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DISCUSSION

To understand or identify the culturally different child, an understanding of
his characteristics is necessary. The culturally different child suffers from a
disadvantage that prevents fifteen to thirty percent of our nation’s children from
learning anything useful in schools. But who are these children?

The home has the greatest impact in shaping the lives of these children. In a
rural situation, sometimes the home is three miles from its nearest neighbor. The
house itself is sub-standard, often with no plumbing or electricity. There are
numerous children, as. many as ten in a three room cabin. Food is the barest
essentials. The atmosphere is one of hopelessness and despair. The urban home is
also overcrowded. Many of the homes consist of one room devoid of toys, crayons
or books. The homes are ugly with no flowers, pictures or attractive furnishings.
There is a constantly high noise level consisting of television, radios and human
bickering.

The culturally different child often lives with aunts, uncles, grandparents and
friends sharing their family. Broken homes are common and the family is distrustful
of others. The percentage of broken homes is aimost three times as great as for the
whole country. One fourth of the children are born out of wedlock. Half of the
homes are without a male head. The pressure of a large family for physical
necessities leaves little time or energy for children. Verbal communication becomes
limited to the briefest necessary conversation of daily living. Usually, neither parent
has a high school education. The school drop-out rate is twice as great as the
national average.

Physical punishment is a part of daily life in these homes. The physical side of
life shows up in the aggressive behavior often seen in culturally different
youngsters. The home provides less supervision than that of middle-class homes so
the aggressive behavior is allowed to develop unchecked.

Littered areaways in the neighborhood provide the only playgrounds. The
communities are badly disorganized with no trained leadership. The people have no
idea where to go for help with their problems. The communities show no evidence
of family pride. Children are not taught respect for self, others, or property. Youth
delinquency rates are higher in almost all offense categories than for the rest of the
country.

With this background, the child comes to school with many problems already
developing. The very young children make two kinds of adaptations to their
deprived situations. Those who are born strong learn very quickly that if they are
going to get anything for themselves they must be quick and aggressive, while those
who are not born strong tend to withdraw from competition. They seem shy and .
isolated. They seem to be the “bottled-up’’ quiet children who do not interact with
peers. These children need to be “uncorked’’ so they won't go through school being
passive takers of information with no output by which to judge them. Both types
may tend to be hyperactive. Despite the impulsive hyperactive behavior often
found, these school age youngsters must be taught many basic motor skills, even
simple things, such as, throwing, catching or kicking a ball.

These children go to school with other defects. They may not be blind or deaf
but they do not see or hear. They are unable to see visually or perceive auditorially.
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They have a perceptual problem without a lack of acuity.

The culturally different child goes to school tired and angry with no desire to
learn. His appearance may be unpleasing to the teachers; his language offensive to
certain school people. Many times he has no lunch at all.

The schools need to start with an early identification program. While the
school’s materials and equipment may be excellent according to middle-class
standards, they may be useless for the culturally different. Even the pictures of nice
homes in nice communities hanging on the classroom walls have no meaning for the
Negro child, the Indian youngster, the Spanish-speaking child or the white child of
low socio-economic status.

The schools themselves must identify and diagnose the needs of these children
attending each individual school. The parents are often fearful of the school due to
their own lack of schooling. When parents do apply pressure to the schools, it will
be the parents of the intermediate youngsters. Parents of primary-age students have
not yet accepted the problem. Yet, the problems need attention in the primary
grades. ldentification alone is not enough, but, it may provide the first step. It is an
inexcusable waste of professional time to argue about “labels” for these children.
To know and understand what general characteristics they may have will help Iead
to better diagnosis and remediation.

It is hoped that the above has provided a brief overview on identification and
characteristics of the culturally different child. The following annotated
bibliography invites further study in this area.
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