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ABSTRACT

Sexual violence has been prevalent in the United States for decades. There is a
great concern that the youth of this nation is becoming more susceptible to theevatle
younger ages. Some schools have begun implementation of sexual violence prevention
programs to curb this type of crime in adolescents. The Metropolitan Organipation t
Counter Sexual Assault (MOCSA) is an organization that aids in the prevention df sexua
violence through a multi-session school-based sexual violence prevention progeain call
Teen Exchange for children iff' 67", and & grade. The program’s curriculum usually
lasts 8 to 9 sessions with a culminating project. Students involved with Teen Exchange
were given pre-program and post-program surveys, to assess thaleadtid behavioral
changes regarding sexual violence. Bivariate and multivariate asalgge conducted

to gauge the changes that occurred.
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CHAPTER 1

INTRODUCTION

A historical examination of human civilization will prove that crime and violence
has always been a factor in the makeup of cultures. Scholars point out that the first
indication of social crime control was through violence itself. Many prim@ikigstians
believed that violence was a proclamation of love for God and their country. Through
their belief in the cause, these individuals destroyed thousands of pagan temples. With
the fear of revolution, or worse, King John’s Magna Carta portrayed the inducement of
social reform in the Thirteenth Century (Time, 1968). Over time, however, the use of
violence as a form of social control did not change societies for the betteadnstime
was readily perceived as a social problem. This point was given weight thheugbeatrs
as violence was proving to be more otisocietal control than being utilized as a
maintenance tool for social control.

Criminologists explain that long before the establishment of a unified ctimina
justice system in America crime was one of the primary concerns atizens of this
nation. Statistics and the current literature give proof that many Asnerare still
fearful of crime within their communities. Much anxiety stems from the nusrdfer
violent crimes that occurred in this country in the 1990s. The 2008 National Crime
Victimization Survey (NCVS) indicates that in the early 1990s, violent crimelsiding
rape/sexual assault, robbery, and aggravated and simple assault, peaked. Tlese crim
rates, however, have been consistently decreasing across the board sincel@@0mid-

The survey indicates that although the violent crime rates have decreasgtheytre
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fear of crime has consistently increased (NCVS, 2008). This fear of crimoé is

completely unfounded, however, especially for the youth of the nation. Although the
rates of violent crime have also decreased, the rates at which juvenilegtiarzed are
happening at rates much higher than adults. During the ten year period of 1993 to 2003
the nation’s juvenile population, specifically those between the ages of 12 to 14 and 15 to
17, was victimized on an average of about two and one half times higher than those of
adults when related to violent crime (Baum, 2005). Juveniles are also offending at high
levels. Baum reports that 25% of the offenders were identified as juveniles in-all non
fatal victimizations reported in the 10 year period of 1993 to 2003 (2005). These
numbers give weight to the idea that criminal activity is happening to and pgutieof

this country.

According to Rand, some of these violent crimes against and by juveniles do not
occur randomly (2009). These crimes happen between intimate partnersr@et aur
former spouses, girlfriends, or boyfriends). In 2001, “intimate partner violencade m
up 20% of all nonfatal violence against females age 12 or older” (Rennison, 2003). In
2008 intimate partners were responsible for 3% of all violence against males and 23% of
all violence against females (Rand, 2009). These statistics show that a good esflumbe
victims as well as offenders are involved in these violent crimes with sontexrtbey
know.

An August 2008 report set out by the Department of Justice through the National
Incidence Studies of Missing, Abducted, Runaway, and Thrownaway Children
(NISMART) proved how explosive of a problem violent crime against and by the youth

of this country has become; specifically the crimes of rape and sexudt.assa

2



estimated 285,400 children ages 17 and younger experienced a sexual assault in 1999, a
rate of about 4.1 victims per 1,000 children in the U.S. population. Of these, 141,400
children experienced a rape” (Finkelhor, Hammer, and Sedlak, 2008). As will be proven
further when analyzing the current data on a more microscopic level in clvepter t
juveniles are both the victims as well as the perpetrators involved in many of these
crimes. The NISMART report explains that, “For 29 percent of victims, thdaagsaas

age 17 or younger, including a small number of assailants younger than age 12"
(Finkelhor, Hammer, and Sedlak, 2008, p. 5). Further, forty-four percent (44%) of the
victims were assaulted by a perpetrator that was under the age of 30 (FinkathargH

and Sedlak, 2008). Although these last individuals are not considered juveniles, it is safe
to conclude that their actions stem from a perception of the crime that they would have
obtained while still underage. In other words, the behavior was learned while the
perpetrators were still children.

There have been movements to reduce these violent crimes over the past few
decades. A review of the current literature indicates that this has happemweal fioait
reasons. First, the recent surge in the interest of sexual assault has to domwaksthe
media attention that has been focused on these crimes. Second, the prevalerite (thoug
low) of youth being involved in these crimes as either victims or perpetrators i
concerning to many.

With the current worldwide avenues of information, the issue of sexual assault
has gained attention on a global level. People are, therefore, beginning to letms that
issue is a worldwide problem. Heise, Ellsberg, & Gottemoeller (1999) prevpdimt

by explaining that one-third to one-half of women, worldwide, who reported being
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physically abused also indicated that there was some form of sexual coecticied in
their assault. There is good news and bad news that comes from the exposure of these
crimes on a global level. The good news is that the attention that has been brought to
these types of criminal acts has opened a door for more victims to emerge.d Hesvba
is that exposure to the long-standing problem of underreporting has become dedye wi
known. It was estimated that in 2005 only thirty-eight percent (38%) of the victims of
sexual assault reported the crime to the police (Catalano, 2006). Although itis
understood that the issue of violent crime, specifically sexual assault andrapgohal
and national problem, many people in America are not in tune with the reality that these
crimes are happening around them on a daily basis in their communities. Furtleer, thos
reporting them are, and have been for decades, only a small amount of those being
victimized.

The second reason why the issue is considered so important, and some may
consider being the prime reason for its importance, is an increase in chitts\o€t
sexual assault and abuse. Data is showing that the numbers of juveniles becoming
victims of this crime are accelerating at an alarming rate. “In 200@ tees 1 statutory
rape for every 3 forcible rapes involving a juvenile victim reported to law exfant”
(Troup-Leasure & Snyder, 2005, p. 7). What is even more alarming is that studies are
showing that most any child, especially in their teen years, can very ligetyrte a
victim to this type of crime. According to the 1999 National Report Series of the
Juvenile Justice Bulletin set out by the U.S. Department of Justice, the likelihood of
juveniles ages twelve to seventeen to fall prey to a violent crime is twigelgsas an

adult eighteen years or older (Finkelhor and Ormrod, 2000).
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Experts perceive a consistent pattern that juveniles are the prime fargexual
assault and abuse, by both their peers and adults. The rates of the violent crimes
occurring against juveniles are happening at higher rates than adultsorfe
Howard N. Snyder, from the National Center from Juvenile Justice, indicatésvba
two-thirds (67%) of all victims of sexual assault reported to law enforceagenicies,
were juveniles (under the age of 18 at the time of the crime)” (1999, p. 3). The report
indicates that children around the age of fourteen years reported sexualassabiise
most often. About half of all victims in the study were age 12 and younger. Teere w
more victims that were sexually assaulted under the age of two than wamns Vi@
years or older (2000). The Office of Juvenile Justice and Delinquency Prevention
confirmed these alarming numbers in yet another report. According t®tiseNational
Incident-Based Reporting System, up to seventy-one percent of victims of sesaudt a
and/or abuse were juveniles with almost three of every five victims of statafmey
being children between the ages of fourteen and fifteen years old (Troupd.aadur
Snyder, 2005). As is shown in the data, any juvenile under the age of eighteen is
considered to be at a greater level of exposure of falling victim to the ofisexual
assault and abuse. This issue is perceived as a large problem that neeldsttgreica.
The deterrence of this crime becomes ever more apparent when one focuses not on the
victims, but on the perpetrators of these horrible crimes.

Troup-Leasure and Snyder (2005) explain that most victims of sexualt asghu
abuse have only one offender. They clarify that ninety percent of the victimsubbista
rape are in this category, and eighty-nine percent of the victims of forapeehad only

one offender. This information is important when looking at the offenders carrying out
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these crimes. The study indicates that eleven percent of the offendees hegfeend or
girlfriend of the juvenile victim, and sixty-two percent of the offenders were deresi
acquaintances of the victim (2005). One can look at this data and perceive that many of
these offenders were approximately the same age as their victims, amethe be
correct. As alluded to earlier, Finkelhor and Ormrod (2000) indicate that, “juvergles a
more likely than adults to be victimized by other juveniles” (p.17). The authors go on to
explain that the numbers may not be accurate as to how many juvenilestifalltoic
juvenile offenders as adult-perpetrated crimes are more likely tgpbeed than
juvenile-perpetrated crimes. Interestingly, adult offenders anerdgdominant offender
to victims ages seven and below. Juveniles, however, become the primary offenders
during victims’ school years. As a juvenile victim reaches maturity, adethadrs are
the primary offenders once again (2000). It is noted that the number of adult perpetrator
become primary offenders once again when a juvenile reaches maturity bewande |
offenders will be reaching adult status and will more likely be reported teg@io1).
In other words, the perpetrators may be the same people committing the sarsesoffe
and are simply “aging out”, forcing the number of adult offenders to once agaiantse
the number of juvenile offenders to decrease.

Juvenile perpetrators can, once again, be a problem in most any area, including
the Kansas City Metropolitan area (i.e. Kansas City, Missouri, Kansas{@nsas, and
Johnson County, Kansas). In 2006 the Kansas Bureau of Investigation reported a total of

1992 arrests of juveniles in the Kansas City, Kansas metropolitanfarézdex crimes

! These figures were taken from the following rejmgriagencies: Lawrence , Kansas PD, Johnson County
Sherriff, Leawood PD, Marriam PD, Mission PD, O&fPD, Overland Park PD, Prairie Villiage PD,
Roeland Park PD, Shawnee PD, Lenexa PD, WestwoodBidiner PD, Mission Hills PD, Spring Hill

6



and sex crimes. Of that, 782 arrests involved rape, aggravated assault, simgle assaul
battery, intimidation, kidnapping or abduction, forcible sodomy, forcible fondling, incest
pornography, prostitution, aiding or promotion of prostitution, or statutory rape. The
Kansas City Missouri Police Department reports that in 2005 eighty-sixrsixéee olds
were arrested for forcible rape, prostitution, or some other sex offense. Theaswumbe
increase significantly when the age range of seventeen yearstg-foer years was
analyzed. The report shows that in 2005 there were 260 arrests for forcible rape,
prostitution, or some other sex offense (2007).

As indicated in the data, there is an inherent problem with juvenile victims of
sexual assault as well as an increase in the number of juvenile offenders intéae Uni
States, including the local metropolitan area of Kansas Citgse crimes have given
way to a heightened awareness to this problem as well. Local schools haveanipté
programs to educate youth on sex and, more specifically, sex related ctimes. |
imperative to evaluate the effectiveness of these programs in achievimgptieof
reducing adolescents’ negative attitudes and behaviors toward sexuadigl retaes.
Implementing these programs successfully will, hopefully, aid in redseargal
violence surrounding the youth in this country.

