon thetr tevetopnmnst
also evolveReflection self-efficacy,andfeedback whichis provided by a supportive
|l eader, ar e cr uc (Rarhaat, ®anda® Yarga2010)Akthéugh gr owt h
current research offers guidance on how to prepare new teachers to create classrooms that
suppat diverse student populationddniel& Friedman, 2005Garcia et al 2010;

Marbley et al, 2007;Portes& Smagorinsky2010, there is far les researchn



profesional development opportunities fogteran teachemwho are alreadyvorking in
demographically changingjassroors.

In response, thigualitative case studyill explore the experiences of veteran
teachers and offer their stories as a means of undéirsaand making the most out of
potential opportuniti e stedclongcircgmsiamvedsichagé.at oc
Specifically, a case study of 1&achers in one schotblathad experiencedhifts in its
proportion of students from immigraand lowsocioeconomi¢amilies will be used to
examine thesresearch questiord/hen demographic change occurs in a student
population, howdo veteran teacherespond, ifatallwh at ar e veteran tea
and practices as they interact with students differ from the ones that they have
always taught? Specificallypdveteran teachecontinue withsimilar (1) beliefs about
students, (2) pedagogical approaches, and (3) ways of interacting with family members?
Or doteaches develop new ideas and appobes, perhaps viewing the changearas
opportunity for growth or a transformational learning experience

Statement of the Problem

Our presenkK-12teaching forcewhich is84% female and 84% whit&lational
Center for Education Informatip2011), facesignificantchanges in the demographics
of student populaticwith little professional developmedirectly related to those
changesTeachersn the U.S generallydo not reflector look like,the heterogeneous
groups of students they tea@tudies sbw thatcurrentteachers are not prepared fiois
growing demographic shifMarbley, 200706 Har a & ,2B808)iahdovhea thel
demographic changes are addressddgcatorsnaydo more harm than goddurner,

2015) For example, in a study of ofiexas school district, Holme, DienandWelton



(2014)foundthata school distriafs halfhearted attempts ateating programs to foster
teachelgrowthabout changing demographiegre sometimes weihtentioned but did
not promoteheinclusionof those chaging demographics

The reality is that teachers can no longer be trained to work with a homogeneous
classroom of studen{Marbley et al., 200)D6 Har a & Pr .iWitmohtar d, 2008
preparation, teachers generalize and use what they already know abougtessyecific
group ofpredominantlywhite students, aa barometer for how they should teach a
drastically different population of students, who may learn in diffexays (Garcia et
al., 2010) Many teachers in the U.S., predominantly white and ferfedeill -prepared
to instruct students from backgrounddeliént from their ownGarcia et al., 2010Ray
& Bowman, 2003

While we know that school populations of English language leaff¢iss)
and/or immigrantgare changing rapidlyn many areasye know little about how or
whet her a t eac h e rabostthpse acw studemntsangeastioe stoderdt i e f s
population change How do we determine whether a teacher has made specific paradigm
changes in the way they apply their craftdortheir keliefs about students remain
constantregardless of thetudentdemographis? There isa small but growing body of
relatedresearch on how administrators manage and lead through the changing
demographics adchod populations (Evans, 200Fjnnigan & Stevart, 2009Miller &
Martin, 2015);however little is known about how or whether veteran teachers adapt their
pedagogis for these diverse populations, and in turn, how leaders can support their

professional development.



Purpose of the Study

The purposefahis qualitative case study is ficst examine howeteran
t e a c &teudes énd beliefmight adaptin the midst of significanstudentpopulation
changesAdditionally, this research will atterhpo determine if a teacher perceives that
he or she hegone through a transformational change after the experience of teaching
throughdemographic shiét As previously stated, there is existing research about the
effects of demographic change on school leadefghigns, 2007Finnigan & Stewart,
2009;Mill er & Martin, 2015) but little has been heard frometeranteachers wheoeach
these changing populatiankhis studyfill sa void in the current literature pertaining to
veterant e a ¢ h e r s 6 ang experercpsbout tha shift in the demographic state
population changes in their classrooms.

Additionally, through analysis of teachers who adapted (or not) in various ways,
this studywill make recommendations for how to support keas who may be going
through aransformatiorandor experiencingsignificant population changes in their
schools. This qudhtive researclllows us to heastoriesdirectly fromveterarnteachers
through indepth case studiedbout their perspectives of the changes, and learn where or
how theyfound supportluring these tiras of changelhese veteran teachers can then
provide support, mentorship, and professional development for our novice teachers.
Conversely,fiteacher pedagogy, relationships with students, and paradigms do not
changeas student population changase tlereany learning opportunities that can help
schools adapt and help school leaders prepare their veteran $2dolegher case, the
goal I's to understand best practices for

growth, when they experience saund population changes at their schools.



Research Questions

Theguidingresearch questiarior this study are as follow¥Vhen demographic
change occurs in a student population, how do veteran teachers respond? What are the
veter an t e ac haetices @s theyanteraet with stidents whp differ from the
ones they have always taugl8fecifically, @ veteran teachgcontinue withsimilar (1)
beliefs about students, (2) pedagogical approaches, and (3) ways of interacting with
family members? ©doteaches develop new ideas and approaches, perhaps viewing the
changes aan opportunity for growth or a transformational learning experignce

Conceptud Framework

Adulttr ansf or mati onal |l earning i s essenti al
previously held ssumptions and experiences in the light of new learning or situations,
which conflictsand challenges those existing views, causing one to change his or her
perspectiveMezirow (1991)was the first scholar to discuss transformational learning as
an adultlearningprocessWhile discussing transformative learnimddezirow (1991)
statedcthe following.

Perspective transformation is the process of becoming critically aware of how and

why our assumptions have come to constrain the way we perceive, understand,

and feel about our world; changing these structures of habitual expectation to

make possible a more inclusive, discriminating, and integrative perspective; and,

finally, making choices or otherwise acting upoesé new understandings. (p.

167)



As Me z defingionodfdransformatiorexplains, it is crucial that the learner is willing
to accept that the way they have always thoa@ut an experiengaay be blocking
them from allowing nevperspectives to enter theiew reality.

The life experiences of éhlearner are thieey characteristics adult learning
(Merriam & Bierema, 2014)We use those previous experiences to help us understand
new situations or experienc@dezirow, 1991) One way we accomplish this is through
the use of metaphorAs adultswe use metaphors to explaristingsimilarities and
differences between the past experience and the new sit(ldgairow, 1991;Schin,
1983) As adult learners, we draw on these metaphors to understand experiences,
howevereach one of us has uniquepexiences, values, and social norms on which to
draw. Therefore, we must process these experiences through reflection and discourse
with others, which is thaext step in the transformational learning process.

There arghree types of reflectigrbut onlyone of whicheads to true
transfomative learnindMezirow, 1991) Mezirow stated Cdtent reflections thinking
about the actual experience its@lfpcess reflectioms thinking about how to handle the
experience; andremise reflectioimnvolves examiing longheld socially constructed
assumptions, beliefs and val uelsisttadughut t he
premise reflection that the adult learner uses metap¥toch Scldn (1983)and
Mezirow (1991)agreehelp us extend meaning to a i@nt situationPremise reflection
or deep introspective questionifaycesindividualsto challengetheir own beliefs which
IS necessarin moving along th@rocess towarttansformational learnin@ther
researchers also discuss this deeper reflectiochviezirow says is necessary for

transformational learnindn reference to thdeep reflection which causes one to



challenge and change their perspective, Kegan (1888 xhe termdisequilibrium,or
what Mezirow (2000) called disorienting dilemma, iwhich the learner is confronted
with a situation that is not explained by what is already knloyvthe learner. That
disequilibrium, disorienting dilemmay chalenge to our beliefs ties batkwhat
Mezirow believes about transformational learning. ® thought the learner may
have a specific view of the world prior to a transformational learning experience, and he
or she may not be aware that there are other views with just as much credibility. Learning
that there are other perspectives and viewisiihdividualsthenacknowledge are just
as important atheir own cancause a disequiirium; along withdeep reflectiorand
rationaldiscoursesuch experienceuld leado transformational learning.

Forteaches who haveonly experiencetieachingstudents who look like
themselvesa significant studerdemographigopulation change could present itself as a
new or unigueexperience, hence setting the stage for transformational learning to occur.
The teacher must be willing to accept that the stsdisetynow instructmayeachbring
different cultural, racial, religious, and other perspectives to the classroomapdiffer
from their ownperspectivesOna physical levelit may be easy for the teacher to
recognize that there are differenaesis or her studentdbut on a deeper level, the
teacher must also recognize and actegtthere may be cultural differenaasother
perspectiveshatareequally valid to his or her owif.the teacher haspositive
transformational learning experiencéaile working with a significant population change,
are wethenabletoexamineth pat h t he t dataidsfermed? rGavrre |l veal t o

use that information to share or help replicate those experiences hathtedchers and



school leaders, if such trdnsmations are deemed positive for the teaching anditegr
experiences in that school?

In summary, lhte components are in place for teachers to participate in
transformational learning experienc@sr present teaching force is predominantly white
and dos not reflect our changing student populatiéGochranSmith& Zeichner, 200b
| f Me z i r baménsor unigque expedenéar teachers could be the significant
demographic student population chag)gad if those teachers also have the capacity to
see beyond their own worldview perspectives, transformational learning may occur.

Design of Study

Becausehis studyfocuses ot e a ¢ h e r s dexperences egliaitatieen d
design i s necessar y,amaass fa expldringtara undarsdingme t h o d
t he meaning individuals or gr oCrgewellascri be
2009,p. 4).Specifically, in order to understand teachers and transformativenigarn
experiences, this studkaming the experiences and perspectives of veterachers
whose school lhundergone a significant demographic charige following sections
will discuss the method, setting, participants, data collection tools, and data analysis for
the study.
Qualitative Case Study

This dissertation employed acasedsjy met hodol ogy, @&t mi ng t
depth description and Memran, 3089p.40).dhisstady bounde
is consideredboundedi n Mer ri amds (200Mt)heroe ciepta olni, mib
number of people involved who couldlmeti er vi ewed or a finite ti

(p. 41).Specifically, his study include only teachers who experienced significant
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demographichangeamongthe students in thealassroors. As explained in the next
section, these teachers were purposeftiilysen from one particular schaolthe
Midwestthat had recently experiencemjnificantdemographic changewhen it shifted
from being a neighborhood public school
Learnerdrom throughout the district wetmised(The National Council of @achers of
English(NCTE2 008) define an English Language
of the English language who may benefit from various types of language support
programs. 0 NCTE goes ybeexposedte some, aonenor only a t
English spoken in the hon)e.
Setting

In order for this research take placea certainsituation hado occur. he school
hadto have undergone a significant shift in demographidestupopulation. In this case
theschool districunder study (pseudonym: Middletown) had receatiggedan
English Language Learner (ELL) cluster model. In a cluster model, ELL students are
bused from their home school to a central district school in order to consolidate district
resouces.During 2010/2011 inhis district, the neviELL cluster model creatkeschools
with a large increase in thieELL student populatiorOne of these schools was Park
School(a pseudonym)which had a number of veteran teachers workigfgre, during,
andafter the demographic changeits student population

Around 20D/2011 Park Schoobecameone of thes&nglish Language Learner

(ELL) cluster schodl Prior to the 2010/2011 school year, the student populatiBar&

EL

School wadetween 650 and 690stie nt s. The 2009 school year

highes Asian population to date representit®)5% of the total student body. When the
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district moved to the cluster school model in the 2010/2011 school year, there were 685
total studentst Park SchooDuring that schoolear,the biggestwhile not enormous
change was the increase in Hispanic anddoaioeconomic studentshe trend of an
increasing Hispanic population was similar to other metropolitan areas in thatstate

time (MO.gov, 2017)At that time, he Asian student population grew to repredén6%

of the student bodyand the Hispanic student populati@presented 5.4% of thetal

students at Parlknterestingly, the Free and Reduced:Piiunch (FARL) population
alsogrewfrom 19.4% in2009 to 24.6% in the 2010/2011 school y8dris meant that

many of the new families coming to Park School were of a lower socioeconomic

background.

Table 1

Park School and Middletown District Student Populations

Students 2009 2010 2011 2012 2013 2014 2015 2016
Total Students 690 685 689 631 664 677 724 707

% Asian at 13.55.2 16.6h.7 154K.1 14753 13.1h.1 13964 12.6h.1 13.056.1
Park/District

% Hispanic at *[* 5.4F 6.15.1 7.85.4 6.65.6 6.96.0 7.06.1 5.96.3
Park/District

% Black at 9.322.6 10.523.4 8.120.2 7.919.9 7.720.0 8.0A9.9 10.420.2 10.320.1
Park/District

% White at 73.267.9 67.466.2 64.763.7 63.563.3 65.763.2 65.362.4 64.062.1 63.461.7
Park/District

% Free and 19.486.0 24.688.9 23.588.9 23.640.0 21.289.7 22.6A0.1 28.541.2 28.6A5.0

Reduced Lunch
at Park/District

Note.**Indicates percent has been suppressed due to a potential small sample size
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Park School was originally opened to relieve overcrogdin two other nearby
schoolsand is catrally locatedwithin theschool district The schooldistrictwas chosen
for this study becausé previously worked the as an dministrator in several schools
within the district. Wwas able to witness firgtand the way populations frequently shifted
around the district, due to the opening of new schools and the redrawing of boundary
lines as well as the general increase inLEnd free and reduced price lunch
populations

While Park School is ideal for this spiéc study, the phenomenasf changimg
demographicg experienceds not unique and can be seen across the country. As |
explained earlier, school populations are changing and our teaching force may not be
adequately prepared. Park Schoakigresentativef many schools experiencing
changng student populations.

Participants

Since opaing its doors, Park School hadnsistently been one of the biggest
elementaryschools in the district. With well over 60fudents each year, Park Heed
one principal, one assistant principal and about dodive teachers per grade levAt.
the time of this studyhe teacherarerepredominantly white, female, and averdge
around fifteen years of teaching experier@ese to 80% of the teachers heal
advanced degre®Vhile Park School had 38 certifieed e c her s, only 21
requirement of teaching before, during, and after the demographic shift.

