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ABSTRACT 

 

For this research, the author interviewed 10 volunteers who were members of the 

Roeland Park New Horizons Band in order to discover how they would describe the role of 

an impactful music educator in their lives, based on their own personal experiences. The 

interviews were conducted virtually using Zoom technology in one-on-one interview sessions 

with each study participant. During these individual interviews the author asked participants 

specific, pre-determined questions about their personal perspectives regarding qualities of an 

impactful music educator in their lives. This naturalistic study on the individual perceptions 

of the concepts behind impactful teaching is primarily qualitative methodology, 

implementing the data collection method of observing participants' individual reactions and 

retellings of their specific memories. The primary research question to be answered 
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throughout this study is: How do selected members of a New Horizons Band describe the 

role of a single impactful music educator recalled as a mentor from their earlier life?  

Ultimately, this project seeks to focus a discussion on the importance of the memories 

that students make and the learning that students take away from any given educational 

experience. As the research from this work will show, oftentimes educators influence 

students in ways that are not always academic in nature. The proof of this narrative lies in the 

“stories of experience” (Connelly & Clandinin, 1990) gleaned from [or collected from] every 

participant featured in this project. 
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CHAPTER 1  

INTRODUCTION: NEW HORIZONS 

 

Personal Research Rationale 

 This research was inspired by a personal passion for exploring and trying to 

understand the concepts behind lifelong learning and a career dedicated to music education. 

From my very first experiences in ensemble music-making with middle school friends in 5th 

grade beginning band, through a collegiate and professional career of making music with 

colleagues, inspirational professionals, and dedicated students, to my current position as a 

community band director with the Roeland Park New Horizons Band, music education and 

lifelong learning have been a cornerstone for my ambition, inspiration, and dedication to the 

art of music. This dissertation serves as an extension of my personal teaching philosophy, 

grounded in a student-centered approach to music-making. My aim is to provide different 

examples of how music education delivered by outstanding educators has influenced the lives 

of members of a lifelong learning music-making community.  

 This dissertation reports and considers personal learning experiences in music 

education from the perspective of 10 selected members of the Roeland Park New Horizons 

Band. The goal of this initiative is to discover how these individual members of the group 

describe the role of an impactful music educator remembered as a mentor from their earlier 

life experiences. Each of the members mentioned in this study were individually interviewed 

and asked specific pre-determined questions about their personal perspectives regarding 

qualities of an impactful music educator in their lives. This naturalistic study on the 

individual perceptions of the concepts behind impactful teaching is primarily qualitative in 
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methodology, implementing the data collection method of observing participants' individual 

reactions and retellings of their specific memories. Ultimately, the primary research question 

to be answered throughout this study is: How do selected members of a New Horizons Band 

describe the role of an impactful music educator recalled as a mentor from their earlier life?  

 The collection of this qualitative data is intended to guide educators to a better 

understanding of what qualities impactful teachers may possess, thereby identifying qualities 

they might seek to develop throughout their professional careers. The researcher seeks to use 

interviewee responses to foster discussion to inform modern teaching practices and create 

lifelong learning educators. 

 

Lifelong Learning through Music Education 

 As Bobbitt (2013) states, “Education is now to develop a type of wisdom that can 

grow only out of participation in the living experiences...and never out of mere memorization 

of verbal statements of facts.” Music education serves as a positive supplier for these 

opportunities by providing students of any age group the chance to develop skills and life 

lessons that can be utilized throughout their professional careers and lived experiences.  

 This research intends to respond to the often neglected fact that these lifelong 

learning opportunities are not limited to formal school-aged students. The Roeland Park New 

Horizons Band includes a group of 40 to 50 musicians whose average age is approximately 

sixty years old. These individuals stand as a testament to the potential of music education as 

to be a catalyst for lifelong learning. Furthermore, the participants of any ensemble in the 

New Horizons programs across the Unites States are prime examples of the fact that music 

education does not have to end when one graduates from the formal classroom, and that 
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community based interactions and involvement in music making do not include an expiration 

date. The members of these groups participate each week because they love making music 

together and because they love the individual challenges that come with live, real-time music 

making. One might also expect that these people continue to regularly make music because, 

at some point in their earlier lives, a music educator provided an experience that would leave 

a lasting impact on them for years to come.  

 This conceptual relationship of lifelong learning as an educational objective in music 

education becomes strikingly obvious when placed in the context of Eliot Eisner’s, 

Educational Objectives—Help or Hindrance (1967). In this text the author states: “In both 

the construction of educational means (the curriculum) and appraisal of its consequences, the 

teacher would become an artist.” Eisner elegantly points out that, when done correctly, 

education should exist as a lifelong curriculum that provides authentic educational 

connections between individual students and their community on a daily basis.  

 The perspective that music education can successfully take place in multiple forms 

throughout an individual’s lifetime has been well documented in the literature. Examples of 

lifelong learning in music education are prominent in modern research with a major focus on 

community bands and adult music making as a primary example of how these concepts take 

shape through practical application. (Boswell, 1992; Chiodo, 1997; Coffman, 2002a; Larson, 

1985). Furthermore, concepts that expand beyond the ideas of lifelong learning under the 

medium of music education have also been explored including Jones’ (2009) research on 

“lifewide” rather than “lifelong” learning as a means to “provide a multidimensional 

perspective” in how teachers determine the aspects of education that are most impressionable 
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for student learning. This idea exploring the value of individual perceptions of lifelong 

learning through music education is a central purpose of this study.  

 In summary, the researcher intends to utilize the process of individual interviews as a 

means of gathering qualitative data. These interviews focus on the different perspectives that 

participants share about impactful teaching within in the field of music education. The 

volunteer study participants have been drawn from the Roeland Park New Horizons Band in 

order to examine their remembered generational perceptions of experiences in music 

education. Ultimately, research aims to answer a specific set of questions constructed by the 

researcher to investigate aspects of impactful music education. These questions are listed and 

explained in detail in the methodology section in Chapter 3. 

 

New Horizons Ensembles 

 In regards to music education and adult learners, there have been many different 

examples of inquiry into the perspectives of older musicians. Griffith (2006 studied the 

different personality traits of adult learners in music programs while Mark (1996) focused on 

different aspects of informal learning that often take place in adult music education 

opportunities. Bugo’s (2014) research concluded that “older adults prefer group music 

instruction [when] compared [to] individual music instruction,” suggesting the idea that the 

community band medium is an ideal location to gain multiple perspectives from different 

adult learners on topics within music education. Indeed, the community band as a musical 

medium is an exciting opportunity to gain perspectives from different musicians who may no 

longer be officially enrolled in former schoolwork, but still wish to experience music making 

and learning on a regular basis. A large body of research exists that explains the benefits and 
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importance of community bands as a practical continuation of music education in the modern 

world (Goodrich, 2019; Mantie, 2012; Rohwer, 2016).  

 As previously mentioned, the community band members to be interviewed in this 

study are members of the Roeland Park New Horizons Band. New Horizons ensembles have 

served as a major source of data collection for different research topics throughout the 

literature including subjects within music education, different concepts behind the aging 

process, and the intrinsic value of community music making. (Coffman, 2008; Dabback, 

Coffman, & Rohwer, 2018; Ernst, 2001). Additionally, the juxtaposition of these adult based 

ensembles with other commonly seen collections of musicians, such as a high school or 

college aged group, may provide important qualitative information that can expand the 

findings of prior research focused on younger secondary and university-aged musicians 

(Busch, 2005; Mantie, 2014). 

 While the focus of this study is to examine perspectives of New Horizons Band 

members and their individual perceptions of impactful music teaching, prior research has 

focused on comparing perspectives across different ensemble groups within the field of 

music education. Coffman (2009) directed a study where he surveyed music educators to 

compare their personal experiences as teachers of both adult learners and young students. 

Through this process he gained information on the importance of educational concepts such 

teaching style, instructional content, learner attitudes, and adult physical limitations within 

the context of music education. Ultimately, Coffman's study concluded that “adults displayed 

less flexibility in learning,” but that “rehearsals with adults could be done in a more relaxed 

fashion.” 
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 While Coffman’s research aligns closely with the design outlined in the present study, 

this dissertation focuses not on the perceptions of the music educators, but instead on 

individual perspectives of the participants within music education. Regardless, the results 

from Coffman’s study speak volumes about the value of music education from both ends of 

an educational timeline, and contribute to the overarching theme of the present study.   

To underscore the importance of extant research on lifelong learning through 

community based ensembles, a fictional story follows that is based on the real life 

experiences of both the author and the participants interviewed throughout this project. This 

story serves as an example of the impact that these types of experiences may have for 

individuals that participate in these educational music making opportunities. 

 

A New Horizons Experience 

 Jay took one final look at the black leather case sitting on the couch beside him. “Do I 

really want to do this?” he thought to himself. “It’s just been so long since I’ve used this 

thing that I don’t know if I should even bother showing up...would I really be able to 

contribute anything?..” He stared at the case long and hard until he realized that this would 

all be so much easier if he just put that old box back in the basement and didn’t bother 

leaving his house that night. “I’ll give them a call tomorrow and let them know that I decided 

not to take part in this whole thing. That’s just the easiest way out of this situation…”  

 Jay got up from the couch and picked up the case by the worn plastic handle that was 

nearly ready to rip off. As he walked back to the basement feeling both a little relieved, but 

also some strange level of guilt, he suddenly heard Mr. Hill’s voice resonating in his mind, 

“That’s never going to get better unless you put yourself out there,” he used to say. “You 
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have all of the tools that you need to be successful, but you have to put in the work to make 

that success happen.” Jay stopped for a moment on the staircase just before he reached the 

basement floor. He could clearly see Mr. Hill’s gentle smile in his mind’s eye as if the 

memory had happened only yesterday. “I’m so proud of you!” he had said back then, “now, 

wasn’t all of that hard work well worth the effort? That was amazing!” 

 Jay stood there like a statue for a moment. Tears nearly welled up in his eyes. “Yes,” 

he said out loud-to no one other than his memory. “Yes, that was absolute worth all the work 

in the world.” Jay let out a deep nervous sigh and turned around back up the stairs with the 

case still in his hands. Once he got up the staircase he put on his jacket and headed out to his 

car, setting the case carefully in his backseat. He sat down in the driver’s seat and closed his 

car door. Again he began talking to his memory and said out loud, “This one’s for you Mr. 

Hill. But you better be right about this too!”  

 He turned on the vehicle and started heading towards his destination. He had never 

been to this place before and that certainly didn’t help his nervous feeling about the entire 

situation. Again the doubt began creeping up on him as he got closer, “What do I have to 

contribute?” he thought.  I used to be one of the best, but now…it’s been over thirty 

years...how could I possibly think that I’m going to do well tonight?”  

 As the thoughts continued to race through his head, Jay could hear the memories of 

Mr. Hill answering each and every one of his doubts with his signature words of wisdom, 

“How could you possibly hope to do well if you didn’t bother trying at all? You’re going to 

make mistakes, and that is perfectly okay. Remember that if you were already perfect then 

you wouldn’t need me at all!” 
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 Jay pulled up to an empty parking space at the community center. “This is the place,” 

he said to himself. “It’s now or never…” At the same time he could see other people walking 

towards the center with their own black cases all shaped different sizes. He couldn’t help but 

feel a strange mixture of intimidation and comfort by the familiar sight of others headed 

toward the same destination and for the same purpose. “Here we go,” said Jay as he stepped 

out of his vehicle and grabbed the case from his backseat. “Here goes nothing…”  

 He walked up to the glass doors of the community center and walked inside.  After 

passing through a short hallway he saw around 40 or 50 people inside a large room opening 

their cases and getting situated throughout the open space. Just as he was about to enter the 

room a younger woman came right up to him and asked, “Are you Jay?” He nervously 

nodded his head and attempted to eke out a “yes ma’am,” but the words never quite came out 

of his mouth. She continued by saying, “We’re so excited to have you joining us tonight! 

Welcome to our New Horizons Band! My name is Marie and I’m the assistant director. 

Everything that you should need for tonight is ready and waiting for you over in your section. 

You’ll be sitting in the third row and I know that you’re section members are excited to meet 

you! If you have any questions at all please feel free to let me know and let’s definitely chat 

afterwards about how your experience goes tonight!” 

 The young woman’s professional and positive attitude had an instantaneous 

impression on Jay and he couldn’t help but smile and let out an enthusiastic, “Thank you so 

much! I’m very glad to be here tonight!” She quickly darted away to address another member 

who had a question, but in that short moment Jay received all the confirmation that he needed 

to know that he was in the right place that evening. As he walked into the large room he 

became engulfed in the familiar and somehow comforting cacophonous sound of people 
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preparing for the evening ahead. He sat down in an empty chair in the third row and 

immediately a woman sitting in the chair next to him asked, “Are you Jay?”  

 “Yes!” He said. “And what’s your name?”  

 “I’m Beth, and the rest of the section here is John, Clyde, Owen, Ruth, and Dot.” Jay 

looked down the line of chairs as each member waved their hands when their name was 

called.  

 “Hello there!” said John.  

 “Welcome to the group!” Clyde chimed in.  

 Owen was turned around in his chair and in the middle of a conversation with Ruth, 

but after she tapped him on the shoulder and pointed in Jay’s direction he immediately belted 

out, “You must be Jay! Great to have you with us tonight!” 

 “Welcome!” said Ruth and Dot smiled and waved at Jay from the far end of the row.   

 Jay couldn’t have felt more welcomed by this new group of people. Everyone was 

just so friendly, but of course the most challenging part of this evening was still to come. He 

placed his case on the floor in front of him and opened up the two metal latches on either 

side. He opened up his case and pulled out his silver Bach trumpet. Jay picked up the 

instrument and let his fingers nervously decompress all three of the valves over and over 

again almost as if proving to himself and the other members of the section how well-oiled his 

instrument had been in preparation for this evening’s rehearsal. 

 He picked up his mouthpiece from the case and began to play a few warm-up notes 

under the safety blanket of everyone else’s sounds coming from their respective instruments. 

