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Abstract
The focus of this case study involves inclusion of students with disabilities in the
general education classroom. The emphasis is on 7th -12th grade general education
teachers and administrators’ perspectives regarding inclusion. Laws, such as Individuals
with Disabilities Education Act and Every Student Succeeds Act, ensure all students
receive an appropriate education. Inclusion would provide instruction for students with
disabilities in the general education environment to the maximum extent possible. This
appropriate education must be received in the least restrictive environment. Students with
disabilities should receive appropriate accommodations and modifications in the general
education classroom in order to be successful. The IEP team, which consists of general
education teachers, special education teachers, administrators and parents, determine the
appropriate placement for individual students.
This case study is centered around Social Justice Theory. Under Social Justice
Theory all students have equal access to instruction and resources in the learning
environment. Students are supported and held to high expectations. Leaders should create
a learning environment in which all students can be successful.
This case study focuses on teachers and administrators of grades 7th – 12th. The
researcher chose these grade levels because there seems to be difficulty implementing
accommodations and modifications for students with disabilities in these grades in the
school district under study. This difficulty could be due to the short amount of time
teachers have students. Each class period is 50 minutes long. Students begin receiving
credits for graduation in the 9th grade. How assignments are modified may affect the
content learn by students. The amount of time students with disabilities take to learn
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content and the actual content they are learning may be why general education teachers
struggle with inclusion of students with disabilities in the classroom.
The elementary principal was included in this case study because this position is
part of the district administration team. The district administration team is the decisionmaking body for the school district. The researcher included the elementary principal for
this reason.
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Perspectives on Inclusion in the General Education Classroom
Chapter 1
Current policies, such as Individuals with Disabilities Education Act (IDEA),
mandate students with disabilities have access to free, appropriate public education and
be educated in the least restrictive environment (McGovern, 2015, p. 117). Inclusion
requires students with disabilities to receive instruction in the general education
classroom while given essential tools and supports they need to be successful (Fuchs,
2009-2010; Lambert, 67). Buli-Holmberg and Jeyaprathaban (2016), state inclusion
means “full-time placement” in the general education classroom while giving students
with disabilities the appropriate accommodations and modifications needed to be
successful (p. 119). Braunsteiner and Mariano-Lapidus (2014) take the definition of
inclusion one step further and say students with disabilities should “fully participate and
contribute in all aspects of life and culture, without restriction, or threat of
marginalization creates no such barrier” (p. 37). In contrast, LeDoux, Graves, and Burt
(2012) argues students with disabilities may be pulled from the general education
classroom when learning cannot be achieved (p. 20). According to Dudley-Marling and
Burns (2014), most students with disabilities are receiving instruction in the general
education classroom during the educational day (p. 15). LeDoux, Graves, and Burt (2012)
state that in “2007-2008 about 13% of the national public-school enrollment received
special education services and of this percentage, 94.6% of the students with disabilities
spend part of their day in the general education setting” (p.21).
When educating students with disabilities, it is important to place students in the
least restrictive environment. IDEA 2004 states students with disabilities should be
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included with non-disabled peers “to the maximum extent appropriate” (Wright and
Wright, 2016, p. 23, 72; LeDoux, Graves, Burt, 2012, p. 20; Lambert, p. 67; Jorgensen
and Lambert, 2012, p. 23; Dudley-Marling and Burns, 2014, p. 17). Few options are
available when deciding placement for students with disabilities. The options that are
available depend on the needs of each student. Students who receive most of their
instruction with non-disabled peers are placed inside the general education class 80% or
more of the day. Students who need more specialized instruction are placed inside the
general education class no more than 79% of the day and no less than 40% of the day.
Students whose disabilities require self-containment are placed inside the general
education class less than 40% of the day. Additional placements include residential
facilities, separate schools, or home (DESE.mo.gov, 2018) (see Appendix A for special
education placement). Deciding placement for students with disabilities is a decision that
should be made by all stakeholders. General education teachers, special education
teachers, administrators, and parents should all be involved in the placement decision.
Students with special needs who receive instruction in the general education
classroom should be afforded accommodations and modifications as outlined in their
Individualized Education Program (IEP). Students can be given accommodations when
accessing the general education curriculum. Accommodations do not change the content
for a student. Accommodations are changes to the time frame given to a student to
complete an assignment or test, the setting in which a student completes assignments or
tests, or the way a student responds to assignments or tests. However, modifications are
changes to the actual content of material for students. Students may only finish part of the
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assignment or test or the assignment or test given may be at a lower difficulty level than
non-disabled peers.
Laws such as the Rehabilitation Act of 1973, Section 504, Individuals with
Disabilities Education Act (IDEA) and the No Child Left Behind Act of 2001 (NCLB)
and most recently Every Student Succeeds Act (ESSA) have been enacted to ensure that
all students receive an appropriate education including general education instruction.
Individuals who participate in education studies need to be familiar with the special
education process. Pre-service teachers should be exposed and equipped with the tools
needed to ensure all student have access to the best education possible (Leatherman,
2007, p. 595). Teacher attitudes play a significant role in whether students with
disabilities will be successful in the general education classroom. Teacher’s opinions and
outlooks play an important role in teaching students with disabilities (Fuchs, 2009-2010,
p.30-31; Braunsteiner and Mariano-Lapidus, 2014, p. 33-35). Studies have sounded the
alarm that teachers are not prepared or equipped to teach students with disabilities in the
general education classroom setting (LeDoux, Graves, Burt, 2012, p. 21; Taylor and
Ringlaben, 2012, p. 16-17; Fuchs, 2009-2010, p. 30, 32-34).
This case study will examine the perceptions of general education teachers and
administrators in grades 7-12 and inclusion of students with disabilities in the general
education classroom setting. The school district under study has 18% of its total
population receiving special education services. Of those students receiving special
education services, 95% of them receive services in the general education classroom. As
this percentage shows, the general education classroom teacher must be prepared to teach
students with disabilities. The students in the school district range from speech

PERSPECTIVES ON INCLUSION IN THE GENERAL EDUCATION CLASSROOM

4

disabilities to cognitive disabilities. Some students have behavior disorders as well. The
district currently has three special education teachers: two elementary and one teacher
for junior high and high school.
Statement of the Problem
Fuchs revealed, “75% of teachers who participate in her study believed inclusion
would not be successful and were not in favor of inclusion” (p. 30). With current laws
such as IDEA and ESSA, inclusion is no longer a choice for school districts. Inclusion is
mandated by law. How teachers feel about inclusion dictates how successful students
with disabilities will perform academically in their classrooms (Fuchs, 2010, p. 30;
Taylor & Ringlaben, 2012, p. 17). Additional research found that teachers were not
prepared to teach students with disabilities (LeDoux, Graves, & Burt, 2012, p. 26;
Braunsteiner & Mariano-Lapidus, 2014, p. 35; Taylor & Ringlaben, 2012, p. 17).
School districts need to provide the necessary resources and support for both
general education teachers and special education teachers to safeguard the success of
inclusion of students with disabilities in the general education classroom. Programs
available to pre-service teachers are lacking. Fuchs (2010) states education programs
provide a limited number of courses and training for general education teachers to
effectively instruct students with disabilities in their classroom (p. 32). Lambert (n.d.)
states when teachers are trained, their perception regarding teaching students with
disabilities is more positive (p. 70).
Dudley-Marling and Burns (2014) point out that before the “Education for All
Children Act only one in five students with disabilities were educated in public schools”
(p. 14). Educators have the mindset that “inclusion of students into the regular education
setting would take too much of the teacher’s attention and have detrimental effects for
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students without disabilities” (Dudley-Marling and Burns, 2014, p. 16). Additional
research shows teachers feel that planning and instructing students with disabilities will
take away learning for non-disabled students (Braunsteiner & Mariano-Lapidus, 2014, p.
35; LeDoux, Graves, & Burt, 2012, p. 25).
The support and training general educations teachers receive regarding students
with disabilities before entering the classroom is limited. Fuchs (2010) found some
teachers were only required to take one course regarding special education and
professional development was not offered frequently in their school district (p. 33-34).
Also, Hadadian and Chaing (2007) found proper training for students with disabilities
would be useful for preservice teachers (p. 106). Bender, Vail, and Scott (1995), as
stated in Hadadian and Chaing (2007), discovered “there was a positive relationship
between the attitudes of teachers and the number of courses taken in teaching students
with disabilities” (p. 106). These positive relationships can be linked to improved
achievement both in and outside of the general education setting creating an environment
in which all students succeed.
Collaboration between the general education teacher and the special education
teacher is a necessary part of training and support (Shippen, Crites, Houchins, Ramsey &
Simon, 2005, p.00; LeDoux, Graves, & Burt, 2012, p. 24). This collaboration would
provide an opportunity for the general education teachers to ask about issues concerning
certain student diagnoses and gain knowledge regarding instructional strategies that can
be used in the general education classroom during instruction (Buli-Holmberg &
Jeyaprathaban, 2016, p. 121).
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The education of students with disabilities continues to improve. It is important
teachers have the knowledge needed to create an environment in which all students can
learn. Providing additional opportunities for teachers to learn strategies needed to teach
students with disabilities will foster an environment that allows for success.
Purpose of the Study
The purpose of this qualitative case study is to discover the general education
teacher’s and building administrator’s perspective regarding instructing students with
disabilities in the general education classroom in grades 7-12. Classroom teachers of
junior high and high school students in the school district under study are uncertain how
the accommodations and modifications outlined in student Individualized Education
Programs (IEP’s) work in the general classroom setting. Teachers not familiar with
strategies or resources available to help during instruction, can cause them uncertainty in
providing students with disabilities instruction in their classroom. This uncertainty can
cause problems for general education classroom teachers and the special education
teachers who collaborate regarding needs of students.
In addition to teacher perceptions, the theory behind inclusion will be examined.
Current inclusion policies, such as Free Appropriate Public Education (FAPE) and Every
Student Succeeds Act (ESSA), mandate students with disabilities be incorporated into the
general education classroom to the fullest degree possible based on student needs. Free
Appropriate Public Education outlines four areas to which school districts must adhere to.
First, students with disabilities are provided services from their school district, and the
parent will not endure any costs. Second, students must be allowed access to educational
standards of the school district. Third, preschool students, elementary students, and
secondary students are included under FAPE. Fourth, student individual education
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programs (IEP) must be met (DESE.mo.gov, 2018). ESSA aims to provide all students a
chance to receive a “fair and equitable high-quality education” and “to close educational
achievement gaps” (DESE.mo.gov, 2018).
According to Murray (2010), “ninety percent of teachers in preparation programs
are mostly White, middle class, and from non-urban backgrounds” (p. 48). Information
gathered from teacher interviews will help to determine the general perception teachers
have toward inclusion. Understanding one’s own biases is key to the success of inclusion
of students with disabilities.
Teacher interviews will also provide the researcher with information regarding
teacher confidence in teaching students with disabilities. Obstacles for students with
disabilities in the general education classroom will be discussed. In addition, teachers will
be asked what they perceive to be their role for teaching all students. How do teachers
foster an environment that allows for diversity? The researcher will gather information
regarding what support the teachers have from other colleagues and administrators.
Where do teachers turn when they are having difficulty providing accommodations and
modifications for students with disabilities?
Administrators must create a school environment that fosters the idea of inclusion
for students with disabilities. Ryan (2006) articulates the success of inclusion “depends
on the way in which leadership is conceived” (p. 7). Teachers must believe in the idea of
inclusion in order for inclusion to be successful. The researcher will interview building
administrators to get their perspective on how they support learning for all students.
Administrators will be asked to define their role in facilitating inclusion of students with
disabilities in the school district. Administrators will be asked to define their role in
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supporting staff when including students with disabilities in the general education
classroom. The researcher will gather administrators’ thoughts to see if teacher training
is adequate and whether or not they see this training implemented in the classroom.
Administrators’ perceptions on being leaders within the school district versus being
administrators will be considered during the interview. According to Cambron-McCabe
and McCarthy (2005), administrators may have difficulty “shifting its mental model of
what it means to be a school leader rather than a school administrator” (p. 209).
Research Questions
RQ1: What are the perceptions of 7-12th grade teachers regarding inclusion of students
with special needs in the general education classroom setting?
RQ2: What do 7th -12th grade teachers perceive to be the obstacles to inclusion of students
with special needs?
RQ3: How do 7th-12th grade teachers understand their responsibility for teaching all
students?
RQ4: How do administrators perceive their role in facilitating teacher training and
resources for partial inclusion and full inclusion of special needs services?
RQ5: How do administrators foster an environment that allows students with disabilities
to be successful?
Conceptual Framework
When thinking about an educational environment, school districts must adopt a
mentality that includes educating all students. The social justice theory is a framework
that provides education through the lens of educating the whole student. The notion
behind social justice includes equality, tolerance, respect, and fairness (Bursa & Ersoy,
2016, p. 326). Ryan (2006) adds “Most commentators on social justice, though, concede
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that it is about legitimacy, fairness and welfare” (p. 5). These are qualities all students
should experience.
Murray (2010) outlines three areas to support social justice (p. 48). These areas
include understanding one’s thinking, creating a leadership team, and building sincere
relationships with the community (Murry, 2010, p. 49). In order to create an environment
that supports social justice, the participants of a school district must be aware of their
prejudices and biases (Murray, 2010, p. 48). McKenzie and Scheurich (2004) explain
four equity traps when teaching students of diversity: A deficit view (p. 607), racial
erasure (p. 613), avoidance and employment of the gaze (p. 619), and paralogical beliefs
and behaviors (p. 624). Equity traps, as defined by McKenzie and Scheurich (2004), are a
way of thinking or preconceived ideas that causes educators to doubt success of a learner
(p. 602). It is important for school teachers and administrators to understand their
outlooks and views and how these lend to social justice.
Murray (2010) advises creating an Equity Leadership Team to study the aspects
of the school environment (p. 49). This leadership team should study aspects of the
school environment which include academic achievement, dropout rates, and discipline
referrals (Murray, 2010, p. 49). “Social Justice will be achieved when those who are
disadvantaged or marginalized are included in a meaningful way” (Ryan, 2006, p. 6). By
examining school information, disproportionately among subgroups can be identified
(Murray, 2010, p. 49). As part of a leadership team, Cambron-McCabe and McCarthy
(2005) explain leaders must have expert knowledge in instructional practices and
curriculum in order to provide social justice for all learners (p. 209). Social justice
provides an “opportunity to reconsider what it means to lead in schools where student
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learning, rather that the management of daily operations, is the heart of the work”
(Cambron-McCabe and McCarthy, 2005, p. 209).
“Building genuine relationships within the community of a school district is vital
in helping educators promote social justice values” (Murray, 2010, p. 49). Involving the
community and developing relationships with community members allows teachers and
school leaders to develop their understanding of student culture. This understanding will
facilitate an environment of social justice in the school district. McKenzie and Scheurich
(2004), add to remove a deficit thinking approach, school personnel should get to know
their students, student families, and communities on a personal level (p. 609).
Significance of the Study
Once completed, the results from this case study can be used to provide
information for general education teachers and administrators on how to improve
instruction for students with disabilities in the general education classroom setting.
When the school district understands the teacher perspective of instructing students with
disabilities, they will be able to provide the needed support and training on a continual
basis.
The results provided by this case study will enhance the knowledge of special
education law for general education classroom teachers. The results of this case study
may help to enhance their understanding of the importance of accommodations and
modifications outlined in student IEP’s. General education teachers will have a better
understanding of the law and how it affects them.
This case study will provide the school district with information regarding
necessary resources and/or supports needed for general education teachers to deliver
instruction to students with disabilities. The school district will be able to provide
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opportunities necessary to warrant student success, as well as, teacher satisfaction. The
teachers and administrators can use the information provided by this case study to work
together to solve current issues regarding the delivery of instruction to students with
disabilities.
Definitions of Key Terms
This section includes information regarding current laws concerning the inclusion
of students with disabilities in the general education classroom, as well as, the meaning of
accommodations and modifications. These definitions are deemed critical by the
researcher to the understanding of the case study. Common knowledge of laws and such
terms will ensure a common working knowledge which will be beneficial when providing
instruction for students with disabilities.
Laws
Public Law 94-142 – this law was originally known as The Education for All
Handicapped Children Act of 1975 and stated, “children with disabilities would have a
right to education” and outlined that “State and local educational agencies would be held
accountable for providing educational services for all handicapped children” (Wright &
Wright, 2016, p. 14).
IDEA 2004 - is an update to the initial IDEA which requires school districts to
use research based interventions to help students with disabilities and provide early
intervention (www.ed.gov; Wright & Wright, 2016, p. 15).
Individuals with Disabilities Education Act (IDEA) - In addition to Section
504, the Individuals with Disabilities Education Act (IDEA) was established to ensure
that students with disabilities receive “a free, appropriate, public education in the least
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restrictive environment” that meets their individualized needs (Aaron & Loprest, 2012;
Shippen et al., 2005; Fuchs, 2010, p. 30; Dudley-Marling & Burns, 2014, p. 14 &16;
LeDoux, Graves, & Burt, 2012, p. 20).
No Child Left Behind Act of 2001 – This act was created to provide improved
education for all students to enhance academic achievement. The schools are now held
more accountable for the education of all students. With this act came improvements in
state assessments for students in grades K-12. Additional monies were made available to
hire quality teachers. In addition, this act gave parents more choices if their student’s
district was failing (Karten, 2005; www.ed.gov; Wright & Wright, 2016, p. 299-304).
Rehabilitation Act of 1973 - Beginning with the Rehabilitation Act of 1973,
schools could no longer discriminate against students with disabilities
(www.dese.mo.gov).
Section 504 - In particular, the civil rights law, Section 504, prohibited schools
from receiving federal funds if discrimination against students with disabilities occurred
(Aaron & Loprest, 2012; Karten, 2005).
Every Student Succeeds Act (ESSA) – took the place of No Child Left Behind
in 2015. The noteworthy updates include changes in the following areas: state assessment
proficiency, college career and readiness, and school accountability for student success
(Penuel, et. All, 2016, p. 2; Mathis & Trujillo, 2016, 3-5; www.congressionaldigest.com,
2017, 4).
Definitions
Inclusion - Students with disabilities will take part in the same activities as their
non-disabled peers. For this case study, inclusion is defined as learner diversity. This
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case study focuses on what students with disabilities need in order to show academic
growth. For this research, the focus is partial inclusion of student with disabilities.
Least Restrictive Environment (LRE) - LRE ensures that students are not
removed from the general education classroom without due cause. The law adopts the
notion that all students with disabilities should receive instruction in the general
education classroom to the “maximum extent appropriate” (Karten, 2005; Aron &
Loprest, 2012; Dudley-Marling & Burns, 2014, p. 17). When students with disabilities
cannot receive instructional services totally in the general education classroom, the IEP
team will determine which educational setting is appropriate (Fuchs, 2010; SiegalHawley & Frankenberg, 2012). It is important that all educational staff understand the
law so students with disabilities receive the best, possible education.
Accommodations – “Accommodations are practices and procedures in the areas
of administration, response, setting, and timing/scheduling that provide equitable
instructional and assessment access for students with disabilities. Accommodations
reduce or eliminate the effects of a student’s disability and do not reduce learning
expectations” (DESE.mo.gov) (see Appendix C for list of accommodations).
Modifications – are changes to the actual content on which the student is
working. Students may only finish part of the assignment or test or the assignment or test
given may be at a lower difficulty level than non-disabled peers (see Appendix C for list
of modifications).