As previously mentionedn orde to be eligible for this study, participaritad to
be teaching before, during, and after the demographic shifipnlation and they had to

be consideredveteram teaches. For the purposes of thésudy, a veteran teacher is a

me t
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nortnovice educator who has been teaching for more than five yidsssaumber was

chosen partly because it would capture experienceddeackho were working at Park

during the demographic shifts. In additionisi difficult to find astandardiefinition of a

veteran teachethe literature does not provide a consistent interpretafiome say after

a teacher is tenurethfeeyears)they become a vetergGIl Global, 2017, and others

say when the teacher no longer feels like a navieg become a vetergWe Are

Teachers, 2015Dn average, the participants in this study B@gears of teaching

experience, and thus, they far excadithe minimumyears f fivet er ano t each
recommended by literaturé€See Table 2.)

In orderto do researcht Park School, it wairst necessary to seek approval from
administration and follow the digherictés p
district. After final permissiorfrom thedistrictt s chool , and the univel
Review Bbardwassecured| visitedthe school districand metwith local administration
in the fall of 2016 and further explaedthe research and tip@ssible contbution to

future learning for other teachers and leadesmilar situations.
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Table 2

Teacher Participant Demographic Information

Teacher Sex Ethnicity Grade Years Teaching Years at Park Level of Ed

B6 F W SpEd 17 10 BS

C1 F w K 25 15 BS

A2 F w K 16 15 MEd
Bl F W 1 21 16 MEd
B3 F W 2 21 15 MEd
C3 F w 2 17 13 MEd
B2 F w 3 10 10 MEd
B7 F B 3 29 14 MEd
Al F w 5 7 7 MEd
B4 F w 4 23 5 MEd
D1 M W 5 17 5 BS

BS F W 5 15 10 MEd
A3 F w ELL 21 11 MEd
A5 F w ELL 33 15 MEd
C2 F W ELL 12 12 MEd
A4 F W SLP 35 12 MA

A6 F w Art 25 14 MEd

Data Collection Took

This study usednultiple data colleiton methods. All teachers, regardless of years
of experienceteceiveal a general questionnaire via email (Appendix A) and a request to
participateit he study. Al |l v e $requiraments anchconsemted t he s
wereinterviewed.Subsequenthy, interviewedl7 Park Schooteachers(See Table 2.)n
this type ofin-depth qualitativestudy,this is an ideal number of participanith this
amaunt, the researcher is better able to focus on the datailsnore deeply understand
individual sd& e x p e.MThogeetadssanddarusay geelastsvgghe ct i v e s
multiple sites andnultiple participants (Creswell, 2009).

Once the initial particiantswereidentified, data collectiobegan andparticipants

wereaskedvia emailto give their informed consent to participate in the research.
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Institutional Review Boar@lRB) consent is requireldecause the research involves
human subjets. Since the search requiredonest, personal, and sometimes difficult
accounts of classroom interactiohgassurd the participants of confidentialigndlet
them know | wouldhot use their names anyother identifying characteristics

Questionnaire Once the befre mentioned requirementgeresatisfied, certain
demographic informatiowascollectedvia email questionnairfgom and about the
teaches at Park Schooldeally, theteachersvould come from variedbackgrounds
themselves. Risstudy explorewhat addit onal f actors might shape
to demographic change, from their own professional preparation and school contexts, to
their personal, cultural, racial, and linguistic experienitesay be determined through
this research that certainfacte about the teacheroés backgro
impact their ability to change #ise student populatiochangs. For example, it is
important to know the race or ethnicity of the teacher, their own experiences as a student,
andhis or heryears of eaching experiencas these previous experiences play a role in
transformational learnin@ his questionnaire also askech e t eacher s | ev el
and a few questions designed to have him or her reflect on their classroom experience
(Appendix A)Responses to these questions may f ac
changeas discussed further in Section Three

In addition tothe generapersonalblemographic questiomms the questionnaire,
the participantansweed questions about their expence with the demographic student
population changes. Specific questions on the sunaydedgiving a specific
classroom event which caused him or her to change their thifkirgyevent and change

in thinking would be the disequilibrium needed f@nsformationT he t eacher s6 a
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helped guidemy thinking aboutwhether the participant made no changes to their
teaching, moderate or surface changes to their teaching, or whether the participant
possibly had a transformational experience as a rekthie transition.

TheQualtricsquestionnaire was sent via email to all 38 certified teachers at Park
School regardless diieir previoudeaching experiencéwas curious how these
responses would relate to my future interviews with only veteran tesattmvever, only
six of the 38 certified teachers responded to the questionheie.only attribute the low
number of returned Qualtricgiestionnaireso thedistribution method for the request for
completion The principal put a link and request frone to complete the surveys in a
Monday morning newsletter to the faculty. My assumption is that the request was either
not seen owassimply ignored.

However five of the six teachers who completed the survey were veteran
teacherswho taught an averagé 19 years (See Table 3Also, five of the six teachers
wereat Park School prior to and during the demographic shift in student population.
Later, after comparing results of both data collection methods, it appeared that at least
three of the five verans completing the questionnaire also participated in the interviews.
All of the questi on ralaandal basl a mieimumofredletne 6 sve r
degree. All respondents were White except one veteran who listed her race/ethnicity as
A Bl a &ficamArmer i can. 0 -vEtéran resporidgnt listenl her race/ethnicity

as Aot her. o
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Table 3

Demographics of Teachers Completing Questionnaire

Teacher Sex Ethnicity Total Years Teachin¢ Years at Park Level of Ed
A F Other 2 1 Masters

B F White 15 13 Masters

C F White 5 Unanswered Masters

D F White 25 14 Masters

E F White 23 5 Masters

F F Black or AfricanrAmerican 29 14 Specialist

Interviews. The Questionnaireesponses also h&gprepare for the next stage of
the researcbktudy which induded interviewswith the participantgSee Appendix B for
the interview protocol)All veteran teachers, regardless of questionnaire completion, who
met the studyds requirements at Park Schoo
participation in thestudy.

At Park Schoolat the time of this studyherewere21 teachers whmetthe
criterianecessaryo participateThe 21 teachers may or may not havedkst to
complete the previouslgnentioned questionnair8ince | worked as an administrator in
the school, | went through the current school yearbook and compiled a list of those
teachers | knewmadbeen at the school for at least five yggrsor to the demographic
shift). | gave that list to the current principal for confirmation that those teaelere
teaching at Park School prior to the demographic change. The principal confirmed that
those 21 teachers met my requirements. Next, | sent an emailed addressed to each veteran
teacher requesting their participation in the study. Based on themstape | built at

Park School and individualized emails | sent, Btkers agreed to be interviewed
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All but one of the participantwasfemale and only one participantasAfrican-
American while the remaining teacherereWhite. (See Table 2.Jhe aveage total
teaching experience among the 17 participasats20 years, and the average experience
teaching at Park Schoalas12 years. Within tle group of 17 teachers, 82% had
advanced degreend over 75% of the teachers Haekd in the state in whittheywere
teaching foitheir entire livesAll elementary grade levelsererepresented by the
participating teachers. Additionally, all three veteran ELL teachers, art, and special
education teachers who were at Park School before and during the joopshét were
represented. Theelatively high level of education of participan&%o of veteran
teachers at Paitkad aradvanced degré¢és slightly higher than the national average of
54% (National Center for Educational Statistics, 2016).

| conductedall of the interviewsat Park School in theespectivd e ac her 6 s
classroom with the excépn of one interview which took place after hauid
interviews wereaudiorecaded and later transcribéy TranscribeCheap.cariviost
interviews were approximate#t5 minutes in dration.Since the interviews were
transcribed by an outside company, assurances of confidentiality needed to be confirmed.
The company secures gline systemand audio filewia SSL, so that informatn is
transmitted securelyfter transcription, the company deletes the audio &les 710
days after the transcriptionsent to the customehe transcription is also deleted from
theirlocal storage.

The nterview begaty asking about h e t e ac h ega$asstudentpnelr i enc e
their educational life before teachingspast experiences might help explain their current

ideas and perspectives about working with studétest, | asked questions about the
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par t i currpnaalmssanhis or her beliefs as a teachand finally | askedabout
anyexperiencesvhichmay have led to changesthreir teaching practicéAppendix B)

As youngstudents]13 participants were products of public schablsmselves
however, four of the teachers attended private chaffiilated schools. A but two
teachers had pleasant memories of their initial schooling. One of those two teachers
admitted that she often struggled in school and the other teacher saidveatiooit
something they cared for muahall. Most péicipants did not have a lof exposure to
cultural, racial, and religioudiversityin schoo) especially thoseho attended chureh
affiliated private schod. Two of theteacherslid haveexperiences in their schooling
where they were among the minority population. One White ézanbved from an all
White school in New Mexico to a predominantly Hispanic scirotihe same district
Theonly African-Americanparticipant had a much different experience moving to an all
White schoolithin her district

Follow-up interviews. After reviewing the collected dataréquestedollow-up
interviews with four of the teachers from the originalphrticipants| chose theefour
teachers foseveral reasongirst, each of these teachers had a transformational
experience that was evidenttire stories they toldach of theeachers gave thoughtful
and detailed responses to the original interviestjons, and theyepresented a cross
section of the overall groupalsothought these teachers wotddtterhelp me
understand whahe termid i v e r s i to thefacoitgabPark School, as this term was
used in a variety of ways as Section Four will demonstfatelly, each of these teachers
mentioned the importance of relationshigsd | wanted to further explore that concept.

Only threeof the four teachers agreed to the follaprinterview. One teacher requested
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responding in writing which she did, and | conducted phone interviews with the other two
teachergach lastingpproximate\20 minutes (See questions askedAppendixC).

They were forthcoming with responses)d they gave me additional insight into the
meaning of diversity and how they viewed

school.

Table 4

Demographics of Teachers Paipating in Followup Interviews

Teacher Sex Ethnicity Total Years Teachin¢ Years at Park Level of Ed

B7 F Black 29 14 Masters
B2 F White 10 10 Masters
c2 F White 12 12 Masters

Data Analysis

| had all17 interviewstranscribé, andl analyzel the collected dta for themes
and categoried he kest way to analyze qualitative data is to studly real timeas it is
collected(Merriam, 2009) Bogdan and Biklen2003 offer clear suggestions for
gualitative data analysis. Several of the suggestions involve writing comments and
memos which help theesearcher reflecturingdatacollection processenitially, | used
open coding while looking for themes arategories. Pen coding is a type of shorthand
designed to find themes and categories whieresearchéeeers an open mind
(Merriam, 2009) The research questions and the theoretical frameworkdhglpde the
search for themes and categories in the collectedrdatdosequent coding processas

detailed here
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Originally, | thought theesearch gatheredould be organized in a variety of
tables andl proposeda possibledata collection tablewvhichis picturedbelow (Figure 1)
| expected to hear about classroom diversity, but | also expected other information to be
straightforward and not embedded in storiéswever,as | read through tinfirst few
transcribed interviews, | creatachewchart(Figure 2).I used the ideas from my research
guestions as headers for each col umn. I
stories under those headers where | thought they belongegiam bo notice key themes
about relationships and diversity in the stories teachersNekt, | made a list of words
related tarelationships diversity, andchangeas | kept readig. After my initial reading
of all the transcripts, datheredhe word ist | generated and used the search function in
Microsoft Word to go back through each transcript specifically looking for those words

andany pertinent informatian

Figure 1

Sample of Possible Data

TeacherRaceAge YearsGenderLevel Current  Childhood Reflect? Teaching Beliefs ?

Exp of Ed Classroom Experience Experience
T-A W 29 10 M BS ELL Moved No comm Changes
T-B B 319 F MEd ELL, Low Happy Diverse  Students
SES all the
same
T-C W 53 20 F BS Poverty, Diversity Home
ELL visits

T-D w 33 19 F BS High Same No Students
Poverty Place feedback should

adapt to

my way

Note: j'Reflection Disequilibrium Transformation

pu



Figure 2

Selection from Actual Data Table
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Figure 2

Selection from Actual Data Table (continued)
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Afterward,| moved onto what Merriam (2009) describass A thirdl level of
anal ysis involves making inferences, devel
This process involves looking at the larger picture to see how all the pieces connect to
form concepts. Once all of the dati@analyzed, writing cabegin. This researclhas
designed to help teachers and school leaders better understand how they can learn about
significant demographic student population charigem veteraneducators who have
experienced these changes first hand. Therefore, witheducat as t he st udyos
audience, the informatiomaswritten with them in mind.
Limitations and Assumptions

There areof coursdimitations to this research. The first limitation is that the
studytook place in onlyone school district and regiaf the United StateswWhile
representativef many school districts, thechool sgtemdoesnot represent all school
systems in the country. Although no longer employed with the Middletown School
District, a second limitation is thatvorked as an administrator severabf the schools
within that district. Participants who knane mayhavetaken that relationship into
account when responding to specific questigeshaps they would have been hesitant to
admit certain perspectives to me, given my leadershas s an administrator, | was
responsible for their teaching evaluations, and at the time of this research, | maintained
relationships with the current administratidiat said, the previous relationships
between individuals in Middletown amdyselfseenedhelpful to this studybecause
therewasan exsting atmosphere of trust whdaeachers were more willing ghare.
Another limitation is that | was @ble to observe the participating teachers prior to and

during the demographic shift, and the respsrare based solely on teacher perception
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and storiesIn other words, | was unable to witness teacher interactions with students or
families.

One keyassumption made in thissearchs that teachers enjoy teaching and
want all students to achiev&dditionally, it can be assumed that if a teacher who
experiences a demographic student population change, and has a transformational
learning experience, will not only feel successful in and out the classroom, but his or her
studentsnayenjoy success as welf.a teacher believea student caattain success, the
student is halfway down the road to succeediigng those same lines, it is my
assumption that the transformatioowld be positivdhowever, negative transformations
are also a possibility.