The research presented in this thesis will represent information obtainedrfrom
organization named MOCSA (Metropolitan Organization to Counter Sexual Assault
Data will be presented from surveys that were administered through amrogr

implemented by MOCSA called the Teen Exchange Program. Specifsiatygys were

PD, Johnson County PD, Lake Quivera PD, Sn MiskiSb PD, Blue Valley PD, Kearney County
Sherriff, Leavenworth County Sherriff, LeavenwoRb, Wyandotte County Sherriff, Bonner Springs PD,
Kansas City, Kansas PD, University of Kansas Mddiemter PD, and Wyandotte County Parks PD.
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given to two groups of adolescents in their seventh and eighth grade school years from
two middle schools in Wyandotte County, Kansas (an area within Metropolitan Kansas
City). The results of these surveys will be utilized to help identify whatrvdton these
children may know about the topic of sex, and, more specifically, sex crimes.

The review of literature in the following chapter of this thesis will alona
better understanding of the current programs available for adolescentimggaxual
assault education. Analysis of literature on the subject will allow fortarbet
understanding of why the past initiatives towards combating juvenile sexualt assa
crimes are not working (based on statistics shown). It is important to reviewstamder
and utilize current literature about the subject to formulate a holistic approach i
combating sexual assault crimes involving juveniles, and how a closer examiofad
revolutionized approach to fighting this crime may be more effective. Moreover, the
literature review will set a foundation for the investigation that will oacuine following
chapters.

Chapter three of this thesis will focus on the methods used in the analysis of the
survey study. This study will analyze the behaviors and attitudes of thedrewclih the
subject of sexual assault when given such education. Multivariate models willZssl ut
to help to glean a better understanding of the effects that sexual assaulbrdudta
have on these juveniles’ attitudes and behaviors toward the subject of sexual adsault a
abuse.

The final two chapters of the thesis will involve discussion of the results of the
analysis of the surveys as well as the conclusions that the author draws feomal{ises.

The conclusion may also present a possible need for a push towards fresh ideas and
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practices in fighting the forces that allow adolescents to believe thaindeehaviors are

expected and/or accepted.



CHAPTER 2

LITERATURE REVIEW

Throughout the United States, including the metropolitan area of Kansas City, the
number of juveniles involved in sexual assault and abuse crimes have been increasing
These crimes have given way to a heightened awareness to this problemschooéd
have implemented programs to educate youth on sex and, more specifically, selx relat
crimes. It is imperative to evaluate the effectiveness of these pregraanhieving their
goal of reducing adolescents’ negative attitudes and behaviors towarduthefisex.
Implementing these programs successfully will, hopefully, aid in redseargal

violence surrounding youth in this country.

Termsand Definitions
A comprehensive understanding of the various circumstances and actions that are

consistently involved with crimes that are sexual in nature allows for a foandatbe

set for which everyone can recognize and interpret what is being discusdsaligAlt

sex crimes have been acknowledged by the criminal justice system foygesythe
terminology associated with these crimes can sometimes be misunderstood and
misinterpreted if not clearly defined. This statement is of greater ianm&twhen

children are involved as either the offender or the victim. Therefore, to bettgr cla

what is being discussed throughout this thesis the following will include sonie lega

interpretations of commonly used terms associated with this topic.
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Juvenile Defined

It is imperative that, when analyzing a topic of research, the interpretd the
data is justified through a set of terms that are understood on the same Iéeel by t
researcher as well as the reader. This is particularly important bligstag a clear
definition of what a juvenile is for the purpose of this research. Over the yeally, lega
defining what a juvenile is has been a bit of a stumbling block for lawmakers and those
involved in the criminal justice system. In many instances in the past, thermwas
clarity as to when a child became the appropriate age to be considered avhadult
charged with a crime. Moreover, there has also been a lack in clarity imdefinen an
individual is a juvenile when consenting to an act; particularly, a sexual actnaetitea
individual. Although there are some instances where this is still unclear, theaFed
Bureau of Investigation’s Uniform Crime Reports Program “considers a jevenie an
individual under 18 years of age regardless of state definition” (2009, p. 1).

Each state has its own definition of the term, and each state has passed ldws base
on that definition in regard to one’s age when charged with a crime. It is important
note that although some statistics that will be relayed in this thesis aréhdumiform
Crime Reports issued by the Federal Bureau of Investigation under therabotrened
definition of the term, (and for the purpose of this thesis) the laws in Missouri andsKansa
regarding this term are also relevant. The state of Missouri consideendgue be age
seventeen or younger, and the state of Kansas considers a juvenile todmeysats or

younger (MOCSA, 2007).
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Consent Defined

Crimes involving sex or sex acts have, at times, been perceived by those not
associated with the crime in ways that sometimes do not favor a victim. Althoggh the
victims have endured something that is, to say the least, terrifying, if notedaceal
trained in the correct way many who observe and interact with these victims could
interpret the situation incorrectly. This is certainly the case whemies to the
involvement and actions of law enforcement personnel. As is with all crimes, the
investigation of a crime is the basis for a good prosecution. According to a study
sponsored by the National Institute of Justice, “The[se] findings indicate that
demonstrably improving the quality of children’s evidence by improving thetygaéli
investigative interviews increases the probability that cases oédlkzxual abuse will
be prosecuted” (Pipe, Orbach, Lamb, Abbott, & Stewart, 2008, p. 26). By gaining the
necessary information from a victim, these law enforcement personnel satrtdation
of the case. To incorporate the appropriate questions while interviewing a chitdafic
sexual assault will help to gain this useful information that will lead to ssfttes
prosecution. Sex crime cases, specifically when involving children, havly deéined
avenues of information. So is the case when an investigator discovers the level of
compliance a victim had during the crime. It is probable that the victim did n&t @agre
the action at the time of the crime; however, the assumption should not be made.
Therefore, a clear definition of the word consent must be relayed.

Victims are often questioned about their compliance leading up to or during the
crime. In other words, did the individual “consent” to the sexual act or not. Although

most everyone knows what consent means in the context of a discussion, many may not
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be aware of the legal definition of the term. Black’s Law Dictionary defoomsent as
“Agreement, approval, or permission as to some act or purpose, esp. given voluptarily b

a competent person; legally effective assent” (2004, p. 56). It is important tstande

this particular term when discussing any sexual act, as it is, edyemtfedt defines the

act as a crime or not. Knowing if a victim consented to the act allows for atigates

to proceed. There are several other components a prosecutor will look at when building a
case involving a sex crime, including the age of the victim or perpetrator.

Sex crimes are defined in many ways and with many terms. The crimiteg jus
system, over the past few decades, has been working both on the state and fedtral level
specify what sex crimes are and who they apply to.

Rape Defined

The most recognized type of sex crime is that of rape. Black’s LavwobDécty
defines rape as: “Unlawful sexual activity (esp. intercourse) withsopdusu. a female)
without consent and usually by force or threat of injury” (2004, p.376). Most modern
state statutes have broadened the definition along these lines. Rape includad unlawf
sexual intercourse without consent after the perpetrator has substamjgelised his
victim by administering, without the victim’s knowledge or consent, drugs or intasica
for the purpose of preventing resistance. It also includes unlawful sexuaburse with
a person who is unconscious. Marital status is now usually irrelevant, and sesrsgtime
is the victim’s gender.

Most all statistical research and analysis of the crime of rapehesésrn
“forcible rape” due to the violent nature of the crime. Along with murder and non-

negligent manslaughter, robbery and aggravated assault, forcible rape isreonsidxee
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one of the four most violent crimes that involve force or threat of force, accooding t
Uniform Crime Reporting system maintained by the FBI (2007).

When an individual is accused of a violent crime, the main offense that the
individual is charged with is often times accompanied by other charges listing other
offenses. This is often the case with sexually related crimes. Thesefygenes are
forceful acts against another person and are, by definition, violent. It is important t
define the crimes that are often associated with the common terms for acfésassd in
order to gain a comprehensive understanding.

Sexual Assault Defined

The National Incidence Studies of Missing, Abducted, Runaway, and
Thrownaway Children (“NISMART”) conducted a study in August, 2008 focusing on
sexually assaulted children and the roles that perpetrators took in theirTivestudy
uses the term sexual assault, and this research follows its definition ofhtlee &exual
assault is a crime involving unwanted sexual contact by a victim. It is anfct tha
includes, or threatens the use of, force. Unwanted contact by the victim would include
the touching of a child’s private parts (this includes breasts, genitals, orksjitboskin
on top of or underneath clothing. The term’s definition also includes a victim being
forced or coerced into touching a perpetrator’s private parts or skin on top of or
underneath clothing. Finally, the term extends to the mention of the touching of private
parts or skin on top of or underneath clothing.

The term is broadly defined for two main reasons. First, the victims of the sexual
assault that are utilized in this research are juveniles. It is perceateahtindividual at

or below the age of a legal adult does not have the knowledge base necessary to negotiate
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a situation as being dangerous or threatening. Therefore, the crimired gygiem has
defined the boundaries for them, and has associated the necessary terms focosg in a
of law. This is meant as a form of protection for these individuals that are raitaret
age where their knowledge base is at the same level as their sens¢yof Eaé same
concept would be utilized when defining child sexual abuse.

Child Sexual Abuse Defined

The Metropolitan Organization to counter Sexual Assault (‘MOCSA”) masita
that child sexual abuse is an exploitation of a child by a person (adult or older child) to
meet their sexual or emotional needs at the expense of that child (2010). Child sexual
abuse can be defined with several types of offenses. MOCSA breaks the offegse type
into two main categories: touching offenses and non-touching offenses. Touching
offenses involve active forms of abuse including fondling, vaginal intercourse, oral
intercourse, anal intercourse, touching of the genitals, incest, prostitutiompandNon-
touching offenses are sometimes harder to identify; however, they becerstsidered
forms of child sexual abuse. These offenses include forms of verbal sexualtssmula
which will gain a child’s interest or shock them into paying attention to a giscus
involving a topic that is inappropriately sexual in nature. Other non-touching offenses
include obscene telephone calls, exhibitionism or voyeurism.

