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DISCUSSION 

Volumes have been written on the culturally different child. The following 
brief discussion of some of the many programs and techniques dealing with the 
culturally different child indicates how the available information is being used at all 
levels of the educational system. 

Preschool and early childhood programs have been based on the assumption 
that kindergartners have learning difficulties because of early impoverishment in 
verbal and cognitive experiences. The curriculums of such preschool programs have 
been aimed at development of cognitive and sensory motor skills, visual perception, 
auditory discrimination, motor coordination, observation skills and basic listening 
skills. Attempts to coordinate verbal experiences with enrichment activities have 
been made to enhance both positive motivation for school and the "learning how to 
learn" skills. The real test, of course, of such preschool programs is the continued 
successful performance of the participating children in subsequent school years. 
Data from these programs is still being collected and analyzed so results as yet are 
sketchy. 

Projects for elementary schools and junior high schools in areas of culturally 
different people vary widely in scope. Their main focus, however, has been on the 
improvement of reading and language skills on the assumption that academic 
success depends on the reading ability of the student. Some of the programs are 
aimed at modifying teachers' attitudes and techniques, developing new instructional 
materials, revising curriculums, adding professional services and providing 
remediation. In other projects, experimentation is being done with educational 
television, individualized materials and programmed instruction. A few schools are 
testing different class organizations, such as team-teaching and non-graded primary 
units. Unfortunately, most of these programs are remedial or corrective; few 
concentrate on, perhaps a more important aspect of the problem of those who are 
culturally different-the preventive aspect. 

High school programs have been directed mainly at remedial work, the dropout 
phenomenon and "study-work" projects. A broad view of the problem of the 
culturally different adolescent makes it clear that the schools are not meeting the 
special needs of this group as well as they could. School administrations must 
combine efforts with teachers, the community and government agencies to solve or 
prevent the problems burdening culturally different children. Regardless of the 
materials used, the administrative devices employed, or the physical facilities 
furnished, the teacher is still the most significant factor in the success or failure of 
these students. The teacher must become involved with these youngsters through 
desire to teach, and with energy, training experience and patience the essential 
elements of these programs. The assests, as well as the liabilities, which culturally 
different children bring to school must be recognized and utilized. 

Schools can compensate for meager backgrounds of culturally different 
children. It may be expensive to educate a culturally different youngster. But who 
can say that in the long run education is more expensive than learning failure which 
results in loss of educated manpower, maladjustment, delinquency, crime and 
hopeless poverty. 
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The following articles provide additional details on programs and teaching 
techniques which have been tried or are being suggested. Each worthwhile 
educational program should be responsive to individual needs and differences. It is 
hoped that some helpful ideas may be gained from these articles. 
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Title I provided money for programs and evaluation, but few projects 
incorporated adequate attention to this activity. Frequently, contempt for the 
process was manifest. After one year, a shortcoming showed up: inefficienty in 
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prepared. 
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"Nowhere in the educational world are teacher preparation and teacher 

induction more thoughtfully and carefully an;ic1,.1lated than in the program 
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particular kind of environment, but what it is learning in this setting is translatable 
to other conditions under which teachers make their initial contacts with their 
profession." 
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Harding, A. C. "Project Get Set: Philadelphia pre-kindergarten program aimed at 
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trips. Get Set employs a staff of over BOO-including 300 teachers, 300 
teacher-aides, and 30 home-school coordinators. 
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help with the emotionally disturbed-small class size, aid from the counselor, and 
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Media coordination-instead of having to fight for listening tables or 
prerecorded programs or language-lab equipment, teachers are given assistance in 
seeing and trying this equipment for themselves. Materials are brought to the 
teacher's room. 

Supervisory support from the principal and curriculum coordinator, who are 
not burdened with clerical duties, and frequent visits by the Project Director and 
Assistant Director all provide the teacher with a listening ear for any problem. 

The result, according to Mrs. Anna Henry, Acting Director of the project, is 
that teachers are less verbal, and find ways to stress children's oral communication. 
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1967,v.20,p.307. 
This short course was aimed at preparing teachers to work with students of 

lower ability and to give the teachers faith in the ability of such pupils to learn. 
There was a large enrollment-over 2,100 teachers at the 30 centers in Minnesota. 
The course was rather hastily planned and while 45 percent of the teachers felt they 
had been helped very much, most indicated the new materials presented were the 
most helpful part of the course-not "understanding the disadvantaged child." The 
total cost of this program was $10,000, or less than $5.00 per teacher. 