Definitions of Key Terms

Demographic Changeln this study, demographic change refers to a shift in the
diversityof a s c hool 6 s frantpredbminantly whiteptaud rettgeneons
groupof students from different races, nationalities, and economigsstat

Diverse Student Populations. For the purpose of this research, diverse student
populationgefer to a heterogeneous group of students who come from diffacerst
ethnic backgrounddinguistic, religiousand socioeconomic levels

English Language Learners (ELL). The National Council of @achers of
English(NCTER 008) define an English Language Le:
of the English language who may benefit from various types of language support
programs. 0 NCTE ¢Blésmaphe expased #oxsqnie,aona, or oritya

English spoken in the home.
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Free and Reduced Price Lunch (FARL)According to the United States
Department of Agriculture (2015), if a stu
at or below the Income Hjibility Guidelines set forth by the United States Department
of Agriculture (USDA), the student may be eligible for a free or subsidized cost meal and
snack at school. The USDA uses the Federal poverty guidelines based on income and
household size to makkese determinations.

ProfessionalDevelopment.Guskey(2002) defines professional development
programs as, fAésystematic efforts to bring
teachers, in their attitudes and beliefs, and in the learning outcomes afd e nt s o ( p .
Professional development can be providett&zhersdy the school, district, an
outside source.

Transformational Learning. A process ofdultlearning first studied by Jack
Mezirow, a pioneer in adult learningeferring totransbrmation theoryMezirow (2000)
saysthe theoryis, fAébecoming critically aware of on
expectations and those of others and assessing their relevance for making an
interpretationo (p. 4).

Veteran Teacher.For the purpose of th&tudy, | am defining a veteran teacher
as anonnoviceeducatomwho has been teaching for more than five years.

Significance of Study

Our already overwhelmed teaching force faces yet anofirtunityfor which
theymay beunprepared: demograplstiftsin thestudentpopulatiors of our schools.
Unfortunately, the existing researacfiers little help for our veteran teacheusd little

professional development on these topics existsAs our countryods demo
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to change, we cannot continuedjperaé our publicschools as if we are teaching
homogenous grop

Althoughchanging demographic student population may be seen as a challenge
for our teaching forcby many it shouldbe viewed positively as an opportunity for
transformationagrowth am learning to occur. If we study thoseteranteachers who
have experienced these population changepasitivetransformational learning has
occurred, perhaps others can then learn from their stories and we can continue on a
positive trendAdditionally, this study will fill a void in the literature pertaining to
veterat eacher sé perceptions about the shift i
their classrooms.

Summary

The research is definitive that we are facing significant demographic student
population changes in our schools.tihe United Statesve have students livg in
poverty and our English languagmatner population is growing as well, but we still teach
as if we are instructing a homogenous group of students. In ordemtdhis as arowth
opportunity we need a better understanding of how successful veteran teachers have
navigated these situations and turned them into positive learning opportunities. Only then
can we |l earn from these teachection.d experien

The misnomer is thaeachers and adminiatorsneed to change the students, or
have them fit into some pxisting mold which adheres to our own specific set of
values. The research presented in dssertatiordemonstrates that we, the teashand
administrators, need to change the way we think and teach instead of trying to change the

students. Aseteranteachers and administrators, we also need to have the professional



28

determination to engage one another in courageous or difficult cotiwassavhich may
challenge our beliefs and make us question why we do what we do in the classroom.
When we studyeteranteachers who successfully navigdbese new classroom
populationchanges we shoul d find that thorsma@vet eacher
in nature. Again, with these new demographic student population changes, the initial
components are in place for teachers to participate in transformational learning
experiences. These new demograghiange<ould be thepportunityMezirow (1991)
referred tdfor teachers to begin a transformational learning jourimegrder to
effectively engage and educate the changing demographic student populations, the
research presented explains that we cannot just gloss the surface with new curriculum and
afew programs. True change comes from deep reflection, group discussions, and strong,

courageous leadership.
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Introduction to the Practitioner Setting

The following section provides informah about the school disttiand the site
of thisresearch studyncluding my unique perspective as a teacher and leader in this
setting and my experiences with demographic change. Nexdyide details about the
school and di st r atortad well aamesagnmatiqaniofithe schoslp u |
and di st ripstructure. Thisssactosso sidluds a closer look alhowthe
administrator at the site of the research, wb@ leadefosteredgrowth among her

faculty. Finally, lexplain the mplications of conducting the study at #teserschool.

A Transformational Opportunity 1T My PersonalExperience in this Setting

| started teaching in the Southeastern United States in the same city where |
earned my undergraduate degree in educatiom.s€hool district had a large percentage
of English Language Learners (ELLs). Part of this phenomenon was attributed to the city
being a large metropolitan area. During my student teaching and subsequent teaching
career, taughtin schools with ELL populzonsthatwere even higher than district
averages. Because this was the case, we had a very active and vocal ELL department. As
a teacher, | enjoyed working with the ELL students for several reasons. My perspective
was that the ELL students were excitedée at schooknd their parents were very
appreciative of the education | was providing for their children. ELL students went to
schools in their neighborhoods, and | loved attending events in the community and
building relationships with the studentdaheir parents. | assumed all ELL students
wanted to and were best served in their home schools. This was my truth. | worked in that

district as a teacher and administrator for thirteen years.
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In 2007,I moved to the Midwest. After multiple interviews acwhversations
with the local school district, | accepted a job as an administrator in a middle school. In
one of those conversations | had with an assistant superintendent and the human
resources director, | learned that the district used a cluster foode¢ ELL students. |
was horrified as they described busing the students to specific schools, so they could all
be together. This went against everything | learned as a student and as a practicing
teacher. | felt like | was in a philosophical quandaégcausehis districtalso seemed to
truly car e abousantthedata sugporteddthe Bl sudbd esnutcscée ss U € C
| spent a lot of time reflecting on what | had learned. If they seemed to truly care about
their students, maybe it was my dtylearn more about their approach. | engaged in
several discussions with classroom and ELL teachers in my previous district and the new
district. After these discussions, | began to understand the rationale for the cluster model.
| also realized, that jadecause | had strong beliefs about what | thought was the proper
way to educate students, did not mean that there were not equally valid means of
accomplishing the same goals different from my oBacause oy experience, | had
strong desire to studyow teachers respond to demographic charigekis section of
theresearchl give furtherbackgroundand rationale for the settings for this study,
especially about each school éTeesahgolgpgadni zat i o
district names hae been substituted with pseudonyms.

History of Organizations

The Middletown School Distriavaslocated ina Midwest region of the United

StateslIn addition to being centrally located in the state, the city of Middletwasalso

convenient to major meaipolitan areadn 2015, thereavere just over 17,000 students
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enrolledin the Middletown School DistricOf those 17,000 studentsarly40% percent
werenonwhite; 20% African American$% Hispanic; 5% Asian; 5%ultiracial.

Al t hough Mi d dthagesiveveslighilysdiffgremtfroeneherest of this
Midwestern state, the trends in demograiftsweresimilar. Thesamedemographic
trendsseenin Middletownwerealso visible in the westnand southern regions of the
United StategNational Centefor Educational Statistics, 201&jor example, since the
year 2000the total student population hadntinued to grow in Middleten. The district
hadseendecreasgin the number of White students and increases in Hispanics and
Asians, while thé\frican-American population haemained relatively the same.

In the Middletown School District, the averaggars of teacher experience had
been slightly ovetwelve since 2011Since 2011 Middletownconsistentlyhad over70%
of its teaching forcebtairing a Maste® degree or higheflhoseMiddletownteachers
weredivided ovemultiple elementary schoolsgveramiddle schoolsa fewhigh
schoolsanalternative high school, a gifted education center, and a high school career
center(StateDepartment of Elemeary and Secondary Education, 2016)

The Middletown school district hadkenmultiple steps to provide professional
development to administrators and teachers with regard to teathdentof poverty.
Beginning in 2014the school distridbrought inspeakers, sent teachers to conferences,
conducted book studies, and offered professional development in order to gain an
understanishg of how to improve the success of its studerigsoverty.At the time of
this study the district administration made oty research the mathemeof its five

yearprofessional developmeptan for school improvemenror the purpose ohts
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study, I will focusononeschoolin the Middletown district with a unique set of
circumstances.
Park School

Thesite for this studywithin the Middletown distrigtwasPark School. Park
Schoolwas builtin early 200Qo relieve overcrowding itwo nearby schooldAt the time
of this studyParkwasthe largest elenmgary school in the MiddletowniBtrict with over
600students. Parchoolwascentrally located within the school district amdgilt very
close to apartments used by many international graduate statiémcal university.
In the 201-2012school yearPark Schoobecame what the school district called an
English Laguage Learner (ELL) cluster school. In an ELL cluster school, ELL students
from around the distriaverebused to Park Schqakegardless of their attendance zone
Soonafter, ELL students made up twenty percent of the student demographic population
at Pak School(Although this study focused on the demographic changes and experiences
that occurred as Park School became an ELL cluster schowlg the year of this stugy
20162017 Park Schodlost the designation addnELL cluster schoolMiddletown
Schaml District plannedo revert back to their previous model and send all students to
their homeattendance areschool.Future research should examine thassition for
Park £hool, because lashad the reputation as a multicultural schediichwas
evidenced by a frequently used global logo and an annual multicultural celebratipn day

ParkSchoolteacheréaverage years of experience exaelttie districts average.
Duringthe time of this studythe averag@ark Schooteacher hatught for over
fourteen years, and ovéR%o f P ar k 0 sldatvanaed Hegree®verh28% of the

students at Park School were served free and reduced priced luhateslingto 2015
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state testing dat&ark Schoohadover fifty percent of thehird, fourth, and fifthgrade
students scorintpnthei pr of i c i e nt achievemerit eaatbgoaas Englisho
Language Arts and Mathematics testing.
Organizational Analysis

At the time of this studymost of the elementary aatl of themiddle schoolsn
the Middletowndistrict hadan administrative staff consisting of an assistant principal and
a principal. Each principavasresponsible for the budget, personiveduring district
curriculum was delivered by teachers, providing professional development opportunities
for staff, and overseeing the dag-dayfunctions of the& schoolThe assi stant pr
role could vary from schooltoschamls t he j ob duties were at t
For instance, mrole asassistant principadt Park School included teaatevaluation
student disciplinesome professional development planning and delivery, and personnel.
Each elementary, middlend high school principal reported an assistant
superintenderat the district officdor their respective level. Those asarg
superintendents repeddirectly to the Middletown School Distri@uperintendent, who
then reporteédindwashired bythe Middletown School Board. All empjees of the
Middletown School strict wereresponsible for adhering to the Middletown School
Board policies.

The structural framework of thdiddletown School Districtepresents
professional bureaucra¢iolman & Deal, 2008)in which changes do not happen
quickly, but teachers within the organization are assumed to be profdssiod exped
in theirrespectivdields. Al t hough this descripti-sim@e of 't he

hierarchy sounds similar toscalar chain of commarn(lintzberg, 1979)n the United
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States Army, ideas in the school system can flow up and down as opposed té\th my 6 s
unidirectional idea flow.
Leadership Analysis

School leadership plays a crucial role in the professional grofitieir teachers
as well as providingpportunities fotransformational learninghs discussed earlier,
teacher transformational leang opportunities are extremely difficult without
administrative support. If schoatiministrators wartb improve the success rate of their
new demographic student populatidnysprovidingtrangormational learning
opportunitiedor their teachers, thdhis imperative that they reflect on their own
leadership first.

In order to encourageachersand set the scene for transformational growth
among teaching staff, it igtal that school leaders take on an active supportive role in a
t e a c graevth @d developmentAs will beexplairedin Section Thregschool
leadership cannot simply add resources, offer intermittentgsiofeal developmenor
make blanket demands and expect change. Since transformational learning requires deep
reflection and dialgue,school leadermayreinterpretther role to that ofa coach They
can therprovide opportunities foprofessional development addcussiorto promote
understandinghrough dialoguén a supportive environmerBecause support implies
relationshipsschool leadershould approach thespportunitiesrom aHuman
Resource Fame(Bolman & Deal, 2008pr perspectivewhich centers on relationships

TheHuman Resourcermehas four core beliefs. First, organizations have the
sole purpose to serve humaeeds. A s ¢ h o o | maohpugydse for existersce is to

educateand promote the success ofitdlstudents.Second, the role between peophel a



36

organizations is symbiotid.eachers and administrators need a place to workamd
moneyand schootlistricts need their ideas, talent, and commitm\fiten teachers are
supported in meeting the needs of their studéméstudentsare more apt tsucceed and
everyone involved winsChird, when tle relationship between a persompenple and the
organiation is not good, either or both will suffé¥ithout administrative support,
teacher efficacy and morale suffers making it difficulstpport student progreasd
teacher growth Finally, when a person and organization mesh well, everyone reaps the
benefits(Bolman& Deal, 2008) Teachersvho feel supporteéremoreaptto safely
guestion their practice and seek guidance in a nurturing environment which is necessary
for transformational growthThese cog beliefs demonstrate that tHeman Resource
Frameis about the relationship between the peapid the organization. In thiman
Resourcd-rame,Theory Y states that it ihejob of leaders to foster the environment
where individuals can achieve their goals and the organization can benefit (Bolman &
Deal, 2008)The common goal is student succa§&hout administrative support
throughrelationship buildingproviding professional developmeptoviding
opportunities foteachereflection, and dialoguea t e aabilityefar ttaasformational
growthis greatlyhampered
An Example ofa Leader WhoFosters Growth

At the time of this research, tipgincipal at ParkSchoolwasan excellenexample
of a leader Wwo wascommitted to relationship buildind\s aseasoneddministratowith
years of experien¢gshe hd been the Park School princigal three years. She
understoodhat in order to get the best performance from her teaahdrbelpeach

attaintheir professionafoals sheneeded tduild relationships andavean
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understanding of eath e a sindividu@al needs. Although themeasa common goal of
student success, everyone followardindividual patiioward that end

As a leadersheusedthe Path-Goal (Northouse, 2013gadership approach
According to this modelhte | e ad er 6 se opstatles tha stanain theemanoof/
the subordinate obtaining his or her ga&lsrthouse, 2013)The leader should also be
able to change and match their own behavior or style to that which will best motivate the
subordinateFor example, iiteacher laks focus and direction, the princigaluld takea
more directive approach. On the other hantkachemay need a supportive leader
match their behavicandhelp thenrealize their goals. In theathGoalapproach, there
arefour behavior/stylesvhich are directive, supportive, participative, and achievement
oriented All of these behaviors requiresalidu nder st anding of the te:
which comes from close relationships.