It is important to note that non-touching offenses are sometimes unintentional and
may seem harmless. However these actions can have a lasting effectldraactthieir
ability to develop healthy relationships and an identification of their sexgalityoe
negatively affected. These unintentional forms of child sexual abuse are eganpl

passive abuse, according to MOCSA. Examples of passive child sexual abuge inc
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highly sexually provocative television ads, music and films; name callingsteakual in
nature (i.e. pervert, whore, slut, etc.); when a child’s request for privacy irsth&ora is
not honored; or when a child is exposed to pornography (2010). This form of child
sexual abuse is one of the primary factors in conducting this research study. Many
children, offenders and victims, are not aware of this form of sexual abuse. Themuest
arises if the lack of education on the subject of sexual abuse is a factor in thefleve
crime in its regard.
Prevention Defined

Preventing youth from becoming victims and abusers is the primary goal when
looking into preventative school-based programs, which was MOCSA'’s premise for
conducting the survey analyzed in this thesis. It is, therefore, important, td kbek a
definition of prevention in the context of this subject matter. “Prevention provides an
escape from a negative life course, and helps to develop competency and knowledge that
leads to a more desired life course in general” (Veinot, 1999, p. 14). Prevention is about
changing directions. The basic premise of violence prevention programmingifs tha
violence is learned, it can be unlearned and individuals can choose non-violent

alternatives.

Reasons Behind Child Sexual Assault and Abuse
As mentioned earlier in this thesis, childhood sexual abuse and crime are a
problem. However, definitive reasoning behind childhood victimization is not something
that is clearly identifiable or easy to study. Finding a “victimizatisk pattern” has

been compromised as theorists have run into several problems when attempting to
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identify childhood victimization. Along with sexual abuse, other subtopics of childhood
victimization have included bullying, exposure to violence within the community, and
child maltreatment (Finkelhor, Ormrod, Turner, 2009). Subsequently, the factors that
contribute to these criminal behaviors by adolescents differ and can contriblita to a
some of the actions stated above. The behaviors include social isolation, dependency,
lack of self control, physical weakness, and inadequate verbal or confotitie:s
(Asdigian & Finkelhor, 1996). Some of these characteristics and actions §such a
dependency and lack of self control) can be found with younger children, while others
(such as physical weakness and social isolation) can be found in older adoleseents. It
for these reasons that researchers and statistical analysts have fouhdoitfimal
patterns extending over an entire spectrum of childhood (Finkelhor, Ormrod, Turner,
2009). An example to this point is clear when looking at statistics from the National
Crime Victimization Survey (NCVS). The research consists of statigulled from
youth ages 12 — 17 years that expand across the spectrum on types of crimes awd the ag
associated with those criminal acts. There is no clear pattern found in igtecstetat
prove that certain age groups of adolescents engage in certain criminal acts
Researchers have found, however, that certain elements of socializatiba ar
factors most responsible for molding the actions and perceptions of today’s youth. One
will find that the theory most often associated with child victimization and sciee
perpetrators is a social learning theory. More specifically, Edwin Sutikésla
Differential Association Theory. Before diving into the development of Saied

theory, the reader must first understand the elements of socialization. Anderson and
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Dyson ( 2002) explain that there are five basic elements of social contrdiicaigni
others, family, church, education, and peers.
Elements of Socialization

The process of socialization begins with the individuals who will most likely
influence a person throughout their lives. These people include parents, teachess, pastor
coaches, peer group leaders, or any other person who maintains a leadershig role i
young person’s life for an extended period of time. Researchers conclude that thes
significant others “act as positive role models” for the youth of a commifitiitgy are
aware of it or not (Anderson and Dyson, 2002, p. 172).

Family is considered to be the most significant element of socializaithrea
individual spends the most time with his or her family members, and is exposed to those
individuals’ behavior the most (p.171). Some argue that if this element fails, the outcome
is children of dysfunction (Tower, 1996).

Church is another element of socialization that is significant to socialdgar
theories, in general. Anderson and Dyson point out that the element of church and
religion can only be a vital element in the socialization of an individual if the person
believes in a higher power (2002). Most often, if a child’s caretaker believes inea hig
power, those individuals will attempt to instill a form of belief of that higher paute
their child. The element of church or “religion” sets forth a perspectivpédae and
conformity to groups will be learned within the scope considered socially nofirhed
element also is a frame of reference for moral adherence and conf(Bneityla, 1997).

The fourth element of socialization as proposed by Anderson and Dyson is the

element of Education. Researchers pose that education is a social elemerdrthat inf
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children about the world. It is the process that “teaches civil duties and provelestion
the skills needed to be functional and competitive in a progressive society” (2002, p.171).
They also believe that since children spend a good amount of their time in school at a
young age, the roles of their teachers pose a positive example of success, thet
child will want to mirror that teacher’s image and success and will bedagiroe
member of society. Brophy (1996) tells us that facilitating a positivaifea
environment, and educating from a perspective of developing skills for enhanciegtst
socialization, creates great potential of having a significant positipadanon children.
Finally, some believe that if the element of education fails in one’s soalaup, the
individual would have a greater chance of experiencing a life of delinquencyiared
(Jenkins, 1997).

The final element of socialization is very important in formulating the overall
theory of Differential Association in regards to the research conduct#udadhesis.
This will be elaborated upon in the analysis of the research however, it is intgorta
keep this element in mind for the duration of the paper. According to Anderson and
Dyson (2002), peers are considered to be a very important element of socraliZati
child, at a young and impressionable age, will engage in the behaviors of theiapeer
in an effort to attain social acceptance and popularity. “Adolescents betwesgethef
8 and 14 actively seek out friends or cliques for membership as they mature” (p. 171).
Leighninger and Popple (1996) explain that “people learn criminal behavior through the
groups with which they associate. If a person associates with more grougesfitine
criminal behavior as acceptable, the person will probably engage in crimeimaVior”

(p. 331).
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It is important to note that the individuals discussed in this research are both the
perpetrators and the victims of sexual assault. If this peer element oizsticalis
fostered and maintained in a positive way, the potential for a reduction in child
victimization is thought to be more likely. In relation to this theory, peer statiain is
akeyelement.

Differential Association Theory

Based on ideas and theories mirroring the elements of socialization, in 1947,
Edwin Sutherland tapped into a social reality of sorts. The theory differs frommahos
the pathological and the biological perspective by attributing the cause eftortime
social context of individuals, not just the individuals themselves (Gaylord &@glli
1988). Sutherland contended that the process of socialization, or an individual’s social
relationships, are the primary factors that contribute to a person comraritimes if the
definitive reasoning of committing the deviant act outweighs not partaking. tdd call
this Differential Association Theory. Smith and Brame explain, “[the] thagggests
that association with others who are delinquent will increase the likelihood of lmgcomi
and remaining delinquent... That exposure to delinquent peers will increase the
probability of engaging in an initial act of delinquency and the likelihood of delinquent
behavior reoccurring” (as cited in Edwin H. Sutherland, no date given, p. 5).

Differential Association Theory proposes nine “Principles of Criminoldaggt
have to be met to achieve this process of socialization creating a deviant irldividua
According to Joseph Jacoby (1994), Sutherland believed that a person learns his or her
behavior through socialization, communication, body language, and other forms of

contact with significant persons or groups in their lives. In other words, ingheota
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deviance, the behavior is not invented by the individual, but is learned. Moreover, the
deviant behavior that a person learns is from another who has learned the behavior, not
created the behavior. Sutherland and Cressey (1978) suggest that these ‘learned
behaviors’ include the simple to hard techniques of committing crimes asswieé a
rationalizations, direction of motives, drives and attitudes that accompany dsstgnt

For example, in the United States, the legal codes, or laws making up the onteat ¢

of the society, sway the motives and drives towards deviant acts.

Another principle set forth explains that when there is an excess of legal
definitions that are more favorable to the person committing a crime oveitides
unfavorable to law violation, then a person will pursue deviant behavior (Jacoby, 1994).
Sutherland explains that “this is the main principle of differential assatigi949, p.

75). He says that deviant persons are simply not exposed to principles and norms that are
not associated with crime. Therefore, all that these individuals have to learrsfa

criminal environment and act similarly to it. Even though these people may angage
criminal activity often, the frequency, intensity, duration, and priority of diffeal

association varies in each case. Sutherland also explains that criminabb#iravigh
association is learned like any other type of behavior. In other words, dehantdres

not necessarily imitated by a criminal, but is an actual learnedhraitgh an association

with those socially significant to them (Jacoby, 1994).

Finally, Sutherland explains that even though general values and needs drive
criminal behavior, it does not explain deviance to the full extent, since theselgenera
values and needs explain the behavior of those who obey the law, as well (Jacoby, 1994).

“The attempts to explain criminal behavior by general drives and values stieh as
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money motive have been, and must completely be, futile, since they explain lawful
behavior as completely as they explain criminal behavior” (as cited in Edwin H
Sutherland, no date given, p.7).

Differential Association Theory did not surface out of the blue. There were many
theorists, especially from the Chicago school, that contributed to its estadiish8ome
of the biggest influences on Differential Association Theory came from the work of
Thorsten Sellin and George Vold. In his 1938 work explaining culture conflictn Selli
explained how cultural diversity influenced deviant behavior within modern industria
society. In essence, Sellin explained that as society became more dnctraere
heterogeneous, there, too, would be the probability of a more frequent and perpetuated
conflict; therefore deviance would increase. In his 1958 work, George Vold elaborated
on the ideas proposed by Sellin by explaining the social nature of crimeasgpa gr
struggle. This essentially elaborates on Sutherland’s idea that cringefstema social
habitat, not an individual choice. Individuals have to learn behavior through a process of
communication. The learning includes the techniques of committing the crilyeofeas
hard) and the specific directions, motives, drives, rationalizations, and attadesd
from definitions of the legal codes as favorable or unfavorable. The individual waill the
commit a deviant act if those conditions are more favorable to unlawful acts. The
processes for learning the behavior are the same as in any legitwaate af learning,
and, therefore cannot be explained solely on the general needs and values expressed b
the individual. Other factors swaying the individual to commit a criminal act Ineus
present. The best way for the behavior to be learned is within intimate pensamys;g

in this case the group being peers. The learned behavior may change in frequency of
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actions, duration, intensity and priority depending on the social environment and contex
with which the individual is associated.

How, then, is Differential Association Theory directly linked to the acts ofi chil
sexual abuse and assault? For the purpose of this thesis, the theory has to be identified
from both the perpetrator’s perspective as well as the victim’s, and Suthetlzul'g
provides an explanation in both arenas. Explanation is twofold: 1) a child is exposed to
violence, and, in turn, learns the violence and is prone to victimization or acting like the
perpetrator, and 2) learning the incorrect behavior through lack of education on the
subject of sexual abuse and assault.

Childhood Exposure

A national survey of children’s exposure to violence conducted by Finkelhor,
Turner, Ormrod, Hamby, and Kracke in 2009 explains that most children are exposed to
violence in their lives on a daily basis (p. 2). Each year in the United States)sof
children are exposed to violence in their homes, at school, and within their communities.
The child’s exposure comes in the form of being the victim or witnessing thmariact
on another person (Baum, 2005). A report on the Developmental Victimization Survey
by Kracke and Hahn explains that from a nationally representative sample of 2,030
children ages 10 to 17, and the caregivers of children ages 2 to 9, seventy-one percent
(71%) reported being witness to or being a victim of a crime within thedastof being
surveyed. As explained earlier, the act of violence is a learned behavardiagdo
Sutherland. With the reported high levels of exposure to violence, learned criminal

behavior is apparent, and Sutherland’s theory is proven. The study conducted by
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Finkelhor, et al. confirms that delinquent behavior by and victimization of adolescents
exposed is at a high level.