Landowne, A. "Metropolitan systems: AV and the culturally disadvantaged." AV 
Instructor, September 1964, vol. 9, p. 429-30. 
An exchange of experiences revealed a wide diversity of audiovisual practices 

and proposals for improvements. "New films on control techniques to help teachers 
handle specific problems are produced by the AV staff of the Los Angeles school 
system." 

Larson, R. G. and Olson, J. L. "Experimental curriculum for culturally deprived 
kindergarten children." Educational leadership, May 1965, v. 22, p. 553-8. 
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An average of 1.6 field trips taken weekly by the Racine, Wisconsin school 
freed the thinking of project personnel from ordinary channels, and provided a 
crutch for maintaining a well-paced and stimulating program. Naps were avoided 
and the experimental teacher reported that throughout most of the school year 
children didn't seem to become tired, though they were attending school full days. 

Lauter, P. "Short, happy life of the Adams-Morgan community school project." 
Harvard Educational Review, Spring 1968, vol. 38, p. 235-62. 
"Despite the public acclaim which has been accorded the Adams-Morgan 

Project as a major testing ground for the community school appraoch, difficulties 
have beset the project from its inception. In addition to community control, the 
project design included experimentation with university participation in school 
operation, team-teaching and nongraded organization, an experimental open-ended 
curriculum, and a program of teacher and subprofessional training. Each of these 
innovations, together with the racial attitudes of teachers and an ill-defined 
allocation of responsibility and power among the participating groups, has 
contributed to the difficulties at the Morgan Elementary School. In logging the 
project's development and assessing its tentative results, the author identifies a 
number of important considerations for the operation of projects which involve 
experimentation in any one of these areas." 

Levine, D. U. "Unequal opportunities in the large inner-city high school." National 
Association of Secondary School Principals Bulletin, November 1968, v. 52, p. 
46-55. 
"When the problems that easily surface in any assemblage of three or four 

thousand students intersect with conditions normal to the contemporary inner city, 
a turbulence develops in the large inner-city high school that is difficult to resolve. 
Levine believes that we can make passage through such schools less rough and more 
attractive for young people, but the very existence of these schools reveals more 
than we would like to admit about the ways we perceive and evaluate disadvantaged 
persons in our school and society." 

Llorens, D. "Rapsodi in black; center for inner city studies." American Education, 
November 1968, v. 4, p. 7-9. 
The Center for Inner City Studies is a department of Northeastern Illinois State 

College and is distinguished because of its broad social relevance-the Chicago 
program helps break down ghetto teachers' preconceptions about their pupils and 
prepares ~hem for more effective teaching. The teachers are introduced to the 
"Culture of Poverty" and taught to understand the child's and the parent's frame of 
reference. When a girl walked into the classroom one morning and said her mother 
had just come home drunk, the teacher didn't express outrage. The teacher simply 
asked "Did you get mama some coffee? Did you help her?" 

At least 51 teachers have taken master's degrees in inner-city studies here and 
now are helping spread the idea across the country. 

Lloyd, J. "Developing creativity with the culturally deprived." Instructor, February 
1966, v. 75, p. 27. 
"The Institute of Developmental Studies of New York Medical College, in a 
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project involving preschoolers of deprived backgrounds, has developed an 
enrichment program emphasizing the areas of language and concept formation . 
Creativity is an interesting by-product of this program, rather than an avowed goal 
of it." One way the children learn to express their own opinions, as well as develop 
a vocabulary, is a game of "personal impressions." Such a question as "What are 
you afraid of?" always brings a good response. 

Lull, F. and McCarthy, J. "Learning laboratory: an approach to inservice training." 
Contemporary Education, January 1969, v. 40, p. 150. 
The learning laboratory diminished the problem of inservice training for 

teachers with a broad range of abilities and allowed for individual guidance. The 
teacher self-evaluation gave material for follow-up conferences and small group 
discussions or workshops with teachers who had common needs. Guidelines are 
given for the teacher's self-evaluation and for observation in the learning lab. 

Long, C. M. "Working with the disadvantaged-questions and answers." Instructor, 
August 1966, v. 76, p. 34. October 1966, v. 76, p. 30. November 1966, v. 76, 
p. 28. January 1967, v. 77, p. 24. 
Forms, questionnares, announcements, and meetings frighten the parents of 

the disadvantaged. A more productive approach would be to ask parents what they 
can do to support their school. "One teacher took pictures of each child and helped 
them write stories about 'Why I Am Special.' Few had seen themselves in a picture, 
and the resulting discussion gave the teacher opportunity to compliment them." 