At Park Schoo(when | worked thereyelationshipsvere forged though daily
interactions and oren-one conversatiorsbout goalheld each year by the principal
with all staff. Additionally, the principalvasan advocate for teachers to get vevar
they needd whether itwasresources or professional development, ireofdr them to
reach their goalslhis exampleis just one approach to creating an environment
conducive to transformational learning among teachers.

Implications

Park Schoohadundergone a significant demographic student population shift.
Once a predomantly homogenous student botlye schoolhad becoman English
Language Learner (ELL) cluster school. As described earlier, in a cluster model, ELL

students are bused from their home school to a central district school in order to
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consolidate resourceshe school went from having a small ELL population to having
twenty percent oits students considered Ergi Language Learners. At the time of the
study, Park Schoohadover 150 of thig 750 students being served two ELL teachers.
Park Schootonsideedthis new diverse group of students a positive opportunitty)eas
believal it addedo the richness dheir community. This study alloedmeto better
understand if the teacheasPark Schodhadchanged the way thdégught as a result of
theshiftin populationl was interested to find out if the teachkesl true
transformational experiences as a result of working with a new diverse population of
students.
Summary

This section provided some additional background inftionaabout the research
seting, andexplained why the specific sitgaschosen for this study.acknowledgd
that Iwas part of the organizational structure of the Middletown School Diddecause
of this unique researcher stattiferewasa possibility of gaining additional sights from
teachers whonayhave feltthat theyweremore tharmerelyparticipantsEven with my
former administrative status among the teachers, | believe that my personal strengths with
empathy and the ability to build relationships added to the teadherd esi re t o sup
with this researchrinally, this section gave examples of leadership skills necessary for
administrators to foster transformational learnapgortunities fotheir teachersThe
primary goal for administrators and school leadgt® icreate supportive environments
for students and teachelst invite reflection and dialogue order toquestion why we

do what we do.
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Conceptual Framework

This study will examine the experienceteachersvhose school hasndergone
demographic changand whetheteachers at that schoadlapted or changed their craft
andtheir thinking The nextsectionfirst defines andthengives some backgroundn
Mezirowds theory of THisrsectosmlSonclutesreseanch enlthe | e ar n
factors and contexts thiead tot e a c tnaasfosmationblearning. The literature review
begins by examining how school districts use professional development and policy to
address demographic changjlgerev ew concl udes with an explo
responses to demographic change, their views on professional development, and a
possible direction for professional development.
Transformational Learning

Transformational learninig atype of learningaccompished specificallyby
adults(Merriam & Bierema, 2014ylezirow, 1991) In order to help understand why
transformational learning is an adult proces®] why this distinction is relevant to this
study,it is helpful to differentiate between learning ashdd and learning as an adult.
Merriam and Bierema (2014) shdtfiree ways in which adult learning differs from the
learning of a child. First, children and adults are at different stages iRdiféhe most
part, dildren are dependent on others téipiteem, while adults ammoreindependent.
Whilea chi |l dbéds pr i mar ¢inmosiU.8 contextsgn@dulgmay hage s c h o «
multiple roles such as employee, parant] citizen

A second way to differentiate between the two types of learninhiet a chi | d ¢
academidearningmay take place predominantly in schomhile an adulmay learn

through the variety of experiences they participate within the various roles discussed
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above. Finally, adults and children are at different learning stayetogppmentally.
Adults learnthroughusing more advancembcialinteractionsandcognitioninvolving
metaphors, reflection, and critical discoufsterriam & Bierema, 2014)These
differentiations in learning stylaswderscorde z i r owdé s t hnefemative s abou't
learning. h order to better understand the connection between transformative learning
and experience, reflection, and critical discourse, it is important to see how these ideas fit
into the broader picture of intentional or purposeful adutnieg.

Background of transformational learning. To explain intentionahdult
learning,within the framework of transformational learnimdgezirow (2000)drewfrom
the work of the German social thedyidurgen Habermas, who examineghsformation
theory hirough a sociolinguistic lenSpecifically,Habermas delineaddetween
Ai nstrumental 6 and Acommuni c @ezirowe2000)d o mai ns
I n the communicative domain, the | earner g
inwhichte | earner must be abl e to elngqomtrast, n oneoéb
with instrumental learning, the learner takes a new situation, contemplates his or her
reaction and possible outcomes, and makes an assessment based on what actually
happensilt is the interaction between the two domains, instrumental and communicative,
which precipitates transformational learniidezirow, 2000)

In the instrumental domain, adults hypothesize about how situations could be
made better or worse dependmga dosen course of action. That isg wake
predictions on how possible outcomes, which may be right or wrong, will affect a current
situation or event. However, in the communicative domain, learning involves the use of

metaphors, languagand experience tonderstand others and explain ourselves.
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Mezirow (1991wrote fiMost significant | earning in a
[communicative] category because it involves understanding, describing, and explaining
intentions; values; ideals; moral issues; sogialitical, philosophical, psychological, or
educational concepts; feelings and reasons
intentional learning, instrumental learning pertains to controlling a situatiornand
communicative learningre tryto undertand a situationThefollowing paragraphs
describe the important components ttatstitute the control and understanding that lead
to transformational learning: experience, reflection, and disequilibrium.

Experience As adults, when we try to understamdgituation, we rely on our past
experiences and the values and social norms we have been exposed to throughout our
lives (Mezirow, 1991) One way we accomplish thislianceis through the use of
metaphors. Mezirow (1991) stated i We ¢ o0 mp a ryeondeptsgardoedednd , Kk e
relate them to our meaning schemes. Often understanding comes from finding the right
metaphor to fit the experience analogically into our meaning schemes, theories, belief
systems,orsef oncept 6 ( p. The Réflecte PractitionersHow 0 o0 k
Professionals Think in Actigibonald Scbn (1983)also referredo metaphors in order
to explain how the learner tries to make sense or understand when he or sfi@igenh
with a new situationSchin (1983)wrote, Aét o Gmilar, unigque situation as
both similar to and different from the familiar one, without at first being able to say
similar or different with respect to what. The familiar situation functions as a precedent,
or metaphor éo ( 138) worhAtseseangtaphdrstduedarstangé r s, we
situations but each one of us has unique experiences, values, and sociathretmmeke

interpretations very individual
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Reflection. Whether the learner hypothesizes, uses metaphagperiencess a
methodof undersanding a new learning situation, the need for reflection is crucial.
Mezirow (1991)stated Al nt ent i onal |l earning centrally
the meaning of an experience, reinterpretation of that meaning, or the application of it in
thoght f ul a ¢ Mezioow (1991) explairiethgt the key component to all
intentional learning is reflection, which may then lead to transformative learning

Theories of transformative learning also draw frAmerican philosopher, John
De we y 0 stion oftredfldctiventhought which Dewey calledtical inquiry.
SpecificallyDewey said reflective thought is, fac
consideration of any belief or supposed form of knowledge in the light of the grounds
that support it and the filner conclusion to which it tend§Dewey, 1910, p. 6). In other
words,itisonl 'y t hrough reflection that, HAéenl i ght
possible, and especially for the crucial role that reflection plays in validating what has
beenla r n @ézirow, 1991 p. 100).

There arghree types of reflectioaccording to Mezirowpf which only one type
leads to true transfmative learningfiContent reflections thinking about the actual
experience itselfprocess reflectiois thinking abotihow to handle the experience; and
premise reflectiomvolves examining londneld socially constructed assumptions,
beliefs and val ues ab @eziromt 1% p.é2X.piethroughn c e or
premise reflection that the adult learner usesaphorsandextend meaning to a current
situation.Premise reflectioor deep introspective questionifagcesindividualsto
challengetheir beliefs whichis absolutely necessarry moving along the process toward

transformational learnin@ther reseahers havealso discussdthis deeper reflection
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necessary for transformational learning. For example, Donald Schén (18i83¢d that
Arefl ective practiceod was npgeopeneecdtorngfled or gr
on their daily practice and gation whytheydo whattheydo and make change
accordingly.
In addition, premise reflection is not achievedtigh deep selfeflection alone
and is often difficult to achieve. In order for individuals to understand different
perspectives, there must bational or critical discourse (Mezirow, 1991). In other words,
individuals must be willing to listen to ideas that are different from their own in order to
reflect and transformAdditionally, Merriam (2004) arguetthat in order to achieve
transformatioal learning, the learner must be at a certain cognitive level, and that
challengingstudies showhoweverié many adults do not operat ¢
cogni ti ve f unirctarn,certain levgls of ihgiurity ahd@educatioay be
necesary prerequi discous® fwbarmnc hlreachdesontad fApr emi se
Disequilibrium . As oneengages in premise reflectionreflects on their own
experience, they mayndergod@ di sequi | i br i uanadisdriknding g a n , 198
dilemma Mezirow, 2000)n which the learner is confronted with a situation that is not
explained by what is already knaw|n turn, hat disequilibrium or challenge ton e 6 s
belief systentan bringabout transformational learning. Mezir@laimed thatearners
may havespecific views of the world prior to a transformational learning experience, and
theymay not be aware that there are other views with just as much credibility.
Discovering through reflectiotihat there are other perspectives and vjewsch are jst
as important as n eo@rs would cause a disequilibrium possibly leadingtchange in

beliefsandtransformational learning.
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In summaryadults encounter new learning througtviderange ofexperiences
Adults compare new situations to whiateé y previeusly experienced ahich point,
adultlearnerseither responduickly, or theyreflect and process this new informatidh.
the adult refleconthe new informatiorand finds that idoes nofit into whathe or she
knowsto be truga dissonancer disequilibrium occurs Whenthe adult is willing to
accept this dissonance challenge to their belieterough reflection and participation in
rationaldiscourse, he or shmeay beon the path tdransformation. Figure 3is my own
interpretationrdemongtatingthe intersections of these components, which can lead to

transformational learning.

Figure 3

Concept Map for Transformational Learning Theory
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Research on Tansformational Learning and Teaching

Mezirow 6 s tohteansfolynational learningoldsthato ne 6 s ref |l ect i on
previously held assumptions and experiences in lighewflearning or situations creates
discomfort and challenges those existing views, causing one to change his or her
perspectiveThis dissertation argues thahan teacherancounter a significant
demographic student population shiftj . e . , a A naadWinddaligfedifférestn c e 0 )
from their own causing a disequilibriuneachersnayhave arangormational learning
experienceThepresent teaching forae the U.Sis predominantly white anchay have
little experience with demographic groups outside of their own (Cochimaith &
Zeichner, 2009)making a demographic shift something néwcombined with premise
reflectionandrational discoursedemographic change asiaique or new situatiocould
setthe stage for transformational learning to oc8precifically, if teachers haveot yet
had experiences witihe new demographic groupsthe classroom, and they are willing
to accept other world views, the opportungyipe for transformational learning to occur.
They may e gigequilibriiemaskegan (1982and Mezirow (2000liscussed,
as they encounterewworld views orbeliefsand become aware that there are other
perspectives in addition to their owFhey may come tanderstand that the students they
instruct each may bring differeatiltural, racial, religiousor other perspectives to the
classroonthat may impact those students best chance for success in unexpectdtl ways
teachergio beyondhenewexperience intoeflectionthen discourse about their
relationships and work in the classrgdnansformational learning may ocdorthe

benefit of both teacher and student
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A small body of research has tested the transformational ledah@ogyin
sclhools. One such study in secondary schools suggtsititansformational learning is
possible, buit takes more tharationaldiscourse and premise reflection in ortter
teachers to be capable of the deeper reflection needetrémsdrmational leaming
experiencdRunhaay Sanders, & Yand010) ThisresearcHound a strong connection
betweeri o ¢ ¢ u p a t-a fofni adha cepéideriqeeacherdhave intheir profession
with reflectionand feedbacKkrhe authors summarized their fings as follows
This means that the more teachers believe that they can cope with difficulties they
encounter in their work, the more they reflect and ask colleagues, students or their
managers for feedback. Second, we also detected positive effects of learning goal
orientation on reflection and sharing feedback, which suggests that when
t e ac h e[sig 8 segtmimdrove their competencies and to complete new and
more complex tasks, they are more willing to engage in learning activities of
reflection ad asking feellack. (p. 1159
Using these findingRRunhaar et al. (2010) aeldfi o ¢ ¢ u p a t-e fofniacl a csyed fand
feedback t mtioMEZ iscowdsed and. dpremise refl e
In another studgbout transformational learninigacherexperienced a
disorientingdilemma when multiple stakeholders expedtezinto incorporate
technology into their classroorfiKing, 2002) K i n gtuidg(2002)examined hovan
understanding afansformational learning theory could be used to design professional
development opportumés for teachers with regard neweducational technologyhe
professional developmeirtcludeda university course and incorporaiddas to help

foster transformational learnirnigroughdiscussion groupsmallgroup projects
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journaling,and opporturiies for reflectionAfter the professional development course,
King (2002) found that 89.1% of the 175 participardd transformationaxperiences
with regard to educational technology. Additadly, with these transformational
exper i enc e selfconfelente @reseléffieacysnéreased.
One could extrapolate from these findings to predict how teachers experiencing
new student populations may respond and what they may need to be successful. Assume
a teachepresented with a significant demognapchange in their classrooms the
startingpoini s open to new ideas and the idea of
situation and the opportunity for content
theoretical work about transformational leéagand furtheconsidemprevious resarch
findings (e.g., King, 200Runhaar, Sande Yang, 2010)about what teachers
specifically need in order to havesaccessfutransformational learning experienee
may be abl e to supepfofrotr ttsh et os cnhaoxoi Imidzies tsrtiucdte
Current Status of Literature
School districts across the country are facing three major demographic shifts:
Arising poverty, the growing number of stu
populationsot udent s of colorodo (Turner, 2015, p .
class suburbs are now occupied by mostigierrepresented minority and immigrant
families (Frey, 2011; Holme, Diem, & Welton, 201@nfortunately there is limited
researclon how shool districts and educators are responding to this demographic
changeand that uncertain response niaypact stident achievemenin addition there is
little guidance for thechool leaders who desit@ offer professional development to

teachersespeially around issues concerning demographic change due to immigration.
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Even Dr the teacharinterested irtheirown growth, itmay bedifficult to find
information to helghem respondb changing student populations.