Limitations, Assumptions, and Design Controls
With this qualitative case study, as with many others, there are limitations and
assumptions. While the case study is bound by one rural Missouri school, the content
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gathered will directly apply to the school district under study. It is possible this study
could provide direction for surrounding school districts experiencing similar situations.
Limitations
This case study is focused solely on the operations of one, rural school district in
Missouri. A limited number of teachers and administrators were available for collecting
data. The researcher is currently employed with the school district. All participants will
have an opportunity to review the information to avoid researcher bias.
Assumptions
This researcher assumes that general education teachers are not familiar with
inclusion laws and practices. As stated in previous research, pre-service teachers are
deficient in their training of teaching students with disabilities (VanSciver & Conover,
2009; Fuchs, 2009-2010; Leatherman, 2007; Kosko & Wilkins, 2009). Additional
training is needed for general education teachers to feel successful with inclusion
practices. There is a lack of communication between the general education teachers and
the special education teachers (Fuchs, 2009-2010). There is little time provided for these
teachers to collaborate on ways to ensure the success of inclusion of special education
students (Shippen et al., 2005). Some of the general education teachers bring their own
biases into the classroom and are unwilling to make inclusion work.
Summary
Laws mandate inclusion of special education students in the general education
classroom. According to much of the research, general education teachers lack
understanding of strategies to ensure the success of inclusion in the general education
setting (LeDoux, Graves, Burt, 2012, p. 21; Taylor and Ringlaben, 2012, p. 16-17; Fuchs,
2009-2010, p. 30, 32-34).
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From much of the research, it is evident that teachers do not have ample
opportunity to collaborate on ways to make inclusion of students with disabilities
successful (Shippen, Crites, Houchins, Ramsey & Simon, 2005, p.00; LeDoux, Graves, &
Burt, 2012, p. 24).
The general education teachers of students in grades 7-12 in the school district
under study are struggling with successful inclusion of students with disabilities. There is
a disconnect between the general education teachers and special education teachers in the
school district. This qualitative case study will allow the researcher to collect
information from the general education teachers and the special education teacher to
understand their perspective of inclusion. One-to-one semi-structured interviews and
classroom observations will allow the researcher to assemble data to overcome the
current problem within the district. Once the data is collected, the researcher will use an
inductive analysis approach to look for reoccurring themes and make generalizations
based upon these themes. The information compiled will allow the researcher to
formulate an action plan to resolve current problems with inclusion of special education
students in the general education classrooms.

PERSPECTIVES ON INCLUSION IN THE GENERAL EDUCATION CLASSROOM

16

Review of Literature
Chapter II
The battle for educational rights for children with disabilities continues today.
Before the 1970s, students with disabilities were offered few programs for their education
and these educational services were to be delivered at the expense of the parents (HicksMonroe, 2011, p. 61). However, through landmark cases and legislation, the education of
students with disabilities has changed over the years. With the development of landmark
cases such as Brown v. Board of Education, Pennsylvania Association for Retarded
Children v. Commonwealth of Pennsylvania, and Mills v. Board of Education of District
of Columbia, students with disabilities can no longer be excluded or removed from public
schools because of their disability.
Federal laws such as Elementary and Secondary Education Act of 1965, Section
504 of the Rehabilitation Act of 1973, Public Law 94-142: The Education for all
Handicapped Children Act of 1975, No Child Left Behind 2001, Individuals with
Disabilities Education Improvement Act of 2004, and Every Student Succeeds Act have
forged a path for how students with disabilities should be educated.
Conceptual Framework
Student educational, emotional and safety needs must be met for learning to take
place. This case study will utilize the Social Justice Theory regarding how to provide an
environment in which all students can learn. Bell (as cited in Adams, Bell, Goodman, &
Joshi, 2016) describes Social Justice Theory as “both a process and a goal” (p. 1). “The
goal of social justice is full and equitable participation of people from all social identity
groups in a society that is mutually shaped to meet their needs” (Bell, as cited in Adams,
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Bell, Goodman, & Joshi, 2016, p. 1). “The process for attaining the goal of social justice
should also be democratic and participatory, respectful of human diversity and group
differences, and inclusive and affirming of human agency and capacity for working
collaboratively with others to create change” (Bell, as cited in Adams, Bell, Goodman, &
Joshi, 2016, p. 1).
Social Justice Education
Social justice in the classroom includes holding high expectations for all students,
being respectful of differences, participating in self-reflection and being responsible for
personal actions and thoughts (Picower, 2007, p. 6). Albritton, Huffman, and McClellan
(2017) claim under the Social Justice Theory, schools should be educating the whole
student, not solely focusing on their instruction but also their overall welfare (p. 20).
Murray (2010) suggests social justice education should include open communication of
school staff that provides refection of self-opinions, developing a school team that is
dedicated to helping others understand the ideas surrounding “equity and social justice”,
and creating close relationships with the members of the school community (p. 48).
Bell (as cited in Adams, Bell, Goodman, & Joshi, 2016) defines social justice
education as the ability “to enable individuals to develop the critical analytical tools
necessary to understand the structural features of oppression and their own socialization
within oppressive systems (p. 4). Meister, Zimmer, & Wright (2017) purpose four
elements for classroom practices when teaching for social justice: “Challenge current
ideology, student access to resources, honoring student talents and strengths and creating
a supportive learning environment” (p. 93). Social Justice allows for all stakeholders to
understand the inequities surrounding them. The only way to overcome inequity is to
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first acknowledge inequity exists and then be willing to become a change agent for those
who are oppressed.
Social Justice and Students with Disabilities
Ostiguy, Peters, & Shlasko (as cited in Adams, Bell, Goodman, & Josh, 2016)
define Ableism as the “pervasive system that oppresses people with disabilities while
privileging people who do not currently have disabilities” (p. 299). Wang (2017) adds
“adequate instruction and less than a fair share of administrative and personal resources”
are provided for students with disabilities (p. 5). In education, instructional practices and
assessments are geared to the average learner. Inequalities in curriculum and needed
resources create disadvantages in the school system. This system can make it difficult for
students who learn differently.
Many students with disabilities come to school with needs that are different from
that of the non-disabled student. For example, students with a reading disability may be
reading one or two grade levels below that of their non-disabled peers. Other students
may have behaviors that impede his or her learning. Student experiences can also play a
role in student learning. Those students who live in poverty may not have the same
exposure to experiences of students who do not live in poverty. Wang (2017) state
“When students come from families that face stresses from poverty and struggle to afford
adequate nutrition, they enter schools with problems that affect their readiness to learn”
(p. 5). There are many ways in which students can be disadvantaged. Educators need to
understand their students and community, so students are less marginalized.
Many students entering the school system are students with disabilities, such as
Specific Learning Disabilities, Autism or Cognitive Impairment. Are they provided “full
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and equal participation” in their learning environment (DESE.mo.gov., 2018)? It is the
responsibility of the school system to create an environment in which all students can
learn.
Social Justice Leadership
Educational leaders have an opportunity to create an environment that is socially
just. Albritton, Huffman & McClellan (2017) state “School leaders who seek out
marginalized students in schools to provide support and establish an environment of
inclusiveness can be considered socially just” (p. 30). It is imperative school leaders
create a school environment in which all students succeed. Pinto, Portelli, Rottmann,
Pashby, Barrett, & Mujuwamariya (2012) add “Equity and social justice must be
prominent in all aspects of education policy…and conceived as a priority by educational
leaders if we hope to make progress towards a truly democratic ideal” (p. 2).
Zhang, Goddard and Jakubiec (2018) concluded for school leaders to be effective
they must be reactive (p. 77). Leaders need to be aware of inequalities and be prepared to
improve these inequalities for the school community. DeMatthews and Mawhinney
(2014) add social justice leaders act to overcome “policies and procedures” that continue
to create discriminations (p. 846). Murray (2010) suggests developing an Equity
Leadership Team to help monitor the inequalities in a school environment (p. 49).
Review of Research
Landmark Case Law
Brown v. Board of Education (1954). In Brown v. Board of Education (1954),