As he glanced around the room he felt as though he was immediately transported back to 

high school band room. He saw flutes, oboes, and clarinets taking up the first two rows. And 
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was that a bassoon he saw in the corner? Wow! They’ve got everything here! He looked 

behind his section to glance at the row of horns and saxophones and behind them were the 

trombones, baritones, and tubas, as well as a section of percussionists setting up their 

countless line of noisemakers in the back of the room. Jay felt more excited than he had been 

in years. He hadn’t played in a concert band in nearly 30 years and yet he couldn’t have felt 

more comfortable surrounded by the same instruments that he used to see every day in high 

school. Everyone in the community center looked to be about his age or older and he 

couldn’t help but feel his innate nervousness being pushed aside as he eagerly waited for the 

rehearsal to begin.  

 A middle-aged gentleman walked into the room and Jay knew immediately from his 

presence that he must be Mr. Johnson, the head director and conductor of the group. Mr. 

Johnson set down his bag and pulled out a set of music scores which he placed on the 

conductor’s stand.  Jay felt another round of nerves revving up inside of him but he also 

heard that familiar voice of Mr. Hill saying, “You’ve got to give this a try.” Jay adjusted 

himself, sat up straight, and stared forward at the podium waiting for the first downbeat. Sure 

enough moments later Mr. Johnson took the stand.  

 “Good evening, everyone!” he said. “I hope that you all had a beautiful week and I’m 

ready to make some music with you tonight. Let’s start with a quick warm up. Can I hear 

everyone on an F concert pitch?” Mr. Johnson raised his arms and held them at the ready as 

if he were hugging a large redwood tree. Without even thinking about his actions, Jay 

automatically lifted his trumpet to his lips as the conductors arms began to rise. He then took 

in a deep breath as he watched the conductors hands move up in a preparatory gesture. As 

Mr. Johnson’s hands came back down the entire ensemble played a unison concert F note 
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together and Jay was completely surrounded by the familiar warmth of a full concert band 

sound. He couldn’t believe how happy the sound of this single note played by so many 

different people made him feel in that moment. Here he was playing only note that he could 

certainly play by himself in his basement any time that he wanted, and yet, playing that note 

with all of these friendly strangers brought him a sense of togetherness. Playing that note 

with the band brought him the feeling that he was contributing to something bigger than 

himself.  

 Mr. Johnson made a large circular motion with his arms and everyone in the group 

knew to stop holding out their sustained pitch. “Thank you,” he said. “Now we need that 

pitch to sound much more centered. Low brass, could you please play your concert F note 

and I want each section to join in as I cue you. Please make sure that you are all listening 

down to the tubas and that you’re fitting into their sound. We do not want your individual 

sounds to stand out. We want to hear a collective sonic landscape.” Those few words of 

encouragement were all that the members needed in order to push themselves to try just a bit 

harder. Jay could hear just how much more resonant the sound of the group became when 

each member focused on making their sound “fit” into the group’s overall sonic structure. 

“Much better,” said Mr. Johnson. “Now, please get out your arrangement of Circus Days that 

should be in your folder.”  

 Jay reached for his music that had been waiting for him on his music stand and pulled 

out the familiar tune by composer Karl King. “Wow!” Jay thought to himself. “I remember 

playing this piece back when I was in high school!” Again Mr. Johnson lifted his arms to 

signal to the band that they should be ready to begin the piece. “Here really goes nothing,” 

thought Jay. In one quick motion Mr. Johnson lifted and lowered his hands and the band took 



 
 

12 
 

off. Jay started off the piece feeling quite good about himself. Three measures, four 

measures, and even five measures into the piece he found himself hitting every single note 

written out on his part. “This is great!” Jay shouted to himself in his mind. And then…it 

finally happened. He got to a tricky eighth note line in his part that tripped him up just a bit 

and he ended up playing the wrong note.  

 Jay took his trumpet off of his lips in disappointment, but realized as he quickly 

glanced around the room that everyone else was still playing along without a hitch. He 

looked down at his music and found where the group was at and jumped right back in with 

them only a few measures after where he initially stopped. After a few more mistakes later 

the band had collectively reached the end of the piece. Jay was so concerned about the next 

words that were about to come out Mr. Johnson’s mouth. “I knew that I shouldn’t have 

signed up for this,” he thought to himself, “how embarrassing to make all of those mistakes.” 

 But when Mr. Johnson let his hands fall to his side the first words out of his mouth 

were, “Great! What a fine read through for our first time on that piece. Plenty of work to do, 

but we’re starting in a great position for that chart to sound really good by the concert date. 

Well done everyone! Now flutes, take a look at measure…”Jay couldn’t believe his ears. 

After all that worrying he did everything was going to be just fine. He would be sure to put 

some more practice into that piece before the next rehearsal, but as long as the conductor 

wasn’t upset then he knew that he could get this music down within a few weeks. 

  Just then Beth leaned over in her chair to talk to Jay. “Oh no!” he thought. “Maybe 

the conductor didn’t hear me over the whole band, but there is no way that Beth didn’t hear 

all of my mistakes with her sitting right next to me!” He grimaced as he waited to hear what 

she was about to say.  
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 “That is such a fun march, isn’t it!?!” she said to him. “Well, what do you think of the 

group?” she asked.  

 Jay took a moment to respond because he had expected something completely 

different to come out of her mouth. “Well, the band sounded great!” he said. “But I’m really 

sorry about all of the wrong notes that came out of my horn.”  

 “Oh, don’t be silly!” Beth said. “Who do you think we are? A professional 

orchestra?” she laughed. 

 Jay smiled as he responded to her relatable comment, “Well, after taking so much 

time off of my trumpet for so long; you all sound like a professional group to me!”  

 “We’re all just here to learn, laugh, and love music,” said Beth. As long as that 

sounds good to you then you’re going to have a great time playing with us!” 

 Throughout the remainder of the rehearsal Jay enjoyed just as many personal victories 

and challenges as he did on the other pieces that they rehearsed that evening. But each 

musical moment brought back a welcoming sense of nostalgia that filled him with so much 

joy. He couldn’t believe that he was making music again with all of these different people. 

That sense of community that had always been a part of his high school band experience had 

come rushing back to him all in one night with this community group.  

 After saying his goodbyes to all of the members of his new trumpet section and 

getting to thank both the director and the assistant for such a great experience that evening, 

Jay headed back to his vehicle with a large smile on his face. He placed the case inside his 

car and sat down in the driver’s seat letting out a huge sigh filled with relief as well as joy. 

“Thank you, Mr. Hill,” he said out loud to himself. “I could not have done this without you.”  
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 Jay thought back to all of the beautiful moments that he had shared with his peers in 

high school band as well as the life lessons that he learned from being in Mr. Hill’s program 

all those years ago. He couldn’t believe that he was getting the chance to relieve those 

wonderful moments yet again at his age. “Mr. Hill was right,” thought Jay. “Lifelong 

learning opportunities are out there for anyone willing to take a chance.  

 

Summary and Outline 

While the story you just read is a fictionalized account, the importance of how often 

these types of interactions and connections occur throughout our global musical community 

cannot be understated. The concept behind New Horizons ensembles, such as the one alluded 

to in this story, is to create opportunities for older musicians to either continue their 

education or begin to engage in community music making years after they have completed 

their primary formal music education in middle school or high school. New Horizons groups 

stand as an important example of lifelong learning opportunities in modern music education 

and therefore provide educational researchers with countless opportunities for the collection 

of data on lifelong learning concepts within teaching music in the twenty-first century. 

Following this introduction, this project will continue with chapters dedicated to 

different aspects of outlining the concepts discussed in this research. Chapter 2 will feature a 

literature review of the prior research that has contributed to this topic as well as an outline of 

the theoretical framework developed in preparation for this work. Chapter 3 will showcase 

the Methodology behind the design and data collection of this research including a discussion 

on the population of participants interviewed from the Roeland Park New Horizons Band. 

Chapter 4 will outline the major narrative themes that were found throughout the data 
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collection process and Chapter 5 will focus on a three-dimensional narrative inquiry 

analysis featuring each of the individual interview questions asked of each participant as 

another means for analyzing the data that resulted from this research. Finally, Chapter 6 will 

serve as the primary discussion on the educational significance of this research and focus on 

the major takeaways that exist as a result of this project. 
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CHAPTER 2  

LITERATURE REVIEW AND THEORETICAL FRAMEWORK 

 

Overview 

 This chapter will focus on the foundational research used in the construction of this 

project. The literature will be outlined throughout this section using the three main themes 

that serve as the makeup of the theoretical framework of this research. These three primary 

themes include the concepts of “stories of experience,” lifelong learning, and the idea of 

impactful teaching. The review of this literature will follow these primary themes after a 

brief introduction focusing on the importance of the interview process as an essential 

component of data collection throughout this dissertation.  

 

The Interview  

“What is a model interview?... 

It’s an interview that defines a specific purpose 

—a specific set of data to be obtained 

—and then proceeds through conversation 

to fulfill the purpose (Metzler, 1977).”   

 

 

 With these words Metzler (1977) deconstructs our conceptual ideas of what 

constitutes a “model interview,” by specifically juxtaposing this oftentimes academic activity 

with the pragmatic realization that an effective interview should stand as a creative 

conversation between human beings looking to further their own knowledge on any given 

subject. While not always considered to be the most effective means to collect specific data, 

the process of creating these professional conversations through the interview process does 
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allow for a better understanding of different human perceptions on any particular concept. 

Through these professional conversations this project will produce more detailed and 

intimate data that cannot always be achieved through more broad examples of professional 

research collection such as surveys or tests.  

 As a music educator, I believe that in order to collect qualitative data on my 

individual students, I must first invest the necessary amount of time to produce qualitative 

interactions with them. Previously, qualitative researchers have collected data from 

participants through the format of professional conversations or personal interviews, where 

the purpose of this data collection is to hear how participants perceive themselves or their 

instructors in the classroom. The research of Flowers and Murphy (2001) covers the 

perspectives of 45 different participants who were asked to speak about their “music 

education, preference, activities, and reflections.” Their work states that “while there does 

seem to be increasingly more information available about the musical life of older adults, the 

idea of looking at the outcome of music education through the behaviors and opinions of this 

population has not been largely explored.” Additionally, the work of Abril (2012) focused on 

the perceptions of high school band students on the culture of their ensemble community 

based on what they perceived through their experiences as self-identified “band kids.” 

Finally, Rohwer (2017a) used a similar strategy to complete a narrative investigation of 

different adults in multiple musical ensembles.  

 I believe that all of these studies achieved a higher level of understanding from their 

participants by allowing a more personal approach to data collection process. Through this 

research, I seek to build off of studies such as these to help answer my primary research 

question of asking how certain participants perceive the concept of impactful teaching 
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throughout their personal background in music education. Ultimately, this project is built on 

a theoretical framework that includes three major themes that impact my work and personal 

philosophy on music education based upon previously presented literature. These three 

themes include a focus on the narrative theory of “stories of experience,” (Connelly & 

Clandinin, 1990) the overarching concept of lifelong learning, and the education component 

of impactful teaching. This chapter will focus on a review of the literature exploring these 

three concepts as outlined in the following sections of this work. 

 

Stories of Experience  

 For the purposes of this project, I chose to use the interview process as my primary 

research tool for data collection. I believe the conversations with the participants in this study 

will lead to a greater understating of how different participants in music education perceive 

the concept of impactful teaching. This data is meant to further inform our collective 

knowledge as a field by using these individual perspectives as “stories of experience” within 

the context of music education. 

 Publications dedicated toward a better understanding of individual human perceptions 

and participant observations are found extensively throughout qualitative literature. Many of 

these studies have been built on research that focuses on personal narrative inquiry as a 

primary concept behind the ideas of individual “stories of experience” as the primary means 

for data collection. Connelly and Clandinin (1990) assert that one theory in education 

research holds that humans are storytelling organisms who, individually and socially, lead 

storied lives. Thus, the study of narrative is the study of the ways humans experience the 

world. This broad concept is refined into the view that education and educational research is 
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the construction and reconstruction of personal and social stories; learners, teachers, and 

researchers are storytellers and characters in their own and other’s stories. 

 This theory and approach to research uses “stories of experience” as data points for 

how different human beings understand the world around them from their own perspective. 

By combining these stories with those of other individuals with similar experiences and 

backgrounds, educators can better understand any given subject by examining similarities 

and differences observed between different perspectives. This study specifically uses “stories 

of experience” to better understand perceptions of impactful qualities in music teaching. 

 The importance of understanding the value behind personal narrative as a 

representation of an individual's “story of experience,” has been prominently demonstrated in 

the work of qualitative researchers Connelly and Clandinin (1988). This research includes,  

…case studies and useful school-based examples of how 

individual teachers at all levels of the curriculum draw on their 

own experience for planning curriculum and instruction. The 

concept of narrative is underlined throughout as a key to 

discovering how teachers and students make meaning in their 

lives. 

 Using narrative as a key to discovering how students make meaning of their 

education is essential to the theoretical framework of this project. By interviewing the 

participants in study, who have all been students of music education throughout their 

experiences with music, I seek to uncover their individual “stories of experience” as 

components for a better understanding of how to define impactful educators in the field of 

education. Furthermore, this concept of listening to an individual’s understanding and 
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thought process on any given subject is essential to finding the philosophical power that 

comes through narrative inquiry in that only through examining another person’s perceptions 

can one truly begin to understand the whole person. 

 The individualized process of interviewing different participants also aligns with the 

ideas behind studying lived experiences featured in Clandinin (2006). This research provides 

an in-depth look at the value of narrative inquiry and “outlines the history and development 

of the methodology of narrative inquiry.” This research serves as the foundation of the 

theoretical framework behind the ideas of narrative inquiry in my own project and these 

concepts behind qualitative research are rooted in the methodology of my own study. 

 Additionally, the work of Clandinin and Connelly is based on the idea that a 

“Deweyan view of experience is central to narrative inquiry methodology.” Certainly, the 

concepts behind the educational philosophy of Dewey (1938) are paramount to 

understanding the value of an educational experience and the learning relationships that take 

place between a student and teacher. As Dewey (1897) stated, “I believe that the individual 

who is to be educated is a social individual, and that society is an organic union of 

individuals.”  

