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Foreword 

This monograph represents one dimension of a 
continuing effort to link research and practice 
in education. Other dimensions of this effort are 
consultation, evaluation, in-service education, and 
off-campus courses. 

The monograph series is designed to be practi
tioner oriented and each deals with a particular 
issue or concern relevant to the improvement of 
educational practice either through alternative 
conceptual frameworks, activity implementation, 
or both. 

Professor Robinson has ascertained, through 
his work with schools and teachers around the 
state, a common concern of many elementary 
teachers. In this monograph he has provided a 
concise framework for implementing the reading 
program regard less of the particular reading pro
gram being used. 

A single copy of this monograph is being 
placed in the hands of all elementary school 
principals and all superintendents in the state. 
No doubt, many will want sufficient copies for all 
elementary teachers; therefore, additional copies 
are available from the University at the cost of 
printing (instructions for ordering additional copies 
are on the back cover of this publication). 

Comments on this and other monographs are 
always welcome as well as expressions of interest 
and need for similar kinds of monographs on other 
topics or issues. 
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To Robert Aaron, a man who knows the reading needs of class
room teachers. 

Introduction 

It was 4 p.m. and the end of another teaching 
day for Miss Jones, a second grade teacher. She 
had been full of energy early this morning, but 
now all she could do was sit wearily at her desk 
and reflect on the many hectic activities of the 
day. There were pleasurable moments-Johnny 
got his first perfect score in math this year and 
Mary was able to complete all of her science 
work, and on time yet. 

In the midst of this pleasant interlude Miss 
Jones paused as she remembered her morning read
ing class. The principal, Mr. Smith, had been ob
serving in the back of the room. This activity was 
perfectly all right as she had found him very help
ful, but it had been a question he quietly asked 
at the end of the period which now troubled her 
thoughts. Mr. Smith had paused at the door and 
asked about the use of a particular phonics word 
game during the lesson. She had indicated this 
activity was listed in the teachers manual which 
seemed to satisfy him and he went on his way with 
a smile. 

Yet, Miss Jones was not as satisfied with her 
response as she would have liked to be. There 
was a vague uneasiness about the activities she was 
using in her reading classes. They seemed to be 
interesting and stimulating enough in and of them
selves, but Miss Jones was often left with the un
comfortable feeling that they were just "doing 
things." There seemed to be a lack of con ti nu ity 
among activities within the same lesson and also 
between material covered on successive days. Miss 
Jones wondered what she was doing wrong. 
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No doubt one of the basic problems facing 
this teacher was a lack of knowledge on how to 
organize and present a reading lesson in a meaning
ful manner. A recent survey of more than 400 
teachers in Missouri has shown that the organiza
tion of classroom activities is a major problem. 

The purpose of this monograph is to develop 
a plan for the teaching of reading skills. It is hoped 
this presentation will be useful to the classroom 
teacher, who in the final analysis makes all the 
difference• 

The Directed Reading Lesson 

An Organization Plan for the Teaching of Reading 

When asked, teachers often have a rather vague 
understanding of how a reading lesson is organized 
and taught. They may list various approaches or 
materials, but be unable to indicate how they 
would be used in relation to each other. Many 
teachers have the mistaken notion that all they 
need to do to have a successfu I lesson is complete 
a certain number of activities. While each in 
itself may be a valuable experience it is of little 
value if there is no relationship to previous learning 
or future instruction. There needs to be a basic 
plan or organizational scheme around which all 
reading activities are based. 

The format of the directed reading lesson 
can be compared to the structural framework of 
a tall building. The workmen use the steel skeleton 
as a foundation on which to construct the building. 
In the same manner, the teacher of reading 
bases class activities around the framework of the 
directed reading lesson. An organizational ap
proach of this type does not limit the creativity 
of the teacher nor does it specify the content of 
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any particular lesson. The directed reading lesson 
simply indicates the order in which activities 
should take place and the relationship they have 
to each other. Factors such as lesson content, 
length of instructional time, and areas needing 
review are determined by the teacher. 

The following outline is an example of the 
format most frequently followed when using the 
directed reading lesson. Under each heading are a 
number of class activities which are intended only 
as examples of that particular area. No lesson 
shou Id contain all of the suggested examples as 
the teacher must design the lesson to fit the 
particular needs and interests of the students. 

Format of the Directed Reading Lesson 
I. Develop readiness for the reading lesson. 