children were segregation based on race. The Supreme Court found to separate children in
a public-school setting would have harmful effect on the segregated students and in doing
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so would deny children the benefits of public education (Wright & Wright, 2006, p. 12).
Lawsuits from parents of children with disabilities against schools began after this decision.
They claimed children with disabilities who are segregated were being discriminated
against because of their disabilities (Wright & Wright, 2006, p. 13). This case led to
comprehensive changes in school policy and the way children with disabilities received
educational instruction because the basis of this case was correspondingly related to
children with disabilities who were deprived of an equivalent education as non-disabled
students (Yell, Rogers & Rogers, 1998, g. 220).
Pennsylvania Association for Retarded Children v. Commonwealth of
Pennsylvania (PARC). In the 1970s, Pennsylvania Association for Retarded Children v.
Commonwealth of Pennsylvania (PARC) children with mental retardation were excluded
from public schools (Wright & Wright, 2006, p. 13). Complainants charged “children with
mental retardation were not receiving publicly supported education” (Yell, Rogers &
Rogers, 1998, p. 222). Yell, Rogers & Rogers (1998) found four critical points:
First, “all children with mental retardation will benefit from education and training.
Second, children with mental retardation must receive specialized instruction and
not only provide the provision of academic experiences for children. Third, the state
could not deny students with mental retardation access to free public education and
training. Lastly, it was specified the earlier children with mental retardation were
provided education, the greater amount of learning that could be predicted” (p. 222223).
This landmark case also concluded parental involvement must take place, as well as a
dispute resolution (Wright & Wright, 2006, p. 13). This ruling demonstrated students with
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disabilities should receive a public education and students with disabilities should be
educated with programs similar to programs provided to non-disabled students (Yell,
Rogers & Rogers, 1998, p. 223).
Mills v. Board of Education of District of Columbia. In this 1970s landmark
case, discipline of students with disabilities became a focus. Yell, Rogers and Rogers
(1998) states when the District of Columbia school district suspended or expelled students
with disabilities, they did not “provide all children with disabilities a publicly supported
education” (p. 223). This case brought about due process safeguards and procedural
safeguards. (Wright & Wright, 2016, p. 13-14). According to Koeski (2017), students with
disabilities who were not afforded a public education, violated due process (p. 802).
Federal Laws
Elementary and Secondary Education Act of 1965 (ESEA). This act was
developed to provide “equality of education for underprivileged children” (Wright &
Wright, 2016, p. 13). In 1965, President Lyndon B. Johnson signed this act into law (Sharp,
2016, p. 9). This act was amended in 1966 to provide funding to school districts to be used
to improve the education of students with disabilities (Wright & Wright, 2016, p. 13). As
stated by Martin, Martin, & Terman (1996), ESEA provided “subsidized direct services”
to be used for certain students in the public-school setting and is still the driving force for
“federal support” in today’s school settings (p. 27). According to Sharp (2016), ESEA was
reauthorized on November 1, 1978, by President Carter (p. 10). In 1988, an amendment to
ESEA held public schools accountable by requiring districts to show student growth and
achievement with test scores (Sharp, 2016, p. 10). President George H. W. Bush met with
governors to create national goals for academic success, and these goals were passed in
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1994 and termed Goals 2000: Educate America Act (Sharp, 2016, p.10). In October of
1994, President Bill Clinton reauthorizes ESEA to include the Improving America’s
Schools Act (IASA) (Sharp, 2016, p. 10). The next reauthorization came in January of 2002
when President George W. Bush renamed ESEA to the No Child Left Behind Act of 2001
(NCLB) (Sharp, 2016, p. 10). NCLB stood for 13 years when President Barack Obama
signed the American Recovery and Reinvestment Act giving $100 billion for education
(Sharp, 2016, p. 10). In 2015, President Obama reauthorized ESEA, renaming it Every
Student Succeeds Act (ESSA) (Sharp, 2016, p. 10; Wright & Wright, 2016, p. 299).
Congressional Investigation (1972). PARC and Mills lead Congress to examine
the education of students with disabilities (Wright & Wright, 2016, p. 14). What Congress
found was an estimated 8 million students with disabilities who required special education
and related services, but only 3.9 million of these students were receiving the education
they needed (Wright & Wright, 2016. P. 14). Also 1.75 million students with disabilities
were receiving no education services and 2.5 million where receiving unsuitable services
(Wright & Wright, 2016. P. 14). This investigation led to the development of laws to
protect students with disabilities.
Section 504 of the Rehabilitation Act of 1973. The civil rights law of Section 504
took discrimination of students with disabilities one step further and prohibited schools
from receiving federal funds if discrimination of students with disabilities occurred. The
law helped to hold school systems accountable for the education of students with
disabilities. This Act prohibits discrimination of “individuals with disabilities” for acts
“relating to their disabilities (Wright & Wright, 2016, p. 291-292). Under this law, students
with disabilities are afforded the same access to opportunities as students without
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disabilities (Wright & Wright, 2016, p. 291-292; Yell, Rogers & Rogers, 1998, p. 223224).
Public Law 94-142: The Education for All Handicapped Children Act of 1975.
This law was passed to hold school districts accountable for the education of students
with disabilities (Wright & Wright, 2016, p. 14). Procedural safeguards were created to
guard educational rights of students with disabilities (Wright & Wright, 2016, p. 14). This
law has now been amended and termed Individuals with Disabilities Education
Improvement Act (IDEA) (Koeski, 2017, p. 802).
No Child Left Behind 2001. The No Child Left Behind Act of 2001 (NCLB) is a
familiar law with many teachers in today’s public education setting. This act was created
to provide improved education for all students to enhance academic achievement. The
schools are now held more accountable for the education of all students. With this act
came improvements in state assessments for students in grades K-12. Additional monies
were made available to hire quality teachers. Also, this act gave parents more choices if
their student’s district was failing (Karten, 2005; www.ed.gov). According to Wright and
Wright (2016), “The purpose of this title is to ensure that all children have a fair, equal,
and significant opportunity to obtain a high-quality education and reach, at minimum,
proficiency on challenging State academic achievement standards and state academic
assessments” (p. 299). This act was intended to provide opportunities to “close the gap”
associated with test scores of students in public schools (Wright & Wright, 2016, p. 300).
Also, annual proficiency testing and research-based reading programs were developed
under this act (Wright & Wright, 2016, p. 300). Funding was provided to schools to launch
reading programs based on reading research for students in kindergarten through third
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grade (Wright & Wright, 2016, p. 301). The important goal was to improve reading abilities
for students in kindergarten through third grade so that they would be reading at grade level
or above at the end of third grade (Wright & Wright, 2016, p. 301).
Individuals with Disabilities Education Improvement Act of 2004 (IDEIA).
The Individuals with Disabilities Education Act (IDEA) was established to ensure that
students with disabilities receive “a free, appropriate, public education in the least
restrictive environment” to meet individualized needs (Aaron & Loprest, 2012; Shippen,
Crites, Houchins, Ramsey & Simon, 2005; Fuchs, 2009-2010; Aron & Loprest, 2012;
Koeski, 2017, p. 803). In addition, Wright and Wright (2016) state students with disabilities
are to be provided services to “meet their unique needs, prepare them for life after high
school and make sure their rights, as well as, their parents’ rights are protected” (p. 20).
There are many definitions outlined under IDEA. The first is a child with a
disability. According to Wright and Wright (2016), a child who has a disability does not
necessarily qualify for special education services. There must be an educational need. The
student’s disability must “adversely affect educational performance” to be qualified under
IDEA (p. 21).
Free Appropriate Public Education (FAPE) is also defined under IDEA. Students
with disabilities receive instruction and other related services at the expense of the school
district. This instruction and related services must “meet state standards, be appropriate
and align with the students Individualized Education Program” (Wright & Wright, 2016,
p. 21).

PERSPECTIVES ON INCLUSION IN THE GENERAL EDUCATION CLASSROOM

25

Highly qualified are requirements for special education teachers. Special education
teachers who provide instruction for core subjects must meet the requirements for a highly
qualified teacher. These requirements include:
i.

“Full State certification as a special education teacher, or passed the State
special education teacher licensing examination, and holds a license to teach in
the State as a special education teacher” (Wright & Wright, 2016, p. 51).

ii.

“The teacher has not had special education certification or licensure
requirements waived on an emergency, temporary, or provisional basis”
(Wright & Wright, 2016, p. 51).

iii.

“The teacher holds at least a bachelor’s degree” (Wright & Wright, 2016, p.
52).

According to IDEA, special education is defined as “specially designed instruction, at
no cost to the parents, to meet the unique needs of a child with a disability” (Wright &
Wright, 2016, p. 21). This instruction can include tutoring, rigorous academic remediation,
help in the general education classroom, and behavior programs (Wright & Wright, 2016,
p. 21). This service may also include homebound instruction.
Transition services are provided under IDEA. These services facilitate successful
transition from high school to employment or further education after graduation (Wright
& Wright, 2016, p. 22). Transition needs are based on student’s interest and needs.
Transition services consider students’ strengths as well (Wright & Wright, 2016, p. 22).
Along with IDEA, Least Restrictive Environment (LRE) became another acronym used
in the special education world. Least Restrictive Environment (LRE) ensures that students
are not removed from the regular classroom without due cause. Students with disabilities
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should be educated with non-disabled peers “to the maximum extent appropriate” (Wright
& Wright, 2016, p. 23). The law adopts the notion that all students with disabilities should
receive instruction in the general education classroom (Karten, 2005; Aron & Loprest,
2012). The LRE “refers to a continuum of placements, starting with full-time placement in
general education setting, progressing to hospitals and separate institutions” (Koeski, 2017,
p. 804). When students with disabilities can receive instruction in the general education
classroom with their same-aged peers with aids and services, they should not be removed
from the general education classroom setting. However, when students with disabilities
cannot receive full instructional services in the general education classroom setting, the
IEP team will determine which educational placement is appropriate (Fuchs, 2009-2010;
Siegal-Hawley & Frankenberg, 2012).
In order for a student to qualify for a disability, they must first be evaluated. This
evaluation must be requested from a parent or an educational agency. Once the request is
made, a notice will be given to the parent of the student. The evaluation must be conducted
within 60 days of receiving a request to determine the “educational needs” of a student
(Wright & Wright, 2016, p. 93).
Once the evaluation process is complete, the educational agency will make a
determination of eligibility based on the assessments completed. A copy of the evaluation
and any other assessment information will be given to the parent. It is important to note the
educational agency must determine a student with a disability is not based on lack of
instruction, specifically lack of instruction in reading or math (Wright & Wright, 2016, p.
96-97). If a student is found to be a student with a disability, an IEP will be developed.
This IEP will be effective for a year at which time the educational agency and the parent
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will meet to discuss student progress. A re-evaluation will occur three years from the initial
evaluation date (Wright & Wright, 2016, p. 98-99).
According to Individualized Education Program (IEP), there are several types of
placement available for students with disabilities. These placement options provide
mainstreaming options for students with disabilities when full inclusion is not optimal for
student learning. Placement options must be considered to meet the needs of a student with
a disability. This placement decision must made by a group of people, which includes the
parents, who are knowledgeable of the students’ needs (Wright & Wright, 2016, p. 208).
LRE must be provided for the student with a disability and this placement must be as close
as possible to the student’s home (Wright & Wright, 2016, p. 208). The following
placement options are outlined on the IEP: (see Appendix A for a description of special
education placements).
•