 This relationship between the equal importance of the “individual,” and society as an 

“organic union of individuals,” is at the forefront of this study.  In the case of this research 

the individual participants act as different points of reference in the study, while the 

collection of their perspectives form an “organic union” of collective understanding on the 

subject at hand.  This idea of understanding an individual’s “story of experience” is essential 

to not only knowing how that particular individual functions, but also how other individuals 

with similar experiences  might collectively understand any given concept as a whole. That 
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being said, the appreciation of any individual “story of experience” can open up a discussion 

on how these experiences compare to those of others. The individual narratives provided by 

the participants involved in this study serve as examples of “stories of experience” in relation 

to this project. Each of the participant’s contributions stand as a personal snapshot of their 

own stories within education and this concept stands rooted at the base of the intentions 

behind this project. 

 

Lifelong Learning 

 The second theme included in the theoretical framework of this study is the 

educational ideal of lifelong learning as a desirable goal for those who wish to pursue new 

opportunities throughout their lives. This concept highlights learning as a foundation of the 

human experience by stating that idea of learning should not end after the conclusion of 

formal schooling. In the research of Boswell (1992) the author describes “a growing 

phenomenon in lifelong learning” through the medium of music. This study specifically 

references community class advertisements that state welcoming invitations such as “Anyone 

who dances, sings, or plays is invited—all levels.” Additionally, this study promoted the 

ideals of these types of classes as “activities [that] epitomize the essence of lifelong learning 

and music participation. They are attracting a growing population of adult 

learners…professional and novice musicians.” 

  This theme of lifelong learning is represented throughout this project through the 

recollections provided by the New Horizons Band members. Their experiences as members 

of a community-based ensemble focused on participants above and beyond the age of fifty 

stands as a clear example of lifelong learning at work through music education. These 
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participants eagerly and enthusiastically attend weekly rehearsals simply due to the fact that 

they personally enjoy the process of making music with different people on a regular basis 

and this process cements their own personal relationship with the concept of lifelong 

learning. 

 Studies such as Coffman (2002a) highlight the lifelong learning process that takes 

place through the global initiative of New Horizons ensembles, and also selects a specific 

New Horizons group as its focus:  

This article describes the Iowa City, Iowa program from the 

director’s observations and from excerpted comments by 

participants. Not only does the band program fulfill musical 

aspirations, but it also provides meaningful interpersonal 

relationships for the adult learners and their families, the 

college-aged instructors, and the director. 

 The work of Coffman stands as a concrete example of the type of qualitative data that 

emerges from this type of research. Similar to the population mentioned in Coffman’s study, 

I also intend to use a specific New Horizons group as the sample population in my research 

as a distinct example of lifelong learning in music education. However, the focus in this 

study is strictly from the perceptions of the individual participants in the ensemble and their 

experiences with music education, rather than the director’s observations.  

 The importance of creating a better understanding of an impactful education through 

the relationship of an educator and their students is perhaps best explained in the research of 

Schultz (2008). In this text the author states that “there must be a balance between the 

students getting what they need and what they think is most important.” When an educator is 
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able to achieve this level of equilibrium with their students and create this balance between 

“want” and “need,” students naturally become more invested in the learning process and the 

impact that education can have on their lives. In Schultz’s research, based on his experience 

of incorporating democratic schooling and progressive education in the classroom, his results 

showed that student’s became more invested in their learning experience when they had input 

in the creation of their educational curriculum.  

 Schultz’s research connects to the ideas of lifelong learning in that the participation in 

a community-based ensemble is a voluntary experience and therefore acts as an opportunity 

for a participant to become involved in the shaping of their own education.  Congruently, the 

opportunity to showcase the perspectives of a community of dedicated lifelong learners that 

voluntarily choose to continue their music education through the opportunities of New 

Horizons- based ensembles, serves as a testament to the power of shared narrative 

experiences. 

 The types of interactions that result from this data collection stand as a fundamental 

learning opportunity for both individual growth and the development of a healthy 

community-centered mindset. In this manner, the concepts behind the formation of any 

community-based ensemble should naturally produce a community building experience that 

contributes to the overarching ideas behind lifelong learning. 

 

Impactful Education 

 Finally, the third theme that serves as a cornerstone of the theoretical framework of 

this project is the idea that an impactful education can serve as a catalyst for the pursuit of 

lifelong learning. As this research helps demonstrate, each of the participants in this study 
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relate their current experiences in community music making with that of an impactful 

moment with a former musical mentor who helped to shape them as a lifelong participant of 

music education.  

  Azer (2005) suggests that an important aspect of defining the qualities of a good 

educator is the type of role model that an instructor can be from their students' perspective. 

This research states that, “we identify people as role models when they inspire imitation and 

influence people working with them to develop new skills and achieve their potential.” This 

idea of the role model translates directly to the core of this project in that one of the interview 

questions asked of the participants includes the aspect of identifying an impactful educator 

throughout their experiences that served as an effective teaching model throughout their 

music education. 

 Another example of research on the concepts behind impactful teaching includes the 

work of Bain (2004). Bain states that: 

The best teaching creates a sense that everyone is working 

together, whether that means working on a problem silently 

while listening to the professor, or reasoning aloud with other 

students and the professor. Moreover, the questions, issues, and 

problems are authentic: they seem important to students and 

are similar to those that professionals in the field might 

undertake. 

 The correlation between Bain’s work and the field of music education, and 

specifically that of large ensemble instruction, includes the idea that in order for any 

collection of musical participants to effectively produce a musical performance, the group 
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must learn to work together in order to achieve this common goal. In this case the ideal of 

striving to produce a professional performance serves as the common goal or problem to 

overcome together within large ensemble music education and therefore perpetuates the 

opportunity for an impactful education. In order to successfully prepare any large group for a 

shared musical performance the concept of working together is paramount to making an 

impactful impression between the members of the ensemble and the future audience.  

 Furthermore, additional research has been dedicated to defining specific qualities that 

are consistent with effective or impactful educators across different perspectives. In the work 

of Lupascu, et al (2014), researchers aimed to “identify some of the personality traits and 

behaviors of the effective/ineffective teacher” and ultimately found that the most consistent 

desirable qualities included “calm[ness], tolerance, presence of sense of humor, friendly, 

[and] a well prepared teacher.” These results are telling in that a quick overview of the terms 

reveals a list of holistic humanistic traits that focus more on the quality of a teacher’s 

personality than specific instructional techniques. Observations such as these contribute to 

the formation of this study as the value of these distinct qualities can help modern educators 

understand how we can best continue to serve as impactful contributors of learning for our 

students. 

 

Theoretical Framework Summary 

 The three main themes of stories of experience, lifelong learning, and the educational 

component of impactful teaching serve as the pillars of support underpinning the theoretical 

framework of this project. By combining these stories, which each serve as a different 

example of the results of an impactful education, educators can better understand how the 
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process of continued lifelong learning became essential for these particular participants. 

These stories can then inform current educators to help guide their future students to lives 

filled with meaningful learning. Hopefully, this process will serve to inspire both educators 

and students to promote a continuum of education throughout their own lives and serve as a 

foundation for all forms of education in the twenty-first century. 

 For the purposes of this study, I approach the analysis of the data gathered throughout 

these individual interviews by examining them through a three-dimensional framework that 

juxtaposes the perceptions of the participants in this study with their opinions on what they 

consider to be qualities of impactful music educators. These responses are outlined and 

described in detail in the data sharing and discussion sections of this research featured in 

chapters 4-6. These sections are dedicated to navigating our understandings and 

interpretations of the individual narratives provided throughout the interview process and 

help to draw connections and conclusions on what the different participants perceive as 

impactful qualities of music educators.  

 Specifically, this study gathers qualitative data from a distinct musical population 

within the context of a modern music education setting. In conjunction with this concept, 

many examples of using the interview as a means of data collection in the field of music 

education are found throughout the literature. The primary goal of this study is share these 

narrative experiences that contribute toward our collective understanding of what constitutes 

impactful teaching in music education through the lens of a generational collection of music 

education participants. New Horizons Band ensembles promote these ideas of lifelong 

learning through music education by creating new opportunities for artistic communities to 
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form. Furthermore, these unique ensemble experiences allow participants to develop and 

maintain community relationships that can last for a lifetime. 

 As the world renowned conductor of the Los Angeles Philharmonic, Gustavo 

Dudamel, states (Tunstall, 2013):  

...the musical and social aspects of playing music are never 

separated. Playing music together is connected with being a 

better citizen, with caring about other people, with working 

together. The orchestra, you know, it’s a community. It’s a 

little world, where you can create harmony. And of course, 

when you have this, connected with an artistic sensibility, 

anything is possible. Everything is possible. 

 Finally, one major overarching characteristic of this research is to stand as one 

specific example for how comparing and contrasting different perspectives within the field of 

music education can help to shape individual teaching philosophies. The perspectives 

provided in the following chapters can help to better understand how educators can construct 

positive and productive music education experiences that will leave a lasting impression on 

students for generations to come. 
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CHAPTER 3  

METHODOLOGY 

 

Research Design 

 This section will discuss the details of the study including the project design and 

stylistic approach used to complete the research. The qualitative nature of this project puts an 

emphasis on the importance of personal narrative as a means of understanding the collected 

data, and the first step is to outline my role as an individual researcher. Additionally, this 

section will cover the specific procedures that took place throughout the study as well as the 

limitations and ethical considerations that will help to construct further research based on the 

parameters of this project. 

 This project seeks to focus a discussion on the importance of the memories that 

students make and the learning that students take away from any given educational 

experience. As a music educator who believes that students only learn from their instructors 

when both parties are committed to a personal investment in the learning process, I believe 

that one of the most effective means of achieving this level of commitment is by investing in 

the “stories of experience” on both sides of learning continuum. For this reason the 

researcher has decided to collect data using individual interviews with peer-reviewed, guided 

questions to allow participants to reveal their personal narratives on their own terms. This 

methodology allows for a more intimate and detailed conversation on the topic of impactful 

teaching and provides a rich conversation on many of the subjects concerning music 

educators today. 
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    New Horizons Band Populations 

 For the purposes of this study, participants were drawn from an adult community 

concert band located in the Midwest region of the United States. This generational population 

provides a unique perspective in the context of music education in that all of the participants 

included in this study would be classified as lifelong learners in music education based on 

their involvement in the Roeland Park New Horizons Band. This group functions as an 

organization that provides music education opportunities for an adult population through a 

community-based outlet. I will compare and contrast the different perspectives gathered 

throughout this research in order to better understand how these individual participants 

perceive the quality of impactful teaching based on their different experiences.  

 This specific population has been chosen by the researcher due to these participants’ 

respective placement on a lifelong learning continuum within the world of music education. 

This particular populace has the potential to provide a wide breadth and variety of individual 

perspectives based on their years of experience with music making opportunities. Studies 

have shown the impressionistic qualities that participation in a concert band can have on 

younger participants (Abril, 2012) as well as the positive lifelong learning investments and 

outcomes that regularly take place in older communities and within different musical outlets 

and other various activities (Krause & Davidson, 2018; Rohwer, 2010). Subsequently, 

historical studies such as Haas (1954) have shown the importance of considerations and 

correlations between music education in primary and secondary school with that of 

community-based instruction as two separate halves of a whole lifelong learning continuum.  

  The individual narratives provided by the participants in this study can help inform 

both current and future educators by providing examples of different learning opportunities 
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that have left a lasting impression on these community band members. In particular, within 

the world of music education, the concepts behind the creation of New Horizons ensembles 

exists as one primary example of lifelong learning through music education. In these groups, 

the members consist mainly of older adult musicians that choose to continue their education 

and participation in a concert band setting long after their formal schooling has ended. Due to 

these unique circumstances, New Horizons ensembles have the potential to provide a wealth 

of data on concepts concerning music education from different generations of musicians. For 

these reasons the researcher has chosen to highlight one specific New Horizons group to be 

the focus of data collection for this study.  

 

The Roeland Park New Horizons Band 

 The Roeland Park New Horizons Band serves as an ideal example of lifelong learning 

through music education due to the program’s joint collaboration between the University of 

Missouri-Kansas City Conservatory and the Johnson County (KS) Parks and Recreation 

Department. This partnership allows participants from the Parks and Recreation Department’ 

s 50-Plus Program to work with professional music directors and collegiate pre-service music 

educators from the local conservatory. This productive relationship provides senior members 

of the community with access to higher level music making opportunities through their 

participation in a New Horizons Band and allows the professional directors and music 

education students the opportunity to practice community outreach strategies and hone 

pedagogical skills within the context of a practical and pragmatic rehearsal experience. The 

benefits of this initiative are clearly twofold for both the UMKC Conservatory and the 

Johnson County Parks and Recreation Department, and this unique collaboration serves as a 
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powerful example of how lifelong learning opportunities can have a substantial effect on 

everyone involved within a local community. 

 For this project I interviewed 10 participants of the Roeland Park New Horizons Band 

in order to discover how they would describe the role of an impactful music educator they 

considered to be a mentor from their earlier life. These interviews took place virtually using 

Zoom conferencing technology in one-on-one interview sessions with each participant. 

During these individual interview sessions, I asked each participant the same set of specific 

interview questions. These questions can be seen listed later in this chapter as well as in 

Appendix D “Interview Questions.”  

 The topics approached through these questions range from the participant’s individual 

experiences with music education to their encounters with specific impactful music educators 

throughout their musical careers that led them to continue making music beyond their formal 

schooling. Throughout the interview process I asked follow-up questions to find out more 

information unique to the different participants as I engaged with each interviewee 

throughout these conversations. In this manner each interview acted as a unique opportunity 

to understand what the concept of impactful teaching meant to each individual participant. 

This process revealed multiple topics for educators to consider based on the different 

personalities from each member. 

 The goal of this study is to gain further understanding on the different individual 

perceptions behind the concepts of impactful teaching by collecting and reflecting on the 

narratives provided by the participants involved in this lifelong learning musical opportunity. 

Reading these participants' individual reactions and retellings of specific memories may help 

educators better understand what qualities in their own teaching might have the most lasting 
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impact on students. The following overarching question aced as the catalyst for this 

qualitative study: How do selected members of the Roeland Park New Horizons Band 

describe the role of an impactful music educator recalled as a mentor from their earlier life?  