A. Developing background 
1. Discuss related personal experiences 
2. Connect lesson material with previous 

class work 
3. Discuss new concepts 
4. Stimulate student questions 
5. Set tone or mood of reading selection 

B. Developing special skills 
1. Examine organizational pattern of les

son (title, headings, sub-headings, ap
pendices, etc.) 

2. Discuss maps, graphs, or pictures 
C. Developing new vocabulary 

1. Introduce new words in context ( re
late th is new vocabulary to previous 
class work and the readiness activities 
of this lesson) 

2. Utilize pictures or other visual aids 
to develop new word concepts 

3. Provide opportunity for repetition of 
new vocabulary (class discussion, word 
or phrase cards, vocabulary games, etc.) 

4. Check understanding of new words 
through comprehension questioning 
and exercises 
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II. Set purpose for silent reading. 
A. Determining objectives for silent reading 

1. Divide selection according to purposes 
for reading 

2. Discuss purposes with class before 
silent reading 

B. Selecting a specific purpose 
1. Read for details 
2. Read to answer specific questions 
3. Read to determine sequence of events 
4. Read for main idea 
5. Read to compare and contrast details 

and ideas 
6. Read to understand directions 
7. Read to determine fact or opinion 
8. Read to give an oral presentation 

111. Read selection silently to meet stated purpose. 
A . Limit silent reading periods according to 

the predetermined purposes for reading 
B. Check student's comprehension of the ma

terial following each period of silent read
ing 

IV. Discuss silent reading and oral re-reading. 
A. Responding to purposes for silent reading 

1. Review purposes for silent reading 
2. Discuss responses to questions (use 

text as a source for these answers) 
3. Read orally those parts of material 

needed to substantiate answers 
B. Developing oral reading for a purpose 

1. Convey a message to I isteners 
2. Read for entertainment (dramatize 

style, tone or expression) 

V. Develop related reading skills based on material 
from lesson. 
A. Review appropriate word analysis skills 

1. Use of configuration clues 
2. Use of phonics principles 
3. Use of dictionary 
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B. Review appropriate comprehension skills 
1. Use of literal comprehension skills 

a. Locate information and facts 
b. Follow seauence of events 
c. Identify characters, places, and 

names 
d. Follow directions 

2. Use of interpretive comprehension skills 
a. Locate primary theme or main idea 
b. Organize personal ideas based on 

selection 
c. Develop implications or outcomes 
d. Summarize reading passage 

3. Use of critical comprehension skills 
a. Evaluate quality and merit of pas

sage 
b. Identify bias and opinions of author 
c. Note structure and style 

C. Review appropriate study or reference 
skills 
1. Use of dictionary skills 
2. Use of related library materials 
3. Use of graphic materials• 

Richard D. Robinson, assistant pro
fessor of education at the Univer
sity of Missouri-Columbia, has a 
dual appointment in the depart
ments of Continuing Professional 
Education and in Curriculum and 
Instruction. He received his doctor
ate in the area of reading education 
from the University of Georgia 
in 1971. Presently, he is working 
with school districts throughout 
Missouri on evaluation and imple
mentation of reading programs. 
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How to Order 

Copies of this publication are available at cost 
of printing and handling. Individual copies may 
be purchased for 50 cents. A 10 percent discount 
is provided for orders of 10 or more and a 20 
percent for 1000 or more. Sales are subject to 
3 percent Missouri sales tax. Make all checks 
payable to the University of Missouri . Mail orders 
to: Publications, B-9 Whitten Hall, University of 
Missouri, Columbia, Mo. 65201. 

Other continuing education publications and the 
cost follow. They may also be ordered from the 
above address. 

U ED 3 - Identification and Characteristics of the 
Culturally Different (50d) . 

UED 4 - Linguistic and Verbal Aspects of the 
Culturally Different (50d) . 

UED 5 - Sociological and Psychological Aspects of 
the Culturally Different (50d). 

UED 6 - The Interrelatedness of the Language Arts 
and Its Effects on Reading Instruction of 
the Culturally Different (50d). 

UED 7 - Programs and Teaching Techniques Used 
with the Culturally Different (50d). 

UED 8 - The Structure and Control of Public 
Education: A Primer for The Public (5d). 

UED 12 - A Functional Learning Resource Center 
for an Elementary School (50d). 

UED 13 - Individually Prescribed Instruction-A 
Critique (50d). 

The University of Missouri -Columbia is an equal educational 
opportunity institution . 
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