One suggestion: "Try to communicate individually with every child every 
day." 

Lueptow, L. B. "Disadvantaged child: primary group training for secondary group 
life." Teachers College Journal, October 1965, v. 37, p. 5. 
Factors which have a significant role in the problem of the disadvantaged child 

in the modern school system are different educational, occupational, and 
achievement value-orientations; differential experiences with disapproved behaviors; 
differences in socialization with respect to impulse control; achievement 
motivation; and assumption of responsibility. The primary-secondary distinction is 
developed in regard to these problems in this paper. 

Levens, D. "Special preschool program at Vassar." Young Children, October 1966, 
vol. 22, p. 16-19. 
"Vassar's preschool program has opened up a fascinating new world for 

underprivileged children. With their horizons broadened, their imaginations 
awakened, and their vocabularies enriched, these children are now better prepared 
to face life in 'the big school." 

Mahaffey, J. P. "Title I reading program in South Carolina." Reading Teacher, 
January 1967, v. 20, p. 332. 
Several in-service education programs have produced locally-developed 

instructional -materials such as transparencies. Another feature of Title I is a reading 
center approach. In one district, the reading center serves some 2,900 pupils and 
their teachers in eight schools. This reading center has been instrumental in 



developing curriculum materials, providing in-service education, and encouraging 
some experimenting with newer methods and materials. 

Extended school programs with afternoon and evening study centers and 
special tutorial sessions have been provided. One school system had home visits by 
teachers to assist parents in encouraging their children in general school 
achievement. Much has been learned about how to compensate for deficiencies in 
experimental backgrounds and basic reading skills and long-range, state-wide plans 
have been developed. 

Matczynski, T. J. "Reflections of a ghetto teacher." Ohio Schools, November 1968, 
v. 46, p. 17. 
"The unprepared teacher must learn through trial and error and it is primarily 

through error." Instead of love, the ghetto child is disliked and sometimes even 
hated by the teacher whom he knows as all knowing and all powerful. 

Two means the author has found to be worthwhile in helping the black child to 
improve his self-concept are the use of Negro newspapers and magazines, and 
utilizing adult Negroes in the classroom. The black child as well as the white child 
needs to know there are Negroes who are lawyers, engineers, editors, doctors, 
plumbers, and steel workers. 

These youngsters need to know how to get a job, how to budget money, and 
how to live a happy life. The enormous problem of reading deficiency must be 
attacked from the earliest possible moment. 

Mauch, J. E. "Breaking tradition forges school-community ties." Phi Delta Kappan, 
January 1969, vol. 50, p. 270-4. 
"New ties between school and community have been formed through 

imaginative use of Title I, ESEA, money, says th is former high official in the USOE. 
He cites instances from communities across the U.S.-Philadelphia, Chicago, New 
Orleans, San Diego, Cleveland, Minneapolis, St. Louis, and elsewhere. Many seem 
worthy of emulation ." 

Morgan, E. W. "Big city plans under Title I." Reading Teacher, January 1967, v. 20, 
p. 328. 

Big cities cited are New York, Buffalo, Albany, and Syracuse. Here Title I took the 
form of strengthening already existing programs and extending them to children in 
low-income neighborhoods. School districts are urged to concentrate on prevention 
of further reading disability by ( 1) in-service education and (2) strong parent 
programs. 

A home-school visitation project in Albany included at-home tutoring of girls 
"absent from school" who have been identified as potential dropouts. In Buffalo, 
concept development as a result of field trips proceeded rapidly. 

Niehaus, B. "Head Start for myself; activities for little people." Instructor, 
December 1965, b. 75, p. 14-15. 
How do small children view themselves? Lessons in observation conducted in a 

Cincinnati, Ohio school (a full-length, child's-eye-level mirror installed in the 
classroom for children who do not have mirrors and photographs as part of their 
home environment) resulted in some interesting self-portraits in crayon and paint. 
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Ornstein, A. C. "Anxieties and forces which mitigate against ghetto school 
teachers." Journal of Secondary Education, October 1968, v. 43, p. 243-54. 
Most ghetto teachers will continue to fail, Ornstein concludes. The teachers are 

the victims of an intolerable system, and this causes them to become frustrated, 
angry, and finally indifferent. Pressure comes from meaninglessness and possible 
danger in the classrooms, isolation, and unsympathetic administrators. "Words will 
not prove me wrong, only time, and time is running out." The problem is a matter 
of spirit-spirit to teach, spirit to learn. "The control of educational policies and 
procedures rests with those who are working against the teachers." 