It is apparent that significant demaghic change in American public schools is
impacting our educational system (Evans, 2007; Holme et al., 2014; Miller & Matrtin,
2015; Turner, 2015). So, what are we doing, if anything, to prepare for and ensure a
guality education for these new faces in cassrooms7The following sections first
explore research that examiresv school districts and school leadership respond to
changing demographics through professional development and policpeXhgub
sections then exploigow veteran teachers arartking about their changing student
populations, and the kind of professional development that they would prefer. Overall,
the literature suggestsat ourschool systenand educatorsust prepare teachers for
theirdiverse studentotherwisghose studes will suffer academicallyin addition,
while researctsuggests a connection betwe@sifive studenteacher relationships and
academic succesklem & Connell, 2004Pianta, Hamre, & Allen, 201200 few
veteran teachers receive trainimgprofessioal development in this area
Districts Responses to Changing Demographics: Professional Development

Although there is limited research available, we know there are professional
development opportunities designed to help teachers respond to changesin stude
populations especially surrounding t u d e n ecendbmicstais Wloen educators are
asked tahink of nationwidecomprehensiverofessional developmeetforts focused on
teaching newdemaraphicdike students from impoverished backgroundaby Paped s
name comes to min@ayneis a writer, speakegnd educatowho founded the company

fiaha! Processwhich trainseducatorsand puts out material designed to educate people
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about povertyAs of 2016, her website claimastie has trained hundreds ofukands of
teachers in every state, and in ten countries outside the United States (aha! Process,
2016).

However, as widespread Bsu b y P message Geeceived many critics take
issue with her idea@omer, Dworin, May, & Semingse2008 Gorski 200§. In short,
theoppositionhasclaimed thattayn e 6 s t eac hi n g deficathibkonga | |y pr om
Bomer et al(2008) statdt hat it seems, Aéher O0framewor k¢
stereotypeshat drew from a longstanding US tradition of viewing the poor facaeficit
perspectiveo (p. 2500). Thilesadteeelests t hat Pa
misunderstand anokelieve misinformatiombout students in poverty. Bomer et(2008)
asserdthat povertyims mat er i al condi ti onhatpdvertyis Payneos
due to individual or cultural deficité\dditionally,i n Pay n e 6 stheormjeriy st udi e
of peopleare African American, whichBomeret&l2 008) say fAéracial i z
representation of povertyo (p. 2506).

As an authority figuremanyteachershavelistenedto what Payndas toldthem
to believe about students in poverty without questidro wever , i f what Pay
detractors are saying is true, the message she sends out actually makes it harder for
teachers t@xperiencdransformationalearnng opportunities. ldr messagenay fortify
rather than challengbe stereotypethatteachers have about studelntsrg in poverty
thereby negating reflection and discouse mentioned earlier in this section, we all
have learned values and sdciarmsthatwe bring to all of our experiencéslezirow,
2008) If one of the few but most comprehensive efforts to provide professional

development to teachers who work with students of a different demographic population,
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encourages stereotypical thingirared i st ri ct s6 pr o ftrelyshslpingn a | dev
teachers?
Additionally, while school districts have fourptominent professional
develgment forlearning aboustudents of povertyt is difficult to find the same kind of
national,widespread priessional developmemptrogram focused odemographic change
caused bymmigration.In my experience as a teacher and school leader, distdet
professional development typically brings in speakers like Ruby Payne. Less often have
we had opportunities tearn about immigrants, refugees, and ottew representations
in student populationslthowgh some resources do exist onl{eay.
www.EducationWorld.com)A teacher seeking help may turn to the internet or an
EnglishLanguagd_earner (ELL)teacherless than 1% of public school teachers are ELL
instructory for answergFace the Facts USA, 201%ut everthose resources are scarce
There have been, however, srradhle, districled training on working with
students from immigrant families and ELIGneresearclstudyworked witha district
that hadan influx ofimmigrant and refugee studemtsdexaminechow they chose to
respond through professional development (Karabenick & Noda, 2004). The researchers
used surveyt askteachers their beliefs amdtitudes about ELL students in order to
determine a path for the implementation of teacher training. They letméehchers
were generally favorable about having the new students in their clasqi¢arabenick
& Noda, 2004) Other studies have alsound teachers welcoming of ELL students
(GandaraMaxwelkJolly, & Driscoll, 2005;Reeves, 2006 However at the same time,
research also demonstratelack of teacmg confidence with ELL studenéd a lack of

knowledge about second language acquisitioteaching ELL students in general
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(GandaraMaxwellJolly, & Driscoll, 2005 Garcig et al., 2010Ray & Bowman, 2008
In some casesesearcherhave beem bl e t o use this informatio
beliefs and attitudes about ELL studetat$ielp districs desigmrofessional development
prograns (Karabenick & Noda, 2004)n this case, the district acknowledged the
teachersdé shortcomings and were able to pr
Thus, extant research and professional developmegtanming suggest that
districtsmustacknowledgessues such as povertgymigration,and cultureThe next
subsection will address what happens when districts use policy to address demographic
changes.
District Responses to @anging Demographics Policy
A small body of research has started to examine what happens when school
districts use policy to respond to new student populatifims. subsection will explain
how the influence of community stakehol der
decisims, and howimited responses to diversity issuegve not maximized student
success
Forexample,ongqual i tative case study in Texas
response to significant and quick demographic student population change by examining
howaizone of mediationo functi oneAizdree eof( Hc
medi ati ono i s t hthatghapescheschoahdistrictdlormallyor uct ur e
informally addressituatiors (Oakes, 1992).#&cific groups have an impact on a school
dist rictbébs fizone of mediation, 06 and they may
the situation. For example, school districts may be influenced by businessdatdegi

and community members. Intuf,Vi ewi ng school s ashapedi ati n
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better explain why the adoption and implementation of reforms that seek to improve

outcomes for traditionally marginalized populations can be so difficult, because such
reforms often run up agahomseé¢tal,@0d4psPd)ilmg dyna
short, &en weltintentioned schools and faculty am@metimesip against poweul

politics.

Through an examination of qualitative interviews with employees and other
participants who were familiarwithh e di st ri ct 6 s Hplmddiaci es and
(2014) learnedhat the districp ai d car ef ul at t ewsibhdumicuium o At ec
and instruction as they responded to demographic charnggsthey didnot address
normative and political relatnships In other words, the school distsanade efforts to
improve instruction for studentsrough offering new curriculdutit appeared thahey
did little to foster transformative growth in the teachers, who continued to hold the same
beliefs about the new populatioddany administrative @rsonnel thought the improved
curricula were sufficient to address the demographic changes (Holme, Diem, & Welton,
2014).

Furthermore, \uile the school distdts provided diversity training for educators,
not all personnel were abile participate in theessionsFinally, the districtalso
suggested redrawirgpundary lineso accommodate growth and further integrate the
schoolsbutelite community members voiced their disapprdidime, Diem, &

Welton, 2014)Other studies (Dornge2011) similarly foundhat when policies
addressing new immigrant populations are proposed at the district level, the public,
political response may make it difficult for educators to move beyond technical

(curricular) changes, as they run into normative belief systems goedlwith the
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majority. The proposed changes in this district (for a new bilingual education program)
went beyond the (White, middldass)pubi c6s fAzone 0,1978).dnl er anceo
turn, such political circumstances at the district level may hindesreymities for
teachersoé6 tr ansf osigniieantidemogaphiclcharge in student f r o m
populations.

The preceding subsectiohave addressatemographic change at a district level,
but where are teachers in their thinking about student diy2rfhe following
subsections will discudsow teachergpersonally respond to demographic chaage in
turn, how school leaders couldest help them transform and grow.
Teacher®Responses to Changing Demographics

Another body of work has examinedservicet eacher sd responses
demographic change, highlighting the importance of aackethnicity n t eacher s 6
beliefs and behavioré&s mentioned earlietheteaching force in the U.S. is
predominantly white and female. We also know that after collegehers typically want
to teach in schools that were similar to timesthey attendedL@dsonBillings, 2011;
Hollins & Guzman, 2005Paine, 1990). Without an understanding or proper professional
developmenabout diverse student populatipgeme teachsruse their own background
and beliefs to make meaning of their encounters thigir new students

Researcherbavefound thaffaculty use their own beliefs about students and
familiesof diverse backgrounds guide their decision making as instrustdn a study
of three high schools imultiple statesyesearchers found thiachers felt African
American students could not perform like their White counterggktans, 2007)The

A

teacherdelievedt h a t their school 6s f{tefthéene®mcores wou
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population of African American studen#dditionally, heteachergslaimed stricter
behavior managemeneeded to benforced during the shift in demographiosa higher
population of African American students (Eva2807).The studyalsoshowed that the
facultyds interactions with African Americ
feelings and beliefeeachersield.However,in oneschoolin the districtwhere they held
the same view of African American studerdbility, the teaclrs and administration felt
some responsibility for making improvements in their teaching. Even though the staff
wanted to change, and they did make some inconsistent efforts, in the end it proved
unsuccessful for the new population.

Teachers applying tiveown belief system# new groups of studenits not
strictly an issue in the U.$1 oneAustrianstudy, teacheraho wereteaching
homogenous classdsad an influx of Muslim refugedSantoro & ForgharArani,
2014) In this study, the teachers forckllislim girlsto participate in anandatory
swimming classOnereluctantgirl was wearing two shirtas her culture valued body
modesty. Hr teachetold her to remove one shirt and assuredthat she did not have to
tell anyone. In this case, the teacknewt h e paremtd wdidd not approve and also
sent the message amdhde the assumption thaeth gi r | 6 s cul (Bantore was t
& ForghantArani, 2014).

In PragueresearcHound that migrant children were pushed to quickly assimilate
into Czech culture by an immediate effort to learn the Czech langiaghovcova,
2017). Interviewsrevealedhat teachers believed if students could speak the dominant

|l anguage it would remove their fAdifference
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Instead of adapting twew demographi¢gducatorgnaykeep trying to assimilate
other cultures intdtheir own. Schools are organizations that are resistant to change
(Portes & Smagorinsky, 201@ducators mayjorce minority studnts to adapt to the
primaily W hite predominant culture of those teaching in our schéolsh e maj or i ty
group member [teacher] may choose to respond to those undergoing adaptation in
defensi ve or Rogtes&Smaganinskywalp, 238).Wheneducators
try to enculturag students into the predominant white culture in schtdwy,candevalue
s t u dlanguagsandbackground When school s ddirsthot suppo
language or cultural identitiethey devalue students themsel{¢alenzuela, 1999).
Sa we knowwhat is not workinginadequate professional development, poorly
implemented policieg;hallenging school district politicand teacherapplyingprior,
perhaps discriminatoryeliefsto makedecisions fo students. At the same timeewnow
that our currat teaching force has a background dissimilar to many of the students they
teach,sowe also know we need to educate teachers. \d#ratve learn from our
successfuleteran teachetbat we can use to hegiil teachergrow and transform
particularly wherthey experience demographic chahge
VeteranTeacher® Responses to Professional Devel org
It is my experiencas a school administrattivat teachers want to be successful,
buttheydo not want to waste time with professional development thatradelsrectly
apply to them and their current studeit&at teachers want are real ideas which they
can immediately put into practi@ad glean results (Guskey, 2002atherson & Windle,
2017) Most professional development fagachers is designed to charigeir beliefs and

attitudes in order to achieve teacher growth and student success. However, Guskey



57

(2002)suggests that thinking should be reversed. If we want to make a significant change
in teacher beliefs and attitugeébey need to see results first.other words, what
changes a teacher 6 stheprefessiandl devebopmeasa wihtole t ud e s
but rather an i mplemented strategy which p
successTherefore, if we rethink the way we offer praesal development with these
considerations in mind, we can help teachers grow and transform.
Teachers willing to change will seek out strategies to help their students find
successlnterestingly, in a study about professional developnaamisearcher
determined that teachers came to professional development with their own agendas
(Liljedahl, 2014) In other words, the teachers who attended the professional development
each wanted a specific outcome from the sessikdresresearchdound that the
professional development was ineffective for those attending who disrgerested or
resistant to change, but the sessions were beneficial for those who were open to change.
Anotherresearcher found thaeteran teachers drew on their previous experience,
while the new teachers referred to literatFomas, 2007)However, neither group felt
adequately prepared for working with diverse studéxibgie of the teachers could
provide examples of specific professional development focused on multicultural
educatbon. The professionalevelopment sessions they did ne&re related to gifted
education, poverty, and different learning stylMsteran teache@sumed if an issue
was importanttheir districts would provide necessary training. If there was not a clear
plan from | eadership, teachers had to make

(Thomas, 2007)
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Guskey (2002tlaimed thaif we want to see teachers change their beliefs and
practices, teachers need to see their students succeed based on the imeroénta
specific strategies f we add Lil jedahl és (2014) idea t
development seeking specific information they can use, we can mdiodidiaeng
assumptionOur professional development offeringjsouldprovide useful teatiques
that guide teachers to transfowhile he or she is working with a classroom demographic
that is changing rapidlyOtherwise, they may remain stuck in the metaphors of their own
experience which may not serve the needs of their new students.

Summary

The researcheviewed in thidissertatiordiscuseswell-meaning attempts to
remedy thesituationour teaching force faces when addressing the needs of diverse
populations. In these articles, it appears that many of the current professional
development pportunities are missing the mark. Our schools either offer topics that do
not match the needs of our students, or we prdint&ed attempts at courses designed
with diverse students in mind, but lacking in the supports to put ideas into practice.