Inside regular class at least 80% of time

•

Inside regular class at least 40% to 79% of time

•

Inside regular class less than 40% of time

•

Public separate school (day) facility

•

Private separate school (day) facility

•

Public residential facility

•

Private residential facility

•

Home/Hospital

Family Educational Rights and Privacy Act (FERPA).
FERPA was enacted to guard the confidentiality of students and parents.
Educational records are “those records, files, documents, and other materials which (i)
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contain information directly related to a student; and (ii) are maintained by an educational
agency or institution or by a person acting for such agency or institution” (Wright &
Wright, 2016, p. 307). All educational records are available to parents and must be made
available to parents upon request within forty-five days.
Confidentiality of student information is protected under FERPA. As stated by
Wright & Wright (2016) no identifiable information may be given out without parental
consent. Identifiable information includes any information that would make student’s
identity traceable (p. 308).
FERPA also provides framework for the disclosure and destruction of student
records. Parental consent is not needed for “other school officials” or “other schools in
which the student has transferred to and intends to enroll” (Wright & Wright, 2016, p. 308).
Also, “law enforcement agencies and monitoring agencies” do not need consent for
confidential records (Wright & Wright, 2016, p. 308).
Every Student Succeeds Act (ESSA).
ESSA was introduced on December 10, 2015 by President Barack Obama to replace
No Child Left Behind (Sharp, 2016, p. 9; Penuel, Meyer & Valladares, 2016, p. 2). This
act gave state and local agencies more control to:
1. Guarantee high college and career standards
2. States could direct resources to the schools who were in need of improvement
3. Use interventions from evidenced-based data to create an environment for learning
4. Use testing data to inform instruction
5. Improve preschool programs for children
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6. Find new strategies to increase student growth (Sharp, 2016, p. 2; Mathis &
Trujillo, 2016, p. 3).
ESSA not only ensures a fair and appropriate education for students with disabilities,
it also holds school districts accountable for student achievement on state assessments.
School districts must also establish high college and career standards for students for postsecondary success (Sharp, 2016, p. 9; Mathis & Trujillo, 2016, p. 17).
Case and federal laws have dramatically changed the way in which students with
disabilities are educated today. All students with disabilities are now provided a free and
public education commensurate with that of non-disabled students. Students with
disabilities are receiving instruction that is individualized and specific to their needs to
facilitate academic success. However, there are barriers to inclusive education. According
to Darrow (2009), these areas cause barriers to successful inclusion. Organizational barriers
included the structure of schools and classrooms, how goals and instruction for disabled
students are determined and classroom management (p. 29). With organizational barriers,
lack of time to prepare for instruction of students with disabilities, lack of administrator
support and problems with classroom management have been cited (Darrow, 2009, p. 29).
Pivik, McComas, & LaFlamme (2002) refers to environmental barriers as a problem with
successful inclusion. Environmental barriers included physical access to the building and
rooms in the building (p. 101). Darrow (2009) cites attitudinal barriers are a factor for
successful inclusion (p. 30). Attitudinal barriers refer to the ideas, and perceptions teacher
have toward provided instruction for students with disabilities (Darrow, 2009, p. 30;
Dudley-Marling and Burns, 2014, p. 16). Pivik et al. (2002) adds to attitudinal barriers by
defining intentional and unintentional attitudinal barriers. Knowledge barriers play a role
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to how successful inclusion is in the general education classroom. Knowledge barriers refer
to the knowledge and skill of the teacher in providing accommodations and modification
to the curriculum being taught in the general education classroom (Darrow, 2009, p. 30).
Obstacles to inclusion.
Dudley-Marling and Burns (2014) cite two different perspectives when discussing
inclusion in the regular education classroom. One of these perspectives is termed Deficit
Perspective (Dudley-Marling & Burns, 2014, p. 18; Braunsteiner & Mariano-Lapidus,
2014, p. 32). Dudley-Marling & Burns (2014) share that Deficit Perspective presents itself
when “ability” levels are different from the “norm” (p. 18). Students who tend to fall below
the average are generally the focus of special education services and “deemed less than”
(Dudley-Marling & Burns, 2014, p. 18; Portelli & Koneeny, 2018, p.139). Miller (1993)
(as cited in Dudley-Marling & Burns, 2014, p. 18) “the philosophy of deficiency takes the
view that those whose performance deviates from the majority lack some critical attribute,
ability, or potential” (p. 59). With the deficit perspective, students receive services to be
able to live “normally in a normal environment” (Dudley-Marling & Burns, 2014, p. 18).
Dudley-Marling & Burns (2014) claim the principal role of special education is to
remediate and offer approaches for students to overcome their deficits and this process
takes “specifically trained professionals” (p. 19). Portelli & Koneeny (2018) claim this
deficit “mentality” can cause a student to “internalize these deficits” (p. 139).
When applying inclusion under the view of deficit perspectives, school districts
offer the “best instructional practices in the least restrictive environment” (Dudley-Marling
& Burns, 2014, p. 20). In this scenario, students “typically spend some time outside the
regular education classroom” (Dudley-Marling & Burns, 2014, p. 20). The Deficit
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perspective allows for student disabilities to be identified and “remediated” through the
“evaluation and diagnosis process” (Dudley-Marling & Burns, 2014, p. 21). This
remediation is outlined in an “Individual Education Plan (IEP)” which is created by a
support team which includes the parents (Dudley-Marling & Burns, 2014, p. 21). On the
other hand, as stated by Portelli & Koneeny (2018) “deficit thinking negates inclusivity
since those who subscribe to it are unlikely to strive for inclusion” (p. 139).
A second perspective identified by Dudley-Marling & Burns (2014), is termed
Social Constructivism Stance on Inclusion (p. 22). In this stance on inclusion, strengths
and capabilities are the area of focus (Dudley-Marling & Burns, 2014, p. 23). Social
Constructivist “belief that all children, regardless of their differences, are smart, competent
learners…” (Dudley-Marling & Barns, 2014, p. 23). In Social Constructivist thinking,
learners develop their knowledge through their experiences (Au, 1988, p. 299). Social
Constructivists discard the idea of deficit thinking which is dominant in today’s school
systems (Dudley-Marling & Burns, 2014, p. 23)
According to Dudley-Marling & Burns (2014), another obstacle to full inclusion is
“lack of specialized knowledge and training” (p. 20). General education teachers do not
have the “necessary training” to “accommodate” students with disabilities in their
classrooms and this information is “critical” for teachers to “…provide excellence in
teaching students with special needs” (Dudley-Marling & Burns, 2014, p. 20; DeSimone,
Maldonado, & Rodriguez, 2013, p. 4). Reyes, Hutchinson & Little (2017) add “if the intent
of federal and state legislation is to enhance learning for all students including students
with disabilities, then it is imperative that educators receive the professional development
that enable them to master the content and skills necessary to succeed in today’s inclusive
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classroom” (p. 28). For full inclusion in the school system to be successful “…deploying
skilled teachers…” is a necessity (Reyes et al., 2017, p. 34). Also, Reyes et al. (2017) adds
employing teachers “with disabilities and diverse cultural and other backgrounds” will
further the aid of full inclusion (p. 34). Hwang & Evans (2011) found the attitudes of
general education teachers were more positive than negative with regards to inclusion (¶.
26). However, teacher willingness to “teach students with disabilities in their classroom”
was more negative (Hwang & Evans, 2011, ¶. 39).
Dudley-Marling & Burns (2014) explain “large class sizes and inflexible curricula”
also make it difficult to “accommodate” student disabilities in the general education
classroom (p. 20). Dudley-Marling & Burns (2014) state when teacher attentions are
placed on accommodating students with disabilities, a “negative effect” will take place for
non-disabled students in the regular education classroom (p. 20). Rose (2001), as cited in
Braunsteiner & Mariano-Lapidus (2014), states that teachers “felt that teaching students
with disabilities involves additional time and resources that in turn restricts their ability to
teach students without identified disabilities (p. 35).
Teacher responsibility
Schultz & Simpson (2013) claim teachers need “realistic expectations” and must
be able to adjust to the challenges presented in the classroom (p. 119). Teachers must
understand their behavior and how this behavior affects student behavior (Schultz &
Simpson, 2012, p. 120-123). Since the passing of the Elementary and Secondary Education
Act (ESEA), “highly qualified teacher” is a requirement (Strain, 2006, p.1). Highly
qualified teachers affect all teachers and is a focus of teaching programs (Strain, 2006, p.
1). Teaching programs should prepare future teachers to identify and understand the
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environment in which they work (DeJarnette, n.d., p. 72). Before 2004, highly qualified
teachers consisted of meeting requirements for a bachelor’s degree, being certified and
showing proof of subject matter (Strain, 2006, p. 3). In 2004, states were given some
flexibility to determine what highly qualified meant (Strain, 2006, p. 3). As part of being
highly qualified, teacher must demonstrate essential skills which include teaching and
learning strategies (Strain, 2006, p. 5).
Administrator responsibility
Administrator support is a necessity if inclusion is successful in school districts
(DeSimone, Maldonado, & Rodriguez, 2013, p. 13). DeSimone et al. (2013) add teacher
training and adequate resources are a requirement for successful inclusion (p. 13).
According to Alquraini & Gut (2012), administrators are key players needed to facilitate
an “inclusive environment” (p. 52). One role administrators’ can take to support an
environment suited for inclusion is to provide collaboration time for teachers and other
teams members to discuss concerns (Alquraini & Gut, 2012, p. 52). Administrators should
provide professional development opportunities for those teachers who may be struggling
implementing instruction in an inclusive classroom.
Summary
Many landmark cases and laws have driven the development of the education of
students with disabilities in the public-school systems. Many of the laws have been
amended to accommodate the changed educational system, but the ideas surrounding
inclusion and the education of students with disabilities continues to be debated. The laws
enacted mandate students are provided “a free, appropriate, public education in the least
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restrictive environment.” What this inclusive environment looks like continues to be
unresolved.
Supporters of full inclusion state students with disabilities need to be educated in
the general education classroom by the general education teacher. Supporters of the idea
of mainstreaming students with disabilities state these students need to be educated in the
“least restrictive environment” which depends on the individual needs of the student.
Cases can be made for both of these ideas of inclusion. Both of these ideas have pros and
cons for educating students with disabilities.
Teachers have a key responsibility when it comes to educating students with
disabilities. Teachers must be aware of their limitations and shortcomings. Teachers must
also be willing to reflect and improve in order for an inclusive environment to be
successful. Schultz & Simpson (2013) stated, “teacher attitudes toward the inclusion of
students with disabilities is perhaps the single most important variable that influences
teacher behavior” (p. 124).
Administrators must create an environment that is conducive to the successful
inclusion of students with disabilities. Administrators must provide teachers with the
necessary time to have quality collaboration with other team members. Administrators
must also provide quality professional development that allows for teacher growth and
development. This professional development will lead to a better understanding for
teachers and improve their attitudes toward teaching students with disabilities.
The debate on how to educate students with disabilities will continue to progress.
It is important educators and lawmakers keep in mind the needs of parents and students
with disabilities when making important decisions regarding the education of students
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improvement of teaching students with disabilities.
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Design for the Study
Chapter III
A qualitative research study is a way of exploring and understanding problems
within the natural occurrence (Creswell, 2009, p. 4; Hatch, 2002, p. 7). In this method,
information is collected in the subjects setting and this information is analyzed to find
emerging themes (Creswell, 2009, p. 4). The qualitative approach is narrative in design
and uses open-ended questioning (Creswell, 2009, p. 16). The researcher collects
thorough data using a diversity of collection methods (Creswell, 2009, p. 13).
In qualitative research, such as case studies, validity can be measured in several
ways. Creswell (2009) reveals multiple strategies to be used to ensure the accuracy of the
research (p. 191). Triangulation of data to establish themes, member checking to ensure
accuracy of data collected, detailed descriptions, researcher bias, present evidence that
opposes the general ideas of the theme, spend extended time in the research environment,
peer debriefing and using an external auditor are among the ways to ensure validity
(Creswell, 2009, p. 191-192).
This qualitative case study arose from current issues seen by this researcher
within a rural Southeast Missouri school district. There seems to be a problem with the
implementation of the accommodations and modifications outlined in student IEP’s by
the general education teachers in 7-12th grade and their understanding as to why general
education teachers must instruct students with disabilities. Teachers are unsure how to
effectively implement these accommodations and modifications in the general education
setting. Many teachers do not understand why they have to instruct students with
disabilities in the general education classroom.
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Research Questions
RQ1: What are the perceptions of 7-12th grade teachers regarding inclusion of students
with special needs in the general education classroom setting?
RQ2: What do 7th -12th grade teachers perceive to be the obstacles to inclusion of students
with special needs?
RQ3: How do 7th-12th grade teachers understand their responsibility for teaching all
students?
RQ4: How do administrators perceive their role in facilitating teacher training and
resources for mainstreaming and full inclusion of special needs services?
RQ5: How do administrators foster an environment that allows student with disabilities
to be successful?
Setting
The participating school district is a small, rural district. Total enrollment from
Pre-K to 12 is approximately 252 students. This enrollment yields approximately nine
students per classroom and a student to teacher ratio of 8:1. The junior high consists of
four core subject teachers and the high school consists of four core subject teachers. The
high school administrator is also the building administrator for the junior high school.
Participants and Sampling Procedures
The participants in this case study are junior high and high school teachers who
are currently teaching in inclusive classroom settings. Also, building administrators for
the school district will be included in this case study. This case study will investigate the
perspectives of junior high and high school teachers regarding inclusion in the general
education setting.
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The researcher chose 7th - 12th grade teachers and administrators because these
grade levels have shown to have the most difficulty included student with disabilities in
the general education classroom. These difficulties could stem from shorter class periods.
Students in 7th – 12th grade are with their general education classroom teachers for a 50minute period. This could make if difficult to teach all the content needed. Also, students
begin receiving credits toward graduation in the 9th grade. When including students with
disabilities in the general education classroom, teachers may struggle modifying
curriculum to satisfy graduation credits.
The elementary principal was included in this study. The elementary principal is
part of the administrative district team. This team makes decision for the school district.
The researcher feels her input would provide important information for this case study.
These participants have been purposefully selected for this case study. Purposeful
selection is done to help the researcher gain information related to existing problems in
the school district and to answer research questions (Creswell, 2009, p. 178). These
participants were chosen because they have experience with teaching in inclusive
classrooms. The experience of the participants in this case study range from two to nine
years. The researcher will contact all participants in person and ask them to participate in
this case study. Ten individuals will be asked to participate in one-to-one, semistructured interviews. These interviews will provide the researcher with diverse
knowledge regarding how inclusion looks in the school district being studied. The
information collected during this interview process will allow the researcher to make
comparisons between teacher and administrator point of views.
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Observations will be conducted to gather data regarding the behaviors and
activities of the participates (Creswell, 2009, p. 181). Four classroom observations will be
conducted in core subject areas. The researcher will take a non-participant approach
(Creswell, 2009, p. 181).
Data Collection
The purpose of this case study is to discover the general education teachers and
administrators’ perspectives regarding teaching students with disabilities in the general
education classroom setting in grades 7-12. In order to examine this issue, this researcher
will use a qualitative method to collect data. Creswell (2009) states, “this type of
research is a means for exploring and understanding the meaning of individuals or groups
ascribing to a social or human problem” (p. 232). Teacher interviews, administrator
interviews and general education classroom observations will be utilized to gather data.
Data collection procedures. One-to-one teacher interviews will be conducted
with the 7 – 12th-grade staff using a semi-structured format to inform the researcher the
perspectivesof such teachers (Hatch, 2002). These interviews will be conducted using
open-ended questioning providing opportunity for participants to elaborate if needed.
The one-to-one, semi-structured interviewing format provides some structure to the
interview process, but also allows the participant to speak freely about the topic (Hatch,
2002).
Teachers to be interviewed will vary in years of experience. The student
population of these teachers will also vary in race and economic status. This data will
help the researcher understand teacher perspectives and provide a starting place for
administrators and the school district to increase the success of students with disabilities
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in the regular education classroom. At the approval of the participants, the interviews
will be recorded using audio devices. After the interview, a formal transcription will be
completed and analyzed. Once the transcription is completed and analyzed for themes,
member checking will be used to determine the accuracy of the information (Creswell,
2009, p. 191).
Classroom observations will be conducted to observe students with disabilities in
the general education setting. The researcher will be an observer in the classroom and
will not participate in classroom activities. The researcher will collect field notes
regarding instructional strategies used and the impact of such strategies. This type of
observation will give the researcher “first-hand experience” (Creswell, 2009, p. 179).
Administrator interviews will be conducted so the researcher can get their
perspective on the inclusion of students with disabilities in the classroom and how they,
as administrators, aid in this process. The researcher will use the information collected
from administrator interviews to analyze the data for determining common themes
between administrator responses and teacher responses. The researcher will code all of
the data to discover themes that emerge
The information gathered from the teacher interviews, classroom observations and
administrator interviews will be analyzed using an inductive approach. Hatch (2002)
states “Inductive data analysis is a search for patterns of meaning in data so that general
statements about phenomena under investigation can be made” (p. 161). Each piece of
data will be reviewed and then coded. This coding will be used to organize the
information gathered into common themes (Creswell, 2009). These common themes will
be used to inform an action plan. This action plan will be made available to the school
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district. The action plan can be a source of information used when making possible
changes to enhance the instructional practices for students with disabilities in the general
education classroom.
Before collection, the researcher will distribute an Informed Letter of Consent to
ensure participants understand their rights concerning participation and confidentiality.
Any participants uncomfortable will not be forced to participate. Participants will be
informed as to which parties will receive the results of this case study. The researcher
will assure confidentiality and protection for all parties involved.
Human subject’s protection and other ethical considerations. All participants
will remain confidential by using pseudonyms for individuals and roles. After data is
analyzed, the information will be kept for five years in a locked filing cabinet. After this
period, the collected data will be discarded. Participants will have access to research
information after completed to account for accuracy within the study. The researcher will
explain to the participants the idea of ownership of data (Creswell, 2002, p. 91).
All information acquired in connection with this case study will remain confidential. The
information obtained with this research study will be coded using numbers so no
identifiable information will be disclosed. The researcher will have sole access to the
acquired information. All completed research will be kept in a locked filing cabinet.
Subjects may remove themselves from this case study at any time without consequence.
Data Analysis
After all the data collected is transcribed and organized, the researcher will use an
inductive approach for analysis. Hatch (2002) states inductive analysis’ looks for themes
or “patterns of meaning in data in order to make generalizations” (p. 161). The
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researcher will review the information and look for “frames of analysis” (Hatch, 2002, p.
162). All transcribed interviews and observation information will be coded using a
process known as open coding (Creswell, 2009). When the data is analyzed and coded,
the researcher will be able to determine underlying causes and implications from the data
collected.
Role of Researcher and Research Bias
Researchers come into research studies with personal biases and beliefs. As a
special education teacher working in the school district under study, I am no exception.
Past experience in teaching students with special needs has shaped my view. Using
Creswell’s (2009) procedures to ensure validity will help prevent the potential of bias (p.
191). In addition, a proxy will be used to conduct the one-to-one, semi-structured
interviews. A fellow researcher, who is current and familiar with interview protocol, will
conduct the interviews. The interviews will be labeled as T1, T2, and so on to retain
anonymity.
Trustworthiness
The aspect of trustworthiness is an important one. Understanding own biases as a
researcher will provide a study that upholds the validity and reliability needed in order to
be a trustworthy study. Researchers should use their knowledge of validity and reliability
in order to produce a useful study.
Validity. Creswell (2009) defines validity as a “means for the researcher to check
the accuracy of findings by using certain procedures” (p. 190). This study consists of
interviews and observations which will provide data from various sources. After data is
collected, the information will then be analyzed or triangulated for common themes and
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patterns. These themes and patterns will provide the researcher a way to show
consistency among the results. Member checking should be used to make certain the data
collected conveys the ideas and thoughts of the participants. Once data is collected and
triangulated, the researcher should allow the participants an opportunity to review the
themes and patterns outlined.
Reliability. Creswell (2009) states “qualitative reliability is achieved when the
results collected show consistency across different researchers and different projects” (p.
190). Results should be the same regardless of the research to show reliability. All data
collected should be free from any mistakes during collection. Researchers should check
over transcripts to prevent careless errors. Researchers need to clarify definitions of terms
used. Checking often to make sure the correct definitions of terms are used throughout
the analysis process will safeguard reliability.
Limitations and Assumptions
With this qualitative case study, as with many others, there are limitations and
assumptions. While the generalization ability of this study is low, the content gathered
will directly apply to the school district under study. It is possible this study could
provide direction for surrounding school districts experiencing similar situations.
Limitations
This case study is focused solely on the operations of one, rural school district in
Southeast Missouri. Other school districts were not studied in order to compare and
contrast inclusion practices. Given the small size of the school district, there were a
small number of teachers and administrators available for data collection. No first-year
teachers are available for data collection. The researcher has not taught in the general
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education classroom setting and lacks diversity. The researcher is currently employed
with the school district. The data collected would provide weak generalizations for other
school districts.
Assumptions
It is the assumption of this researcher that general education teachers may not be
familiar with classroom inclusion laws and practices. As stated in previous research, preservice teachers are deficient in their training of teaching students with disabilities
(VanSciver & Conover, 2009; Fuchs, 2009-2010; Leatherman, 2007; Kosko & Wilkins,
2009). Additional training is needed for general education teachers to feel successful
with inclusion practices.
There is a lack of communication between the general education teachers and the
special education teachers (Fuchs, 2009-2010). There is little time provided for these
teachers to collaborate on ways to ensure the success of inclusion of special education
students (Shippen et al., 2005). Some of the general education teachers bring their own
biases into the classroom and are unwilling to make inclusion work
Summary
The idea of inclusion within the school system is a major topic of discussion.
Many laws mandate inclusion of special education students in the general education
classroom. General education teachers are lacking in their understanding of ways to
ensure the success of inclusion in the general education setting. Teachers are not
provided ample opportunity to collaborate on ways to make inclusion of students with
disabilities successful.
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The general education teachers of students in grades 7-12 in the school district
under study are struggling with successful inclusion of students with disabilities. There is
a disconnect between the general education teachers and special education teachers in the
school district. This qualitative case study will allow the researcher to collect
information from the general education teachers and the special education teacher to
understand their perspective of inclusion. One-to-one semi-structured interviews and
general education classroom observations will allow the researcher to assemble data to
overcome the current problem within the district. Once the data is collected, the
researcher will use an inductive analysis approach to look for reoccurring themes and
make generalizations based upon these themes. The information compiled will allow the
researcher to formulate an action plan to resolve current problems with inclusion of
special education students in the general education classrooms.
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Chapter IV: Research Findings
Introduction
The inclusion of students with disabilities in the general education classroom is a
current topic of discussion in the world of education. With reforms of Every Student
Succeeds Act (ESSA), the way schools are held accountable for student success is
changing. This change includes students with disabilities. School districts must provide a
free, appropriate education to all students. It is important that teachers and school
administrators are prepared for this change to the way students with disabilities are
educated.
This chapter contains the results of the qualitative case study conducted to answer