 

Research Sample Population 

 In order to provide an appropriate level of breadth and depth for this data collection I 

chose to interview a total of 10 participants that were selected from ensemble members who 

expressed interest in participating in the project after the rehearsal announcement was made. 

A total of twenty-three New Horizons Band members agreed to participate in the study, and I 

used three variables to select the 10 participants. These included length of membership with 

the group, qualities of individual diversity, and group instrumentation.  

 The intention behind using length of membership with the ensemble as a qualification 

tool was to create a large breadth of perspectives that would not be limited based on a 

participant’s level of influence from the group. For this reason the researcher included 

members in this study who ranged from having been with the group since the ensemble 

began seventeen years prior, to brand new members who had only been with the group for 

one year. To insure a more diverse population of participants, the researcher also considered 

the self-identified gender of the members who volunteered making sure to include a 

representative sample of the population ratio that expressed interest in participating in the 

study. This decision led to a sample size that included six self-identified male and four self-

identified female musicians from the group. Finally, in an attempt to include musicians that 

came from a diverse set of instrumental backgrounds, the researcher considered the 

individual instruments that each member played in the group. This resulted in a sample that 
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included one flutist, two clarinetists, one bass clarinetist, one tenor saxophonist, one 

trumpeter, one trombonist, one baritone player, one tuba player, and one percussionist. 

 

Recruitment 

 The first step of this project began with reaching out to the population of participants 

that were signed up for the Roeland Park New Horizons Band 2021 summer session 

program. This program took place from June through July of that calendar year. Participants 

were informed about the project through a formal announcement made by myself at one of 

the weekly group rehearsal sessions. The researcher described the process of how the data 

examples would be collected using Zoom conferencing technology and informed the 

members of the ensemble that participation in the study was completely voluntary and would 

have no effect on their involvement with the group. Band members interested in taking part 

in the study provided their names and email addresses on a sign-up sheet provided by the 

researcher. The recruitment letter and consent form can be found in the appendix section of 

this document.  

 The use of Zoom conferencing technology allowed for conducting interviews from 

the researcher's private office space, and allowed participants to be interviewed from their 

own households and at a time of their choosing. Finally, Zoom conferencing technology 

allowed the researcher to record and save each interview for future reference and further 

analysis, as well as providing a written transcription of each session. These transcripts served 

as the primary source material for all of the collected data that is represented and discussed 

throughout the results and discussion section of this study.   
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 After the population of volunteers was narrowed down to 10 from the initial 23, the 

10 members were contacted by the email address that they provided on the volunteer sign-up 

sheet. See Appendix A for the “Recruitment Email” example. 

Once the members received this communication and selected a time to schedule an 

interview, a follow up communication was sent in order to confirm the Zoom interview date 

and provide the members with the appropriate information for participating in this study. See 

Appendix B for the “Confirmation Email” example. In this confirmation email the researcher 

attached both the appropriate consent form and interview questions for the participant to 

view beforehand. All 10 members of the Roeland Park New Horizons Band who were 

initially contacted for interviews agreed to participate in the study. The interview process 

took place over the course of one month and only one interview needed to be rescheduled 

from the originally agreed upon date due to a personal conflict. 

 

Data Collection 

 The researcher believed in the importance of giving the participants an adequate 

amount of time to formulate their answers to the interview questions. This belief led to the 

decision to provide the interview questions beforehand, to serve as a springboard for different 

ideas and memories that each individual might share during their individual interview 

sessions. The list of questions asked of each individual participant is listed below: 

 

1. Tell me about your experiences with music education and your musical background: 

2. Tell me about someone who you would consider to be a mentor in your musical 

education? 
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 a. What were their individual qualities?  

3. Remembering being in class or a rehearsal space with this instructor can you describe:  

 a. What do you remember most?  

 b. What do you see? 

 c. What are you hearing? 

 d. Why are these memories important to you?  

4. How do these experiences contribute to your current participation in a community band? 

5. What are some of the skills that these educators gave you that are still with you today? 

  

 While the researcher did ask each of these specific questions to every participant who 

was interviewed, due to the conversational nature of this project, many participants answered 

some questions while addressing a different topic. This natural flow between the linear 

structure of the questions was both intended and welcomed by the researcher as qualitative 

questioning should not always fit into perfectly preconceived organized samples. One good 

example of this approach is the naturalistic interviewing featured in the research of Oakley 

(2003) in which the author focuses on responsive interviewing among women. 

 Additionally, the narrative nature of this research resulted in varying durations of 

interviews, with the briefest interview taking just under 30 minutes and most other sessions 

lasting no longer than 45 minutes in length. The single outlier in this collection included one 

interview that lasted over one hour and 15 minutes, in which the interviewee from this 

particular session later followed up with an unsolicited email communication stating, “let me 

apologize for going on and on in our Zoom yesterday. No one has ever ask[ed] me about my 

history with music before and it kept spilling out with no end in sight.” Ultimately, the 
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average length of an interview session was about 42 minutes across all 10 interviews. This 

varying length of time among the interview sessions was due in part to the personalities of 

the participants who naturally varied in their level of enthusiasm for how much they wanted 

to share throughout these sessions. 

 

Data Analysis  

 The process of collecting the data from these interviews was done by taking the 

written transcripts from the recorded Zoom sessions, and then editing them for accuracy, 

clarity, and flow of speech. The researcher completed this task by opening the transcript 

using a word processing program and editing the document while listening to the prerecorded 

sessions on Zoom. This process allowed the researcher to correct any words that were 

mistranslated by the Zoom software program and also to eliminate unnecessary verbiage such 

as repeated words, or awkward phrasing that would not read well or be understood correctly 

when used in the final document. All edits made for clarification purposes are clearly labeled 

using brackets and any long pauses made by the participants are delineated by the use of 

ellipses when mentioning quotes in the data collection. Additionally, all names included in 

this document and listed in the data serve as pseudonyms in order to keep the participant’s 

individual identities anonymous throughout this process. 

 After collecting and transcribing all 10 interview sessions, I separated the narrative 

data into common themes built on the terms and ideas used and expressed by the individual 

participants. These themes were developed by reviewing each of the transcribed sessions and 

making note of common terms that were present in multiple interviews. These resultant 
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narrative themes serve as the focus and outline for Chapter 4 as a first look at what 

knowledge can be gained through this data collection. 

 After taking a look at these primary themes, I approach viewing the data through a 

three-dimensional narrative inquiry analysis using each individual interview question as a 

guiding tool for understanding the different responses from the participants. This process will 

allow me to delve more deeply into the themed findings of this study in relation to my 

participants' stories of experience. This tool enables me to look at the dimensions of time, 

context, and interaction to understand more deeply what these themes mean for each 

participant. I will consider the individual interview questions and their subsequent answers 

within the context of our interview conversations to frame this detailed sense-making 

endeavor. This analysis will be guided by the previously mentioned themes that make up the 

theoretical framework of this project, including the qualitative value of “stories of 

experience,” the educational process of lifelong learning, and the concepts behind impactful 

teaching. This discussion serves as the focus of Chapter 5. Finally, an in-depth discussion on 

the major findings and implications that can be gained from this data will be the primary 

focus of Chapter 6.
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CHAPTER 4  

NARRATIVE THEMES 

  

Overview 

 This chapter will cover the common narrative themes that were found after reviewing 

the transcripts of all 10 interview sessions. These narrative themes will help to inform 

educators about the qualities of impactful teaching that different participants experienced 

throughout their respective educational upbringings. Furthermore, these representational 

“stories of experience” will allow for a better construction of our own understanding of 

impactful teaching by comparing and contrasting the different themes discussed throughout 

this chapter. 

 The major results from this research included the common narrative themes and 

concepts that described impactful educators as being “motivating,” “passionate,” and having 

the ability to “create community,” in their classrooms. Additionally, when reviewing the 

different interview questions, the participants in this study stated that the common skills of an 

impactful educator included the educational concepts of “listening,” “encouragement,” and 

promoting “teamwork” through their instruction. Perhaps the most intriguing realization 

when comparing these terms is that while they might often be associated with the facilitation 

of music education, they by no means remain entirely exclusive to teaching music. Before 

discussing the themes, the following section provides a brief background on each of the 10 

participants (under their assigned pseudonyms) that took part in this study and some 

comments from their interviews that help to describe of why they still participate in 

community music making on a regular basis. 
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Individual Participants 

 Sis is a Roeland Park New Horizons Band member who began playing their 

instrument in fifth grade band after watching their father play in dance bands throughout their 

upbringing. They participated in middle school and high school concert band, but put down 

their instrument in college before joining the New Horizons group many years later. Sis spent 

time as an educator and stated, “Part of the reason that I’m in a band now is because I have 

such good memories of the community that band provided for me in high school.” 

 Dot is a Roeland Park New Horizons Band member who began playing their 

instrument in middle school band after watching their older brother enjoy participating in the 

group at school. They played in band all throughout middle school and high school until 

taking a long break from playing for many years. Later in life, their brother again encouraged 

them to join a local New Horizons group. In regards to their New Horizons Band experience, 

Dot stated that, “I’ve had the same kind of feelings of closeness that I had with high school 

band as I do with the New Horizons Band.” 

 Ray is a Roeland Park New Horizons Band member who began playing their 

instrument in middle school and enjoyed playing in many different musical organizations 

throughout their high school and college years. After putting down their instrument for nearly 

50 years while pursuing a career in academia, Ray stated, “I joined the New Horizons group 

and have absolutely enjoyed every moment of it.” 

 John is a Roeland Park New Horizons Band member who didn’t begin playing their 

current instrument until after they saw how much their children were enjoying playing in 

band during their school years. This inspired them to pick up a band instrument later in life 

and eventually they began playing in multiple community groups. John stated, “They said 
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‘hey, we want anybody interested in playing [and] we take people of all ages, of all skill 

levels,’ and so I went and talked to the director.”  

 Larry is a Roeland Park New Horizons Band member who began playing in middle 

school band and played frequently with multiple musical community groups throughout their 

career. Larry mentioned that he originally joined the group after a recommendation from 

another member: “I ran into (a member) at a funeral and they convinced me to come and join 

New Horizons.”  

 Don is a Roeland Park New Horizons Band member who began playing their 

instrument in middle school band and performed regularly throughout all of their high school 

and college years until deciding to put down their instrument for most of their formal 

working career. Later in life they were encouraged to join the New Horizons group and Don 

stated, “You know, I enjoy being a part of a community band and I enjoy that it’s like having 

a whole other group of friends and acquaintances that you can do something together.” 

 Gerry is a Roeland Park New Horizons Band member who played their instrument 

throughout middle school and high school and even took private lessons on their instrument 

during their youth, but then put away their horn for most of their life afterwards. Gerry 

mentioned that another member also convinced them to join the New Horizons group: “You 

know the interesting part about it is…when they came to me and said, ‘Hey, you know, you 

got to come do this,’ I was like, ‘yeah…I’m not that good. I haven’t touched this thing,’ and 

they said, ‘I think you’re going to be a little bit surprised.” Now that Gerry has been with the 

group for a few years, he said, “It was fun to get back on the bike and do something.” 

 Trude is a Roeland Park New Horizons Band member that played their instrument all 

throughout middle school and high school although they then sold their instrument after their 
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formal school years-thinking that they would not need one ever again. Trude explained how 

they still managed to find a way into the New Horizon Band despite this setback: “I found 

the information on the New Horizons Band in the one of the local papers and I went ‘What?’ 

I went to the concert and [the director] explained what the band was for and welcomed 

anybody who wanted to join. So I talked to [the director] after the meeting and they said, 

‘Hey, we got a place for you!’” 

 Fran is a Roeland Park New Horizons Band member that did not begin playing their 

current instrument until long into their adult life. After seeing their children successfully go 

through their respective middle and high school band programs, Fran decided that they 

wanted to give this a shot as well. Fran said, “I can find a community band here, and then 

that's when New Horizons came up. I was familiar with [the program] and I didn't realize it 

was a whole national system of bands. They have summer camps and the whole nine yards 

and so that's when I said, ‘Well, I'm going to sign up.’ It's just wonderful. It’s been a great 

experience.” 

 Finally, Stan is a Roeland Park New Horizons Band member who has been with the 

group for many years. They played in bands both in and outside of school settings throughout 

their educational upbringing and also took private lessons during their time as a student. Stan 

mentioned that they have enjoyed watching the New Horizons Band grow for as long as they 

have been a member. In reference to watching their specific instrument section grow larger 

over the past few years, they stated, “The section got bigger and bigger [since] I joined. 

Eventually the [section] got to about eight or nine [members.] I mean it was big!” 
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Motivation and Encouragement 

  One theme that arose from the data across a majority of the participants included in 

this study was the ability of an educator to motivate and encourage their students to achieve a 

higher level of learning throughout their education. In total seven of the 10 participants stated 

that motivation or encouragement was a major factor behind what they perceived as an 

impactful quality in the musical mentor they recalled. Five participants mentioned either 

motivation or encouragement multiple times throughout their individual interview; 

emphasizing the importance that they put on these specific aspects of impactful teaching. 

 Dot mentioned that motivation was a key factor in their ability to identify quality 

teaching in music education. They stated that their teacher, “motivated me, challenged me, 

and pushed me!” They argued that impactful teachers “challenge you to do something better 

than what you think you can do.”  

 A specific example that this participant brought up was that their band director would 

encourage them to challenge other students through chair placement auditions. In this process 

students were allowed to perform an excerpt for the entire band in order to achieve the status 

of “first chair” within their instrument section. If successful, the member would be 

designated section leader within their group of instruments and would then be given the 

opportunity to have a leadership role in their particular section. This participant mentioned 

that their teacher was the key to “motivating me to challenge that clarinet player when he 

beat me [at first chair].” For this participant, the system of chair placements and competitive 

challenges within the ensemble helped to foster a desire for continued learning. This process 

pushed this particular participant to higher levels of achievement throughout their 

educational experience. 
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  Fran also mentioned motivation as a key factor in impactful teaching. This individual 

spoke specifically to the musical programming and appropriateness of musical literature for 

any particular ensemble as a main reason for feeling regularly motivated to participate in the 

music making process. They stated that new music and proper literature selection “keeps me 

motivated” and helps to “stretch my abilities.” Additionally, they added that “I think that one 

thing that keeps me involved and active is that I never know what comes next.” Certainly, the 

importance of proper music selection for an ensemble, or the curriculum content for any 

academic subject, is essential to motivating students for further creative exploration on any 

given topic.  