Otherresearchreviewedin this section show ¢ h o o | di strictsoé Iim
meetng the needs of diverstudents. In Holme et.gR014), school districts thought
providing extra resources or having amandatory diversity training was a solution.
Evas 6 (2007) study found teachers had the v
capabl edo than t h%udiesinite U.S.endalramind schoplar t s .
encouraged the assimilation of minority students into the majority cullaehipvcova,
2017 Santoro & ForghanrArani, 2014 Valenzuela, 1999 Until there isconcerted effort

to move teachers from the metaphors of their own experience to reflection and discourse,
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they will not transform and we will fadur minority studentsPortes and Smagosky

(2010)concludewi t h advi ce for teacher education

relevant to questioning norms into their teacher education programs so that teacher
candidates will be encouraged to reflect on issues of normative differences in thinking
about how to teach their st udeAddisonallyj t h
Thomasd (2007) veterangdeacheand adnhinistrasorsitolidachallenge
their views and ask themselves whg teach the way we teachorder to moe forward

We knowwe are facing significant demographic student population changes in
our schoolsWe also know that attempts ¢bange thie students, or have them fit into
some preexisting mold that adheresr&alitional WhiteEuropearvalueshas not wrked
The researcheviewedshows that we, the teacheexlministratorsand boards of
educatiomeedinstead considerthétd i f f er ence i s seen as a
(Flores & Benmayor, 1997, p..5Additionally, weneed tgprovide resource® engage in
courageougrofessional developmetitat may challenge beliefs and make us question
why we do what we do in the classroom. In order to effectively engage and educate the
changing demographic student populations, the resesaticatesthata newcurriculum
and a few programsill not suffice.We need to take a fresh look at the way we offer
professonal development for teachers. Synthesizimgiaderstanding of transformational
learning theory (Mezirow, 1991), coupled with the addition of teasbléefficacy
(Runhaar, Sanders, & Yang, 20H0d what we know teachers want from professional
development (Guskey, 2008ifers a new type of assistance that mayk. True

transformative growth anchange comes from deep reflection, grdigzourse

pI

he

e
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supportive relationshipghat calibrate disequilibriupstrong, courageous leadershand

ultimately, transformation
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Introduction to Findings

The populatn of our schools is chamgj. In this study, situated at P&khool
that had recently undergone demographic changes, | setsré tww or whether
teachers responded to a changing student demographic popPatmarily, | wanted to
examine how vetan teachers respond to such changes, asihgt are the veteran
teachersé beliefs and practices as they in
they have always taught? Specifically, do veteran teachers continue with similar (1)
beliefs about stlents, (2) pedagogical approaches, and (3) ways of interacting with
family members? Or do teachers develop new ideas and approaches, perhaps viewing the
changes as an opportunity for growth or a transformational learning experfente?
analyzed the datathought that | would mostly learn about how teachers changed their
instruction, but instead | foundthate t er an t eachersé responses
desireto build individual relationshipsvith their new students. In addition, whileet
Park Schobveteran teachers did ntatlk about changintheir teaching practices based
on populations in general, they digport makingchanges in thetieachingpractice after
getting to know their students as individudsr nine of these teachershese strong
relationships with students (and other teachsgs)ned tdead to transformational
learnirg experiences.

In the remainder of this chapter, | will briefly review my methods and then share
four main findings (1) the term diversity tookn differentmeanirys for different people
at Park Schogland therefore as a word does not dictate a specific resg@nse
relationships with individual studentisok precedence over school abilgdneed to be

in place prior to determiningcademic agenda@) when lorg-held teacher assumptions
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werechallenged, a change ieaching practiceouldtake place and, (4) veteran teachers
maintaireda pedagogical toolbox that thepuldt ai | or t o an i ndividua
Throughouthe analysis, | will refer back tmy original research questions atmimpare

what Ifound relative to transformationkdarning theory. Lastly, | will explain the

implications of this research asdmepossible next steps.

A Review of Methods,Data Collection, and Analysis

| sent an initial gestionnaire to all 38 teachers at Park School, but only six
teaches completed theurvey. One of the six people completing the initial questionnaire
was a secongtear teacher and the other five were all veteran teachers. Following the
guestionnaire, | waable to find and interview Méteranteachers who were teaching
students who differed froitmose they taught earlier in their carders important to note,
that while the veteran teadyearstedydarsac hi ng
totalteaching, there was little difference in the responses based on those years of
experienceAfter the initial interviews, thosefour of those 17 teachers and completed
follow-up interviews (seeTable 4).

After reviewing the questionnaire results andmitving these teachers, the
answer to the broader question of how do veteran teachers respond to demographic
change became more complicated than originally anticipAgeticoded the interview
and questionnaire transcripts, the key thenrestitedwereless about changing teaching
practicebased on differergroups of studentgand more about changes based on
individual students. Additionally, the Park School teacherserviewedhad different

ideas about the term diversitgyowever, ust over half othe teachers | interviewed
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responded to demographic change by changing their beliefs and practices, their
pedagogical approaches, &ndheir interactions with families.
Defining a Claageo garta pPhairck Sc hool

Diversity as Positive Multicultural C hange

Eighteenof the23teachersn this studyacknowledged changes of an increase in
English Language Learneas Park SchoolThirteenteacherslsomentionedcchanges in
the socioeconomilevel of their studentd hoseteachers noted the growing pogidas
of lowersocioeconomic level arnhontraditionab (single parentjamilies at Park
School. When asked about their perception
love the diversity and the uqueness that our students borffjeacher A, quemnnaire,
October 24, 2016)his sentiment was echoed throughout the interview&act, two
teachers brought theiwn children to Park for the multicultural experien©ae of those
t e a ¢ h e When ktlank of my divn child and how | want his expeaces to be in
school so that he's best prepared for having a job in a multiculturalovord T e ac her C2
follow-up interview, February 8, 201A.not her teacher said, AMy
good for the student body to have a large mix of cultundsaces. | have taught in a
school where this wa s rarceforbtheesisbeitarbéreand | f e
(Teacher C, questionnaire, October 24, 2016).

Becausesducators throughout the distraotd a majority of study participants
referred to P& School as a multicultural school, | used the folawinterviews to ask
more specificallywhatteachersassociated with that labélhe three teachers each said
that multicultural school means that they

cudoms, religions and cultures. Explaining how being dtiowltural school iositive,
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one teachecontinued A The Caucasian Park students ar
puzz|l edéwhen somebody who | ooks different
(Teacher B7follow-up interview, February 8, 2017his comment came from an
African-Americanteachemwho had taughin otherschools where the population was
homogenous and anyone different would have stoadraddition, this teachdrad
been singled out as tudent because of her race during her childhebd seemed to
appreciatéd he studentsodé | ack of surprise in resp
On the other handvhile cultural diversity waportrayedas positiveacross
participants other type®f diversity such as academic, behavioral, and socioeconomic
were viewed as challenging. Whileaichers used positive words to describe the ELL
popul ation of Park School, the word Achall
populations of studentas show in the next section
Diversity as Challenging Changes
Despite the positive perspectives about multiculturalism in gereradographic
changgand t he t e tookonid dariety@imeanirtgs. @ble Sbelow shows
teachersé respomesrtsi wihed stpeei Worcadl fidi ver si |
School during my interviews or on the questionnaiviile teachers acknowledged an
increase in ELL students, they also talked

di fferent kagkilsds of fisoci al o
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Defining Diversity at Park School

Teacher When describing student population at Park School, teachers specifically used te

ADi verseod or ADiversityo to separate

Al

A2

B5

Bl

B7

Academici iYou know academi c allengg this yead. swouldesay
that | have eight students that are reading below fifth grade expectation, so that
academic piece has been a struggle.

Age/Ethnicity (This group in particular is split in terms of | havéhe majority of my
class is ery young for kindergarted. Arid definitely some ELL students, but not all

are getting served through ELL. 1tds
other parents have comedand itédés I|ik

Ethnicity/Socioeconomidil have a diverse class as always, people from a variety
ethnic and socioeconomic status.

Povertyl t hi nk webdbve got a wonderful di
getting more and more poverty | think, and more broken families.

Class i éa good diverse group that | havéseen in a little while. | have some
students who are very, very middle class. | have a few that are a little above midt
classo

Class fiwWe have more students in low sceiconomic status, a shrinking middle cla
and a top higher income bracket that | think has not changeddnuch.

Ethnicity/Behavioraliil| see it [ Par k Sc hoo-+khamihgu d
body of students from a | arge vari et

Cultural/Racial A large group oEnglish language learners, approx. 20% includin
refugees, students from Korea who are here with parents that teach at the univer
Several levels of economic placement of income and a large mix of black, white :
multiracial familiesd

BackgroundHome Life iWe have many ELL students from many different

backgrounds. We also have high income and low income faniliesd s v er 'y
We have many different languages that are spoken but also students from many
di fferent backgrounds and home 1| ife.
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Teacher When describing student population at Park School, teachers specifically used te
ADi verseodo or ADiversityo to separate

E ELL/Behavioratfi We have a diverse popul ation
services. In additiorwe also seem to have more challenges with student behavior
year than we have had over the | ast

F Culture/Ethnicity/Linguistie i éhere is certainhan increase in more culturally
ethnically, and linguisticallydiverse populations ipublic schools across the United
State

First, dl the teachers acknowledged an increase in the number of ELL students
over time at Park School, but the term ndi
populatonThe dat a s u g gidesdfadvérse studenepopulatenr nsap
change yeato-year, depending upon the student makein their own particular
classroomlt might also signal an unwillingness to speak in depth atlieetsity byrace
or ethnicity with teachers just as likelytoamt i on st udent s6é academi (
their conversations about diversifor examplepne teacher told me tliellowing when
asked to describeer current classroam

There are1 studentsl have several ELL students. | have got a very high group

of math students, which is not typical that | have seen. | mean higher than | have

had in year s. I have one student thatds

that has a paréthat comes with him every daffeacher B3interview,

November 17, 2017)

As teachers described their current classrooms,ahejed tomoredifferences in class
makeup than in previousyea@n e t eac he®@u rr epnoaprukleadt,i oin 6s ¢ ha
year. We gotalotdf a n ot h e rstudents) £0 @flm§y svénty three studetdn,are

not[Park]studenté ( T eB2,dnterwiew, Novembet7, 2016).These differences
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included socioeconomic status, academic ability, family structure, and students receiving
special educations servicétowever, perhaps because of a focus on thenent
classroom context, many teachersmed to quickly pass over what the district (and 1)
saw as the most significant demographic shift: the increase in ELLs in their classroom.
For instance, the quote from Teacherd®veonly devoted one quick sarice to the
change in ELL populatiohefore moving to explain the diverse academic abilities and
Achall engingo behavior in her classroom
Second, wile discussing diversitygeverateachersnentionedconcers about a
recent shifas the district borders eve redrawrandstudents from one apartment
complex were reoned to attend Park SchoSbme eacherslescribed theseew
students aAchallengin@ with regard to behaviolike teacher B3 earlieBecause of the
ways that teachers respondedsuallyinferred that these wefec h a | | sudepnts n g 0
from a lower socioeconomic background, and that #h#t was not as welconas
cultural diversity. For examplereferring to the influx of reoned students from a lower
socioeconomic backgroundneteaches a i d Aésome of those stud
very challenging and came with issues from
November 17, 2016).
Because of this variety of perspectives in the initial 17 interyieaonducted
threefollow-up interviewswith the veteran teachers at Park Schbothese
conversations | specifically asked t heAganttee def i ne
teachers mentioned the same definitions in the tedotyv, but added family style and
social skills to the listThis variety of ways to talk about diversityimmportant to noteas

manyresearchrs and educators (including myseaifjenconsideridiversitydo t o si gni fy
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differencedy race, ethnicity, immigrant statusycioceconomic statusnd cultural
background. ldwever, when thinking about diverse students, the teaalsershought
about differences ibehavior, age, anacademic ability levelFuture research needs to
examine how such broad definitions of diversitsy mask (or be code words) for racial
and ethic differences and t hus may suggest Phauthew form
Thomas & Goren 2009)
Finally, almost allof the Park School teachesgreWhite and generally middle
to uppermiddle class When talking about the challenggse was experienaj withthe
new students at Park Schoohe teaches aild ,t hit nk it s probably,
more this year because we had [PakScwma]y ki ds
expectatios 0 ( Teacher B3, i nt eThigstaeemwatcolNdbe e mber 17
interpretedo mearthat the Park School expectation is that a student fits a specific
(White, middleclass)profile. However, it could also be related to multigistrict shifts
in Middletown which would meastudens would be constantlymoving andearning
newschoolexpectationsln the previous chart, a teacher mentioned more students
comi ng fr om i While ikveasundesstood that ghe meant students from
divorced households, the implication was that a single family househsldatra
positive environment
Relationships and Assumptions
While there were differing definitions of the meaning of diversity and or
multiculturalism, the real discovery came when | asgkaghers about thebeliefs as
educators athany experiences whided tochangsin their practice During the

interviews, | asked the teachers if there was ever a time when they had an epiphany as a
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teacher. I further eahadnmomemtewherd tieprmayhaliei s ¢ ou
been doing what they have alwaymé and some situation or experience made them

guestion why they responded in a particular way.

Table 6

AA hao Moment s

Teacher a hamoment involving a hamoment involving  a hamoment involving
student peer other

Al X

A2 X

B5 Book
A3
A4 X
A6
Ci1
B2
B3
C2 X

x

X X X X

Interestingly, these questions seemed to blend together. In tenlaf the
interviews, there was a specifi gheddxperienc
beliefs and assumptionBable 6categorizes thoserte t e a a ha@moméntsli the
following paragraphs, analgs will demonstrate how these challenges to {balgl
beliefs or assumptions may hdeed to a change in practicer Me zi r owds (1991
transformational learningVhile nine of thel0respondents/ho faced challengesade
changes after the teacher consciously deepened a relationship either with a peer or a
student one made changes based on an enlightening book she hakh radine cases,

the teachers reported it was actually the deepenaiibreship rather than instruction,
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whichthey believed hainproved studernperformanceBelow are two examples of how
those deepened relationships led to a change in practice.

Onefifth-grade teacher provideddni ust r ati on of-hddow a t ea:
beliefs or assumptions were challenged and later changed. The teacher told me about a
young Hispanic student who wasprepared for school, bus ahe and the student
became closer, he confided in her that his familg tn@ameless and living in a car. She
related the experiencéke this:

| guess there was one specific situation that | am thinking about is a student that

came to me |l ater in the year. He was so

compl eting things. He wasnohewasdirdrofi ng | i

quiet, to himself. And he was of Mexican desceddiit | found out later in the year

that he was homeless and they were living out on,auodrl was like oh my

gosh, how dare | be concerned about | ik

class, |ike hebdébs dealing with something

fathom or understan@Teacher Alinterview, November 16, 2016)

She was then able to make alternate arrangements for homework and bhelprdet

coat for him to play ogide onthe playgroundAfter that experience, the teacher said she
never makes assumptions about students and families without getting to know them as
individuals. As a teacher, it was easy for her to assume using her own background that
every childwould have the proper school attire and the ability to complete homework.