Children who are exposed to violence undergo lasting physical, mental, and
emotional harm. They suffer from difficulties with attachment, regre&skavior,
anxiety and depression, and aggression and conduct problems. They may be more prone
to dating violence, delinquency, further victimization, and involvement with the child
welfare and juvenile justice systems. Moreover, being exposed to violencenpey a
child’s capacity for partnering and parenting later in life, continuing thke ©f violence
into the next generation (2009).

Particular focus on juvenile offenders who were exposed to criminal acts,
specifically sexual assault, upholds Differential Association Theory. Haliuse as a
child often times contributes to adolescent sex offenders (Lambie et al., 2002), and bein
victim to sexual abuse is particularly relevant in preteen children withayhatsexual
abuse offenses (Windom & Ames, 1994).

Incorrect Behavior Patterns

Another key factor upholding Sutherland’s Differential Association Theoheis t
lack of education on the subject, and, from that, the incorrect behavior is learned by
adolescents. In this case, violent and inappropriate behavior involving sexual asdault
abuse.

Adolescent behavior and attitudes that encourage risk taking aedploeation
of relationships with the opposite sex can also provide opportunitigsefdatory sexual
encounters in an environment where the adolescent may not be avearenaferstand

the clues that indicate that he or she is in danger (Lindsay, n.d.).
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According to a study conducted by the San Diego Police Department Sexs Crime
Unit, major findings included a low level of knowledge about sexual assault reported to
law enforcement by youth victims and abusers (Lindsay, n.d.). An example of youths’
incorrect perception on the subject is portrayed in a study conducted by Cassidy and
Hurrell. The purpose of the study was to investigate the effect of a victmtsng on
the subject’s perception of the victim and the crime. Three hundred fifty-two (3%2) ma
and female high school students were told that a date rape had occurred. One-third of the
group was shown a photograph of a woman victim dressed conservatively, another one-
third was shown a photograph of a woman victim dressed provocatively, and the last one-
third were not shown a photograph. Those students who viewed the photograph of the
victim in provocative clothing were more likely than either of the other two grimups
indicate that the victim was responsible for her assailant's behavior. \\gremst
concluded that his behavior was justified. Finally, the students were lessdifatige
the act of unwanted sexual intercourse as rape (1995).

Finally, the incorrect learned behavior is influential on children at everl leve
Boland tells us that violence can be learned by a child at any age. This inehnésy
behaviors before a child enters school; specifically, a child can intesrsaicietal
messages about how boys and girls should behave. Children also learn these behaviors
during school years; specifically, gendered-messages learned byapsesally
acceptable in how to treat boys and girls differently. This can include bullyiriglve
slurs, harassment and even violence while in a relationship with another peer.

Eventually, Boland tells us, these incorrect learned behaviors can streantdinae’s
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adult life and surface in violence including, harassment, sexual assault, aradantim

partner abuse (1995).

School-Based Programs

“Schools may prevent delinquency if they successfully socialize peopterttofi
the society, yet the schools cause delinquency in those who reject that samgfiz
(Gottfredson, 2001, p.1). In 2001 Denise C. Gottfredson provided us with a
comprehensive analysis of the roles that schools play in the development @fglalabt
the contributions that the school environment makes to delinquent behavior. Her
research indicates that school-based prevention programs have great postii®iiyg
effective in preventing youth violence when the measures are used on thegroupct
of adolescents. Also, it has been noted that school-based sexual assault prevention
programs have a greater chance of reaching all children, which is imgmetanitse this

is also where children are at high risk for sexual assault (Topping & B2068).

Scope of the Problem
For decades sexual assault and harassment has been considered a form of school
violence. Title IX of the Education Amendments of 1972 granted an individual the right
to attend school in an environment that is free from sex discrimination and hamassm
(1975). Several statistics indicate, however, that the implementation ofXT'dld not
stop or even curb this type of violence in schools. As a matter of fact, peer-sepeal
harassment in K-12 schools has been well documented in several studies since the Titl

IX was granted (AAUW, 1993, 2001; Strauss, 1988; Stein, 1981, 1995, 1999; Stein et al.,
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1993). Affirmation of Title IX was made in two United States Supreme Cousidesi

in the 1990s relaying a message to school administrators that a person’s eghsadd

in his or her school environment was to be mandatory in schools (Franklin v. Gwinnett
County, 1992; Davis v. Monroe County Board of Education, 1999). Several studies
conducted between the years of 1993 and 2001 by the American Association of
University Women and Nan Stein indicate that sexual harassment is tolerditedea
normalized by school administrators and students quite frequently (1993, 2001; 1995,
1999). Students indicate that school administrators do not intervene when sexual
harassment occurs and, sometimes, even perpetrate the problem when the preblems ar
brought to their attention (Stein, 1995, 1999).

Finding the scope of the problem with sexual abuse, harassment, and assault in
middle schools is a challenge. However, research suggests that adolescartts begi
experience gender violence and harassment as early as age 12 (sexthndin grade)

(Meyer & Stein, 2004). A study by Burcky, Reuterman, and Kopsky noted that 29
percent of girls reported their first incident of dating violence to have @tbetween
the ages of 12 and 13—the average age of students in sixth and seventh grades (1988).

AAUW conducted surveys in 1993 and again in 2001. Each polled 2,064 students
in grades 8 through 11 on sexual assault and harassment in public schools. Both studies
indicated high levels of sexual harassment in schools, with both showing that eight in 10
students experience some form of sexual harassment at some time durirchtair s
lives (AAUW, 2004). Surveys indicate that more than eighty percent of females are

being sexually harassed (AAUW, 2001), sixty to seventy-nine percent of malesirage

27



sexually harassed (AAUW, 1993, 2001; Tolman, Spencer, Rosen-Reynoso, & Porche,
2003), and one student in five fears being hurt or bothered in school (AAUW, 2001).

The annual report of school crime and safety, prepared by the National Center for
Education Statistics and Bureau of Justice Statistics, provides additioistiicstabout
sexual violence. In a category entitled “violent incidents,” which incluéessisuch as
rape, sexual battery, and physical attack, the report revealed that 2@ péadeschools
experienced one or more serious violent incidents, with 14 percent of elemehtalgsc
29 percent of middle schools, and 29 percent of high schools reporting violent incidents.
The results for the category of rape or attempted rape revealed 143 incidEzfis
middle schools, representing one percent of all schools. A total of 650 incidents of
sexual battery occurred in 520 elementary schools representing one percestloi@i.

A total of 582 middle schools reported 1,141 incidents of sexual battery, representing
four percent of all schools (DeVoe, et al., 2004).

Studies indicate that gay, lesbian, transgendered, and bisexual students report
harassment daily (Pogash, 2004). Some of these incidents escalate to cagainkl a
charges or human rights violations, setting a foundation for criminal and ovgilits
(Walsh, 2003). A variety of surveys, including a 2005 online survey of 3,450 students
13-18 years of age and 1,011 secondary school teachers (Harris Interacti8E&I GL
2005), as well as interviews with school staff and students and hotline callersnHuma
Rights Watch, 2001), presented an overwhelming portrait of a school environment that
includes verbal and physical harassment because of perceived or actuaragear
gender, sexual orientation, gender expressions, race/ethnicity, disaliligjigion

(Harris Interactive & GLSEN, 2005). One-third of teens reported that stidente
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harassed due to perceived or actual sexual orientation. Because of their sexual
orientation, two-thirds of lesbian, gay, bisexual, or transgendered students have been
harassed verbally, 16 percent have been harassed physically, and 8 percentrhave bee
assaulted physically (Harris Interactive & GLSEN, 2005). Results fohroators

showed that 73 percent felt they had an obligation to create a safe, supportivg learnin
environment for lesbian, gay, bisexual, or transgendered students, and 53 percent
acknowledged that bullying and harassment of students was a serious problem at their
schools (Harris Interactive & GLSEN, 2005). As will be outlined later in #oian,
educators and administrators are not always maintaining their responsibikieeping

these children safe.

Those Responsible

The Centers for Disease Control and Prevention’s Youth Risk Behavior Survey,
conduct annual research on various topics related to youth violence. Several studies
based on these surveys have shown that up to sixty percent of teenage students
experience dating violence (Silverman, Raj, & Clements, 2004). This violenadescl
physical, psychological, and sexual abuse (Meyer & Stein, 2004; O’Keefeisierre
1998). Itis important to note that the Centers for Disease Control and Prevention’s
Youth Risk Behavior Survey do not study individuals younger than the eighth grade.

The type of friendship that these adolescents maintain has also been considered a
factor in the peer-to-peer harassment and assault issue. In 1990 DuanesBrhrme
conducted a study on adolescent adjustment by looking into the friendships that

individuals maintain during preadolescents and adolescents. He suggest that pre-
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adolescents (ages 10-13) and adolescents (ages 13-16) with intimate, satisfying
friendships report that they are “less hostile” compared to peers involved intiesate
friendships.

Educational personnel are also responsible for some of the sexual harassment,
sometimes as perpetrators and other times as spectators. The 2001 AAUW survey shows
that 38 percent of the students reported being harassed sexually by teadlothea
school employees. Stein indicates that school administrators and personmnelpoessl
to have ignored or left the scene of an incident without further reporting or adgres
issue as well as ignored reports of sexual harassment when brought to thigamatte
(1995, 1999).

As indicated earlier in this section, the United States Supreme Court has ruled in
favor of Title IX. The Court has taken the issue a step further in mandatirigehat
district in which the school is located is held liable for the actions that tooklpgaegise
of the lack in preventative measures where peer-to-peer sexual harassioemd
(Davis v. Monroe County Board of Education, 1999). The Supreme Court recognized in
upholdingDavis that although Title IX was a mandatory step towards safety for these
children, the problem was still in existence. Moreofayisproposed and enforced a

level of liability on the adults responsible for caring for these children.

Educational Resour ces and Preventative Strategies Utilized
Since the 1980s there has been a great deal of research on college-based and high-
school based prevention programs throughout the 1990s. There is not much current

literature on middle school and grade school programs, however. Of the litehature t
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was found, there was a need for further research as most showed only preliesols
for these programs. Consequently, these results showed an inherent reduction in risk for
those adolescents who were educated on the subject (Zwi, 2007).

Expect Respect is an example of a comprehensive program that utilizes the
elements posed by Finkelhor, et al. The program components focus on key content
elements as well as various participation factors that are impleinavete an extended
period time in a child’s school curriculum. This is implemented to prevent youth
violence; specifically teen dating violence (Ball & Rosenbluth, 2008).

“Expect Respect engages school personnel in taking an active role in dating
violence prevention. School policy development, a school climate survey, and school-
wide awareness education are strategies that aim to decrease sofdarilying, sexual
harassment, and dating violence, increase healthy relationship behaviors; develop a
positive school climate, and improve the safety of all students” (Ball, 2008, p. 21).