Ornstein, A. C. "What type of teacher for the disadvantaged?" Contemporary 
Education, November 1968, v. 40, p. 85. 
Personality traits are quite important in teachers in slum schools. One point 

Ornstein mentions: "Good posture, perhaps more than any other physical attribute, 
is to the average child indicative of the firmness and resolution of the teacher." The 
selection of teachers in large cities today is strictly deficient when it comes to the 
analysis of personality. Interviews and personality tests should be devised to help in 
the selection of better teachers for the slum schools. 

Ornstein, A. C. "101 Books for teaching the disadvantaged." Journal of Reading, 
May 1967, v. 10, p. 546. 
This article is an annotated bibliography of books to supplement texts and 

curriculum which are not related to the needs of the urban disadvantaged
especially Negro and Puerto Rican. The categories are: "The Past Re-Examined," 
"Current Literature Which Reflects Our National Challenge," "Music and Art," 
"Poetry, Theatre, and Literature," "The Sports World," and "Fiction and Short 
Stories." Recommendations for reading levels allow for deficient reading skills. 

Ornstein, A. C. "Program revision for culturally disadvantaged children." Journal of 
Negro Education, Spring 1966, v. 35, p. 117-24. 
Suggested improvements, every one of which the author feels is essential, 

include: lengthening of the school day and school year by six to eight weeks; smaller 
classes-none with more than 15 pupils; preschool education for disadvantaged 
children with the intention of increasing their readiness for more formal schooling; 
texts focusing on the role of minority groups in our history and culture, related to 
the child's background; improved teacher training, with more male teachers needed 
at the elementary level for children from homes with no father or male guardian; 
stressing of vocational education in junior and senior high schools; and evening 
education for dropouts and adults. 

Ryder, S. "Living underwater with disadvantaged juniors." Journal of Reading, 
January 1968, v. 11, p. 268. 
With a view to required reports, this librarian presented some thin books to 

suspicious "reluctant readers" in Hempstead, New York. 
By trying to relate their reading to the problems of life the students must deal 

with, "living under water," the librarian sparked the students' interest. The book 
characters she presented, like the students, found themselves strangers in strange 
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places with a struggle to adapt. Conrad Richter proved popular because his books 
are readable and not very long. 

Ryder, Sarah. "Stories for disadvantaged sophisticates." Journal of Reading, March 
1968,v. 11,p.438. 
The lowest level of readers in the senior English class, many of them Negro, 

were to be introduced to short stories. Suitable material was scarce, but one author 
who evoked response in these "reluctant readers" of fiction was Negro author 
Langston Hughes, whose stories such as On the Way Home and Something in 
Common concern the world of today. The librarian did not make the mistake of 
bringing in a huge pile of books, only enough to whet their appetite. 

Rubin, D. "On being inducted: a beginning teacher reflects." National Association 
of Secondary School Principals Bulletin, October 1968, v. 52, p. 85-95. 
NASSP's Project at Maggie Walker High School, Richmond, Virginia produced 

this comment from the beginning teacher: "As a result of my first year's 
experience, I teach language as a means to achieve success within a modern culture 
not outside it. I teach literature not as a white heritage but as creative thought 
which emerged out of specific historical periods. I teach because the school is the 
primary place where any change can be effected." 

Sacadat, E. "Helping culturally handicapped children." Educational Leadership, 
April 1965, v. 22, p. 505. 
The Quincy (Illinois) Youth Development Project attempted to use social 

science to make a difference in the lives of the children. Involvement of parents in 
the education of their children increased significantly. There was increased 
attendance at PTA groups in the Project schools, which had always had trouble 
with PTA attendance. The family worker was called spontaneously about problems 
in the family, indicating the good feeling generated by the project. 

Scarr, S. "Needed: a complete Head Start." Elementary School Journal, February 
1969, vol. 69, p. 236-41. 
An assumption not necessarily true is that the children of the poor and the 

children of the affluent are basically the same creatures, sole difference being the 
cultural milieux in which they are reared. Children whose birth weight was low 
(premature babies) have been found to present many more behavior problems in 
school, and to be disadvantaged in intellectual performance. Malnutrition adds to 
the evil effect. Many Negro children are biologically abused and damaged before 
they are even large enough to leave the hospital. This has been found to account 
almost entirely for the lower intelligence quotients among Negro children. 