The foll owing passage from Mezirow (2000)

experience was transformational
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Transformative learning refers to the process by which we transfartal@anr
for-granted frames of reference (meaning perspectives, habits of mindset&)d
to make them more inclusive, discriminating, open, emotionally capable of
change, and reflective so that they may generate beliefs and opinions that will
prove morernue or justified to guide actiorfp. 7-8)
This fifth-gradeteacheigrew up attending a private school and admittedly had
little exposure to any socioeconomic, cultural, or racial diversitiger frame of
reference, students lived in houses and had thlegtneeded for schadrhese were
ideas that she just assumed o-+heldtviewskerd o r
challenged by what this student told her about his family, she had to critically reflect on
what she heard. Mezirow adds that thikdity or truthfulness of the source of the new
information must be considered. If the teacher did not have the relationship with the
student, she may not have trusted the information he rel@excognitive dissonance
and reflection caused her to chartter practice, and brought the idlbatshe was using
her personal experiences as a barometer for making decisions about students to the
forefront.
Another teacher recalled a studeiiito she had early in her career who she
described  a s f h @(Tedcher B2, irtervieve, November 17, 2018he viewed him
as misbehaving class and his behavior frustrated the teacher and other students. She
worked hard to find out his likes and dislikes and learned he enjoyed helping the adult

supervisors on the plaggund. With her assistance, he became a helper on the

playground and thehestarted to realize successes in the classroom as well. She was able

to step back and understand that she could not apply her ideas about what the student

gr
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needed based on her expace, but rather she needed to know him as an individual in
order to motivate him. Teachers admitted building these relationships with students was
not easy. In fact, it could be very difficult with thdditionalchallenges students have in
their lives,but that these relationships were the keys to success.
T h e hall moments were not limited to interactions with studémkile the
majority spoke of transforming their outlook after deepening relationships with students,
two of t he d&hedanonertsas a rhsaltdof thieir interactions with other
teachers. In one of those examples, a speech and language pathologist shared an epiphany
which later led to a change in practice. In this example, the pathologist talked about a
time where she was workingpagside a new colleague. She explained that the new
pathologist was teaching the students how to mak8 soend. Afterwards, they had a
di scussion because the veteran disagreed w
said she had been taught inlege how to teach th&@sound and it was different from the
new teacherdéds way of teaching. The veteran
her process. Eventually, the veteran teacher realized that her way of teaching may not
have been bestfonte st udents. She switched to the ne
results.The teacher explaina the followingscenario
But | was | istening to her. Sheds new o
was teaching a classnd she was teaching studehbw to say S. And so,
afterwards | said this is what you said and | told him last year to dartbtiser
way. And she said that you dondét say S
this big discussion and | was telling her | had been taughtlegeowhat to say to

tell a kid to say S. And | did it for years and | really was not getting great results
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on my S kiddos early in my career. And

you got to do it I i ke t hihsouagnhdt ,s adyT hSa t60 s
how | say S, 06 but \wisaothowlsayim Ahddghe!l i ng hi

epi phany was | i ke, 00h, my gosh, | have
years and |l etbés try this instiesald, 6 and

became more aware of you really need

what somebody says just because thatos

(Teacher A4interview, November 16, 2016)

Whether in the interviews or on the questionnairesPtri& Schooteachers
appeared willing to reach out andderstand their students.thesenine cases, change
came as a result of an interaction with a student or adult who had different experiences
than their own. It was through relationships built on trust thattheractions and
experiences turned into learning or growth opportunities.

Teachers were also asked about a specific event they might have encountered in
the classroom which caused a change or modification their thinking or teaching. None of
the responss about events in the classroomengirectly related to academics. Typically,
these events involved a student personally and not his or her academiclalfdity,
respondents mentioned how they needed to better understand or relate to the student in
order to accomplish anything academic in schAaleteran teacher said she now works
harder to build relationships with students and families in order to better understand each
ot her 6s goal FiOhalmdght havetta work & little maler to kesa
relationship with thiskid ( Te ac h er NOw@mberild, 2046GDthéneteran

teachers brought up the fact that after their classroom events, they now they make sure a
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student s basic needs ar e pamgrapfisanescerptt o i ns
from one of those teacherds responses

When a student comes to school and is hungry or in need then it is important that

we meet that basic need before we begin to work on academics. So then we have

to also decide can we give homework athigt something that the family cannot

handle right now because they are just trying to find food. Homework is not a

current priority for them. Then we find a different way to help that student

complete his or her work here at school and make sure we atmgiheir needs

and meeting the student where they are currefitBachelkE, questionnaire,

October 24, 2016)
This response is representative of what | have found in this researshi mi | ar t o t h
moment experienced by Teacher Al, recounted earieRe gar dl ess of t he
ethnicity, religion, or financial status, teachegenerally believed that thépdto get to
know the students as individgand understantheir needs prior to setting any academic
expectations.
Prior Experience with Diversity

As | mentioned earlier, two of the teachers hamorablechildhoodexperierces
regarding diversity whichlsomay haveplayeda part in theircurrentbeliefs about
students Thesememorableexperience may have helpethembecomemore empathet
toward students whose background differs from the larger g@mgp White teacher who,
as a teenager, moved to a predominantly Hispanic sshabthe following.

So, anyway, it was interestifigyou know except for talking about ELL stuff, it

was veryinteresting. It was hard on the Hispanic folks even though they
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outnumbered us é they didndét really und
cod dndét real | y.(Teachek A4mteroiawi Novernbemi@, 2016)
Even thougtshewas the minority whin the school, she was still a majority member of
the broader community that the Hispanic students sought to emithed¢eacher may
have used thiexperiencgo be more understandingward the new ELL population at
Park Scbol. Today, at Park Schqdtudents with diversieackgrounds would be
celebrated as opposed to trying to assi mi/l
school.
The AfricanrAmerican teacher had a much different experience when she
transferred to an allvhite school in her disttt. Upon arrival at her new school, she was
placed in the lowest reading group, even though sheawagcellent reader. She recalled
and perceivethat she was placed in the low groupduese of the color of her skin. A
short time &ter, she was questishe about her parentsdé professi
could not believe that her fashwas a university professor.
What does he do there? Okay, |l mean he
Well, what they were saying was, you know, when they were gsKirat
building he worked in, they were saying it as a custodiaghnay mom obviously
was one too (Teacher Binterview, November 17, 2016)
During the interview, this teacher mentioned multiple encounters with racist behavior
from teachers when she wastudent, and later from adults while she herself was
teachingHer experience had a profound effentheer, and it definitely impactdaer
teaching by making her especially attuned to those students who are not part of the

majority. She appreciates th@portunity to work at Park School because of the diversity,
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which differed from her own schooling. When describing Park School she said,
Aéstudents from all backgrounds, al/l nati o
and learning to work as a community ( T e a ¢ h e 1up irBefview, Februdryd,w
2017).Interestingly, neither of these two teachers with memorable childhood diversity
experiences, made any specific comments about how those experiences impacted their
desire to build relationships with skents but because of those experiences, school
| eaders might consider them to be Abrokers
understand and interact with changing student populations
A Pedagogical Toolbox

When asked about the changes teachers toatieir craft based on experiences
in the classroom, often change occurred during the formation of a deeper relationship
with the student, as an individual, rather than changes based on a general population. The
teacher sé r espons esersrochanda dénmographict amceitwast u d e n
impossible to paint them with the same brush. For example, consider the polite Hispanic
student who lived in a car with his family. Homelessness is not the experience of every
Hispanic student, nor is every stutlerperiencing poverty Hispanic. The teacher had to
form a deeper relationship with the individual student to understand his needs. So, in
answer to my research questiges teachers did change their craft and grow as
educators. However, these changesewet necessarily a result of the student population
changes, but rather the result of individualized efforts to better understand their students.

| decided to go deeper with the pedagogical questitimefollow-up interviews.
Specifically, | asked thesaichers how their teaching pedagogy had changed from when

their audience was more homogenous to now with the influx of ELL students. The
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teachers gave me different teaching strategies listed in the chart below which they

incorporate now, but acknowledgdtht they use tise sameatrategies for nofLL

students as wellhese learned strategies are a result of longer teaching experience. One

of the teachers noted, Al think as |1 gain
different teaching strategyis , di f f er ent ways of presenting
to see as mdgTeaehereClibllencup interéesydebruary8, 2017).This

was adaw fMmMoment for me, as what they gave me
which teachers have their bag of tricks, rather than a shift in thinking. However, these

tools and strategies are only utilized and implemented once the teacher has an
understanding of t h dtisiimpaorantto mbie that Temdher @xisnt 6 s

a new ELL teache who until the year of this study had been a third grade teacher.

Table 7

Teaching Strategies for ELL Students

Teaching strategies incorporated for current ELL population

1. Slowspeakingdown

2. Increased use of technology (Some of these items wereaitglde when teaching earlier)

3. Put key words on the board

4. Use reading strategies for younger students

5. Purposeful partnering of students

6. Understand not everyone has the same background experiences and look for connectior

7. Use more pictures




79

Duringone of the followup interviews a teacher told me how she no longer
makes assumptions that students all come to school with the same background
information. The following is an excerpt from that interview in which | ask the teacher
how her teaching hatanged over the years.
| think now | don't assume that my students know certain things, | really have to
make sure that my students have had certain background experiences to build on.
For example, just becaus&row that | have been at the zmany timesand
there'rgsic] many children that have been to #wm, | can't assume that my
students know whatzoois if I'm reading a book about going to thao. | have
to maybe do a virtual field trip of thEo, something to give them that experience
wheread think when | taught students who were less diverse, meaninganay
more economic, your higher SEsocioeconomic statugfr whether that be kids
that just maybare more even like mém amiddle class white teacher and I'm
speaking from middle class vita experiencedecause that's what | wgsen,
but | can't assume that all of my studeimése had those experiencebave to
ask can | dig a little deeper so | definitely do that m@Feacher C2follow-up
interview, Februaryg, 2017)
This is a grat example of how the Park School teachers nepthtrior to an activity.
Teachers cannot simply assume that their heterogeneous class have all had the same
experiences as the teacher or each other, and they need to find ways for students to make

connetions to new learning.
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Family Interactions
The last research question askegeiferan teachers contirdieith similar ways
of interacting with family memberafter the school experienced demographic change
Based on the interviews,wasdifficult to separate interactions related to the ELL
population at Park School, and the trend for communicatitmfamilies to be less
frequent ananoreoftenelectronic.Speaking about that trendh@teachestated Saf
that s definitel yowere ttihmen gi s hiatt@ss a hlamtg emc
T it used to be a lot of phone calls, but | woudg $ get a lot of parent emaidl§Teacher
A2, interview, November 16, 2016).
Meanwhile, wo teachers mentioned that parent involvement is not what it once
was at Park SchodDne ofthose teachenm®lated her current experience and frustration
And itds not every student, but probabl
respond or like | said | am trying to still get them in for conferences and téiey ju
keep cancelling. And then not responding when | ask them, you know, to set a
different time, or not even answering the phone. And that was something that |
very rarely dealt with in the pageacher B2, interview, November 17, 2016)
This sentiment, éwed only by one other teacher, could be attributed to many factors and
not necessarily the ELL populatio@ther teachers nalehat the way they interaaxd
with familieshadnot changed over time. Teachers mentioned that they use newsletters,
conferencesphone calls, emails, and weekly folders to interact with parents. Teachers at
Park School are encouraged to have 100% of

conferences either fage-f a ¢ e , at the student 6s Theo me, or
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ELL teachers said theéyave a multiculturahight, and theyarrange to have interpreters
available for norEnglish speaking parents during conferences.
Discussion

Earlier in thisstudy, | explainedthaMe zi r owdés t heory about 1t
learningisesset i al |l y taking oneds reflections on
experiences in the light of new learning or situations, which creates a discomfort and
challenges those existing views, causing one to change his or her perspective.
hypothesized that &&hers who halittle prior experiencevith newstudent
demographicsandwerewilling to accept other world views may undergo
transformational learning. | also providadraphic(Figure 3)to help explain the stages a
person progresses through in ordetiaveM e z i r t@angformational learning.

Unexpectedlyl learned from my research that teacher transformatamless
inspired bystudent populatiodemographicsverallthanrelationshig with individual
studens themselvesBased on this informatiom have modified the original graphic
(Figure 3)to makethe g/cle of transformation morapplicableto what | discovered in
this study (Figure 4)Thenew eventor experienceremains the same as the teacher is
introduced taa new student onew ideas frona peer. Howeverthe figure now shows
thatreflection anddisequilibrium come within the context déaches building
relationship, or developing truswith and validation of the student or peadditionally,
teaches may go back and forth between refien and disequilibrium as he or she builds
a relationship.

It is also during the time of reflection and disequilibrium that administrative

support and teacher efficacgnplay a role. Supportive administratmanfoster an
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environment that values refition, discussion, and feedbawakich are necessary

elements of transformation and help build teacher confiddieefinal area,

transformation, is where the teacher makes a change in practice based on what they

have learnedSo while theoriginalgraph ¢ i nt ended to il lustrate
transformation after an experience with a new populatiennew graphican also be

used to illustrate a teachero6s path based

peer.

