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Abstract

 Based on experience from culturally relevant programs around the country, the University 
of California 4-H Youth Development Program (UC 4-H YDP), administered by Cooperative 
Extension, developed and piloted three new programs that emphasized engaging under-served 
youth and families. The objective of these programs was to develop inclusive environments 
emphasizing culturally relevant practices.  Based on successful pilot programs, three toolkits 
were developed to assist county-based 4-H programs to implement three varying models of 4-H 
Clubs. The purpose of this manuscript is to offer a pragmatic discussion of challenges, successes 
and opportunities for improvement to inform others’ efforts in developing more inclusive 
programming.

• In-Motion Clubs: 4-H often collaborates with existing afterschool programs that serve 
youth in a specific school, program, or setting with science, health, and civic education during 
afterschool hours. 
• 4-H S.N.A.C. Clubs: Organized through in-school or afterschool settings, these clubs 
collaborate in conjunction with existing Cooperative Extension nutrition education programs 
that serve youth in a specific school with health and nutrition education. 
• Day Camps: During school breaks (such as spring break, holidays and summer break), 
these camps provide opportunities for youth to learn valuable skills through experiential proj-
ect-based learning.
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Introduction

The University of California 4-H Youth Devel-
opment Program (UC 4-H YDP) focuses on helping 
young people develop to their fullest potential and 
become competent, contributing, and caring citi-
zens. Programs offer a wide variety of research-
based educational opportunities (e.g., science, 
healthy living, and civic engagement) through clubs, 
camps, afterschool programs, and school enrich-
ment programs. Youth between the ages of 5 and 18 
“learn by doing” while also developing life skills. 
The UC 4-H YDP commitment is to serve all youth 
populations in the state, regardless of race, color, 
national origin, religion, sex, gender, gender expres-
sion, gender identity, ancestry, physical or mental 
disability, or sexual orientation. Yet to do so, UC 
4-H YDP recognized an imperative need to shift 
the ways that their “youth services and programing 
are designed and implemented” (Smith & Soule, 
2016, p. 1). 

UC 4-H YDP is making an intentional effort to 
reach new audiences, with emphasis in serving the 
Latino population. The rationale is six fold.  

First, California is home to 15 million Latino 
residents accounting for more than a quarter (27%) of 
the nation’s Latino population. Fifty-two percent of 
California’s K-12 students are Latino (Pew Hispanic 
Research, 2016b). 

Second, youth development programs provide 
support for the growth and development of children 
and adolescents, and the Latino population in Cali-
fornia is under-served by these programs. 

Third, there is a need to prepare Latino 
students for college. While Latino enrollment in 
post-secondary education for 18 to 24-year olds 
increased by 13 percentage points (from 22% to 35%) 
from 1993 to 2014, only 15% of Latinos aged 25 to 
29 had a bachelor’s degree or higher in 2014 (Pew 
Research Center, 2016a). 

Fourth, as of 2014, the poverty rate for Latinos 
in the United States was 23.6%, compared to 14.8% 
for the total population (DeNavas-Walt & Proctor, 
2015). Poverty is associated with educational, career, 
and health vulnerabilities. 

Fifth, California Latinos live in households 
with median annual personal earnings of $22,000, 
with 31% of Latino youth (17 and younger) living 
below the poverty line (Pew Research Center, 2016b). 

Overall, the growing Latino population, its 
level of education, and income disparities have 
created a challenge for the United States in the last 
decades, creating a “Latino country” inside the 
United States (Fabregas & Horrillo, 2017).

 
First Steps: Relationship and Trust Building

Even though the 4-H Guiding Principles (2018) 
include “4-H is inclusive and embraces diversity” 
and begin with “4-H creates context and content for 
positive youth development,” 4-H programs often 
struggle to engage diverse youth audiences. Cooper-
ative Extension educators, academics, and specialists 
around the United States struggle to offer culturally 
responsive programs to new audiences that foster 
feelings of “inclusion” and “belonging” and reflect 
the culture values of the target audiences.

To create intentional momentum, UC 4-H YDP 
initiated a UC 4-H Latino Initiative, a targeted three-
year effort to reach Latino youth. California 4-H 
academic advisors and program staff associated with 
the Initiative were charged with increasing the partic-
ipation of Latino youth in 4-H. We developed three 
toolkits to help county-based 4-H to deliver cultur-
ally responsible programs, to replicate our success 
starting new 4-H Clubs, and to effectively engage 
under-served youth and families. These toolkits were 
designed with the understanding that being bilingual 
and bicultural does not guarantee success in reaching 
and engaging Latino youth in 4-H. The toolkits are 
available at www.4-h.org/professionals/marketing-re-
sources/latinooutreach/. 

The first step of success to reach new audi-
ences is identifying interests and needs. When needs 
have been identified, the next step is finding partners 
with similar missions. These might include schools, 
libraries, housing authorities, or organizations that 
have a long history of programming with Latino 
youth and families. These partners can help identify 
safe places to meet and deliver programs
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(Fabregas & Horrillo, 2017). The general advice 
is to take your time, become part of the community 
you serve, and establish your presence. Identify the 
natural leaders of the community (e.g., priest, teacher, 
pastor), approach them, explain your intentions, and 
ask how to partner (4-H Latino Youth Outreach, 
2017; Fabregas & Diaz, 2015; Fabregas & Horrillo, 
2017; Hobbs, 2000; Hobbs & Sawer 2009; Koss-Chi-
oino & Vargas, 1999).