Scott, P. M. "Title I, catalyst for change in Montana." Reading Teacher, January 
1967, v. 20, p. 297. 
A series of television programs for school administrators was used to reach less 

populated sections of the state. The administrators had been given the statiol'!'s 
telephone number so they could call during the program and have their questions 
discussed over the air. More than 100 calls were received. 

Mothers helped tape the reading lessons for students who had not reached 
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grade level in reading skills. The child could then listen to the story on his own as 
he followed in his book. Superintendent Hoppes of lverness feels improvement of 
attitude and development of self-confidence were exceptional. All but eleven 
students were brought up to grade level, and second graders proved adept at 
running the tape recorder independently, especially when they knew they would 
hear Mother's voice. 

Sinclair, W. "Teacher preparation for urban schools." School and Society, October 
12, 1968, v. 96, p. 339-40. 
"The evaluations at the end of two terms of this new teacher education 

program have shown the following: ... the Harrisburg (Pennsylvania) Board of 
Education has praised the program and expressed a desire to see more cooperative 
arrangements made between the public schools and the Capitol Campus; ... 
students begin to see and appreciate the need for planning, classroom management, 
provision for learners of varying ability, motivation, evaluation, and a host of other 
techniques and skills necessary to become a successful teacher." 

Spaulding, R. L. and Brandt, R. M. "Durham education improvement program; 
opinions differ." Today's Education, Fall 1969, v. 58, p. 62. 
The Educational Improvement Program uses warm, personal attention by the 

teacher to promote change in the pupils, within a carefully structured environment. 
Discipline is at a minimum. "In several case studies completed in E.1.P., a similar 
pattern of pupil behavior change has occurred in each case, whether the behavior 
was aggressive and disturbing or passive and withdrawn." 

Spicker, H. H. and others. "Diagnostically based curriculum for psycho-socially 
deprived preschool, mentally retarded children: interim report." Exceptional 
Children, December 1966, v. 33, p. 215-20. 
"The development of a diagnostically based curriculum for a group of five year 

old, physcho-socially deprived, mentally retarded children is described. The effects 
of the treatment on personal and social adjustment and on changes in intelligence 
and language are presented for the first year experimental and control groups 
following both their kindergarten and first grade experiences." 

Stellman, S. "Poverty can't be fought from an ivory tower." Ohio Schools, October 
1965, v. 43, p. 11. 
Value teaching is essential. Educators must also work more closely with other 

agencies dealing with the poverty problem. University schools of education should 
have a close liaison with all campus departments which deal with social problems. 

Stern, V. "Story reader as teacher." Young Children, October 1966. vol. 22, p. 
30-43. 
"Stories are vital in the lives of children. The author presents techniques for 

story reading designed to afford maximum learning experiences. Her illustrations 
clearly depict the many and varied kinds of learnings that afforded personal insight 
as well as insuring the child's enjoyment of stories." 
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Stoffel, F. "Right spirit all year long." American Education, December 1968, v. 5, 
p. 2-4. 
Ludlow school officials in Philadelphia cooperate with many different agencies 

in programs which benefit community residents. Neighborhood residents use the 
school's classrooms for meeting space, its playground and gym for recreation. More 
than 500 elementary children and 500 adults and teenagers take advantage of the 
after-school activities at Ludlow. Last year, 15 women graduated from the high 
school equivalency program. 

Svoboda, W. S. "Negative aspects of educational programs for the culturally 
deprived." School and Society, November 12, 1966, v. 94, p. 388-9. 
The frustration of the deprived individual with higher goals will be increased 

unless programs for the deprived provide the necessary skills to enable youngsters 
to satisfy the increased aspirations such programs are likely to foster . In order to 
really help deprived children, schemes must be designed to ensure the educational 
means and the environmental opportunities for the attainment of goals we give to 
them. 

"Training Programs for teachers of culturally disadvantaged children." NEA 
Research Bulletin, December 1966, v. 44, p. 125. 

A partial tabulation of a 1965-66 questionnaire on school programs is 
presented. "About nine school systems in ten enrolling 50,000 or more pupils are 
providing some sort of training program to help teachers of culturally disadvantaged 
pupils" 
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