 As previously mentioned and along the same lines as the concept of motivation, 

another key term listed by the participants was encouragement. Fran mentioned the 

importance of encouragement as an empathetic recognition of the fact that all learners begin 

at different places. Fran stated that “all of my instructors have been very, very encouraging” 

and had “that ability to kind of meet people where they are.” This participant stressed the fact 

that all learners come from different backgrounds and therefore naturally have a different set 

of basic skills that form the base line of their learning experiences. 

 John also cited encouragement as an impactful quality of their past instructors and not 

only as a direct response to their style of communication and instruction, but also as an 

indirect result of their abilities as a musician. This participant stated that their most impactful 

teachers were, “very understanding and very encouraging.” They were “able to make me 

move ahead without being frustrated.” If a student sees their instructor becoming frustrated at 

their attempts to teach a given subject, then that level of frustration can certainly transfer to 

the student’s outlook on the subject. In contrast, the presentation and promotion of a positive 
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outlook and calmness, presented as understood patience in the learning process, can also 

transfer to a student’s approach towards new material even when presented with something 

new and difficult.   

 This participant also expressed how the process of making music with someone as 

talented as their instructor provided an additional level of encouragement: “It’s encouraging 

to be around someone with that ability...[and] know they can still relate to you as a 

beginner.” In this particular context, the simple fact that the instructor was able to 

demonstrate their talent and abilities in front of their student was enough encouragement to 

promote a dedication to self-learning for this participant. 

 Sis focused on the fact that how their instructor framed the learning process for them 

through the concept of encouragement was a key component to how they were able to focus 

on their learning goals. When speaking about how their teacher framed their instruction 

through a positive outlook, this participant stated: “It wasn’t like, ‘you need to practice 

harder!’ it was like, ‘let’s get this so that it sounds beautiful!’ I think that encouraged 

people...encouraged me, to practice more because I wanted my part to be beautiful.” This 

example speaks to this participant’s view on the importance of framing instruction in such a 

way that the delivery of teaching directives can naturally act as a positive form of 

encouragement rather than a negative focus of attention. The ability to set and explain 

exciting and realistic goals for students rather than regularly point out individual deficiencies 

on any subject matter is a key component to promoting encouragement as an educator. 

Ultimately, this participant’s story speaks towards the concept of being aware of the language 

used during instructional feedback in the classroom. 
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 Additionally, this participant focused on the fact that well-constructed encouragement 

can have a lasting effect on the environment in a classroom. They stated: 

It’s really important that when [students] walk out of your 

room that they’re feeling good about something they did that 

day rather than ‘oh, I’ll never get it,’ or ‘I’m never going to 

have it right.’ That encouragement…there has got to be 

something positive for directors to leave them with. The soft 

skills don’t change. You know being kind to people, helping 

people, and encouraging people…those are all things that 

won’t change. At least, I hope not. 

 In this quote the participant demonstrates just how impactful the promotion of 

encouragement was to their individual education. Not only do they view the concept of 

encouragement as a necessary ending to a successful classroom rehearsal or lesson, but they 

also see the importance of this act as the promotion of lifelong “soft skills” that everyone 

should be practicing throughout their daily lives. Similar conclusions can be found in 

referencing the research of David Teachout (1997). 

  This example shares this participant’s feelings on personal development in the 

classroom as a key component for how students form their individual perceptions and human 

behaviors that they use throughout their daily lives. This particular perspective not only 

promotes encouragement as a concept for successful classroom teaching, but also as an 

essential factor in leading a successful and positive life. 
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Informal Educators  

 As we continue this discussion on the narrative theme of encouragement throughout 

this chapter, a point must be made that not all of the educational figures mentioned by the 

participants in this study took the form of formal school teachers. Many of the participants 

also listed family members, close friends, and other outside influences that may not have 

served as full time professional instructors, but still provide impactful moments of learning 

for them in their particular education. As we will read below, there are many different 

spheres of influence that affect a student’s level of encouragement throughout their 

education.  

 Don specifically remembered the importance of encouragement from his family as a 

primary reason for their participation in school music ensembles:  

Well, I have to thank my parents for encouraging me to play. 

I’m telling you, we were not a rich family or anything. We had 

what we needed, but...they let me pick out what was at the time 

the most expensive trumpet they had in the store, and it’s the 

[same] trumpet that I play now. They encouraged me and they 

knew I appreciate it. 

 Here we read about the importance of encouragement not only as a factor to be used 

in the classroom, but as an influence in life. While this specific example mentions the 

importance of parental encouragement coming from influences outside of the classroom 

environment, this participant’s “story of experience” shows the importance that this factor 

had on their future in music. From this particular perspective, encouragement from outside of 
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the classroom was just as important to this student as encouragement from their formal 

instructors. 

 This participant also stressed the importance of encouragement as a factor that needs 

to be demonstrated throughout an individual’s education and not only as a young student. “I 

know in grade school when I was starting out...[the] band teacher was very encouraging, but 

I think that’s really important every step of the way as you progress.  You know, challenge 

people, but encourage them also when you catch them doing something really good.” Here 

the participant points out that encouragement is appreciated at any point throughout the 

learning process and should not be reserved only for young students. Don’s perspective 

promotes the idea that while impactful instructors must point out areas that need 

improvement in a student’s education; they also have to recognize the improvements that 

students have already made. For this participant, being caught “doing something really 

good,” helped encourage them to continue making progress throughout their learning 

experience. 

 

Passion 

 Another common narrative theme that appeared throughout the interview sessions 

was the idea that impactful educators were passionate about their subject matter. The 

importance of being passionate about the subject that one teaches has been demonstrated 

throughout much of the literature on effective teaching and specific examples of how an 

instructor can demonstrate their individual passion is explored in the research of Alfonso and 

León (2016). This section will uncover some of the different participant’s perceptions of how 

passion plays a crucial role in their personal understandings of an impactful music educator.  



 
 

48 
 

 Sis commented that their instructor “was so passionate about the music and would 

explain what was behind the piece and ‘this is how it needs to sound.’” In this context we 

read about the importance of connecting the chosen educational material with its historical 

background. Through this process educators can provide students with further learning 

possibilities by showing them the connections that already exist between the music that they 

perform and the content that they consume with topics that relate to real world experiences. 

For Sis, the importance that their instructor placed on providing historical context “behind 

the piece” was paramount to promoting impactful demonstrations for passion in music 

making. Furthermore, examples of how educators can creatively craft these moments in 

modern day classrooms are numerous: particularly in the context of the fine arts. 

 One specific example of how a music educator could provide these learning 

opportunities for students is by selecting a piece such as Karl Husa’s Music for Prague 1968. 

While this selection is already considered to be a standard piece of advanced wind band 

literature, placing this piece on a program in the year 2022, or as a listening example for 

classroom discussion has the opportunity to further connect the past with the present due to 

modern events. When discussing or rehearsing this piece of music, educators often provide 

the historical context that Music for Prague 1968 was written by the composer in response to 

the Soviet Union’s invasion of his home country of Czechoslovakia.  

 While the teaching of this information alone is a powerful way to make passionate 

connections for students and the music that they listen to and perform, instructors can go a 

step further and compare these experiences from the past with those of the modern events 

that have unfolded throughout the early months of 2022 with Russia’s invasion of Ukraine. 

Certainly, students will not only be able to make realistic connections to the anger, pain, and 
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fear that are on display throughout the sonic landscape of this piece, but they will also be able 

to relate these passionate experiences to their own personal feelings about the topic as 

individuals living through these modern events as they unfold.  

 Continuing with our discussion on the narrative theme of passion in impactful 

teaching, Larry explained that their music teacher, “was passionate about the music” and 

“they picked really fun stuff to play.” While the idea of picking out “fun music” is clearly a 

subjective statement that will change with every personality involved in a particular 

classroom, the importance of picking music and educational subjects that resonate with both 

the instructor and the greater population of modern students is an important factor to consider 

when seeking to create passionate experiences. A point must be made that passion is not 

necessarily a feeling that can be taught to each and every student, but rather an impactful 

experience that can be shared between a group of students and their educator. Impactful and 

passionate teachers should be able to find experiences that incite passion for themselves in 

order to provide their students with examples for how passionate moments can result for 

them throughout an educational experience.  

 Furthermore, the qualities that constitute a passionate educator are clearly presented 

in their ability to provide students with passionate experiences. Members of this study 

expressed how important this “passing of passion” was in their musical education. Don stated 

that, “we enjoy playing with everybody and it’s just...you know at my age you do things that 

are fun and that feed your fire...fuel your fire. And I think that’s what band does to me. 

Rather than take things away from me, it really gives me more than I give it.” In this quote 

we can see how creating a passionate experience for students in an ensemble, or in a 

classroom, can generate further passionate moments that lead to lifelong learning 
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experiences. As this interviewee stated, despite their age, their participation in an ensemble 

naturally creates a constant renewable source of passion for them by being involved in the 

process of music making. Many instructors live for the moments when they witness the light-

bulb turn on for their students as they discover new knowledge throughout and creating these 

passionate experiences both for themselves and for their students is an important part of this 

learning process. 

 

Creating Passionate Experiences 

 In addition to creating passionate experiences for our students in the classroom, 

participants mentioned multiple moments where their teachers where able to provide new and 

exciting experiences for them that involved going beyond the walls of a rehearsal space. 

Many of these interactions included working with other musicians who in turn created further 

lifelong learning opportunities that still resonated with them many years later. Larry 

mentioned a story about their experiences in middle school jazz band: 

To give you an idea we were a fairly good jazz band. We did 

two years at the Wichita Jazz Festival...my eighth grade year 

there was Cannonball Adderley and Clark Terry...my ninth 

grade year it was the Stan Kenton Band,  so we got to 

participate in that and play along and we played a lot of really 

professional arrangements.  

 Clearly the experience of interacting with these important figures whose work is now 

solidified in the cannon of United States music history had a profound effect on this 

participant. The ability to work alongside artists at the top of the professional latter was an 
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experience that this participant would never forget and drove them to continue making music 

for the rest of their life. Educators need to be able to seek out and provide students with these 

incredible opportunities and connections that will serve as passionate sources of inspiration 

for lifelong learning. 

 

Community 

 Perhaps the most consistent impactful quality that participants described throughout 

the interview process was their instructor’s ability to promote and create a sense of 

community in the classroom and in the ensembles that they performed with. This concept of 

being able to create and build community, specifically in adult ensembles, can be found 

widely throughout the literature with some of the most prominent resources being Boswell 

(2021), Hallam et al (2013), and Baughman and Baumgartner (2018). 

 In regards to this topic, Dot stated: 

I main part of the reason that I’m in a band now is because I 

have such good memories of the community that band 

provided for me in high school. Especially in high school...you 

saw everybody and you all went to lunch, you know, and so it 

was this community idea of having that group to hang out with. 

 A successful musical ensemble will naturally promote opportunities for participants 

to interact with each other on a regular basis and as the participants explained on multiple 

occasions throughout the data collection process, many of them still remember these 

experiences many years later. On the topic of being able to create a sense of community in an 

ensemble or in a classroom, Don stated:  
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Oh yeah...I enjoyed being a part of a community…I enjoy that 

it’s like having a whole other group of friends and 

acquaintances that you can do something together. And I 

marvel more now, I think, then when I was a kid at how 

complicated it really is to put on a concert and develop the 

music and you know, get people ready to play and stuff like 

that. All the things that have to come together. It gives me an 

appreciation of really doing something...and being part of that 

makes me feel good. And I really like the people.  

 While many studies have shown the positive aspects of how music can affect the 

brain and help express emotion instructors often don’t emphasize just how impactful the 

creation of a musical ensemble can be in perpetuating the life skills that are needed to create 

positive social interactions among people of different backgrounds.  

 Other participants had statements on the topic of successful ensemble leaders as 

instructors who were able to build social communities, including: “I like the community 

concept and we’ve got a good group of people in there.” Another participant added, “It’s 

sharing a gift that we’ve been given with other people. And so I think…the instructors that 

have been very, very meaningful...it’s got that community.” Interviewees also expounded on 

the fact that the social communities that they create in ensembles extend beyond the rehearsal 

space: “It’s a lot of social [time]…I mean look at what we’re doing. Like the, you know, us 

getting together before the band...we play a little bit before, but we have social time.  

 Dot reflected on their very first day joining the New Horizons group and stated, “The 

sense of welcome from the group was there from the first day.” When comparing these 
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feelings to their high school experience they stated, “That’s where my social life was...in the 

band,” and “I’ve had the same kind of feeling of closeness that I had with high school band 

as I do with the New Horizons Band.” These reciprocal communal experiences that continue 

to resonate as impactful moments in participant’s lives clearly go beyond the realm of formal 

education and beyond any given subject. These stories help to inform educators to continue 

to encourage lifelong learning in the classroom by allowing different courses to become 

natural communities of learning. 

 In summary, these major narrative themes help to construct a better idea of what 

qualities remain impactful to students throughout the rest of their lives. The concept of being 

a motivating educator is essential to instilling a sense of commitment to learning for students 

in our classrooms. Without giving our students a reasonable goal to attain that will motivate 

them to continue moving forward with their education, instructor will never be able to 

perpetuate a need for learning that all individuals must accept before self-improvement will 

ever take place. Furthermore, the ability to regularly encourage students to pursue new 

learning opportunities seems to be a landmark quality of an impactful educator. All students 

will hit road blocks in their educational journeys and teachers need to stand at the ready as 

guides who can help them move past the challenges that will accompany them throughout 

their academic careers. The ability to demonstrate and to promote passion for our subject 

matter is a concept that will always leave a lasting impression with our students. 