The analysis of the literature on the subject of school-based youth violence
prevention found that there were consistent areas of importance that needed to be
addressed and implemented in order to have a comprehensive and successful program.
Finkelhor, Asdigan and Dziuba-Leatherman (1995) concluded that twelve elements we
necessary to consider when implementing a comprehensive youth violence prevention
program. The program content elements included sexual abuse, good and bad touch,
confusing touch, incest, bullies, screaming and yelling to attract attealtiose never
being the child’s fault, and telling an adult. Another key element was patitcifsy
members of the program. Another element was available information for tdecchil

take home. Inclusion of parents with an informative meeting or meetingsnpagant.
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Finally, the repetition of providing the content and materials to the child wastanpor
and necessary for a comprehensive program.

Though many of the programs that currently exist introduce the idea of a
comprehensive program, as proposed by Finkelhor, et al., few school-based sexual
assault prevention programs target the age of those adolescents surveysdtiesithi
The information that will be presented will provide for a clear understanding of the
implications of school-based sexual assault prevention programs for children ages 12 t
14 in the Kansas City area. Further, it is important to note that middle school aged
children are highly influential at this age, and that is why educatingodiod/ing up on
sexual assault prevention and awareness is so important. Wolfe, Wekerle &I5astt
that early adolescence has been characterized as a “window of opportunity” to expose
young people to healthy relationship development and non-violent conflict resolution. A
number of developmental issues in adolescence, such as learning autonomy and control
and shifting emotional dependency from parents to peers, make this a particularly
important time to provide educational opportunities with respect to non-violent
relationships (1997).

Although it is understood that this sexual violence is apparent, and that the
educational resources need to be presented in a comprehensive educational foanat to t
appropriate age group, there is little known about the effectiveness optbgsams
(Greytak, 2003). This is especially true when the issue is focused on children in their
pre-teen to early teenage years, or children in middle school. James Krivguslkase
that there is no real data to indicate whether children are learning or intey@etectly

the messages taught in prevention programs. It has not been proven that these childr
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are even capable of interpreting what he considers to be “abstract conceplsitien
of such a young age (1989). Further, the lack of research beyond the initial education
process has been noted (Frazier, Valtinson, & Candell, 1995).

One of the few studies in the social work literature addressing datingagolen
prevention programs described a program that focused on changing attitudes and
dispelling popular myths among both high school and junior high school students was the
correct and necessary approach to curb this type of violence (Nightingater&détte,
1993). Again, however, the authors note that there was not a formal follow-up or
elongated education process that established or discredited the effectivahess of
program.

The review of the literature proves that the data is lacking on the effexdsveh
these programs, and questioned if they are comprehended by the intendeddapget gr
The research presented in this thesis will provide information in the areastivher

current literature is lacking on this subject.
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CHAPTER 3

METHODOLOGY

Data Source

Data was collected from surveys conducted through the Teen ExchangerProgra
organized through the Metropolitan Organization to Counter Sexual Assault
("MOCSA"). MOCSA was founded in 1975 with a mission “to lessen the ill effects of
sexual assault and abuse through prevention, education, treatment, intervention and
advocacy” (MOCSA, 2010, p. 1). MOCSA serves the entire Kansas City Metropolitan
area including the counties of Jackson, Cass, Platte and Clay in Missouri, and \féyandot
Miami and Johnson in Kansas. The 24-hour crisis line is considered the organization’s
lead service that upholds their mission. MOCSA, however, provides many moreservic
that promote prevention and education incorporating various age groups and social
structures throughout the metro. The Teen Exchange Program is one of the many
education services that MOCSA provides to area middle schools to prevent sexulal ass
and abuse.

In 1994 the United States Congress passed the “Violent Crime Control and Law
Enforcement Act of 1994,” an act to control and prevent crime. Within that act Title IV
was included. This Section, entitled “Violence Against Women,” is considered tebe on
of the greatest movements in women’s safety and the penalties that curlongsx cri
against women of recent time (H.R. 3355, 1994). Today this act is commonly known as
the Violence Against Women'’s Act (“VAWA”). Along with creating an avenue of

implementing tougher penalties for sex crimes, VAWA created a morp#rway for
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sex crime prevention all across the country. In 1999 the Rape Prevention Education
(“RPE”) Grant was enabled through VAWA, and several RPE projects were indexpora
into schools, businesses, and community centers nationwide. In 2003 MOCSA was
selected by the Center for Disease Control (“CDC”) as one of four to rec&A&
technical grant. Tests were developed by MOCSA with help from the CDC, tharBles
Triangle Institute and Pitts State Consultant to form the Teen Exchangamrog

Teen Exchange is a multi-session school-based sexual violence prevention poogram f
children in 8", 7", and &' grade, typically between the ages of 12 and 14 years. The
program’s curriculum, usually 8 to 9 sessions with a culminating project, was el#sign
around industry standards set by the federal government. Core topics of discussion
include healthy relationships, sexual harassment, sexual assault, ditejédaibpe,

dating violence, gender stereotypes (especially through media literadygeaking help

and/or resources for youth and others.

Sample

When the Teen Exchange program was still in its infancy, from spring 2004
through spring 2006, developers at MOCSA were interested in the impact that this
program had on those children in the schools that facilitated this new resource. MOCSA
followed middle school children, both male and female, from two metropolitan area
schools through two full years in the program. The schools involved were Argentine
Middle School and Central Middle School, both located in Wyandotte County, Kansas.
The program was incorporated into physical education classes in both schools. The

children at Argentine and Central participated in the Teen Exchange progtaen in t
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spring semesters of theif* and &' grade school years. The children also took part in a
self-reported written survey prior to and following the 8 to 9 week session of Teen
Exchange. Each student who participated was identified by a number based on the
school roster. These numbers were held confidential by the school admirgsdrator
teachers, and MOCSA only utilized the numbers to make consistent errors known and to
administer unique identifiers throughout the time period. Samples of both the pre and
post surveys administered can be found in Appendix A and B (both surveys are identical
except for pre/post name identifiers). All raw data obtained through the swasys
formatted and transferred into SPSS statistical software by @ cber for analysis and
review.

Students were given passive consent by the children’s parents. School
administrators informed parents of the implementation of the program prior to the
semester of their child taking the class. Parents were informed thathilaerc would
not be mandated to answer the questions on the surveys or participate in the program if
they did not choose to. It was explained to parents, however, that they were giving
“passive consent” to the school to allow for their child's participation if thenpare

child did not object.

Demographics
MOCSA provided the demographics on both Argentine and Central middle
schools, located in urban areas in the Kansas City Metropolitan area. Ateltadinthe
surveys were taken, Argentine Middle School had 685 students enrolled. Of these

students, 52% were Hispanic, 23% were African American, 22% were Caucasian, a
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3% of the students were of other racial and ethnic origin. Central Middle Scladogb&a

students enrolled of which 63% were Hispanic, 17% were African American, 16% were
Caucasian, and 4% were of other racial and ethnic origin. Both schools provided a fre
lunch program with Argentine having 86% of the student population participating in the

program, and Central having 89% of the student population participating.

Resear ch Questions
This research focused primarily on the changes in adolescents’ atandies
behaviors when involved in a school-based sexual violence prevention program.
Specifically, the data collected identifies the answer to the follovésgarch questions:
1. Does confidence increase in adolescents with sexual violence education?
2. How effective is sexual violence education in reducing sexually violent

behaviors in adolescents?

3. Will sexual assault education increase one’s awareness of a controlling
partner?
4. Can sexual assault education help adolescents identify abusive behaviors?

The curriculum that is mandated through the Teen Exchange program and the
surveys that were taken by the children will help to identify the answedrsge t

guestions.
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Levelsof Analysis

The goal of Teen Exchange is to teach adolescents how to positively approach a
relationship in the hopes that those they will soon be engaging in are healthygtahd th
individuals involved are cognizant of the situations that they are allowing thense
enter into. The surveys allowed the researcher to determine how attiddeshaviors
changed based on four specific situations: name calling, spreading sexoi,rum
grabbing or touching, and bragging. An individual’s attitude, or change thereof, was
determined by how they felt when they observed another’s action regarding one of the
situations. Their behavior was evaluated by the action they took, or did not take, at the
time of the occurrence.

In order to address the four research questions in a comprehensive fashion,
several different levels of analysis were considered during the evaluati@sgrderst,
univariate descriptive analyses are used to offer a more complete suoirtier\ygroup
evaluated; specifically, the adolescents’ demographic variables inclschiogl, grade,
age, sex, race, and ethnicity. Second, bivariate analysis is utilized to gain an
understanding between the identifiers of the subjects and the actions or behatiors tha
they employ. Finally, multivariate models are utilized to determine whethe
combinations of independent variables included in the sample predict any aignific
changes in the attitudes and behaviors of adolescents toward sexual violence.aThis dat

was founded through logistic regression patterns.
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Missing Data

At times, there were substantial amounts of missing data. There were
approximately 150-200 students enrolled in the each class in each given semester. The
response rate ranged from 30-122 respondents, depending on the semester and school.
The low response rate is attributed to three primary factors. Regparticipation rate
varied by students each semester with levels of participation decreatiegsiecond
year. Second, there was inconsistency in school attendance on the days thaéyise sur
were administered. Finally, there were two occasions where a schabltéaddminister
or return the surveys. The school sample is still representative by the populathin
the data, however, the sample sizes decreased with the findings due to the missing

information.
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CHAPTER 4

FINDINGS AND ANALYSIS

Univariate Analysis

Chapter three identified the various methods that were used to conduct the
statistics necessary to test the hypothesis. This chapter will show tbheneuitthose
methods utilized to determine if adolescents’ attitudes and behaviors change whe
involved in a school-based sexual violence prevention program. To best set the
foundation of analysis and findings, a univariate analysis of the data will be psent
followed by the frequency outcomes of the variables. Finally, the multivandiads
will be presented through a series of data tables.

Table 1 identified the frequencies of the demographics of the individuals who
participated in the pre and post test théigrade year of middle school. The ages of the
participants ranged from under age 12 to 15, but the average age for the seventh grade
sample was 13. The pre-test sample of the surveys conducted had more male participant
(n=197) than females (n=135) by nineteen percent (19%). There were more overall
participants in the post survey as well as more females (51.1%) who participated dur
their seventh grade year. Both surveys yielded an overwhelming mabHispanic or
Latino participants over all other ethnicities or races observed with thegtrievels
showing 56.3% (n=191) and post-test percentage of 60.5 (n=211). Finally, Central
Middle School had more participants involved in both tests by almost ten percent. The

pre-test figures show Central at 191 (55.8%) participants over Argentine with 151
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(44.2%) participants. The post-test figures show Central at 195 (54.9%) patscpar

Argentine with 160 (45.1%) participants.