the following research questions:
RQ1: What are the perceptions of 7-12th grade teachers regarding inclusion of students
with special needs in the general education classroom setting?
RQ2: What do 7th-12th grade teacher perceive to be the obstacles to inclusion of students
with special needs?
RQ3: How do 7th-12th grade teacher understand their responsibility for teaching all
students?
RQ4: How do administrators perceive their role in facilitating teacher training and
resources for partial inclusion of special needs services?
RQ5: How do administrators foster an environment that allows students with disabilities
to be successful?
Information regarding the data collected for this qualitative research study and
how the information ties back to the research questions are addressed. A qualitative
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research study is a narrative approach that uses open-ended questioning to gather data
(Creswell, 2009, p. 16). A qualitative approach was chosen to analyze this case study. A
qualitative method of research allows the researcher to collect data in the natural setting
where the problem takes place (Creswell, 2009, p. 175). The researcher can talk directly
with participants in a qualitative study and observe participants in the environment in
which the problem is occurring. The information collected can then be analyzed for
developing themes.
Data was collected from teachers and administrators using one-to-one interviews
with the use of a proxy to avoid researcher bias. Also, observations in the general
education classrooms were conducted in a non-participatory manner by the researcher.
Once the data was collected, the researcher used an inductive approach for analysis to
establish themes. Member checking was also used to ensure the accuracy of the data
collected. Open coding was used to code the information gathered during the interviews
and observations to look for reoccurring themes.
Nine participants were interviewed for this case study. Ten participants were
asked, but one declined to participate. Four junior high general education teachers were
interviewed for this case study which consists of 44% of the research sample. Three high
school general education teachers were interviewed for this case study which comprises
33% of the research sample. Two administrators, one high school and one elementary
school, were interviewed for this case study which comprises 22% of the research
sample. The junior high staff were more willing to participant in this case study with
100% total participation. However, only 50% of the total high school population was
represented in this case study.
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The years of teaching or administration experience among these participants range
from 2-13. Three participants have 2-5 years of experience with the district which
represents 33% of the research sample. Four participants have 6-10 years of experience
with the district which represents 44% of the research sample. Two participants have 11
or more years of experience with the district which represents 22% of the research
sample. Three of the participants had more than 11 years in education. They were at a
different district or in a different position. Most of the participants in this case study are
tenured faculty with the school district. These tenured faculty members have developed
relationships with their colleagues. These relationships lend to better communication and
support within the school district. This helps develop a better learning environment for
students. Those teachers who are non-tenured faculty can bring another level of
understanding to the issue of inclusion of students with disabilities in the general
education classroom. They may have additional knowledge on how to successfully
implement inclusion of students with disabilities in the general education classroom.
Findings
After collecting, organizing, and preparing the data for analysis, the researcher
began the open coding process. The researcher read through the interview data again and
made notes to the side. After reading the interviews, the researcher made a list of themes
found from the research data that were aligned with what past literature states (Creswell,
2009, p. 186). The researcher read the interviews once more and used highlighting
methods to note themes found. The researcher then noted participant comments aligned
with each theme. These themes were then tied to the research questions to provide the
researcher with data.
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The observation data collected was aligned with the interview data to provide
additional insight into the teaching of the general education teachers in this case study.
During the classroom observations, the researcher took a non-participatory approach.
Individual teaching strategies were noted. The information collected during the
observations was then analyzed to find connections with information provided through
the one-on-one interviews. These observations were used to enhance the views expressed
by the general education teachers during their interviews.
Teacher perspectives around inclusion
The responses to the teacher’s perspectives regarding the inclusion of students
with disabilities in the general education classroom were positive. When participants
were asked to describe their thoughts about inclusion of students with disabilities in the
general education classroom, they all had positive attitudes toward having students with
disabilities in their classroom. Participant 5, who is a high school teacher with 2-5 years
of experience, stated, “I believe that it’s a wonderful idea.” Participant 6 added, “I believe
that it is a benefit to everyone involved for students with disabilities to be included in
every other aspect of that community, so I feel that is always a good thing.” Participant 2
said, “Regardless of a student’s strengths or weakness, I feel they should have access to
all the same resources and social interactions present in a general education classroom.”
Participant 1 felt “that it’s a good idea to have them included in the classroom setting
especially for socialization purposes.” The previous literature investigated noted that
general education classroom teachers demonstrated more negative attitudes when teacher
students with disabilities in their classrooms. Previous literature found that many general
education classroom teachers were not prepared on how to teach students with disabilities
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in the general education classroom. The participants in this case study demonstrated a
positive attitude in regard to teaching students with disabilities in the general education
classroom.
Social Justice Theory is the framework for this case study. Under the Social
Justice Theory, all students are provided an equal learning environment. Administrators
and teachers need to foster an environment that allows students with disabilities to be
successful. The Social Justice Theory guides administrators and teachers on how to
provide a school environment that is conducive to the learning of all students.
This theory was found in participant responses when asked their thoughts
regarding inclusion of students with disabilities. In response to a follow-up question,
Participant 5 stated, “It allows them to be seen as equal to others.” Participant 7 added,
“They are included in a group with the rest of the kids…” The observation data showed
students with disabilities were included in group activities in the general education
classroom. “I believe that student success is the priority for all of our staff and our
administration,” remarked Participant 2. Participant 1 stated, “They need to be treated on
an equal playing field…” Social justice can be seen in the response of Participant 2 as
well, “Students should not be restricted based on their ability level.” In regard to a
follow-up question, Participant 3 adds, “I think it just adds a diversity there (classroom).”
To gain insight into the teacher’s understanding of their responsibility for
teaching all students, the researcher asked participants to describe their role as a general
education teacher with respect to teaching students with disabilities. Participant 3
answered, “I think my role is to give the best possible education I can to all of my kids,
whether they have disabilities or not.” Participant 6 added, “It’s my responsibility to
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make sure they have access to the lessons that are being learned by their peers, and to
make sure that any special support that they have is given, whatever resources I have to
offer them, and make sure that all the bases are covered, as it were, in that situation.”
Participant 2 remarked on specific activities done in the classroom to support students
with disabilities stating, “I create individualized lesson plans for students with disabilities
that are in my classroom. This may include modified or adapted notes, or activities, or
assignments. It might also include frequently checking for understanding or providing
extended time to complete an assignment.”
Previous literature revealed that Social Justice Theory focuses on teaching the
whole student. Teaching the whole student refers to not only educational needs, but also
emotional and safety needs as well. Social Justice Theory also refers to equal treatment of
students (Murray, 2010, p. 48; Albritton, Huffman, & McClellan, 2017, p. 30; Pinto et. al,
2012, p. 2). Participants in this case study revealed equality in education is important.
The researcher asked participants about their confidence level in teaching students
with disabilities in the general education classroom to get a better understanding of
teacher perceptions regarding inclusion. Participants revealed they were willing to teach
students with disabilities in the general education classroom. More training would be
helpful for inclusion of students with disabilities to be successful.
Participants 4 said, “Super confident. I feel I have a lot of patience with students
and many resources to rely on to assist me in my classroom.” Though several other
participants, although confident, stated it depended on the type of disability. Participant 1
responded, “Those [disabilities] that I’ve had experience with on the job has been going
well.” Participant 7 stated, “It depends on the disability type I believe.” “I think it kind of
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depends a little bit based on the kid,” responded Participant 3. However, participants
noted that more professional development would be beneficial to teaching students with
disabilities in the general education classroom. Participant 5 remarked, “I’d love to have
more tools to work with and I think that would just push me up a level of confidence.”
Participant 7 added, “So maybe just something with some of the more difficult science
concepts. It would be nice to have some kind of skills to help them with that.”
From the responses, participants are willing to teach students with disabilities in
their classrooms. They would benefit from additional training on strategies to help
students with disabilities in the general education classroom. Participants have access to
student’s Individual Education Plans (IEP), but they are not sure how to use this
information to develop planning for students with disabilities. Also, participants seem to
be more confident teaching students with disabilities they are more familiar with.
Obstacles to Inclusion
The researcher asked participants what they perceived to be the obstacles to
inclusion. Participants noted training to be an obstacle. Six of the nine participants
interviewed felt they were not adequately prepared to teach students with disabilities.
This information is aligned with previous literature that shows a deficit in the amount of
training preservice teachers are given (LeDoux, Graves, Burt, 2012, p. 21; Taylor and
Ringlaben, 2012, p. 16-17; Fuchs, 2009-2010, p. 30, 32-34). Participant 1 states, “When
it came to the college level, I don’t feel that I was adequately prepared for it. I still am
lacking in a lot of education for how to adequately prepare them.” Participant 6 said,
“With the exception of a few weeks within certain classes, I didn’t receive very much in
the way of specialized training. It was more focused on general education of your average
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student type situation.” Participant 9 noted, “To be totally honest, going through the
educational process of going through the program, it did not prepare me to lead or to
teach students with disabilities.” Participant 5 explained, “…I feel that my biggest
experience was not from my educational classes at college, but when I took a year and
did an aide.” In contrast, Participant 2 states, “Although my education background didn’t
emphasize teaching students with disabilities, I still feel like I’m somewhat well
prepared.” These participants were responding to their experiences with preservice
training.
Participants in this case study are willing to teach students with disabilities in
their classrooms, but they also feel more training would help them be successful in
creating an environment in which all students can learn. It was good to see the
participants were willing to teach students with disabilities in their classrooms. They
demonstrated a positive attitude toward teaching students with disabilities, but the school
district should provide professional development opportunities for teachers who feel they
did not receive adequate training for teaching students with disabilities.
In addition, three of the nine participants received their education certification
through alternative certification program. One of these participants teach at the junior
high level and has 13 years of experience. Another participant with alternative
certification teaches at the high school level and has seven years of experience. In
addition, one participant with alternative certification teaches classes at the junior high
and high school level and has 15 years of experience, but only two with the current
school district under study. The alternative certification program allows educators who
have a college degree to earn their certification by taking classes. However, the block
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classes, where students do their student teaching, are not required through the alternative
certification program. Participant 2, who was an alternative certification participant,
states “Considering I was not an education major, my background is somewhat limited.”
Participant 4 noted, “Because I had so little experience when I began, I had to rely on
those with experience to guide me.”
Lack of training on how to teach students with disabilities can be viewed as an
obstacle. Whether participants take a traditional route to becoming a teacher or receive
their education through an alternative certification path, participants in this study
expressed a lack of adequate skills needed in order to teach students with disabilities in
the general education classroom.
Participants interviewed expressed a need for professional development and
training. When asked how professional development regarding teaching strategies for
students with disabilities would benefit them, Participant 1 replied, “I think it would be
great across the board.” Several participants voiced a need for professional development
with regards to strategies to be used in the general education classroom with students
with disabilities. Participant 5, who received certification through the traditional route
and has six years of classroom teaching experience, expressed a need for professional
development in the area of scaffolding.
I always love to learn more, different ways to scaffold, or differentiation between
how to reteach, and that sort of thing in the classroom. Sometimes I feel like
there’s times that I get set on a way to teach it, and I feel like that’s the only way
to teach it. But if I had these other options, a different technique, that I can step
back and say, Oh, wait. Yeah, that would work. (Participant 5)
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Scaffolding refers to instructional techniques that increase student learning and
allows the student to become more independent. Some examples of scaffolding in the
classroom could include activating prior knowledge. Activating prior knowledge allows
students to have a reference for the learning activities. During observations, teachers used
student’s prior knowledge to enhance student understanding of content. Scaffolding can
include think-pair-share where students talk with their peers to develop a better
understanding of the topic in discussion. During an observation, students were working
with peers to complete a diagram of a life cycle. Pre-teaching vocabulary can be
considered scaffolding student learning. During a general education classroom
observation, students were learning vocabulary before their lesson. Using visual aids in
the classroom will also help to increase student learning. Visual aids such as graphic
organizers, KWL charts, maps, and smartboards were used (see Appendix B for an
explanation of resources for extra support). In addition, Chrome Books were used to
increase student engagement in learning. Although scaffolding ideas can be beneficial for
students with disabilities, these ideas can be an obstacle if teachers have not been trained
on how to implement these strategies in the classroom.
Participants were open and willing to learn new and different techniques to
provide a better learning environment for students with disabilities. As stated by
Participant 5, “I’m open to learning because the strategies that I learn in professional
development many not just be helpful to one student. It may be helpful to all students.”
Participants 1 and 3 agree that professional development techniques learned can help all
students, not just students with disabilities. Participant 2 describes “From what I would
learn, I would modify my instruction accordingly to maximize the success of students.”
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An additional obstacle noted by participants was time. Time referring to
instructional time, the amount of time it takes to prepare for teaching students with
disabilities and the amount of time it takes students with disabilities to learn the content
being taught. Participant 1 expressed, “The main obstacles that I do find is time. I try to
make the best use of my time as well for them, but I feel that sometimes they need more
of my attention and that, at times, might pull away from someone else who needs it as
well.” Participant 2 said, “Working one-on-one with students with disabilities is
extremely important. However, finding the opportunity to do so with a classroom full of
other students can sometimes be a struggle.” Participant 7 added, “Sometimes they
require more time, and you can’t quite get to everything you need to cover with them
during the class period. So, I feel like I’m running short on time trying to get them what
they need and then keep the other kids on track too.” The amount of time it takes
educators to prepare and teach students with disabilities has been noted in previous
literature. Previous research shows some teachers feel they do not have enough time to
prepare and teach students with disabilities in the general education classroom.
General education teachers of grades 7th-12th perceive training and time as
obstacles to inclusion. General education teachers, who received their certification
through the alternative certification route, felt they did not have any training as a
preservice teacher that prepared them for teaching students with disabilities. Those
teachers who completed an education program for preservice teachers feel they would
benefit from training on specific strategies to use in the classroom. Teacher’s noted an
additional obstacle to teaching students with disabilities in the classroom was time.
Planning for students with disabilities takes more time and it takes students with
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disabilities longer to learn concepts. Finding time to make sure every student gets the
right amount of support can be difficult.
Teaching All Students
During the interview process, participants referenced the importance of
communication and collaboration with their colleges and administrators. Participant 7
answered, “I go talk to the special ed teacher that has had that student possibly, and just
find out what the strengths and weaknesses are.” “I just try to be in communication with
the special ed teacher to make sure that she knows what we’re doing in the regular
classroom so that when they come to her for resource, she can better help them.”
Participant 1 emphasized, “…Work as a teammate with not only the parents, the spec ed
teacher, and the student to work for success of that student.” Participant 4 added, “I also
participate in IEP meetings with the special education department, as well as the parents,
offering any information I feel would be beneficial in my student’s education.”
Participants were asked how they foster an environment that allows for diversity
within the classroom. The researcher wanted to seek understanding regarding the learning
environment for students with disabilities and how teachers see their responsibility in
providing this learning environment. The data indicated most participants provide a safe
and supportive learning environment for students with disabilities. Participant 5
answered, “I also like to give the idea that whenever you’re in my room, it’s a safe
room.” Participant 1 replied, “I feel that it’s a big role to make certain that they are
included.” In addition, Participant 4 stated, “I’m constantly encouraging all of them to
offer their personal insights to our lessons and allow them to draw from their personal
experiences to make those connections.” Participant 3 said, “I try to make it so that
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everybody is comfortable with their differences.” Participant 2 added, “I try to create a
judgement free zone in my classroom.” Furthermore, Participant 6 replied, “I welcome
open discussion, and I try to encourage the understanding of others’ differing opinions.”
Observation data confirmed students with disabilities felt safe to respond. During all four
observations, students with disabilities were noted as providing responses to questions
presented orally to the whole class.
The researcher wanted to gain insight on how supported participants felt in their
role for teaching students with disabilities in the general education classroom.
Participants were asked to describe the level of support they have received from other
colleagues and administrators. Responses indicated that participants felt supported by
their colleges and administrators. Participant 5 stated, “They’re always checking in on
you.” Participant 6 answered, “I feel comfortable approaching my colleagues with issues
that they may have more experience with and so forth.” Participant 2 replied, “Anytime I
have any questions or concerns, they’re promptly answered and dealt with.” Participant 3
added, “I think that, especially in my hallway, we’re a team…, and I think that we work
well together as far as supporting each other. I think, overall, our school has a pretty
supportive atmosphere.” Participant 4 commented on the special education director and
principal “do a great job of supporting me,” however, there is limited contact with the
special education teacher and “It appears I only see this individual when things appear to
look bad on their end, and sometimes I feel like there’s a shift of blame.”
The participants in this case study showed they feel supported by their colleagues
and administration. This is a contrast to previous literature that showed teachers blame
lack of administrator support as a problem with the success of inclusion of students with
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disabilities (Darrow, 2009, p. 29). Environmental and attitudinal barriers were noted in
previous literature as barriers to successful inclusion (Darrow, 2009, p. 30; DudleyMarling and Burns, 2014, p. 16; Pivik et al., 2002, p. 101). The participants in this case
study challenged this notion. The participants in this case study are willing to teach
students with disabilities in the general education classroom and feel supported by
colleagues and administration.
Administrator Role
This case study interviewed two building administrators. One administrator is for
the junior high and high school buildings and the other administrator is over the
elementary building. I added the elementary building administrator because this
administrator collaborates with the junior high and high school administrator during
monthly administration meetings in which curriculum ideas are discussed. The junior
high and high school administrator has been in the field of education for 25 years. This
administrator has been with the district under study for five years. All five years have
been served as an administrator. The elementary principal has been in education for 18
years. This administrator has been with the district under study for 18 years, nine years as
a classroom teacher and nine years as an administrator.
The researcher asked building administrators to describe their role in facilitating
inclusion, at any level, in the district to expand knowledge of how administrators
perceive their role in inclusion of students with disabilities in the general education
classroom. When asked to describe their role in facilitating inclusion of students with
disabilities in the general education classroom, Participant 9 stated that “It’s my job to
help teachers find the resources that they need, whether it be financial or maybe ideas of
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what works best, like a best practice, through networking.” Participant 8 added, “I would
say I have an auxiliary role in that, in our district, just because our special education
director works directly with the teachers and takes care of all of that.”
After interviewing both administrators, they viewed their roles in creating an
environment that supports inclusion of students with disabilities differently. Participant 9
seemed to take more of a hands-on approach and actively helping teachers by providing
the supports they need to create an environment conducive to inclusion. Whereas,
participant 8 was less hands on and only provided support when there was a need.
Participant 8 allowed the general education classroom teachers to determine how much
support was needed.
Participants were asked to describe their role in facilitating professional
development opportunities for teachers who struggle teaching students with disabilities.
Participant 8 replied, “If and when that concern is brought to me, my role would be that I
go out and explore and try to find opportunities, maybe even some literature, provide
examples. Whatever it is that the teacher needs, I try to be that support.” Participant 9
added, “We [administrator and classroom teacher] sit down, we talk about strategies,
different strategies. Not only that, you’ve got to encourage the teacher that you’re there to
support them because if they’re not confident doing it, then it’s not going to happen
anyway.”
When asked to describe how professional development shows in the classroom,
Participant 8 stated, “Well, currently, our professional development is…it’s around John
Hattie’s work with visible learning, and so stepping into any of our classrooms, you
would be able to see some of that in place.” Participant 9 added, “I know it’s there and
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working when I go in and I see that the student is engaged, whether it’s students with
disabilities or regular ed students.” “Everyone must be included.”
Administrators were asked what support role do they provide to staff when
implementing inclusion of students with disabilities. The researcher wanted more insight
on how administrators view their roles. Participant 8 responded, “…I’m in a unique
position in our district just because I have my flexibility of where I can be and where I
have to be. And so a lot of times I serve as the aid, if you will, in the classroom to help
facilitate that and providing resources, being a resource.” Participant 8 serves an
administrator role and has more freedom to move from classroom to classroom to help
when needed.
The researcher wanted to understand the perspective of the administrator’s
knowledge regarding concerns with inclusion of students with disabilities. Administrators
were asked to describe obstacles to teaching students with disabilities. Participant 9
remarked,
“Resources, of course, financial resources. Maybe physical resources, having
book or anything that we need. And we have young teachers here who probably
didn’t go through the education program to learn how to deal with inclusion as
well. Lack of professional development in our area, when it comes to dealing with
inclusion.”
Participant 8 added, “Manpower has definitely been an obstacle for us, and not because
we don’t have enough teachers. We don’t have enough teachers at the right time, and so
we have to be creative with how we use our staff.”
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The researcher asked administrators to describe their thoughts about inclusion in
order to expand their knowledge on how administrators foster an environment that allows
students with disabilities to be successful. Participant 9 answered, “My thought is the
more we can get them in regular ed classes, the better. I am a proponent of socialization,
and I think socializing students helps them academically.” Participant 8 replied, “We are
looking to close that gap, and I am fully supporting including our students with
disabilities.”
Participants were asked to provide their thoughts on why inclusion is important to
give the researcher an understanding of administrations attitude of inclusions. Previous
literature states the attitude of those implementing inclusion of students with disabilities
in the general education classroom with be a factor in determining the success of such
ideas (Darrow, 2009, p. 30; Dudley-Marling and Burns, 2014, p. 16; Pivik et al., 2002, p.
105). Participant 8 answered,
“We have seen time and time again in our district that in our sub-group
achievement, whether it is our state testing, whether it is our progress monitoring
or our benchmark testing, that our special ed students are the ones who are not
making as much progress as their peers. If they were in competition with
themselves, they show improvement, but with regular education peers, they are
not. And so we are, as a district, thinking that our next step is fully including the
students that we have into the classroom.”
The information provided by the administrators in this case study offers insight
into how they foster an environment that allows special education students to be
successful. One way to foster an environment for success is to feel inclusion is important.