Additionally, educators need to constantly work to find ways to make these powerful 

connections for students such that they can also perpetuate and promote their individual 

passions throughout their lives.  
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 Finally, the product of successful community building is essential to making sure that 

students leave their classes with more than just facts and figures. Educators need to dedicate 

their teaching to leaving students with impactful memories that can help serve as the 

foundation for promoting their own self-guided learning. By providing students with these 

invaluable tools that have come to light as a result of uncovering these specific narrative 

themes from the participant’s individual “stories of experience,” educators can continue to 

set future students up for success even beyond the classroom and provide them with skills to 

form their own important social and professional abilities that are essential to any successful 

career.  
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CHAPTER 5  

THREE-DIMENSIONAL NARRATIVE INQUIRY ANALYSIS 

 

Overview 

 In this chapter I make use of the three-dimensional narrative inquiry analysis tool to 

delve more deeply into the themed findings of this study in relation to my participants' stories 

of experience. This tool enables me to look at the dimensions of time, context, and 

interaction to understand more deeply what these themes mean for each participant. I 

consider the individual interview questions and their subsequent answers within the context 

of our interview conversations to frame this detailed sense-making endeavor. 

 

Musical Background 

 Each interview began with the researcher asking the participants to, “Tell me about 

your musical background.” This topic opened up the conversation to allow the participants a 

chance to provide detailed background information on their individual musical education as 

well as to provide the researcher with a better understanding of what aspects from their past 

experiences with music education most resonated with them throughout their lives. This 

question naturally led to a plethora of individualistic responses, but the following paragraphs 

include many examples of how this inquiry allowed for a better understanding of each 

individual participant.  

 Ray began their answer to this question by describing the musical atmosphere of the 

city that they grew up in and how a positive influence and focus on the role of music making 
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in their community had a lasting effect on their decision to pursue music at a younger age. 

Ray stated: 

I guess you'd have to have been there and lived it when I grew 

up. Music had a prominent role [to] play. I like to say that we 

played a similar role really like athletes. They were admired. 

You know, if you were a musician, you received the same sort 

of admiration as a star athlete...[this] was a very big factor in 

growing up...  

 Here we read how this participant’s “story of experience” was influenced by being 

immersed in a community that supported the role of a musician in the same way that we 

might now think of modern star athlete. This perception clearly permeated throughout this 

participant’s experiences with music and also relates back to the narrative theme of 

encouragement that we discussed earlier in the previous chapter. In this instance the concept 

of encouragement actually came from the greater community as a whole and influenced this 

participant’s overall thoughts on participation in music as something that brought pride to 

themselves and their education.  

 Larry spoke to the fact that music education was actually a curricular requirement in 

their academic upbringing and that their experiences with instrumental music came about due 

to a recommendation from a former music teacher. Larry stated that: 

You either had to do band or choir and when I was in fourth 

grade and going into fifth grade [my] music teacher called my 

mom up and said, ‘He can’t sing…,’ which was not a surprise. 

Nobody in our family can sing. ‘Music is going to be required 
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[and] he’ll have to take a music course...he needs to learn an 

instrument.’  

 Here we read how the discouragement of one mode of music making actually led to 

the encouragement of another facet of musical performance. While this music teacher 

supposedly saw little opportunity in this student’s ability to sing, they highly encouraged 

them and their family to purse music making through playing an instrument. Clearly this was 

an important suggestion in this student’s life as they continued to play their instrument in 

multiple groups well beyond their formal school experience.  

 A point should be made that not all formal school programs have the curricular 

requirement of participating in ensemble music making. Many districts and communities 

leave the decision of whether or not to participate in ensemble activities up the individual 

students and their families rather than making this opportunity a requirement. As 

demonstrated in this particular participant's narrative, the inclusion of this policy at this 

particular school district provided this former student with a life-long learning opportunity 

through music.  

 Don contributed a very personal “story of experience” which continues to reinforce 

the importance of encouragement as an impactful aspect of a positive experience through 

music education. This anecdote clearly demonstrates how one distinguishable interaction can 

have a lasting effect on one’s pursuit of lifelong learning on any particular subject. Don 

stated:  

I was able to blow a note through the horn at the demo thing 

and the guy said, ‘oh you’d be a great trumpet player!’ So that 

sold it for me. I told my parents the same thing and so next 
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thing you know they had rented a trumpet for me to play. [I] 

played all through junior high school, marching band, concert 

band, and college. 

 An important note about this story is the mentioning of an instrument demo night 

which Don clearly denoted as an important and impactful moment in their musical life. For 

those less familiar with the concept, an instrument demo night is a common recruitment tool 

that many instrumental directors use in order to give prospective students the opportunity to 

try out different instruments and see what musical path might be the best fit for them. One 

example of specific research on the topic of instrumental demo nights and their effect on 

student success would be the work of Quiñones (2019). 

  Many instrumentalists have very strong memories of their first connections with their 

primary instruments and this “story of experience” is no exception. Here we read how one 

participant’s entire musical life can be traced back to a musical salesperson or music educator 

stating that they would “be a great trumpet player.” This story perpetuates the idea that even 

the smallest amount of encouragement can be all that it takes to set a student up for a lifetime 

of success. 

 

Qualities of Mentor Teachers 

 After learning a bit about the musical background of each participant and getting the 

opportunity to hear their individual “stories of experience,” the researcher then geared the 

conversation towards having the participants speak about a specific musical mentor from 

their educational upbringing. The next question in each interview was, “Tell me about a 

teacher that you would consider to be a mentor in your musical education?” as well as the 
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follow up question, “What qualities did they possess?” With this question, the participants 

were given the opportunity to take their individual experiences and relate them to a specific 

person or a few specific people whom they credited for being impactful pillars of learning in 

their musical education.  

 Don contributed with this statement: 

Well, that’s an easy question for me to answer because it has to 

be the band and orchestra director from my junior high and 

high school days. I was fortunate enough when I moved from 

junior high, which was ninth grade, to high school, which was 

10th grade, the music director retired, and so [our junior high 

director] moved up with us. I had him for band and orchestra 

for six years in a row. He was first chair oboe with the Wichita 

Symphony and I just learned a lot from him, and especially a 

great appreciation of classical music. 

 This response points out some very important qualities to consider when categorizing 

the concepts behind defining an impactful educator. Primarily, this participant places an 

emphasis on the amount of time spent with their band and orchestra director as a key variable 

for determining how impactful their teaching was for them as student. An important note to 

consider in regards to music education is the common fact that unlike most common core 

subjects that often have students moving to new instructors each year, most ensemble based 

music courses regularly have students work with the same instructor for their entire middle 

school or high school career.  
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 This variable of time is a unique quality in the world of music education and other 

specialist subjects within education and should certainly be considered as a key factor in the 

amount of impact that a teacher may have on their students when given the opportunity to 

work with them for multiple years in a row. In particular, because this participant had the 

same instructor for both their middle school and high school music experiences, their 

instructor certainly had one of the greatest opportunities to leave a lasting impact on the 

students in their program. 

 Secondly, Don mentions how much their mentor helped them to develop “a great 

appreciation of classical music,” specifically after mentioning their role as a principal oboe 

player in the Wichita Symphony. The juxtaposition of these two statements suggests that the 

teacher’s participation in high-level music making left an important impact on this participant 

as a student. Don’s inclusion of this fact in his response suggests that this association served 

as personal motivation for finding value in classical music even as a young band and 

orchestra student. In this case, the opportunity to watch a musical mentor perform 

professionally left a lasting impression on this young student. Perhaps this association left the 

student with a sense of pride in knowing that their instructor not only serves as their personal 

teacher, but also as a quality professional musician.  

 Building off of this topic, Don also admitted that their relationship with their mentor 

was not always positive:  

He was very demanding and he expected a lot of us. He made it 

fun, but he did demand a lot. He also had a kind of bias 

towards the woodwinds and the strings and he thought we brass 

players were kind of rebels...the trumpet section received a 
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little bit of his ire every now and then. Personality wise, I kind 

of clashed a little bit [with him], but my senior year I was voted 

the John Philip Sousa Band award recipient and he did say to 

me when he gave me the award [that] ‘he couldn’t think of 

anybody more worthwhile to get it.’ And it really impacted me. 

 This anecdote suggests the power that positive reinforcement can have on a student, 

even if they may not always see eye-to-eye on every topic with their instructor. In this “story 

of experience” the participant mentioned that even though they had some personality clashes 

with their teacher, their relationship was formed with a mutual understanding of respect and 

growth between both parties.  

 This story stands as an important example for how education can serve as a positive 

bonding agent between those who might not always agree with each other. In this case the 

subject of music stood as a force bigger than the individual student and their teacher and 

allowed them to grow together through a subject that they both grew to love more through 

their interactions with each other. This example of a positive interaction between a student 

and teacher shows how the recognition and realization of a student’s abilities helped this 

instructor build a more positive relationship one of their students in the classroom. 

 Trude described a particularly impactful situation that they remembered from their 

time with a former music teacher. Before we unpack this particular story, we should 

recognize the fact that an “impactful” moment does not necessarily allude to a positive 

experience. While the idea of impactful teaching has primarily been viewed through a 

positive lens thus far in this project, Trude had a lasting memory that did not necessarily sit 

well with them as they reflected back on their past instruction.   
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 When mentioning their director, Trude stated, “he was always very good at helping us 

if we needed help. The only frustration I had about it is that they wouldn’t let girls in the jazz 

band. You have to realize this was fifty years ago.” Hearing this story through a more 

progressive twenty-first century lens was a particularly discouraging experience as a modern 

educator. While the reality is that the history of education is populated with many different 

examples of gender and racial segregation between different subjects, to hear that this was 

one of the most impactful memories that a participant had in their experiences with music 

education was not particularly encouraging. 

 However, reflecting on this type of story can serve as a means to inform and reform 

modern teaching under the current social norms placed upon instructors in the twenty-first 

century. While the teacher in this story may very well have also not agreed with this policy, 

or even originally instituted this policy in their program, they instead may have simply been 

following the societal norms that existed at the time. But that fact does not mean that all 

educators are meant to be satisfied with being products of their modern situations. I would 

argue that educators should strive to keep an open mind to the concept that education is for 

all students regardless of their differences and that they should be able to recognize and take 

personal action and accountability when students are not all given the same opportunities as 

others based on societal biases of gender and/or race. As previously stated, “impactful” 

qualities within education do not always relate directly to a positive experience, but educators 

should know that there are always opportunities to learn from the past in order to create a 

better future. 
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Describing Individual Experiences 

 Once the interviewer had the opportunity to speak with each participant about some 

of the most impactful instructors from their past, the next step was to dig deeper into the 

memories about these figures and to discover more about what made them important to each 

participant. In the next set of questions the participants were asked, “Thinking back to a class 

or a rehearsal with this mentor, can you describe 1) What you remember most? and 2) Why 

are these memories important to you?” These questions were designed to let each participant 

expand on their experiences with their self-described impactful educator.  

 In response to this question Larry stated, “I mean it was fun back in those days in the 

jazz band-more so than the concert band. You would walk in there...and you know...you were 

playing good music.” Clearly one of the more important experiences that this participant got 

from working with their instructor was their personal connection to the quality of music that 

they played in jazz band. In the same way that curriculum design and facilitation is important 

when constructing an impactful course subject, music selection is one of the most important 

aspects of cultivating impactful moments for students of music. One of the common phrases 

often perpetuated in the music education community is that you should program music that 

you are passionate about in order to share that passion with your students. This participant 

clearly found enjoyment with the type of jazz band music that was selected by their instructor 

and this quality of their teaching style continues to resonate with them many years later.   

 John spoke about how much the process of learning music from their mentor helped 

them to navigate life through all of the natural ups and downs. John stated: 

The things I remember most are that my mentor made it fun. 

For the most part, you know, it was never a drudgery and it 
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was really important and interesting to me. Because sometimes 

on days where I just had a really bad day, I felt really uplifted 

because I really loved music and it really lifted my spirits. It 

encourages me to continue, because I know [I’m] going to feel 

better about playing when [I’m] with the group.  

 This participant alluded to the fact that the process of working through music with 

their mentor was a spirit lifting activity for them. Not only did the process of making music 

help them to push through times when they weren’t feeling their best, but their mentor served 

as a key component to making sure that the process was fun and uplifting for them as a 

student. The most important takeaway from this particular “story of experience” is the 

amount of influence that an educator can have on a student’s mental health. In many cases, 

their participation in any given class may be the one time in a day that brings them some joy 

and excitement to an otherwise monotonous day in the life. While instructors may not always 

succeed at this particular venture on any given day, we should strive to provide our students 

with a learning environment that is geared toward lifting them up through learning rather 

than tearing them down based on what they do not know. One example of a discussion on 

this topic within the literature would be the research of Gustavson et al (2021).”  

 Finally, Gerry stated that the most important aspect of learning that their instructor’s 

cultivated in the classroom was the opportunity to work and socialize with other students on 

a regular basis. 

Believe it or not, it’s the social time. We will arrive, and 

obviously you’re getting horns out and kind of socializing and 

getting that setup and so forth, but a lot of it was social. Just 
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messing around and stuff like that is very memorable. I think it 

was important because of the social time. 

 While some educators might not be too quick to get excited about the idea of the 

biggest take away from their class being “social time,” the reality is that school is a place for 

students to learn about themselves and how they interact with others just as much as it is 

learning about new subjects. In actuality, if anyone was asked to sit down and write about 

some of the most impactful moments from their educational years, most people would likely 

begin to speak about the social interactions that helped shape who they are today. Without 

being able to share these important moments in life with others, moments of learning rarely 

become as impactful. While perhaps not considered the most academically curricular 

concept, providing opportunities for students to share and work with each other in a socially 

constructive classroom is a cornerstone of modern education. This topic is covered 

extensively in the research of Schaivio et al (2019).  Furthermore, as society slowly 

transitions away from the virtually remote world that has been produced as a result of the 

Covid-19 global pandemic, educators need to remember that creating opportunities for our 

students to have social interactions on a regular basis is as important as ever: especially as we 

continue to shape the realities of twenty-first century education. 