Table 1.--Frequencies of Demographics of 7th Grade Pre- and PostifgdeS

Pre-test Post-test
Total Total
Variable Number  Percentage Number  Percentage
Age*
Under 12 12 3.5% 18 5.1%
12 134 39.2% 143 40.5%
13 182 53.2% 171 48.4%
14 12 3.5% 20 5.7%
15 2 0.6% 1 0.3%
Mean 2.58 2.56
Median 3.00 3.00
Standard
Deviation 0.65 0.69
Gender**
Female 135 40.7% 180 51.1%
Male 197 59.4% 172 48.9%
Mean 1.60 1.49
Median 2.00 1.00
Standard
Deviation 0.51 0.50
Race or Ethnicity***
American Indian
or Alaska Native 1 0.3% 1 0.3%
Asian 15 4.4% 14 4.0%
Black or African 52 15.3% 45  12.9%
American
Hispanic or
Latino 191 56.3% 211 60.5%
White 37 10.9% 39 11.2%
Bi-Racial or 43 12.7% 39 11.2%
Other****
Mean 4.35 4.34

Table #1.--Continued
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Median 4.00 4.00

Standard

Deviation 1.35 1.29

School

Argentine

Middle School 151 44.2% 160 45.1%
Central Middle

School 191 55.8% 195 54.9%

Mean 1.56 1.55

Median 2.00 2.00

Standard

Deviation 0.50 0.50
*Data shown in table does not include 2 participantthe post-test who did not fill out this questbn the survey.

**Data shown in table does not include 3 particiigan the pre-test and 3 participants in the pestivho did not fill
out this question on the survey. Also, 1 partioifsaanswer was miscoded as a 4 in the pre-tegtianswer.

***Data shown in table does not include 6 partigifmin the post-test who did not fill out this gties on the survey.

**xParticipant was allowed to choose an “other'tegory in the survey. This finding includes pap#nts who
chose “other” as well as participants who choseentioan one answer for race or ethnicity.

Table 2 identified the frequencies of the demographics of individuals who
participated in the pre and post test th&iigéade year of middle school. Again, the ages
of the participants ranged from under age 12 to 15 with the average still being 13 years
old. It should be noted, however, that the age range was not as wide with this sample
group, and the overall percentage for this age group was dominant over all others at
62.3% and 55.8%, respectively. The eighth grade surveys yielded more male pasticipant
than females at quite a large rate. Pre-test data shows that 135 (60.8%)o0f male
participated in the survey, while 149 (61.1%) participated in the post-test. Again
Hispanic or Latino is what most participants related to when asked about tieedr ra
ethnicity in both surveys showing 63.7% (n=142) and 64.6% (n=159), respectively.

Central Middle School students held 52.4% (n=118) of the pre-test sample size.
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Argentine Middle School students, however, yielded 54.9% (n=135) of the sample size

when looking at the post-test outcomes.

Table 2.--Frequencies of Demographics of 8th Grade Pre- and PostimgdeS

Pre-test Post-test
Total Total
Variable Number Percentage Number Percentage
Age*
Under 12 2 0.9% 0 0.0%
12 5 2.2% 2 0.8%
13 139 62.3% 135 55.8%
14 72 32.3% 97 40.1%
15 5 2.2% 8 3.3%
Mean 3.33 3.46
Median 3.00 3.00
Standard 0.60 0.58
Gender**
Female 87 39.2% 95 38.9%
Male 135 60.8% 149 61.1%
Mean 1.61 1.61
Median 2.00 2.00
Standard 0.49 0.49
Race or Ethnicity***
American
Indian or 1 0.4% 0 0.0%
Native
Asian 6 2.7% 4 1.6%
Black or
African 36 16.1% 37 15.0%
American
Hispanic or
Latino 142 63.7% 159 64.6%
White 21 9.4% 26 10.6%

Table #2.--Continued
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Bi-Racial or
Other****

Mean
Median

Standard
Deviation

17 7.6%

4.19
4.00

1.16

20 8.1%

4.27
4.00

1.14

School

Argentine
Middle
School
Central
Middle
School

Mean
Median

Standard
Deviation

107 47.6%

118 52.4%
1.52
2.00

0.50

135 54.9%

111 45.1%
1.45
2.00

0.50

*Data shown in table does not include 2 participantthe pre-test and 4 participants in the pasttstdo did not fill

out this question on the survey.

**Data shown in table does not include 3 particiigan the pre-test and 2 participants in the pestivho did not fill

out this question on the survey.

***Data shown in table does not include 2 partigifmin the pre-test who did not fill out this queston the survey.

***Participant was allowed to choose an “other'tegory in the survey. This finding includes pap@nts who
chose “other” as well as participants who choseentioan one answer for race or ethnicity.

Bivariate Analysis

Independent Variables
Several independent variables were identified based on the extant literaese. T
factors have all been (or are believed to be) linked to individuals’ susceyptibilit
violence and/or sexual abuse as well as their likelihood of condoning or adopting such
ideologies. The surveys used were designed to allow for the answers to best suit the
feeling or action of the participant regarding that particular questiomocumastance.

The independent (factor) variables identified were taken from the answdrecpd from
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questions 1 to 17 and maintained one of four possible answers by each participant:
1=Strongly Disagree, 2=Disagree, 3=Agree, and 4=Strongly Agree. TdweSgeen
guestions were designed to form independent variables created through anfagtis a
conducted on questions that would yield a similar outcome. There are seven independent
variables that were created when several varimax rotation analysegesferened to
identify commonality among the questions. Table 3 identifies these seven independent
variables.
Gender Equality

The results from the component analyses from the varimax rotations loaded
‘males and females should have equal say in dating relationships’ and ‘it is only a
female’s role to say “no” to sex’ well together. This yielded a sumnmaigxilabeled
Gender Equality It is important to note that identifying the incidents or actions that
foster identity based on one’s gender is a key element in a person’s atiomliAs
explained in Chapter 3 by the theory to which this research is based, individuals lear
behavior through socialization. It is most significant to a person when the behavior or
action is learned through the significant persons in their lives. If an aeotessgender
identity is compromised and unequal, the appropriate socialization skill iswbst a
incorrect learned behavior is maintained. As explained by Boland in theuiieerat
review, gendered messages are portrayed in the early school yearseiifquer
incorrectly, the behaviors could streamline into adulthood and could lead to abuse in

relationships (1995).
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Consent Knowledge

The outcome variable label&@bnsent Knowledgeas also derived through a
factor analysis. The questions that loaded well in the rotation were ‘it is okagstupe
someone to have sex with you when they are drunk or high’, it is okay to have sex with
someone who is passed out or asleep’, and if someone is making out with me, it is okay
to pressure them to have sex or pressure them to do other sexual things’. This
independent variable relates an important element of socialization thatseas al
mentioned in Chapter 2 when reviewing Differential Association Theory anelatson
to the research at hand. Anderson and Dyson mention that education is a social element
that informs children about the world (2001). This element is important in developing
social skills and must come from a perspective that is clear on expectatioletings
and definition. Knowledge regarding issues associated with sexual conselytfelé
within the element of education, and is an important variable in determining adblesce
behavior and attitude changes.
Myths & Beliefs

Myths and Beliefassociated with sexual activity and relationships were identified
through the loading plots of two similar variable questions: ‘if a girl draass=xy
clothes, it means she wants to have sex’ and ‘most rapes are committed hgex’'stra
Although these variables do not seem similar at first glance, they both aceatess with
the myths that surround the topic of sex and may, ultimately, lead to a crimiifadract
action is misunderstood. Again, this relates to the discussion in Chapter 2 regarding the
educational element of socialization and the incorrect behavior patternsfteetridial

Association Theory maintains will happen if the elements are not properly inécdnd
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upheld. There was an example given that involved the San Diego Police Department Se
Crimes Unit regarding low levels of knowledge on these exact issues lisigd.
important, then, for this research to reflect the difference, if any, in theipatis’
answers before and after the program.
Identifying Healthy Relationships

The forth independent variable derived from the varimax rotation vakealthy
Relationships The questions that loaded well to form this new variable were ‘If y friends
found out that | threatened or physically hurt someone | was dating, they would be upse
with me’ and ‘if someone pays for a date, they have the right to expect sex fiom the
date’. These two questions focus on an individual’s ability to identify appropriate and
healthy behaviors in their dating relationships. The literature refleenormous
problem with childhood exposure to crime and how it influences children in their
socialization processes. It has been noted in the research that crimenga ledavior.
This independent variable included in the research should reflect the exposure that the
children had to relationship behaviors and how that will affect the outcome variables.
Identifying Permissive Sexual Harassment

ID Permissive Sexual Harassmevwds created when similarity was found
between the following questions in the survey: ‘if you are just joking, it is okayitdt
or grab someone in a sexual way without their permission’, ‘it is okay to brag about
having sex with someone that you are dating’, ‘if | ignore sexual harasgmahstop’,
and ‘it is okay to make sexual comments to someone who dresses “sexy”. Again, as
Sutherland’s theory upholds, crime is a learned behavior. Forms of sexual hatassme

are of no exception. It was noted that sexual harassment is a problem in schools today,

47



and is an issue that is not dealt with by school administrators. It is impantéiné f
research to indicate if sexual harassment is identifiable to the particightite outcome
is a perceived problem, this research would serve as a caveat to furthigatreesand
analysis on how to deal with this in schools.
Appropriate Sexual Activity

A similar loading plot was created when the two following questions were placed
together: ‘it is okay for my boyfriend or girlfriend to say “yes” to sefirat and then
change his or her mind’ and ‘if a person does not say no when you come on to them, it
means that they want to have sex’. The new variable yielded from this loading plot wa
Appropriate Sexual ActivityThe literature states that the most effective educational
resources and preventative strategies currently used include a twelveotopiehensive
approach to preventative education. Some of those topics include good and bad touch,
confusing touch, and bullies. These important topics are reflected in the questions tha
make up this independent variable. It is necessary to utilize this variable whesisasa
made to get a better understanding of the curriculum of Teen Exchange and what the
individuals are retaining from the program.
Prevention Knowledge

Finally, question seventeen (17) of the survey was utilized as an independent
variable to identify the participantBrevention Knowledgé This variable is used to see
the direct impact the program has on the individuals when tested against the outcome

variables. Ultimately, the goal of the research is to change adolesatifisies and

2 As mentioned, various combinations of principahponent analyses with varimax rotations were
performed. ‘It is okay to make fun of someonehidy are different from you’ did not load well widimy of
the seven variables identified. The researchendidind significance in creating another indepamd
variable with the answers to this question as tildmot have changed the results to the hypothesis.
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behaviors. This variable is a clear indicator of what those attitude chaegesespect
to the behavioral outcome variables.

As indicated in Table 3, the mean, median and standard deviation for each of the
independent variables were not at all different. The component regression scoies of thi

summary index are used in the multivariate analyses.