Figure 4

RevisedConceptMap for Transformational Learning

* Instrumental and
Communicative
Learning
Metaphors

* Accepting Dissonance
* Rationale Discourse

Transformation New Event or

Experience

Disequilibrium <mmmp Reflection

Relationship Building

* Disorienting * Content
Dilemma * Process
* Challenge to Beliefs * Premise
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If we examine two examples from the interviews | provided earlier, we can follow
those teachers as they progressed through the stages of transformation using to the
illustration above. The first example is the teackleose student was not completing
homework or bringing a jacket for recess. For that teacher, obviousty¢inéor
experiencavas the student not coming to school prepared. In the illustration, the next
step in the process of transformation is reflectidrere are three types of reflectidrhe
first type iscontent reflectionwhere the person thinkdout the actual experience itself
Next, process reflectioms thinking about how to handle the experiernehis example,
the teacher does this and clhuaes that she will build a deeper relationstwer time
with the student in order to gain a better understanding of how to motivate him. Finally,
premise reflectiomnvolves examining londpeld socially constructed assumptions,
beliefs and values abothe experience orproblein  t he t eacher 6s exper
student 6s behavior did not f i twerethatpoltecher pr
and weltmannered students come to school prepared. This expeweaseaechallenge to
her beliefs whictbroughtthe teacher to the next step in the progression toward
transformationdisequilibrium As she struggled o under st and t he st udeée
whose experiencageremuch different than her owher reflectionsand their
conversationdelpedher moveo transformation The teachecameto understand that
the studentvashomeless, and throughis experience the teacher lamtepted a new
understanding and henceforth changed the wayesigt

The second example is the veteran speech and languagelpatly i st 6 s exper
She was watching the new teacher conduct a lesson with students\(ent or

experienckg The new teacher was conducting the lesson differently than the veteran had
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always taughtréflection). The veteran had learn@tcollege to tach thestrategy a
specific way and how then could it be incorretiséquilibriun). The new teacher
explained why her strategy made sense, and she did get better results than the veteran
teacher who accepted this new knowledge and changed her teaclkiiaepra
(transformation).

Although changing student demographics did not play a p#reisecond
exampleof teacher transformation, there was still transformation and growth through new
experiences. These two teachers, and the others interviewed whartsidrtnative
experiences, were in the right place figuratively and literally for growth opportunities.
First, they were open to new |l earning, mea
experiences and truths as equally valid to their dwfact, boh teachers made changes
to their practice as a result of the transformat®econdly, as | explainedréiar, and
learned through the interviews, they had supportive administration and a collaborative
and reflective environment. Each of those attributesatso key to whaRunhaar et al
(2010) added o Me zideasmmtiarssformative learning.

Implications

School districts across the United States continue to offer professional
development to teachers. Typically, those professional development optestare
primarily devoted to poverty, different learning styles, and gifted education (Thomas,
2007). At the time of t hyeasprofessomalaeveldpmentt he M
plan listed poverty as its main source of study for teachers. Asweahing as these
topics of professional development are intended, based on the research | conducted

offerings like Ruby Paynmaydo more harm than good. Teachers are given information
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that fortifies or reinforces stereotypes and does not promote opitieddar dialogue
which are crucial to transformation.t may | ead t o an overemphas
families, 0 as shown earlier.
The research conducted in thissertatiordemonstrates that populations cannot
be generalized into a orsizefits-al understanding of student needs. Two students may
not come to poverty the same way and may have different life experiences and needs as a
result. For example, one student may have lived in poverty their entire life and know
nothing else, while anothenstent may experience poverty on a sporadic basis. Yes,
these students may both be at the same place currently, but the experiences they have had
to bring them to that place are unique to each of them. The same can be said of the
internationalkstudent bornn the United States of neBnglish speaking refugee parents,
and thanternationaktudent here temporarily whose parents are visiting professors at the
local university. Again, they are boifiternational but will have very different life
experiences ahneeds. It is the deep relationsttiptt e acher sé f orm wi t h t
that leads to growth and understanding. As educators, we may be better off learning how
to build relationships with students, rather ttudying broad ideas about different
grops of children .(e. g., Apoor childreno)
Learning to build relationships with students also helps witldie of sieltered
instruction Sheltered instruction takes maaf/the existing best practices teachers are
already familiar with and adds instruatiavhich specifically targets students who are
new to the English languag@riginally, heltered instruction was used only with ELL
students, but now the benefits are seen in classrooms with both English efwgtish

speakeren the same classroo@the key features ofteeltered instruction include;
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speaking slower, posting key words or ideas, and letting ELL students use resources in
their first language (Hanserhomas, 2008)Just as in the zoo exampidich was
provided earlierteacherpracticingsheltered instruction try to incorporate background
knowledge particular to the individual ELL studeBheltered instruction meshes nicely
with the relationship building ideas presented in this research. Once the teacher
understands the studemats anndividuals, they are better able to target their instruction.
Summary

In this section, | reviewed the main findings of this resedfighthe term diversity
takes on different meanings for different people, and therefore as a word does not dictate
a specificresponse, (2) relationships with individual students take precedent and need to
be in place prior to determining academic agendas, (3) wherhieldgeacher
assumptions are challenged, a change in teaching practice may takanudia@g veteran
teaches mai ntain a pedagogical tool box that
needsAdditionally, | shared how those findings can be interpreted through
transbrmational learning theory, armdidressed the implications of this ststgh as
refining exsting professional development and using sheltered instrudti@next
section will explain how I intend to disseminate the implications of my researchmging

connections as a practitioner as well as sharpagliay brief.

t
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Plan for Dissemination

The research contained in this study is designed for all teachers and
administrators, especially those who currently or will eventually work with students
whose backgrounds differ from those withich they are familialUltimately, through
recommendati ons for professional devel opme
experiences e purpose of this studyasto improve the way we teach, interact, and
relate to students, in order to imprdbe success rate for all students regardlefsenf
race, religion, economic status, or backgrounueintentionof a dissertatiofin-practice,
such as thigs to initially share the results of this study in the school districts where the
researclwasgathered and conducted. The concept of transformational learning may not
be a term many teachers and administrators are familiar with, but the stories told by
teachers may help shed light on the ideas underpinning the process.

Although this research isiprarily directed at teachers and administrators, it is
first necessary for me to find pathways into school districts. As | have experience in
school districts in four states, | will use those connections and relationships with district
leaders as an oppartity to presenthis study and findings. It is my hope that through
these initial presentations, new connections will be made and future opportunities will
become available.

| prepared a policy brief for dissemination to district leadership as an foiizg/
into the school districttAppendix D) The purpose of the policy brief is to give
interested parties a succinct idea about the research while capturing the highkghts

format which can be easily understodr addition to summarizing the mainipts and
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rationale of the study, the policy brief explains why the researetergantto their
school district.
Target Journals

Next, | plan to publish results formallgince the primary audience for this
research is administrators and teachers,with them in mind that | chosgvo target
journalsfor publication The first is ASCD (Association for Supervision and Curriculum)
whose broad reach and diverse readership h
community dedicated to excellenceinleargi, t eaching, and | eadi nc¢
i nnovative solutions pr(ASGD,R2E6)ltiseybdiaiccess o
t hat ASCDG6s mission captures the idea that
opportunity for succesand it is a teacher and leadeduty tobe active learners and
provide the opportunities for all to be successful.

The second submission igapularmagazindor teachersTeaching Tolerances
abi-yearlypublication geared directly toward teachers who are interested in diversity and
sccial justice issueslhe magazine has been in print since 1991 and 450,000 educators
receive the each publicatidwice a yearl feel that the content of this studyowld
appeal to the audience ©éaching Tolerance

| believe that Taching Tolerance relers would be an appropriate audience for
my findings,andl would especially highlight the importance of building relationships,
and the many definitionthatteachers havef diversity. | would also include my
implications adding to the current profesmbdevelopment offerings to help foster

teacher growth and transformation.
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Summary

Whenwe consider the research on professional development and undehstind
teachers want specific strategies and interventiwetghey carput touse immediately, it
makes sense that one of my findings shows teachersipselagogical toolbaxwhen
trying to help their students. It is the jobszhoolleaders to make sure that the toolbox is
filled with themost appropriatand current ideas for working with diverstidents.

Additionally, one has to considewhetherMi d d|l et own School Di st
provide professional developmenith regard to poverthelped teachers put some items
in theirtoolbox.Or, alternatively, did it encourage some potentiallyaitedr negative
perceptions of student$?’n or der t o better understand ho
impacted the findings of this study, it would be necessabydaderand continuehis
kind of study.

It is also important to consider how to hédjachers build relationships with
studentsdé6 families as well. From the teach
' imited interaction with families regardl e
furtherexaminatiorto determine how teachéamily interactions affect the studstt
success.

Where Do | Go from Here?

| am askedhis questiorby friends and colleagues (and | also ask myself) as this
journey comes to an enblly desire to help teachers grow and all students achieve
successs even stronger now than when | began my stitnen | joined the EdD
program, | was a school administrator with teaching and administrative expex@nss

three states in two regions of the U.8houghtl had a solid understanding of teacl@ers
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needsandhow U.S. schoolsddress changing student populatioks | went about my
research for this dissertatiom-practice, | learned that what | actually knew was only a
fraction of what is currently happening in our schools here and alivlyagbal now is to
take what | have learnesabout leadershifrom the EdD programalong withthe issues
related to equity thdtam sopassionat@bout inmy researchandcontinue my worko
helpschool leaders, teachers, and studgrasv. In order to achieve my goal, | fesee a
short and longerm plan.

My immediate plan is to share my findings witle schoobnd the systernm
which my research was conductéinow this research is relevathiere. | also know that
t he systemb6s | -thiakihg abcuhteagheniport dnd profeasrormil
development. | have good relationships there, and | would like to leverage that in order to
present my policy brief and ideas to district leaderdBgrause my research and better
understanding of the need for teachtrdent redtionships came to fruition within the
district, and | used local teacher participants, a vested interest would be in place.

My long-term goal would be to createcarriculum and professional development
model This model would ideallrelpteachergsecogqize how to fulfill the unique needs
of diverse student populatiomshile acknowledging existing biases that we all bring to

the classroom
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Appendix A
Initial Teacher Survey

| would appreciate you taking the time to complete this suri/eig is an initial

guestionnaire designed help further my research on how teachers adapt to a changing
student demographic population. The purpose of this research is to help new and veteran
teachers and administrators, whose schools are going through demographic changes,
learn from the expegnces of veteran teachers who have taught through those changes.

1. What is your gender?
o Male
o Female

2. How do you identify your race/ethnicity? (Please mark as many as apply or you
may write in other identity markers.)

White

Black or African American

American Indian or Alaska Native

Asian

Native Hawaiian or Pacific Islander

Other

O O 0O o0 o o

3. Highest level of education
o Bachelors
0o Masters
0 Specialist
o Doctorate

4. Years teaching at current school
5. Total years teaching

6. In your own wads, please describe your current school's student demographic
population.

7. What is your perception of your school 0

8. Does your school's current student population reflect a change from what it had
been in the past five years? If so, can glescribe the previous population?
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9. How do you think teaching today differs from when you started your career?
10.Can you give an example of a significant event you encountered in the classroom,

which caused you to change or modify your thinking about teg2hin

If you wish to be contacted about continuing in the study via an interview, please fill out
the following information or send an email garydgabel@gmail.conYou may also
choose to return this survey arnyonously:

Pleaseenter your first and last name

Email Address

The best phone number to reach you


mailto:garydgabel@gmail.com
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Appendix B
Narrative Interview Protocol

Introduction

First of all, | appreciate your willingness to help me with my research. Secondly, | am
grateful for the opportunity for us to have a conversation today, which may possibly help
othernew or veteramteachers and administrators who are experiencing the same
demographic changes you have experienced in the classroom.

Purpose

For this interview, Bm interested in hearing about your experience in the classroom, but
| am also interested in the experiences which lead you to becoming a teacher, and what
you think the future hold€Our conversation should not last more than ninety minutes,
and at any pint if you are uncomfortable answering a question, please let me know. |
would like to make an audio recording of this interview, so | can transcribe it at a later
time.

Interview
l. Let6s start by telling me about your ex
a. Tell me whayou liked about school as a child? Disliked?
b. Describe your school for me.
c. What were your teachers like?
d. Tell me about your friends at the time.

2. Tell me about yourself and your life before you becanbeacher.
3. Tell me about your decision to become ates.
a. What was your earliest recollection of knowing that would be your career
choice?
b. Were there experiences that solidified that decision?
4. What has it been like being a teacher?
a. Tell me about the things you enjoy as a teacher.
b. What are the things that ther you as a teacher?
c. Can you remember an experience that really affirmed this career choice?
d. Was there ever an experience that made you question your career choice?
e. Do you like to reflect on your day (of teaching)? Explain what that is like?
5. Tell me abotiyour current school and classroom.
Describe your classroonYbur students?
Describe your school?
Tell me about the other teachers in your school.
Describe teachers with whom you like to wofkhat are they like?
Tell me about your administrators.

® QO oo
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f.  What ae your students like this year? How do they compare to previous
yearsod6 students?
Describe an ideal student.
What interactions do you have with s
i. Do you talk to other teachers or administrators about your experiences in
the classroom? Whdbes that conversation sound like? Who offers you
advice? Do you heed that advice?
6. Let 6s talk about your beliefs as a teac
a. Can you remember a time where you had an epiphany as a teacher?
Explain the experience in as much detail as possible. Whap ledthe
experience? Who were the key players? Who or what helped you through
or process the experience?
7. Have you had any experiences that changed the way you teach? If yes, how? If
no, why?
a. Explain the experience in as much detail as possible. Whaplexithe
experience? Who were the key players? Who or what helped you through
or process the experience?
b. Did you ever have an ides perceptiorabout a student andter realized
you were incorrect?

o Q
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Appendix C
Follow -up Interview Questions

. The term diversity was mentioned quite often when I was conducting
interviews. 7 EAO AT AO OEA OAOI OAEOAOOA OOOAAI

. All of the teachers | talked to had started teaching to a much different
audience.How has your teaching changetbday from when your students
were less diverse?

. Respondents also mentioned thaPark] is a multicultural school. What does
that mean to you?

.)1T OEA ET OAOOEAxOh ) AEAT 60 EAAO | OAE A
that might have changed over tne. Do you use any different approaches

now, than in the past? How about with your ELL students? If yes, can you

describe one, or a particular story with one ELL student?

. Almost all of the teachers | intervieweddiscussedthe importance of building
relationships with students today. Do you agree? How do you view the
importance of building relationships now, versus when your students were
less diverse? Have your thoughts or practices on this changed over time? Can
you give a specific example?
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Appendix D

Policy Brief