 

Shaping Current Experiences  

 Once the participants had the opportunity to explain their different impactful 

memories in more detail, the next set of questions were meant to connect these past 

experiences to their current participation in the Roeland Park New Horizons Band. The next 

set of questions included: “Do these past experiences contribute to your current participation 
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in a community band? Why or why not?” As previously stated earlier in this work, the goal 

of this project is to connect impactful teaching moments of the past with modern 

demonstrations of continued lifelong learning. The responses from these questions help to 

construct a better understanding of how to connect these two concepts. 

 Ray connected their past experiences in music to their current participation in the 

New Horizons Band by pointing out how both opportunities helped them to develop a 

globally important skill:  

Well I’ll be very frank. I work hard. I do practice all of the 

music. I usually practice three to four...sometimes five times a 

week. My wife can attest to that because she goes in the 

bedroom and closes the door. I think I know what I learned as a 

youth musically is the discipline that it requires has carried 

over. There are disciplinary habits that I will never regret at all. 

One of my responsibilities in the last 19 years of my academic 

career [was that] I was an assistant dean. One of my 

responsibilities was in the recruitment and admissions of 

students and I’ve told my wife countless times, whenever I 

reviewed the application of a doctoral candidate who had a 

serious music background, I knew that had to be a quality 

candidate. Simply because of the discipline involved and the 

time management that the person had to learn or develop. You 

have to be able to manage your time accordingly, and if you 

have the discipline, it's much easier that way than not. I think 
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that whole aspect of music transferred not only in my own life, 

but in recognizing that quality in other’s work. 

 This participant clearly laid out their perception that the importance of studying music 

is that it acts as a natural exercise for the development of personal discipline in one’s life. 

Through this lens we can see how the ability to improve on an instrument, or in any 

particular subject, requires a level of dedication and commitment to oneself over a period of 

time. In this statement, Ray beautifully maps out the big picture aspects behind education that 

can work across subject matter in order to educate the entire human being. This personal 

focus on discipline, both in theory and in practice, is a lifelong learning concept that this 

participant believes helps develop both prospective students and professionals. Individual 

“stories of experience” such as this prolific anecdote can help to better understand how 

educators can connect impactful experiences of the past with modern learning modalities. 

 John expressed the fact that their past experiences with music left a strong enough 

impression on them that even long distance wouldn’t keep them away from the opportunity 

to make music with others. 

 Well [my past experiences] definitely do. Since I have 

enjoyable experiences playing music, I really have been 

encouraged to seek out opportunities to play and perform. And 

even though it requires me to travel up to an hour to attend 

now, I still do because I know how important it is to me. It’s an 

important part of my life to be able to perform. It was never a 

question. 
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 With this “story of experience” we read about how the concept of dedication and 

commitment to something bigger than oneself is important for this particular participant. For 

John, the reward of making music with others is well worth the cost of weekly travel to be 

with an ensemble that they work with; and that speaks volumes to just how much this 

experience means to them personally. This participant certainly demonstrated their passion 

for continuing to make music in every way possible and this dedication to music making has 

certainly promoted the concepts behind lifelong learning throughout this participant’s life. 

 Trude described their connection between their past educational experiences and 

current music making by stating that their original experience during formal schooling helped 

to lay the groundwork for all that they do now with the New Horizons Band.  

I think they do because, like I say, it instilled in me the interest 

in the music, so when I turned around and picked up the horn 

again after 50 years it wasn’t nearly as frustrating as it had 

been. And I did remember it. I did, you know, and I 

remembered some of the things that I learned during practice in 

my private lessons. You know it was there. And I love it. 

 Trude’s contribution creates a strong connection between current practices and prior 

knowledge. For this participant, picking up their instrument again after 50 years of not 

playing was a reminder of what they already knew and provided them with an outlet to 

continue those experiences all these years later. This participant became inspired to revisit a 

topic that they had not pursued in half a lifetime. But the realization of knowing how 

impactful this subject was for them in the past led them to continue the same learning process 

again many years later. 
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Enduring Influences 

 The final question asked of each participant was, “What are some of the skills that 

these educators gave you that are still with you today?” This question was intended to wrap 

up the interview process by allowing the participants the opportunity to reflect on the 

impactful qualities of their former instructors that still resonated with each of them all these 

years later. While many of these skills were not strictly related to music education, each 

participant had something of value to take away from their prior experiences with an 

impactful educator. As this project has covered multiple times, sometimes the greatest 

outcomes from any academic course have nothing to do with the title of the subject. The 

following paragraphs cover the individual responses of all 10 participants included in this 

study, as these personal narratives stand at the heart of this project and point out the product 

of how certain individuals define the value of an impactful educator.  

 Sis stated,  

Well, playing in a large group like that, listening is so 

important to make sure that you’re in tune, [that] you’re on the 

same page, in rhythm, and those kinds of things. I think 

listening is an important skill for everything in life. I don’t 

know that I ever thought about it, but it could directly affect 

how you live your life. That you’ve learned to listen and be in 

tune with people. Very deep! Wow! You got that on tape 

right!?! 

 Dot stated, “Because that seventh grade teacher cared enough about me, I care a 

bunch about my students and I go above and beyond for them so they can be successful.”   
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 Ray stated,  

Just simply the appreciation of fine music. I appreciate fine 

music and [I’m] thankful that about a year ago classical music 

came back with the [local] classical music station that I listen 

to in the evenings while I’m reading. I do appreciate good 

music and what it takes to make that. It takes practice, it takes 

working diligently. 

 John stated, “You know...to enjoy. Because you’re doing it for enjoyment and it’s 

fun. That’s a skill that I’ve taken away from people that taught me over the years. I think 

that’s important to me.” 

 Larry stated,  

Well the biggest one is listening to the other people play and 

just trying to pick out the other parts. Not just listen to yourself 

and tune. Listen to the other people as they play to see how 

your part fits with their parts. 

 Don stated,  

With the directors that I’ve come in contact with...is how much 

encouragement they have given to us. And I think that is very 

helpful, especially when somebody’s visiting band practice for 

the first time, or having a little trouble with some of the music, 

or whatever, the encouragement is really important and again I 

think that fuels the fire.   
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 Gerry stated, “Make sure that whatever you’re doing, you’re having fun doing it. 

You’ve got to enjoy what you’re doing.” 

 Trude stated,  

Well, I think one of the things is being part of whatever group 

or activity, you want to take time and commit yourself to it. 

Then you’re going to do something with it, and in this case, it 

was something that obviously I enjoyed enough to try again. 

 Fran stated,  

That aspect of performance and sharing what you can do with 

others. All of my instructors have been very, very encouraging 

and also that ability to kind of meet people where they are. And 

then you know, help them to move [on] from there. It's not like 

there's [only] one bar, but the bar is relative to where you are. 

 Finally, Stan stated, “You want to form a team. You want to listen to what other 

people are doing. I think that's valuable.” 

 In conclusion, the results from this final question revealed the overarching impact that 

a great educator can have on the holistic development of the individual. While many of these 

explanations were inspired by skills that are present and promoted through music education, 

such as listening, encouragement, and teamwork, these are all concepts that help to fuel any 

complete human being. In the final chapter of this project, the discussion will focus on what 

educators can take away from these conversations and how to use these individual “stories of 

experience” to inform future instruction. Through this process educators can continue to 
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teach lifelong learning skills to students through the subjects that they love, but for the 

purpose of creating a stronger and more collaborative future through education.
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CHAPTER 6 

DISCUSSION AND EDUCATIONAL SIGNIFICANCE 

 

Summary 

 The previous two chapters focused on presenting the data collected throughout this 

project through two different methods of organization. The results from this data have been 

presented both as common narrative themes that arose from the separate interview sessions 

as well as through the lens of a three-dimensional narrative inquiry analysis using the 

individual interview questions as a frame for better understanding the data. Both of these 

chapters provided thoughtful narratives for philosophical considerations and reflection. This 

chapter will be dedicated to a discussion on the educational importance of the data.  

 Specifically, this section will focus on the primary themes that emerged from this 

research, the greater trends that can be used to help inform our collective understandings of 

curriculum and instruction in the twenty-first century, and discuss what this data may mean 

for the future of music education. This discussion will also draw together concepts for how 

all teachers and educators, even those outside of music education, can benefit from the results 

of this study. Furthermore, this section will discuss the different ethical considerations and 

limitations of this research, how this work can help to inform future study on this topic, and 

what next steps could be implemented. 

 The major results from this research included the common narrative themes and 

concepts that described impactful educators as being “motivating,” “passionate,” and having 

the ability to “create community,” in their classrooms. Additionally, when reviewing 



 
 

74 
 

responses to the interview questions, the participants in this study stated that the common 

skills of an impactful music educator included “listening,” “encouragement,” and promoting 

“teamwork” throughout their instruction. One intriguing realization when comparing these 

terms is that while they might often be associated with the facilitation of music education, 

they are not exclusive to teaching music. All of these skills can be found in any modern 

classroom setting as discussed in the research of Jeanneret and DeGraffenreid (2012).  

 The data suggest that impactful educators regularly strive to emulate the attributes of 

being a motivating figure for their students in the classroom and to be a guiding force of 

personal encouragement as they pursue new learning opportunities. Participants stated that 

instructors were able to demonstrate a personal level of passion for their given subject matter. 

Additionally, while the concept of teaching listening as an active skill can certainly be 

promoted in the music classroom, this important humanistic quality should not only be 

limited to the consumption of music. The ability to consume dialogue as valuable 

information and to be able to think critically about the words of others is a lifelong learning 

skill that needs to be exercised through multiple mediums in modern curricula and not just in 

the music classroom. This topic has been covered throughout different research mediums in 

education including in the work of McNaughton et al (2008). 

 Finally, while the ability to promote opportunities for teamwork and the creation of 

community might seem more natural in the context of a large ensemble class, research 

suggests that these concepts can also translate to a more traditional classroom experience. 

Promoting assignments such as creative group projects and opportunities for community 
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collaboration can assist in connecting our student’s learning to the world around them and 

better prepare them for personal growth in the twenty-first century (Nicholas, 2011). 

 Statements made throughout the last paragraph might point towards the idea that all 

subjects have the ability and responsibility to promote these concepts in any type of 

classroom setting. As a trained music educator, I also believe that the inherent advantage in 

music education is that this subject naturally embraces all these holistic concepts on a regular 

basis (Varner, 2018). Music education organically promotes the concepts of teamwork and 

creating community within a classroom through the process of listening (Higgins, 2012). In 

music education, educators do this regularly by providing a practical example of how many 

different voices with many varying ideas can still create harmony together when carefully 

constructed through the art of music making. These are the overarching concepts that come 

about through the study of music in modern education and instructors need to understand that 

music classrooms allow for the facilitation of learning these types of life skills on a regular 

basis. 

 The noteworthy trend that I glean from the results of this research is that the most 

common impactful qualities that participant’s mentioned of their past instructors were the 

non-musical related aspects of their instruction including being “motivating,” “passionate,” 

and having the ability to “create community.” As Sis stated during her interview, “The soft 

skills don’t change. You know being kind to people, helping people, and encouraging 

people…those are all things that won’t change.” This perspective promotes the overarching 

thread found throughout this data in that the most memorable qualities recalled by the 
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different participants in this study were concepts focused on holistic lifelong learning rather 

than a specific recollection of certain facts and figures. 

 Based on the data collected in this study, I would conclude that the most impactful 

qualities that educators can leave with their students are the skills that allow them to be 

successful in their everyday lives. The reality is that unless a student becomes a professional 

musician, they may never have the need to memorize a chromatic scale on their instrument, 

but they very well might remember the importance of practicing their individual part for an 

upcoming performance, knowing that the better that they perform, the better the entire 

ensemble will sound (Roth, 2012). In this sense, the practical application of a professional 

preparing their individual work in order to better promote the collective output of their 

employer or fellow employees is the more important life skill; rather than the memorization 

of any particular facts. This idea is supported by Don’s statement: 

…whenever I reviewed the application of a doctoral candidate 

who had a serious music background, I knew that had to be a 

quality candidate. Simply because of the discipline involved 

and the time management that the person had to learn or 

develop. 

 

Discussion 

 With the major narrative themes produced by the participant’s responses crafting an 

image of an impactful educator as someone who better prepared them to be a great listener, a 

passionate motivator, a source of encouragement, a team builder, or a positive community 
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member, one can conclude from this data that these holistic skills are some of the most 

impactful qualities that educators can leave with their students. This mindset can help 

educators realize the importance of focusing on structuring curriculum not with the plan of 

turning students into human encyclopedias, but to promote the skills that allow them to 

function more productively as human beings. Knowledge is only retained when the learner 

has decided that the information at hand is worth their knowing. Rather than focusing solely 

on teaching specific terms and memorization, this data suggests that instructors should take 

the time teach the value of knowing how certain information can lead one to become a more 

complete human being.  

 When put into a more specific context, what this means for the future of music 

education is that instructors might seek to promote these holistic skills as a core component 

of what makes this unique form of education viable in the twenty-first century. While 

elective subjects may require continuous promotion by instructors to cement their place in 

modern education, the data suggest that one of the most effective approaches that a music 

educator can take is to point out the greater holistic concepts that are taught through their 

subject. 

 Based on the results of this study, I would argue that one method of proving the 

relevance of music education in the twenty-first century is that educators should promote 

aspects of their instruction that are unique to the teaching of these broad humanistic skills 

(Regelski, 2006). I believe that these aspects of learning leave a lasting impact on students, 

and rather than trying to justify the existence of a subject using academic jargon, educators 

can instead focus on what they are teaching students that can stay with them for the rest of 
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their lives. As the author of this project, I hope that these powerful stories and the narrative 

themes that resulted from this research will serve as a source for future educators to 

successfully promote and perpetuate music education into the future. Additionally, I believe 

that this study can serve as a promotion for further research in education that uses student 

narrative from all age levels as potential primary source material for understanding how the 

field of education can continue to reevaluate the process behind creating more impactful 

educators. 

 Returning for a moment to the reality that these results have implications on all 

teachers and professionals within the greater world of education, the author would like to 

once again stress that these narratives do not need to be isolated to music education. The 

concept of impacting students with the opportunity to learn lifelong skills rather than 

focusing specifically on content knowledge is a concept that any educator from any subject 

background can take in order to better promote their field. My hope is that educators from 

outside of the field of music education and the fine arts can read these stories and find their 

own creative ideas to discover meaning in these impactful narratives. 