Dependent Variables

Expectations of the data findings are that the middle school students who
successfully participated in MOCSA'’s Teen Exchange Program should haygdhan
their attitudes and behaviors discussed in the research questions including, aa increas
self-confidence, reducing sexually violent behaviors, awareness of a togtpalrtner
in a relationship, and identifying abusive behaviors in partriEne outcome (dependent)
variables relate directly to these research questions, which were outlineghretioals
chapter. Much like the independent variables, a factor analysis was conducted to
determine what questions on the survey “best fit” the outcome variables outlined in the
research questions. The outcome variable topics are also listed in Table 3; and the
respective questions from the survey that relate to the outcome topicsear&diow
those heading$.All percentage amounts in the table reflect analysis on the variables’

recode of O.

% The dependant (outcome) variables were dichotadrtizdéorm a definitive percentage outcome in the
bivariate analysis as well as in the logistic regien models performed during multivariate analysis

* All outcome variables run through various combimat of varimax rotations; and the variables that
loaded well together were identified.
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Participant Confidence

Those answers listed undene’s Confidence in the Following Activitiefer to
guestion 28 of the survey, and relates to the research question regarding self-cenfiden
mentioned in Chapter3.The questions included in the factor analysis that make up this
variable include ‘stand up for yourself in your relationships’, ‘break up with snene
who is putting you down’, ‘control your temper when you are angry’, ‘tell yiating
partner when you feel hurt or upset with him or her’, ‘choose a dating partner who will
treat you well’, * and ‘talk with your dating partner about sex to find out whethgattee
ready’. In this series of questions, participants were asked to decide onvblenf le
confidence regarding sexual topics and relationships. The participants wet¢oaske
answer in one of five ways: 1=Very Confident, 2=Somewhat Confident, 3=Not Sure,
4=Not Very Confident and 5=Not At All Confident. The variable answers were
dichotomously recoded with a logical break found between code 2 and 3. Therefore, all
variables in question 28 were recoded as 1 and 2 becoming 0, and 3,4 and 5 becoming 1.
The confidence level in each category, with the exception of 28a: ‘stand up forlfyourse
in relationships’ actually increased on all post-tests conducted in the res€arestion
28a had a slight decrease with a pre-test percentage of 50.6, and a post-test patentag
50.2.
Participant Behavior

Question 29 on the survey was analyzed in a similar way. A loading plot was
formulated on these questions, and similar outcomes were féiowl.Often It's Okay

Torelates to the behavior patterns of those surveyed. This variable is dirkeddy te

® Question 28d was left out of the survey analysii did not load well in the varimax rotation.
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the research question regarding the effectiveness of sexual violencaadurceeducing
violent behaviors in adolescents. The model includes the following questions in relation
to the outcome variable: ‘touch someone in a sexual way even if they have not given your
permission’, ‘call a girl a slut or ho’, and ‘make sexual comments towards sonmabne

you don’t know well’. The answers were listed and coded in the following way:

1=Never, 2=Rarely, 3=Sometimes, 4=0ften and 5=Always. Again, the variable answer
were dichotomized at the logical break in answers found by the researcherer&\tsw

and 2 were recoded to 0; and answers 3,4 and 5 were recoded to 1. Interestingly, it was
found that a lower percent of participants yielded answers coded at O in thegpdst-t

all three variables tested.

After various combinations of component analysis were conducted on the last
guestion of the survey (question 31), the loading plots found similarities in the inquiries
related to the two remaining research questions. The answers to the questionsren 31 we
listed and coded in the following way: 1=Not Abuse, 2=Not Sure, 3=Maybe Abuse and
4=Definitely Abuse. Like with the previous outcome variables, the answers tar81 we
dichotomized and recoded to make the answers split down the middle making answers 1
and 2 equal 0, and making answers 3 and 4 equal to 1. The answers varied according to
the percentage findings at®.

Awareness of a Controlling Partner

Identifies a Controlling Partneoutlines the third question regarding the

hypothesis. ‘Is possessive’, ‘consumes free time and takes away frodsfribits

walls or throws objects’, ‘puts down or calls names’, and ‘drives fast to scariiea

® Questions 31b and 31j did not load well in thémax rotation and were, therefore, left out of the
analysis.

51



survey questions related to this outcome variable topic. All post test percentages
increased in relation to this variable question. The most notable increase hvdsewit
participants’ identification of a possessive partner with an increase mer@ess of 9.1%
in the post-test model.
Abusive Partner

Finally, the remaining questions in number 31 on the survey and are found under
Identifies Abusive Behaviors in a PartnefFhe identifiers correlated to the topic
addressing the last research question include ‘pressures you to dress im avegita
‘controls you’, ‘says they will commit suicide if you break up’, and ‘pressyoesto
have sex or do other sexual things’. Respondents identified an abusive partner in a
relationship more often in the post-tests regarding questions 31g (‘pressuresiyesst
a certain way’) and 31h (‘controls you’). 31 g had an increased awarenessmighve a

behavior by 4.2%, and 31h had an increased awareness of the abusive behavior by 1.2%.
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Table 3.--Descriptive Statistics on Variables on Sex Related tssues

Pre-Test Post-Test
Mean Median Standgrd % Mean Median Staf‘df"“d 0
Deviation Deviation
Gender Equality -0.08 -0.20 0.78 -0.08 -0.20 0.78
Knowledge Regarding
Consent 0.06 -0.36 1.03 0.06 -0.36 1.03
Myths & Beliefs 0.20 -0.13 1.00 0.20 -0.13 1.00
ID Healthy v. Unhealthy
Relationships -0.11  -0.12 1.00 -0.11 -0.12 1.00
ID Types of Sexual
Harassment 0.06 0.06 1.01 0.06 0.06 1.01
Appropriate Sexual Activity 0.05 -0.72 1.04 -0.05 -0.72 0.97
Knowledge on Prevention 255 3.00 0.93 2.56 3.00 0.91

One's Confidence in the
Following Activities:

Stand Up for Themselves in
Relationships

Breakup with Someone
Putting Them Down
Controls Temper when
Angry

Expresses Hurt or Anger
Towards Partner

Choose Dating Partner Who
will Treat Them Well

53

50.6
54.0

58.5

53.0
40.5

50.2
55.0

61.9

55.1

_ 46.1
Table #3.--Continued




Talk with Dating Partner
About Sexual Readiness

How Often It's Okay to:
Touch Someone in a Sexual
Way Without Permission
Call a Girl Slut or Ho

Make Sexual Comments
Towards Stranger

Identifies a Controlling Partner:
Is Possessive
Consumes Free Time &
Takes Away from Friends
Hits Walls or Throws Objects
Puts Down or Calls Names
Drives Fast to Scare

Identifies Abusive Behaviors in
a Partner:
Pressures to Dress in Certain
Way
Controlling

Claims Will Commit Suicide
if Broken Up With

Pressures to Have Sex or
Other Sexual Things

65.0

66.7
65.4

66.3

48.4
44.5
26.2

17.8
28.0

66.7
60.2

49.9

85.4

68.2

65.4
60.1

64.2

57.5
47.8
26.3

22.2
29.7

62.5
59.0

52.3

85.5

T The descriptive statistics are based on the caphmple set (n=1372)
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Multivariate Analysis

Tables 4 through 8 reflect the binary logistical regression models of each
dependant variable. These tables should identify that if the sexual violence education
program was successful, then the analyses will demonstrate that adolesu&idshce
will increase, there will be a reduction in sexually violent behaviors, théhavie an
increased awareness of a controlling partner, and they will be able to icddnisiye
behaviors in relationships. The variable answers for race/ethnicity ecréad to
dichotomize each variable answer 0-1. For example, the variable answer black or
African American was recoded to form a O for all code 3 (black or Africanrigere
answers, and a 1 for all other answers (American Indian or Alaska Natiae, As
Hispanic or Latino, White, or Other), making it dichotomized to reflect the tdvel
black/African Americans overall® Finally, the factor variables listed were analyzed
through factor analysis. Multiple varimax analyses were performed, andribbles
that loaded well together make up the factor variables listed. The faatdslgar
described in Table 3 were utilized in each binary logistic regression modhel as t
independent variables to test significance of change from pre-test to giostitese
models give way to answers to the questions posed in Chapter Three in relation to the

hypothesis.

" Individuals who answered ‘White’ were dichotomizédough recoding, and were considered the
reference group for all logistical regression medel

8 Gender was recoded from 1-2 to 0-1 to identifyrtiade vs. female relationship in a significance
regression model. Male (r=1) is represented imaitiel findings.
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Research Question 1: Does confidence increase in adolescents with sgirnakvi
education?

In general, the outcome variables indicate positive and negative correlations
depending on the variable question analyzed in the data. Overall, the findings
demonstrate that confidence in adolescents does not increase when thgpamamtia
sexual violence education program. The impact did not have a significant negative
impact per the findings, either.

Table 4 represents binary logistic regression model®ha's Confidence in
Standing Up for Themselves in Relationstupth before and after the education process
took place. This model is indicative of all regression models conducted in relation to the
survey questions making up the outcome variable that answers the research glrestion.
Table 4 grade is negatively associated with one’s confidence in standing up for
themselves in relationships in results from both the pre and post-test models provided.
There was no correlation with blacks and their confidence in standing up for thesnsel
in the post-test that was significant. Although the model indicates that thsr@ w
positive association with this variable, the dichotomization was 0-1 for eacHiatenti
race/ethnic group. Therefore, a positive significance actually indicédek af
significance with the noted type. There was a positive correlation in thegpred well;
however, it was not significant.

Those who advocate gender equality values were significantly morethiealy
those who did not to be confident in standing up for themselves in relationships, but this
was not the case following treatment. After the education program, those who support

gender equality were not significantly different from those who previalidinot to be
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more confident in standing up for themselves in relationships. On the contrary, those
who were more likely to have very lax attitudes regarding sexual consenesgtikély

to be confident in standing up for themselves in relationships, but following the education
program were more likely to express confidence. Finally, there wanificsigt positive
association with the participants being able to prevent or reduce the risk of assauadt

in the pre-test. A positive association was found with participants following dgegon,
however, they were not significantly confident in their ability to prevent or esthe:

risk of sexual assault in their confidence in standing up for themselves in@nsHgd.