PERSPECTIVES ON INCLUSION IN THE GENERAL EDUCATION CLASSROOM

63

Furthermore, having a positive attitude toward the idea of inclusion will build a
successful learning environment for all students. Understanding that all students should
have equal access to resources and access to the best education is vital.
Participants were asked what they expect to see from teachers in an inclusive
classroom in order to help the researcher understand what their ideas for an environment
that supports students with disabilities in the classroom would look like. Participant 8
stated, “I expect to see collaboration with the special ed teachers. And I expect a
welcoming and accepting attitude towards this change in instruction.” Participant 9
answered, “Everyone must be included.”
Conclusion
This chapter contains the results of a quantitative study to reveal the perspectives
of teacher’s and administrator’s regarding inclusion of students with disabilities in the
general education classroom. Nine participants were interviewed, and the interview
questions were open-ended in nature. The participants were both male and female and
experienced ranged from two years to more than eleven years of experience.
The participant interviews revealed several key aspects to inclusion of students
with disabilities in the general education classroom. Positive attitudes toward teaching
students with disabilities are needed for inclusion to be successful. The teachers and
administrators in this case study showed positive attitudes toward inclusion. Teachers and
administrators felt students with disabilities can be instructed in the general education
classroom. Teachers stated they were confident in teaching students with disabilities,
however, they felt more professional development and training would aid in the success
of teaching students with disabilities.

PERSPECTIVES ON INCLUSION IN THE GENERAL EDUCATION CLASSROOM

64

Participants agreed that all students should have equal access to education. Being
able to include students with disabilities in the general education classroom would benefit
all learners and increase learning. Providing the same resources to curriculum and other
educational aspects is imperative for students with disabilities.
Teachers and administrators in this case study were willing to accept
responsibilities associated with teaching students with disabilities. One of these
responsibilities includes communicating with other colleagues and administrators
regarding students with disabilities. Teachers and administrators assume responsibilities
for making special lessons, providing special supports as needed and making sure
students with disabilities have access to the same resources as their non-disabled peers.
Teachers and administrators felt diversity in the classroom is important for all
students. Participants’ responses showed they provide a safe and supportive environment
for students with disabilities. Participants expressed the importance of making students
feel included.
Teacher responses showed they felt supported by colleagues and administration.
Participants expressed satisfaction with how support was provided in this school district.
Participants were able to find help with concerns they may experience in the general
education classroom.
The school district under study has a good foundation in place for the success of
inclusion of students with disabilities. The greatest need expressed by participants is a
need for professional development to help with instructional strategies needed to provide
the best learning environment for students with disabilities. The positive attitudes of
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teachers and administrators in this district will help in providing a learning environment
in which students with disabilities can be successful.
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Chapter V: Conclusion, Discussion, And Suggestions For Future Research
Laws governing education are directing school districts towards inclusion of
students with disabilities in the general education classroom. IDEA and ESSA are laws
that are forcing school districts to provide learning for students with disabilities in the
general education classroom setting. With this latest push in the education world, school
districts must prepare for this change.
The purpose of this case study is to gain insight into the general educator and
building administrators’ perspectives on teaching students with disabilities in the general
education classroom setting. This study also examines current policies and laws regarding
inclusion that guide education at this time.
The research questions that guide this study are as follows:
RQ1: What are the perceptions of 7-12th grade teachers regarding inclusion of students
with special needs in the general education classroom setting?
RQ2: What do 7th -12th grade teachers perceive to be the obstacles to inclusion of students
with special needs?
RQ3: How do 7th-12th grade teachers understand their responsibility for teaching all
students?
RQ4: How do administrators perceive their role in facilitating teacher training and
resources for partial inclusion and full inclusion of special needs services?
RQ5: How do administrators foster an environment that allows students with disabilities
to be successful?