 

Potential Limitations 

 One cannot say that these results alone are enough to continue this argument into the 

twenty-first century. Rather than standing as the example for how a collection of “stories of 

experience” can help to inform our thoughts on modern education, this project is meant to 

reveal the opportunities that exist when using this type of qualitative data collection. 

Certainly, there is much more that can be done in subsequent research.  
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 The smaller scale of this project could lead many to argue that these opinions alone 

can’t justify a change in the collective approach teaching music education in the twenty-first 

century. Further opportunities to collect this type of information could either continue to 

reinforce these ideas, or reveal other avenues of exploration for how educators understand 

impactful teaching in modern society. In particular, the chance to interview more members 

from a more diverse population would certainly prove to be a revealing process when 

contrasted with this particular data. In addition, having another generational perspective 

included in this data would be a great method for comparing the types of answers received in 

this style of data collection. 

 One option for expanding these concepts to a more generational population and open 

up more comparative perspectives might be to include pre-service teachers in the interview 

process in order to better understand what impactful qualities from their past instructors led 

them to pursue a career in education. Interviewing current educators and asking them what 

qualities of their former teachers were most impactful to them could also provide a wealth of 

information for future study. Additionally, the approach of asking educators to speak about 

their own beliefs on what they consider to be the most impactful aspects of their own 

teaching could also be an interesting method for studying this topic. 

 Important considerations for future research opportunities based off of the ideas 

presented in this project include the concept of interviewing as many individual lifelong 

learning participants as possible. While it might be improbable for one individual researcher 

to complete this amount of data collection in the same time span as this project, the concept 

of creating a research team that could potentially double or quadruple the amount of 
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interview sessions that take place over the course of a project is an exciting prospect to 

consider for further qualitative research of this nature. 

 A major aspect of this project is the willingness of the participants to take the time to 

hold an interview. For this reason the use of Zoom conferencing technology worked 

extremely well in that neither the interviewer or interviewee were required to leave their own 

households or office space in order to complete the data collection process. That being said, 

in-person interview sessions could have a different effect on the atmosphere of the interview, 

particularly if the interviewee is not as familiar with the technology being used to record the 

conversation. Being able to use virtual technology to complete the data collection process can 

be convenient, but future examples of this type of research could consider utilizing both in-

person and virtual formats for different interview sessions based on the preferences of the 

researcher and the participants involved in the study. 

 One important factor that was considered when deciding to use Zoom conferencing 

technology was the fact that all members of this ensemble were familiar with this specific 

interactive program due to the extensive use of this platform during the 2020-2021 academic 

year. During the COVID-19 pandemic, directors and members of this ensemble utilized 

Zoom to continue meeting and rehearsing virtually over the course of the outbreak. The 

ensemble’s familiarity with this program likely contributed to the level of comfort that 

different members had with participating in this particular study and largely had a positive 

influence on the number of participates willing to contribute their time and effort. 

 Another important consideration for this type of research is the level of anonymity 

that each participant will expect regarding their individual responses. While some 
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participants may be willing to have their names shared, many others will not be interested in 

having their personal responses on display and attributed directly to their names. For this 

reason the researcher has coded the interviewee’s names in order to assure that all 

information gathered from this study can remain completely anonymous. 

 A major benefit of this particular project was the researchers’ level of familiarity with 

the ensemble that was contacted to participate in this study. This knowledge base allowed for 

plenty of opportunities to reach out to the different participants in this study, but may not be 

quite as accessible to other researchers hoping to replicate this project. For those interested in 

finding their own ensemble or set of ensembles to work with in a future study, the researcher 

would suggest contacting a local community band already known by members of the 

research team, or by using the online database on the New Horizons International Music 

Association website where a list of all officially registered New Horizons ensemble groups 

contact information is listed. 

 Having a well-constructed personalized email communication and/or prepared verbal 

statement is crucial to the success of this project. Making certain that all prospective 

interview participants completely understand the parameters of the study is essential to 

finding willing participants. If potential candidates do not feel comfortable around the 

interviewer then there will likely be few members who are willing to take part in this type of 

study, due to the requirement of a sincere and open dialogue between everyone involved. 

Furthermore, because there may be more participants interested in being interviewed then 

one might have time for, (as was the case in this particular study) having a clear and concise 

description and process in place for how a pool of volunteers will be narrowed down to the 



 
 

82 
 

appropriate number of members is also important to communicate to all involved in the 

study. While all of these potential personal considerations must be taken into account when 

dealing with individual human beings in this matter, the researcher hopes that the ultimate 

result of this data will be a fruitful and rich narrative that will contribute to the construction 

and validation of any modern philosophy on teaching and music education. 

 

A Researcher's Personal Reflection 

 As a current music educator, the process of compiling this information and reflecting 

on the educational outcomes has been both rewarding and revealing in that most of the data 

acted as either an inspiring agent of reinforcement or a call for change in my personal 

teaching philosophy. The beauty of interacting with multiple different individuals throughout 

this interview process allowed me to find connections between all of these “stories of 

experience,” whether they reminded me of my own personal interactions with current and 

prior instructors, with my own former and/or current students, or in my personal growth as a 

lifelong student of music education. 

 My greatest realization from this project was the regular reinforcement of the fact that 

the best education happens when we produce a positive impact on each other as human 

beings. The most impactful education happens when students and educators create a learning 

continuum together that benefits the perspectives of both parties as they grow throughout 

their interactive experiences together in the learning process. Ultimately, this type of 

education naturally promotes multiple concepts that have been discussed throughout this 

research including the humanistic qualities of motivation, encouragement, passion, and 
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listening that are essential to individual personal growth and that naturally lead to the positive 

integrated results of lives dedicated to focusing on collective teamwork and building better 

communities all around the world. 

 Chapter 1 began with the fictional, but realistic story of Jay arguing with himself over 

whether or not he should pursue a possible learning opportunity to make music again with his 

local New Horizons Band chapter. In the end, the positive impacts that his former teacher 

had on his personal growth gave him the courage to try something new once again. As 

educators, what more could we want for our students than to leave such an impact on their 

lives that we still have the chance to “teach” them years and years after we are no longer 

formally together in the classroom?  The memories that students make and the learning that 

students take away from our courses often change their lives in ways that we might never 

truly realize. That is the impact and the responsibility a quality teacher can have on the life of 

any student who walks into their classroom. Evidence of this theory lies in the “stories of 

experience” found in each and every human being that has had the opportunity to learn from 

another. All that we have to do to discover these stories and the transformative power behind 

them is to take the time to listen.   
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APPENDIX A 

RECRUITMENT EMAIL 

 

Hi ________,   

  

 I hope that this message finds you well! I wanted to reach out because you originally 

expressed interest in participating in my dissertation study. Just as a reminder, I plan to 

interview multiple members of the New Horizons Band and ask some specific questions 

about the most impactful qualities of music teachers that they've had throughout their lives. 

 If you are still interested in participating in my study then I would love to set up a 

time with you to have an interview over a private Zoom meeting. This meeting would be 

recorded and I would also plan to send you the interview questions beforehand, so that you 

can have plenty of time to reflect on them and provide detailed personal responses that relate 

to your experience with impactful teachers. 

 I'm currently looking at setting up possible interview times for _________ and 

________ at either ________ or ________ on either of those dates. If any of those 

dates/times work well for you, then please feel free to let me know what time would work 

best, and if not I can certainly look into other options as well. 

Please feel free to let me know if you have any questions at all and I look forward to hearing 

from you! 

 

Sincerely, 
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APPENDIX B 

 CONFIRMATION EMAIL 

 

Hi ________,  

 

 This is wonderful news and thank you so much for agreeing to participate in my 

study. I've attached the consent form for you to peruse as needed as well as the main 

questions that I will be asking during our interview session on Thursday. Additionally, here 

is the Zoom link that we will use for Thursday morning: 

 

Topic: ________________ Personal Meeting Room  

Join Zoom Meeting  

 

 Please feel free to let me know if you have any questions or concerns and I look 

forward to seeing you Thursday morning at 9:00am. 

 

Sincerely, 
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APPENDIX C 

 

 CONSENT FORM 

 

Study Title: 

 

Qualities of Impactful Teaching in Music Education:  

Interviewing the Members of the Roeland Park New Horizons Band 

 

 

Authorized Study Personnel 

 

Principal Investigator: Dr. Joseph Parisi, Ph.D.  Phone: (816) 235-5264 (ex.2919) 

Secondary Investigator: Mr. Grant Unnerstall, MM. Phone: (618) 719-5012 

 

 

KEY INFORMATION 

 

You are being asked to take part in this research study because you are a member of the 

Roeland Park New Horizons Band. Research studies are voluntary and only include people 

who choose to take part.  The purpose of this research is to discover how members of the 

Roeland Park New Horizons Band describe the role of an impactful music educator based on 

their own personal experiences with music education throughout their lives. The total amount 

of time that you will be involved in this study would be approximately one hour. During your 

participation you will be involved in a one-on-one interview session that will take place using 

Zoom technology.  

 

Taking part in this research involves the following risks or discomforts: the release and 

publication of personal information that you provide throughout the interview process. 

Taking part in this study includes the benefit of contributing your individual perspective on 

impactful music teachers to the greater collection of research on music education. You have 

the alternative of not taking part in this study. Additionally, please note that participation and 

withdrawal from this research study will not affect subjects' relationships with the Roeland 

Park New Horizons Band. 

 

Please read this consent form carefully and take your time making your decision. As the 

researcher(s) discusses this consent form with you, please ask him/her to explain any words 

or information you do not clearly understand.  Please talk with your family and friends before 

you decide to take part in this research study.  The nature of the study, risks, inconveniences, 

discomforts, and other important information about the study are listed below. 
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WHY IS THIS STUDY BEING DONE? 

The purpose of this study is to discover what qualities might define the idea of an impactful 

music educator based on the personal perspectives and collective experiences of active adult 

members in a community band setting. You are being asked to participate in this study 

because you are a member of the Roeland Park New Horizons Band.  

 

 

HOW MANY PEOPLE WILL TAKE PART IN THIS STUDY? 

Approximately 10 people will take part in this study at UMKC. 

 

 

WHAT IS INVOLVED IN THE STUDY? 

You will be asked to participate in one individual Zoom interview session that will last for 

approximately one hour. You will be able to complete this interview session from your home 

computer using a Zoom access link that will be sent to you by the researcher.  

 

 

HOW LONG WILL I BE IN THIS STUDY? 

You will be personally involved in this study for approximately one hour over the course of 

the Zoom interview session. 

 

 

ARE THERE BENEFITS TO TAKING PART IN THE STUDY? 

Your personal contributions to this study will help benefit the field of music education by 

helping to construct a better understanding of how individual musicians describe an 

impactful music educator. 

 

 

WILL MY INFORMATION BE KEPT CONFIDENTIAL? 

The University of Missouri System, Authorization No. 00-018 requires research data to be 

retained for 7 years after the final report.   

Reasonable steps will be taken to protect your privacy and the confidentiality of your study 

data. 

The data will be stored electronically through a secure server and will only be seen by the 

research team during the study and for seven years after the study is complete.  

 

The only persons who will have access to your research records are the study personnel, the 

Institutional Review Board (IRB), and any other person, agency, or sponsor as required by 

law. The information from this study may be published in scientific journals or presented at 

scientific meetings but the data will be reported as group or summarized data and your 

identity will be kept strictly confidential if you choose. 

 

 

 

https://www.umsystem.edu/ums/fa/management/records/guide/rrg01801


 
 

88 
 

WHAT ARE THE COSTS TO YOU? 

There is no cost to you to be in this research study.  

 

 

WHAT ABOUT COMPENSATION? 

No compensation will be provided for your participation in this study. 

 

 

WHAT SHOULD YOU DO IF YOU HAVE A PROBLEM DURING THIS 

RESEARCH STUDY? 
Your well-being is a concern of every member of the research team. If you have a problem as 

a direct result of being in this study, you should immediately contact one of the people listed 

at the beginning of this consent form.  

 

 

WHAT ABOUT MY RIGHTS TO DECLINE PARTICIPATION OR WITHDRAW 

FROM THE STUDY? 

You can choose to stop participating at any time without penalty or loss of any benefits to 

which you are entitled. However, if you decide to stop participating in the study, we 

encourage you to talk to the researcher first. 

 

You can decide not to be in this research study, or you can stop being in this research study 

(“withdraw’) at any time before, during, or after the research begins for any reason. Deciding 

not to be in this research study or deciding to withdraw will not affect your relationship with 

the researcher(s) or with the University of Missouri Kansas City. 

 

You will not lose any benefits to which you are entitled. 

 

 

WHOM DO I CALL IF I HAVE QUESTIONS OR PROBLEMS? 

You may ask any questions concerning this research and have those questions answered 

before agreeing to participate in or during the study. 

 

For study related questions, please contact the researcher(s) listed at the beginning of this 

form. 

 

For questions about your rights as a research participant, or to discuss problems, concerns or 

suggestions related to your participation in the research, or to obtain information about 

research participant’s rights, contact the UMKC Institutional Review Board (IRB) Office 

 

 Phone: (816) 235-5927 

 Email: umkcirb@umkc.edu 
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STATEMENT OF CONSENT 

The purpose of this study, procedures to be followed, risks and benefits have been explained 

to me. I have been allowed to ask questions, and my questions have been answered to my 

satisfaction. I have been told whom to contact if I have questions, to discuss problems, 

concerns, or suggestions related to the research, or to obtain information. I have read or had 

read to me this consent form and agree to be in this study, with the understanding that I may 

withdraw at any time. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

90 
 

APPENDIX D 

INTERVIEW QUESTIONS 

 

 

1. Tell me about your experiences with music education and your musical background: 

2. Tell me about someone who you would consider to be a mentor in your musical 

education? 

 a. What were their individual qualities?  

3. Remembering being in class or a rehearsal space with this instructor can you describe:  

 a. What do you remember most?  

 b. What do you see? 

 c. What are you hearing? 

 d. Why are these memories important to you?  

4. How do these experiences contribute to your current participation in a community band? 

5. What are some of the skills that these educators gave you that are still with you today? 
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