After introducing 4-H to the community, 
the community trusts you, and you identify needs 
and expectations, then and only then, can you 
begin providing 4-H activities.  Keep in mind, it is 
important to provide culturally relevant educational 
4-H programs, such that 4-H programing reflects 
their own culture. According to Hobbs and Sawer 
(2009) and Koss, Chionio, and Vargas (2009), cultur-
ally relevant educational 4-H programs should:
• Reflect and reinforce cultural identity and appre-

ciation for cultural differences. Make partic-
ipants feel that their culture matters and that 
you respect it.

• Be contextual, meaning that programs are 
designed to meet the interests and reality of youth 
lives in your county. For example, be prepared to 
provide transportation if needed and language-ap-
propriate resources, to engage with multi-gen-
erational households, and to address concerns 
specific to the community you are working in. 

• Set high expectations among parents and youth 
and help youth to achieve their goals.

Once you have built positive, working rela-
tionships and you have a clear understanding of 
the needs, interests, and goals of young people, as 
well as their concerns, you may be ready to expand 
4-H programming. Getting families involved is 
an important step in integrating 4-H into Latino 
communities (Fabregas, Schmitt-McQuitty, & 
Worker, 2017)

Replicating Programs: Formation of Toolkits

After our experience with the first steps 
outlined above, we adapted 4-H programming to 

be culturally responsive in two California coun-
ties: in the Northern Coast and Central Coast. We 
embedded our lessons learned, program models, 
and tips for success into these three toolkits. The 
toolkits are divided into nine sections: Introduction, 
club overview, general guidelines, operating proce-
dures, starting a 4-H Club in your community, adult 
project leader resources, evaluation, conclusion, and 
references. 

1) CAL IN-MOTION CLUB is organized 
during afterschool hours (typically 3:00-6:00pm), 
often in partnership with existing afterschool 
programs that serve youth in a specific school, 
program, or setting. Clubs are administered by 
University of California Cooperative Extension staff, 
appointed 4-H adult volunteers, or staff from an 
existing afterschool program. Clubs are a partner-
ship between 4-H staff, school districts, afterschool 
programs, families, and volunteers. Clubs have the 
following components: 
• Meet after school ends
• Primarily serve students from the same school 
• Offer a series of short-term projects lasting 

between 6-8 weeks, included in an annual 
program plan

• Operate as a chartered 4-H Afterschool Club and 
function within operating procedures approved 
by youth members, 4-H staff, the County 
Director, and the afterschool program or the 
school district management 

2) 4-H S.N.A.C. CLUB (School Nutrition 
Advisory Council): These clubs are organized 
through in-school or afterschool settings in conjunc-
tion with existing nutrition education programs that 
serve youth in a specific school or program. The 
4-H S.N.A.C. Clubs are administered by University 
of California Cooperative Extension (UCCE) staff, 
appointed 4-H adult volunteers, or other partner 
organizations. Clubs reach new youth and families 
through partnerships with UCCE nutrition educa-
tion programs, schools, and other community-based 
organizations. Integrated programming between 
the UCCE nutrition education program and UC 4-H 
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Youth Development Program (YDP) is vital to the 
success of this program model. These clubs have the 
following components: 
• Staff support from UCCE nutrition educators 

and UC 4-H YDP
• Club meetings during the school day or 

after school 
• Serving students from the same school and/or 

school district
• Developing an annual program plan, which 

includes a minimum of 6 hours of nutrition 
education, several 6-8 hour project opportunities, 
as well as presentation, leadership, and commu-
nity service components

3) CAL DAY CAMP: These camps are orga-
nized during school breaks such as spring break, 
holidays and summer break. Camps can take place 
at locations such as schools, community centers, or 
libraries that are physically and emotionally safe for 
youth and their families. University of California 
Cooperative Extension staff, appointed 4-H adult 
volunteers, or staff from an existing program admin-
ister the camps. These camps have the following 
components: 
• Meet when school is not in session 
• Serve all youth in the community 
• Offer at least a 3-hour program for youth and 6 

hours per week
• Operate as either a “Short-Term Program” or 

“Day Camping Program” (4-H Delivery Modes)

Evaluation

Formal and informal evaluations should be 
conducted, to assess youth outcomes and inform 
program improvement. The UC 4-H Latino Initiative 
academic advisors designed a series of youth and 
educator evaluation tools that may be used for this 
purpose. The evaluations included: 

o Latino Engagement Resource Chart – for 
community mapping to guide relationship building

o Bilingual needs assessment for future 4-H 
Members and Parents – for needs assessment

o Bilingual youth age 5-8 survey – to assess 

program experience and youth outcomes
o Bilingual youth age 9-18 survey – to assess 

program experience and youth outcomes

Conclusion

These Clubs are examples of the new models to 
increase enrollment and diversity in 4-H programs. 
We hope the toolkits will be a great asset in your 
efforts to develop programs to better serve all youth 
populations in your county. Utilizing the toolkits 
may assist 4-H staff, volunteers, and collaborators in 
engaging new populations, expanding 4-H program-
ming, increasing UCCE collaborations, and building 
bridges in your communities. 
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