PERSPECTIVES ON INCLUSION IN THE GENERAL EDUCATION CLASSROOM

67

An interview protocol was developed, using the research questions above. The inquiry
focused on teacher perspective data gathered with protocol items and through classroom
observations.
Social Justice Theory is the conceptual framework that informs this research. The
Social Justice Theory provides a lens of equality for all students to learn. This theory
holds all students to high expectations for learning and individual responsibility for this
learning (Picower, 2007, p. 6). Social Justice Theory describes schools should be
educating the whole student (Albritton, Huffman, and McClellan, 2017, p. 20).
Understanding the needs of all stakeholders will help in providing a learning environment
in which all students are successful. Communication with school staff, leadership teams
and developing relationships will form a school environment where social justice can be
visible (Murray, 2010, p. 48). Understanding teacher and administrator perspectives are
key in developing an environment in which all students can learn.
Students with disabilities do not have fair access to acceptable instruction or
resources (Wang, 2017, p. 5). The theory of social justice helps to overcome
disadvantages presented in the school system. When stakeholders view the school system
through the social justice lens, equality is the focus. Understanding one’s own views and
being willing to be reactive to injustices within the school environment will create a
learning environment in which all students will benefit.
Discussion
This qualitative case study explores the perspectives of teachers in a rural,
Missouri school regarding inclusion of students with disabilities in the general education
classroom in grades 7th-12th. Concerns on how to include students with disabilities in the
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general education classroom among teacher’s in grades 7th-12th in the rural district under
study have been raised. A case study allows a researcher to study a problem in the natural
occurrence (Creswell, 2009, p. 4). The teacher’s perspectives from this study examined
the underlying problems of inclusion of students with disabilities in the general education
classroom. This case study employed the use of semi-structured interviews using openended questioning. Nine participants were interviewed. Ten participants were asked to
participate, however, one teacher chose not to take part in the interviews. The
interviewees consisted of seven general education classroom teachers and two
administrators. The interviews were transcribed and member checking was used to
increase the accuracy of the interview information collected. In addition, the researcher
conducted classroom observations of four participating teachers. The researcher utilized a
non-participant role during the classroom observations to gather information.
Inclusion is described as “full time placement” of students with disabilities in the
general education classroom (Buli-Holmberg & Jeyaprathaban, 2016, p. 119). The latest
legislative act, Every Student Succeeds Act (ESSA), ensures the academic success of all
students and these students will be required to meet state assessment proficiency, be
prepared for post-secondary activities and schools will be held accountable for student
success (Penuel, et. All, 2016, p. 2; Mathis & Trujillo, 2016, 3-5;
www.congressionaldigest.com, 2017, 4; Karten, 2005; www.ed.gov; Wright & Wright,
2016, p. 299-304). Previous literature states students with disabilities do not have access
to adequate curriculum or resources (Wang, 2017, p. 5). One way for students with
disabilities to gain access to curriculum and resources is to be included in the general
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education classroom for instruction. This will aid in meeting state assessment proficiency
and better prepare students for post-secondary success.
Inclusion of students with disabilities in the general education classroom has
advantages. Students with learning disabilities who receive instruction in the general
education classroom will have access to the same instruction as non-disabled peers.
When students receive instruction in the general education classroom, they will also have
access to the same resources available to their non-disabled peers. These opportunities
create an equal learning environment for all students. Many of the teachers interviewed
believed that when students with disabilities received instruction in the general education
classroom, they had access to the same resources as students without disabilities. For
instance, participant 2 commented, “I feel they [students with disabilities] should have
access to all the same resources and social interactions present in the general education
classroom.” Participant 4 added,
“While it can be challenging at times, the overall experience they [students with
disabilities] had is beneficial in many ways such as giving them the opportunity to
participate in class discussions, work in peer groups, and enjoy classroom
activities they might miss out on if they were in another classroom.”
Inclusion of students with disabilities does present disadvantages for general
education teachers. Teaching students with disabilities in the general education classroom
requires more time. One participant stated, “Working one-on-one with students with
disabilities is extremely important, however, finding the opportunity to do so with a
classroom full of other students can sometimes be a struggle.” Another participant added,
“Sometimes they [students with disabilities] require more time, and you can’t quite get to
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everything you need to cover with them during the class period…there’s just not enough
time to get them everything they need.” None of the teachers interviewed in this case
study spoke to how they managed their time. It would be interesting to gather additional
information from the teachers on ways they manage their time.
Rural schools may be more open to inclusion of students with disabilities because
they are usually smaller in size as compared to urban school districts. The school district
under study houses K-12 grade students in the same location. Teachers in this district
have the unique ability to watch students develop through their school career. In the
opinion of this researcher, this can provide an opportunity to begin building relationships
in elementary school. When students enter junior high, teacher-student relationships can
be underway.
Seven themes were found from the non-structured interviews. These themes
include professional development and teacher training, a safe and supportive
environment, teacher and administrator responsibilities, equality, communication and
collaboration, positive attitudes, and obstacles to inclusion. These themes provide insight
to the inclusion policy in place today.
Professional Development/Teacher Training
Findings from this case study show that general education teacher’s and building
administrators feel a need for more professional development for teaching students with
disabilities. Teachers and administrators feel training on specific teaching strategies, such
as scaffolding or differentiated instruction, would be beneficial for teaching students with
disabilities in the general education classroom setting.
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Teacher’s mentioned professional development on scaffolding instruction or
differentiated instruction would be helpful. Scaffolding techniques that can be used in the
classroom include activating prior knowledge on content at the beginning of a lesson.
This will allow students to review what they already know about the content being
taught. Pre-teaching vocabulary is another idea associated with scaffolding instruction.
Students must understand the vocabulary and terms being used to teach content ideas.
Peer grouping gives students time to discuss concepts which will enhance their
understanding too. In addition, graphic organizers, pictures and charts are good visual
aids that can be used in the general education classroom to increase learning (see
Appendix B for types of resources for extra support).
Administrators stated any professional development that would help students is
important. The administrator’s role would be to provide learning opportunities for
teachers and staff to increase their understanding of helpful strategies that can be used to
teach students with disabilities in the general education classroom. All general education
teachers and administrators interviewed felt that professional development for teaching
students with disabilities would be useful. One participant stated, “Well, I think any
training regarding teaching strategies is beneficial in all areas.” Another participant
added, “I always love to learn more, different ways to scaffold, or differentiate between
how to reteach, and that sort of thing in the classroom.” These teacher perspectives align
with previous literature. Dudley-Marling & Burns (2014) noted that a “lack of specialized
knowledge and training” is an obstacle to full inclusion of students with disabilities (p.
20). Further, Dudley-Marling & Burns (2014) and DeSimone, Maldonado, & Rodriquez
(2013) expressed it is important for teachers to have training needed to provide the best
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education for students with disabilities (p. 20 & p. 4). Reyes, Hutchinson & Little (2017)
add for teachers to improve the learning of students with disabilities, then it is important
that teacher’s receive professional development that provide them the skills need to teach
students with disabilities (p. 28).
The researcher agrees with the information gathered regarding professional
development and training. In the experience of the researcher, many general education
teachers would benefit from professional development and training on teaching students
with disabilities. Teacher’s would benefit on how to utilize ideas of scaffolding for all
learners. Training on using peer grouping, graphic organizers, pictures and charts would
be helpful. It is also the opinion of the researcher, general education teachers need more
explanation regarding accommodations and modifications outline in student Individual
Education Plans. More training would increase teacher understanding of how to increase
the learning of students with disabilities in the general education classroom.
Safe/Supportive Environment
The research revealed that teachers and administrators want to provide a safe and
supportive environment for students with disabilities. General education teachers want
students with disabilities to feel included when they are in the general education
classroom. General education teachers want students to know that their classrooms are
judgement-free zones and it’s ok to make mistakes. Teacher interviews also revealed,
they want students to be comfortable with their differences. One participant expressed
that she tells students, “Even if you think you’ve got the answer wrong, still tell me.”
Another participant responded, “I’m constantly encouraging all of them to offer their
personal insights to our lessons and allow them to draw from their personal experiences
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to make those connections.” One of the teacher’s interviewed added, “I welcome open
discussion, and I try to encourage the understanding of others’ differing opinions.”
Administrator interviews discovered they support all students in the general
education classroom. Administration want students with disabilities to feel a sense of
community and family. Principals are willing to aid in the classroom and provide
resources when needed. One participant stated, “My role would be that I go out and
explore and try to find opportunities [for training], maybe even some literature or provide
examples.” Another participant further explained, “What I try to do is I try to bring in
teachers that I know are doing a good job when it comes to inclusion and use their
expertise with the teachers…” Previous literature shows that successful inclusion will
depend on the way leadership is conceived (Ryan, 2006, p. 7). Darrow (2009) states “lack
of administrator support” has been cited as a barrier to successful inclusion. From the
teacher and administrator interview information, administrator support is not lacking in
this district.
Teacher/Administrator Responsibility
An additional theme which developed from the interviews is teacher and
administrator responsibility toward ensuring successful inclusion of students with
disabilities in the general education classroom. General education teachers felt it was
their responsibility to promote academic growth for all students. They believed that
making sure students with disabilities, as well as non-disabled students, require access to
lesson and special supports. Teachers should be aware of student’s Individualized
Educations Plans (IEP) and provide instruction with accommodations and modifications.
In addition, interviews found teachers felt they should be prepared, but flexible. A
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participant explained, “It’s my responsibility to make sure they [students with
disabilities] have access to the lessons that are being learned by their peers, and to make
sure that any special support that they have is given…” Another participant commented,
“I’ve inquired about strategies and tips to help out a few of my students who have issues
with reading. She’s [Special Education Director] been more than willing to help out in
that area and has actually given me some strategies that I have implemented.” Also,
general education teachers can take some time to observe other general education
teachers to observe teaching strategies used.
Administrator interviews revealed their responsibility was to help teachers find
resources they need to help students with disabilities be successful in the general
education classroom. The interviews revealed when general education teachers need
resources to help with instruction of students with disabilities, they go to their colleagues.
Teachers use the knowledge of their colleagues to help with strategies to use when
teaching students with disabilities. As one administrator explained, “I try to bring in
teacher’s that I know are doing a good job when it comes to inclusion.” Another
administrator sees their responsibility as a collaboration with the special education
director. Listening to ideas and helping in deciding how these ideas will work within the
district.
Administrators need to provide professional development for visible learning such
as the use of graphic organizers, smartboards, charts and pictures (see Appendix B for
types of resources for extra support). Peer coaching or peer budding can also be used in
the general education classroom to help students with disabilities. Peer coaching or the
use of a peer buddy can be used during group work. Teachers can pair students working
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at grade level with students who are working below grade level. Scaffolding instruction
can also be used in an inclusive general education classroom. General education teachers
can use hands on activities when possible to further develop student engagement.
Technology in the classroom can be a valuable resource when teaching students with
disabilities. Technology such as Chrome Books or Smartboards are good resources to use
to increase student engagement. Another responsibility for administrators is to make sure
students are engaged and they are receiving all the instruction as non-disabled peers.
After reviewing the data collected, I feel the teacher and administrators in our
school district do a good job of promoting academic growth for students with disabilities.
Teachers are good at implementing accommodations and modifications outlined in
student IEP’s and make sure students with disabilities are provided the highest education
opportunities. Our district sets expectations for all students and provide supports for
success in meeting those expectations.
Equality
Teachers interviewed felt students with disabilities should not be restricted based
on their ability level alone. Teachers felt students with disabilities should have the
opportunity to interact with non-disabled peers and this interaction would benefit all
students. By including students with disabilities in the general education classroom, a
better classroom community would develop. A community that consisted of diversity
would benefit all students.
Administrators revealed through interviews everyone must be included and the
administration fully supported the inclusion of students with disabilities in the general
education classroom. Administrators felt students with disabilities are part of our
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community and deserve a free, public education without restraints. This is one way
administrators foster an environment that allows students with disabilities to be
successful.
The data collected aligns with the conceptual framework outlined in the previous
chapter. According to Bursa & Ersoy (2016), social justice includes ideas such as
equality, tolerance, respect, and fairness (p. 326). In order for a social justice environment
to exist, participants must understand their own feelings (Murray, 2010, p. 48). When
interviewing the teachers and administrators, I felt that everyone was in support of
including students with disabilities in the general education classroom. Ryan (2006) adds
only when students who are disadvantaged are included in a meaningful way, will social
justice to be attained (p. 6). All information gathered aligns with this thinking.
Communication/Collaboration
The data collected revealed teachers and administrators felt communication and
collaboration were key components to the success of inclusion of students with
disabilities in the general education classroom. Teachers felt maintaining open
communication with the special education department was important. Accessibility
allows questions regarding students who have IEP’s to be answered in a timely manner.
One participant commented, “They [special education teachers] always check in on you
through emails.” “They stop by the classroom to see how things are going.”
Many teachers felt the school district under study has a very supportive
atmosphere. A participant commented they felt they had complete support from
colleagues and administrators. Another participant added, “As far as my principal, he’s
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done a great job just supporting me and ensuring that any of my students, who are getting
behind…he has offered moments to get them caught up.”
Teacher’s felt they could go to other general education teachers, the special
education department or administration with questions or concerns that may arise.
However, one teacher interviewed did mention communication with the special education
teacher for the junior high and high school students could be better. Teachers also
mentioned it is important to maintain communication with the parents as well. General
education teachers use Class Dojo. With this app, teachers can communicate to parents
how the student’s day went. Also, teachers make phone calls to parents when issues arise.
Administrators interviewed facilitated communication by asking teachers what
they needed and making sure they provide support to the general education classroom
teacher. From the interview data, administrators expect to see general education teachers
communicating with special education teachers. Administrators also collaborate with
other districts when problems arise. This networking helps problem solve when concerns
arise. Administrators also allow teachers to share professional development with other
teachers. One administrator termed this idea as teachers teaching teachers.
Previous research found that collaboration is key in the success of inclusion of
students with disabilities in the general education classroom (Shippen, Crites, Houchins,
Ramsey & Simon, 2005, p. 93; LeDoux, Grave, & Burt, 2012, p. 24). As mentioned, this
collaboration would provide an opportunity to resolve concerns that may arise when
teaching students with disabilities in the general education classroom (Buli-Holmberg &
Jeyaprathaban, 2016, p. 121).
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Positive Attitude
The teachers’ and administrators’ attitude toward including students with
disabilities in the general education classroom were overall very positive. Teachers
created a welcoming environment for students with disabilities and felt inclusion is a
wonderful idea. During teacher observations, the researcher observed general education
teachers explaining expectations for the class period. During this explanation, students
were instructed what to do if they didn’t understand what was going on in the classroom.
Teachers explained there were no wrong answers. Teachers encourage student
participation from everyone. Teachers want to provide the best education for all students
in the district and from the responses given in their interviews are willing to do what is
necessary to help students with disabilities be successful. General education teachers seek
help when they are unsure how to provide instruction for students with disabilities.
Teachers complement students on their participation and validate their responses.
Teachers use their relationships with the students to encourage student engagement.
Administrators also had very positive attitudes to including students with
disabilities in the general education classroom. They are confident the general education
environment provides the best learning for students with disabilities. Administrators feel
students with disabilities should be learning in the general education environment as
much as possible.
Previous research shows teacher attitudes toward inclusion of students with
disabilities in the general education classroom plays a significant role in the success of
students (Fuchs, 2010, p. 30-31). Academic success is dependent on the attitudes of
teachers (Fuchs, 2010, p. 30; Taylor & Ringlaben, 2012, p. 17). Hwang & Evans (2011)
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claim general education teachers have more positive than negative attitudes to inclusion,
but their willingness to have students with disabilities in their classroom was more
negative (p. 27). This opinion differs from the information collected from this case study.
I found teachers and administrators are confident that inclusion is a good idea, but
teachers and administrators in this school district were also willing to teach students with
disabilities in their classroom. Dudley-Marling & Burns (2014) found that a negative
effect will occur when teachers are focusing on accommodating students with disabilities
in the general education classroom (p. 20). I did not see this during my research. Teachers
and administrators interviewed were prepared to provide the accommodations needed to
create academic success for students with disabilities. One reason a positive attitude was
noted among general education classroom teacher in this case study could be because the
class size is small. A small class size would make it easier to implement accommodations
and modifications for students with disabilities in the general education classroom.
Obstacles to Inclusion
General education teachers mentioned in their interviews, the amount of time
needed to work one-on-one with students with disabilities can be an issue. General
education interviews discovered students with disabilities sometimes need one-on-one
instruction for students to understand curriculum. One general education teacher
mentioned, “I feel like I’m running short on time trying to get them [students with
disabilities] what they need and then keeping the other kids on track too.” Rose (2001)
states students with disabilities take more time to plan for and this can take away from the
education of non-disabled students (p. 35). The amount of time it takes to make
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modifications for students with disabilities can be difficult. One participant mentioned
making modifications for students with disabilities can be an obstacle.
Although the amount of time needed to plan for students with disabilities can be more
than that of their non-disabled peers, teachers in the school district under study felt the
general education classroom was the best learning environment for students with
disabilities.
Administrators interviewed did not mention time as an obstacle, however,
manpower was mentioned. One administrator remarked the district has enough teachers,
but not enough teachers at the right time. In order to ensure students have what they need,
the district pulls from other resources. In addition, one administrator interviewed noted
financial resources is an obstacle.
Recommendations
After reviewing the research collected in this case study, it is clear teachers and
administrators in this school district support the idea of inclusion of students with
disabilities in the general education classroom. Teachers and administrators have positive
attitudes which will increase the success of inclusion in this district. Teachers and
administrators communicate and collaborate to ensure the academic success of students
with disabilities. Teachers and administrators are willing to take responsibility for their
part in ensuring the success of all students.
Teachers and administrators expressed the need for professional development and
training for specific strategies to be used when teaching students with disabilities in the
general education classroom. Professional development opportunities need to be put in
place to increase the knowledge of general education teachers. This professional
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development needs to be continuous and specific to teacher needs. Administrators need to
plan professional development opportunities for general education teachers on teaching
strategies to instruct students with disabilities in the general education classroom. This
professional development can be done as a district or the district can send a few teachers
to learning opportunities and those teachers can bring information back to the district and
share with their colleagues.
Teachers also need time to collaborate with other teachers. Collaboration time
needs to be established to help meet the needs of students and teachers. Collaboration
time is essential to providing the best learning environment for students with disabilities.
Administrators can add breakout sessions to the professional development provided to the
school district. Breakout sessions could provide an opportunity for general education
teachers to choose which training best meets their needs. Also, this would allow some
time to collaborate with other teachers or special education staff.
Limitations
Teachers and administrators from one school district were interviewed for this
case study. This is a limitation and results may not be generalized to other school
districts. In addition, this school district is a small, rural school. Results may not
generalize to larger, urban districts. Nine teachers and two administrators were
interviewed for this case study. A larger sample population may provide different results.
Conclusion
This chapter discusses the findings regarding teaching students with disabilities in
the general education classroom. Once the data was gathered and coded, several themes
developed. The need for professional development and additional training was prevalent
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from the data collected. Teachers and administrators feel they would benefit from
professional development. Teachers would like additional training on specific strategies
to help students with disabilities be successful in the general education classroom and
administrators would like additional training on how to help teachers facilitate inclusion
of students with disabilities.
This case study showed teachers and administrators provide a safe and supportive
environment in which all students can learn. All students need to feel included and should
be held to expectations that allow them to be successful in their learning environment.
Inclusion of students with disabilities is beneficial to all students.
Teachers and administrators were aware of their responsibilities in teaching
students with disabilities. Teachers were knowledgeable of student IEP’s. Teachers are
providing accommodations and modifications as outlined in these IEP’s.
This case study shows teachers and administrators feel students with disabilities
should have an equal opportunity to a quality education. Teachers and administrators feel
students with disabilities should have access to the same resources as their non-disabled
peers. Teachers and administrators feel that diversity is good for all learners.
Communication and collaboration are key in the success of inclusion for students
with disabilities. Teachers and administrators agree having collaboration time is essential
for student success. Teachers and administrators can help each other with strategies that
allow for successful inclusion of students with disabilities.
A positive attitude is crucial when determining the success of inclusion. The
teachers and administrators under study expressed very positive attitudes towards
students with disabilities in the general education classroom. Teachers and administrators
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are eager to provide the best learning environment to facilitate successful learning for all
students.
An additional area discussed was the amount of time needed to plan for students
with disabilities. It was noted that teaching students with disabilities in the general
education classroom can take more time to plan for. However, general education teachers
felt the strategies used for students with disabilities could be useful for other struggling
students.
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Appendix B: Types of Resources for Extra Support
Types of Resources for Extra Support
Manipulatives- e.g., students can use cubes representing the base-10 number system to
create models and solve problems concretely. Because they denote the base-10 system,
even complex problems can be modeled using this approach. Transparent cubes are
available for use with an overhead projector.
Visual aids – e.g., diagrams, models, story maps, etc.
Charts – e.g., when memorization is needed, students create their own charts to allow
them to look up facts that they’ve not yet memorized (as opposed to practices incorrect
answers).
Outlines – summaries, organizers, and reading guides. For example, when the
textbook is beyond the student’s reading level, 1-2 page chapter summaries that
highlight the most important information and area written at the student’s reading level
can be provided. To help ensure a match between students’ reading levels and reading
materials, word processing programs can provide reading level estimates of text. For
nonreaders, summaries can be audio taped or accessed using screen reading software.
Picture cues – e.g., combining vocabulary words with graphics and other illustrations.
Audio taped books, instructions, etc.
Lawrence-Brown, D. (2004). Differentiated Instruction: Inclusive Strategies For
Standards-Based Learning That Benefit The Whole Class. American Secondary
Education, 34-62.
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Appendix C: Classroom Accommodations and Modifications
Differentiated Instruction refers to adjustments in teaching methods or materials to
accommodate each student's learning needs and preferences and is available for all
students. These instructional strategies should not be documented on Form F.
Accommodations are changes in procedures or materials that increase equitable access in
the classroom setting. Accommodations generate comparable results for students who need
them and allow these students to demonstrate what they know and can do. Modifications
are changes in procedures or materials that change the construct of the educational task
making it difficult to compare results with typical peer results. Modifications allow
students to demonstrate what they know and can do in a non-standardized way.

1. Grading
Modify weight of course
examinations
Modify weight of course
components
Use weekly grade checks
Other:
2. Text
Audio
Digital
Braille
Highlighted
Provide home set of
textbooks/materials

Other:**

Monthly

Weekly

Modifications/Accommodations

Daily

ALL Classes
Language Arts
Mathematics
Science
Social Studies
Health
Fine Arts
PE/Athletics
Reading
Other: **

Indicate below the accommodations and modifications for the student to be used in general
and/or special education and supports to be provided to school personnel.
Location
Frequency
E
n
d
D
a
t
e
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Study Guides
Large Print
Adapted or simplified
text/material
Other:
3. Lectures
Taped
Note taking assistance
Preferential Seating
Teacher provides notes
Study Guides
Other:
4. Test/Exams
Oral
Short Answer
Extended time for completion
Taped
Multiple sessions
Exams of reduced length
Open book exams
Read test to student
Modify Test Format
Record student responses
Alternative setting
Read test to student using DVD
or recorded format
Other:
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5. Environment
Preferential seating (describe)
Alter physical room arrangement
(describe)
Adjustments for speech
intelligibility/fluency
Study carrel for independent work
Other:
6. Assignments
Read or tape record directions to
student
Allow copying from paper/book
Lower difficulty level-shorten
assignments
Directions given in a variety of
ways
Reduce paper/pencil tasks
Frequency

Give oral cues/prompts
Allow student to record or type
assignments
Adapt worksheets and packets
Avoid penalizing for penmanship

Other:**

Monthly

Weekly

Modifications/ Accommodations

Daily

ALL Classes
Language Arts
Mathematics
Science
Social Studies
Health
Fine Arts
PE/Athletics
Reading
Other: **

Location

E
n
d
D
a
t
e
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Avoid penalizing for spelling
errors
Extended Time for completion

Provide study aides
Maintain assignment notebook
Provide structured time for organization of
materials
Assistance in recording assignments
Other:
7. Reinforcement
Use positive/concrete reinforcers
Repeated review and drill
Frequent reminders of rules
Check often for understanding/review
Frequent eye contact/proximity control
Other:
8. Pacing
Extended time for oral responses
Extended time for written responses
Allow frequent breaks/vary activities
Other:
9. Other (Specify)

Supports for School Personnel
Specialized Material (Specify)
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Training (Specify)
Consultant Services (Specify)
Other:
Other:
Other:

* N/A if will be same as initiation and annual review date indicated on page 1. If a date
is listed, it must include the month, day, and year.
** Must describe “Other”
For LOCATION:

For FREQUENCY:
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Appendix D: Interview Protocol for the Classroom Educator
Researcher: Thank you for taking time to help in this research study. The following
questions are related to your perspectives regarding inclusion of students with disabilities
in the general education classroom. There are no right or wrong answers. All information
will be kept confidential. The researcher will be the only one with access to identifiable
information.
Date of Interview: ___________________________________________
Location of Interview: ________________________________________

Questions:
1. What is your current position in the school district?

2. How many years have you been at your current position?

3. How many years have you been with the school district?

4. What is your educational level?
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5. Please describe your thoughts about inclusion of students with disabilities in the
general education classroom?

6. Please describe how your educational background has prepared you to teach
students with disabilities?

7. How confident are you in your abilities to teach students with disabilities?

8. Please describe how you would benefit from professional development regarding
teaching strategies for students with disabilities?

9. Please describe how you would implement the information from professional
development in your classroom?
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10. Please describe your role as a general education teacher in respect to teaching
students with disabilities?

11. Please describe how you foster an environment that allows for diversity within
your classroom?

12. Please describe any obstacles to teaching student with disabilities in your
classroom?

13. Please describe the level of support from other colleges? From administrators?
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Appendix E: Interview Protocol for the School District Administrator
Researcher: Thank you for taking time to help in this research study. The following
questions are related to your perspectives regarding inclusion of students with disabilities
in the general education classroom. There are no right or wrong answers. All information
will be kept confidential. The researcher will be the only one with access to identifiable
information.
Date of Interview: ___________________________________________
Location of Interview: ________________________________________
Questions:

1. What is your current position in the school district?

2. How many years have you been at your current position?

3. How many years have you been with the school district?

4. What is your educational level?
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5. Please describe your thoughts about inclusion of students with disabilities in the
general education classroom

6. Please describe your role in facilitating inclusion/full inclusion in the school
district?

7. Please describe your role in facilitating professional development opportunities
for teachers who struggle teaching students with disabilities?

8. Please describe how professional development shows in the classroom?

9. What support role do you provide to your staff when implementing inclusion of
students with disabilities in the general education classroom?
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10. Please describe obstacles to teaching student with disabilities in your building?

11. Please provide your thoughts on why inclusion is important?

12. What do you expect to see from teachers in an inclusive classroom?
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Appendix F: Participant Request
INCLUSION OF SPECIAL NEEDS STUDENTS IN THE GENERAL EDUCATION
CLASSROOM
Your participation is requested for research study for an individual dissertation.
Please read the following information which discusses the reason behind the research and
what your participation involves. You may contact me for further clarification or
questions. My contact information is at the end of this document.
WHO I AM AND WHAT THIS STUDY IS ABOUT
My name is Kimberly Kesler. I am currently a special education director and
teacher at a small, rural Southeast Missouri school. I am currently completing the
requirements for the Ed.D. program for Educational Policy and Leadership Analysis
associated with the University of Missouri. As the director of special education, making
sure students with disabilities are receiving a fair and equal education is one of my job
responsibilities.
A goal to this research is to understand teacher and administrators’ perspectives of
inclusion for students with disabilities in the general education classroom. It is important
to develop this understanding to provide the best education for all students. This research
will serve as evaluation to how teacher’s and building administrators perceive inclusion
of students with disabilities is currently being employed in their school district. This
study is an inquiry into the perceptions of current teachers and administrators. There are
not right or wrong answers.
WHAT WILL MY INVOLVEMENT INCLUDE?
To gain insight to teacher and administrator perspectives, participants will be
asked to take part in a one-to-one interview with the researcher. Teachers and
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administrators will be asked questions regarding their role in inclusion for students with
disabilities, as well as, any obstacles that may prevent inclusion of students with
disabilities in the general education classroom. The interviews will take approximately 30
minutes and they will be done at a location chosen by the interviewee. In addition, some
participants will be asked to take part in an observation of the classroom routine. The
researcher will observe the general education teacher at a time of their choosing. The
observations will take approximately 30 minutes.
WHY HAD YOU BEEN INVITED TO TAKE PART
You are a teacher or administrator in the district under study. You can provide
valuable information regarding inclusion of student with disabilities in the general
education classroom.
DO YOU HAVE TO PARTICIPATE
While your participation in this case study is entirely voluntary, the information
you will provide is tremendously valuable. You may refrain from answering any
questions and you may exit the research study at any time.
WHAT ARE THE POSSIBLE RISKS AND BENEFITS OF PARTICIPATION
The risks and benefits of participation in this case study are minimal. No
identifiable information will be used in the research. The researcher is the only one with
access to identifiable information. All information collected will be stored and keep in a
secure place offsite. All teacher and administrator interviews will be conducted in a
impartial location chosen by the interviewee. All data collected will be made available to
the participants. The information collected will allow themes and generalizations
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regarding the perspectives of inclusion of students with disabilities in the school district
to be evaluated.
HOW WILL THE INFORMATION PROVIDED BY COLLECTED AND STORED
The researcher will use an audio device to record the information gathered during
the interview process. All information collected will be stored on the researcher’s
personal computer. After the information is transcribed, the audio recording will be
destroyed. All information will be printed and kept in locked storage at the researcher’s
personal residence. The researcher will be the only one with access to the information
collected.
WHAT WILL HAPPEN TO THE RESULTS OF THIS STUDY
The information collected is done to meet the requirements of a doctorate degree.
There is not intent to publish the research results. The information may be shared with the
school district at their request, however, no identifiable information will be included in
the results.
WHO SHOULD BE CONTACTED FOR FURTHER INFORMATION
Kimberly Kesler, Researcher
573.380.1636
Kimberlykesler1990@gmail.com
Paul Watkins, Faculty Supervisor
pwatkins@semo.edu

Thank you,

Kimberly Kesler
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