A positive association was found in the post-test, but it was not significant. Otlezall
findings indicate that a significant change was not found in one’s confidence imgtandi
up for themselves in a relationship after the school-based education program on almost

every levef *°

° There is a significant negative association wigagrade in both in the pre and post-test mod&abfe
A. In other words, the lower the grade a Respohd@s in meant that they had less confidence in
breaking up with someone who was putting them dome post-test model shows black or African
Americans answered significantly less than otheiatar ethnic groups. Grade and ethnicity weeedhly
two factors that were of significance in the pa&stttmodel in Table A. There were two variablethn
pre-test model that showed a significant corretat@mthe outcome variable. Respondents showed a
significant positive association regarding the ailes that identify sexual advances and confidence
ways to prevent or reduce the risk of sexual atsg8ke Appendix C)

9 The pre and post-test models indicate significandkat if the participant is in a lower gradeetthis a
negative impact on the variable outcome. It iddhat if they identified themselves as black &ican
American in either model, they were not in the migjo There was an extreme positive significant
correlation in the pre-test model with one’s abitih prevent or reduce the risk of sexual assholyever,
that was the only significant correlation foundheTpost-test model indicated two areas of signifiea It
was found that respondents were almost 21% moeby Itk understand and identify the myths and bglief
regarding sexual assault related to the dependaiatble. There was a negative association, howewtr
the participants’ ability to identify types of setuharassment in relation to the outcome variglsee
Table B in Appendix C)
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Table 4.--Binary Logistical Regression Model for One's ConfidénStanding Up for Themselves in Relationships

Pre-Test Post-Test
SE b SE

Demographic Characteristics
Age 0.063 0.170 -0.138 0.159
Grade -0.907 ** 0.235 -0.588 ** 0.222
Gender

Female (reference group)

Male 0.695 ** 0.236 -0.061 0.214
Race/Ethnicity

White (reference group)

Black or African American 0.369 0.344 0.631 * 0.318

Hispanic or Latino 0.085 0.287 0.026 0.248

Other 0.442 0.341 0.156 0.316
Factor Variables
Gender Equality 0.444 * 0.148 -0.062 0.085
Knowledge Regarding Consent -0.303 0.337 0.153 0.350
Myths & Beliefs Regarding Sexual Assault -0.051 0.116 0.112 0.113
ID Healthy vs. Unhealthy Relationships -0.051 0.123 0.092 0.115
ID Types of Sexual Harassment 0.227 0.143 -0.083 0.140
ID Sexual Advancements 0.284 0.312 0.007 0.309
Preventing/Reducing the Risk of Sexual Assault 0.280 0.114 0.185 0.108
Log pseudo-likelihood -535.819 -618.291
Pseudo R-squared 0.171 0.101

*p<.05 *p<.010 % p<.001
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Binary logistical regression models fOne’s Confidence in Choosing a Dating
Partner Who Will Treat Them Waeite identified in Table 3 There is a strong negative
correlation between the outcome variable and the grade the child assdwatedlves
with in both models. It is perceived once again that the lower the grade tlogpattis
in, the less likely they are to choose a dating partner who will treat them vielte T
were positive and significant associations between all race/ethnididyples and the
outcome variable tested in Table 5. Again, this indicates that there wasyaatuall
significance to the identified variable types for race/ethnicity and @oefdence in
choosing a dating partner as the significance is only indicated by a negatetattwor.

Prior to their participation in the program one’s ability to prevent or reduce the
risk of sexual assault was, again, significantly and positively assowdtegarticipants’
ability to choose a dating partner who would treat them well. There wasxisita/e
association in the respondents’ ability to choose a good partner in the post-test model, but
it was not significant. The post-test model indicated significant coortain three
areas. The respondents’ knowledge regarding consent increased for a positizti@ss
before the program to a significantly positive association after thegmogith relation
to their confidence in choosing a good dating partner. Participants’ abildgrofy
healthy versus unhealthy relationships was negatively associatethaiit confidence in
choosing a dating partner who would treat them good before Teen Exchange; however,

the post-test model showed a significantly positive association after themrogra

Y The lower in grade thparticipant was involved, the more negative ofrapact it had. Interestingly,
each of the variables involving the race or ethyiof the participant played no significant rolesither
outcome model. The pre-test model showed two tjigignificant variables: gender equality and
preventing or reducing the risk of sexual assdtdr deing involved in the program. The data iatkd
that it was 0.124 greater chance of preventiore (Bble C in Appendix C)
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(b=0.288). Finally, respondents’ ability to identify forms of sexual advancements by
others negatively impacted their confidence in choosing a dating partner witbtrea|
them well before their involvement in the program viith.0374. The post-program
findings indicate that the youths’ ability to identify sexual advancements whe
associating it to choosing a good dating partner actually became signjficagétive

with b=-.777. The results are shown in the table beéfowll tables related to the

outcome of this research question can be found in the Appendix, and the significance of

each is noted.

Research Question 2: How effective is sexual violence education in redeguaily
violent behaviors in adolescents?

The second question to which the research focused was how effective sexual
violence education was in reducing sexually violent behaviors in adolescents.afiéhere
three binary logistic regression model tables that identify the resuhs wariables that
make up the general outcome of the findings in relation to this question. As with the
variable models that answered the first research question, the resultsegfréssion
models that pertain to this research question had mixed findings. Overall, thedinding
indicate that the factor variables were negatively impacted when compahed to t

outcome variable questions both before and after adolescents’ participation in the

2 Table D indicates that grade was significant amgltively associated with the variable. The pse¢-te
variables indicate significance with identifyingngler equality as positively and significantly refhto the
outcome variable. There was a negative significantelation with myths and beliefs regarding séxua
assault and one’s confidence and their sexualmeasi The pre-test model, again, indicates tleat th
respondents had a significant positive relationsigipveen their ability to confidently talk with the
partner about sexual readiness and their abilipréwent and/or reduce their risk of sexual assallite
post-test model also indicated a positive signifaEaassociation in with this variable. In the pest
model respondents were found to have a positivecaon with the outcome variable when identifying
healthy versus unhealthy relationships. (See Apipedy
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program. It should be noted, though, that there were some areas in the findings that were
positively associated with the outcome variables.

¥*Table 6 focuses on the respondents’ answeroto Often it is Okay to Call a
Girl Slut or Ha This table is indicative of all binary logistic regression models that wer
utilized to produce the overall findings with respect to this research question. This
behavior variable yielded some interesting and significant outcomes. Again, bptk the
and post-test models identified that the higher in grade the participant, thekalyre li
they are to understanding the inappropriateness of calling a girl a slut or ho.
When the respondents were asked to identify myths and beliefs associateckuath se
assault in comparison with how often it was okay to call a girl a slut or a ho before
receiving the education, they were less likely to identify myths propetg. n€gative
association became significant per the findings of the post-test resudistoRheir
participation in the program, participants indicated that they could identifg tfpe
sexual harassment when associating the variable with their frequemagingfit okay to
call a girl a slut or hobi=0.390). After participation in the program, the youth were still
positively associating the two, however, it was at a slightly less signtfrate
(b=0.375). Participants were less likely to prevent or reduce their risk of sesaalta

when associating the answers to their perception of how often it was okayadaichd

13 There was a positive and significant associatiith grade in both models for Table E. Age was
significantly and positively related to the respent$’ decisions on the pre-test model. Also ingiestest
model there was a negative significance associsitdxthe race/ethnicity variable labeled black dri¢an
American, meaning they were the majority of tho$®wanswered in this instance. Finally, the regearc
indicates that there was a negative impact on dn@le in both models regarding the participants
identifying types of sexual harassment in relatmthe outcome variable
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Table 5.--Binary Logistical Regression Model for One's ConfidéncChoosing a Dating Partner Who will Treat them Well

Pre-Test Post-Test
b SE b SE

Demographic Characteristics
Age 0.100 0.198 0.060 0.188
Grade -2.428 *** 0.299 -2.371 *** 0.289
Gender

Female (reference group)

Male -0.411 0.274 -0.042 0.259
Race/Ethnicity

White (reference group)

Black or African American 1.928*** 0.427 1.765 *** 0.386

Hispanic or Latino 1.781 *** 0.366 1.534 *** 0.319

Other 1.881 *** 0.422 1.746 *** 0.395
Factor Variables
Gender Equality 0.064 0.167 0.151 0.144
Knowledge Regarding Consent 0.555 0.410 0.909 * 0.430
Myths & Beliefs Regarding Sexual Assault 0.056 0.139 0.245 0.138
ID Healthy vs. Unhealthy Relationships -0.060 0.148 0.288 * 0.136
ID Types of Sexual Harassment -0.026 0.173 -0.104 0.175
ID Sexual Advancements -0.374 0.384 -0.777 * 0.378
Preventing/Reducing the Risk of Sexual Assault 0.358 0.135 0.497 0.129
Log pseudo-likelihood -416.073 -464.585
Pseudo R-squared 0.456 0.438

* p<.05 ** p<.010 *** n<.001
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slut or ho. Their ability to prevent or reduce their risk of sexual assault detrease
significantly after the program. Table 6 shows the results of the binasfitogigression
models utilized for this variable outcome. The other binary logistic regnessdels
associated with the overall findings associated with this research questibe fraind in

the appendix, and the significance for each has been Hoted.

Research Question 3: Will sexual assault education increase one’s asareae
controlling partner?
The third research question associated with the hypothesis deals with adelesce
awareness of a controlling partner. In general, their ability to identdyatling
partner when associated with the factor variables was slightly posithve research does
not indicate that the positive correlation was of great significance in thalldusdings

although it was a slight change that needs to be fdted.

14 positive significance was found with the gradéhim survey in both cases being almost 0.3 timegmor
likely to respond positively to the variable questi The pre-test model yielded no other significan
variables in its results. The post-test model, évsv, concluded five more significant outcomesbali
one of which was negatively associated. (See TRleAppendix C)

!> The grade variable has positive significance dasedt with the outcome in the post-test model only.
There were also negative correlations on all idiensi related to the respondents’ race or ethnidgityhe
post-test model only. The pre-test model indic#tas males answered the outcome variable question
more often as there is a negative significancecatsal with it. The pre-test model also indicates
respondents were 0.111 more likely to respond ipesitto detecting myths and beliefs regarding sgxu
assault. A positive outcome was found on respasddantifying types of sexual harassment and dexua
advancements. Finally, respondents were 0.114tiess likely to identify ways to prevent or redtice
risk of sexual assault. (See Table G in Appendix C)
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Table 6.--Binary Logistical Regression Model for How Ofters iDkay to Call a Girl Slut or Ho

Pre-Test Post-Test
SE SE

Demographic Characteristics
Age 0.144 0.191 0.267 0.186
Grade 1.666 *** 0.287 1.660 *** 0.280
Gender

Female (reference group)

Male -0.386 0.260 -0.407 0.251
Race/Ethnicity

White (reference group)

Black or African American -0.248 0.475 -0.441 0.459

Hispanic or Latino -0.022 0.413 -0.338 0.362

Other -0.087 0.482 0.215 0.208
Factor Variables
Gender Equality 0.252 0.168 0.080 0.089
Knowledge Regarding Consent 0.163 0.374 -0.345 0.406
Myths & Beliefs Regarding Sexual Assault -0.164 0.135 -0.279 * 0.131
ID Healthy vs. Unhealthy Relationships -0.156 0.142 0.117 0.132
ID Types of Sexual Harassment 0.399 0.163 0.375 * 0.161
ID Sexual Advancements -0.203 0.350 0.222 0.356
Preventing/Reducing the Risk of Sexual Assault -0.118 0.144 -0.499 *** 0.140
Log pseudo-likelihood -446.012 -495.455
Pseudo R-squared 0.274 0.341

*p<.05 *p<.010 % p<. 001
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The binary logistical regression models identified in Table 7 show the results
associated with the outcome variablelfigntifying When a Partner is Controlling, in
General These findings are indicative of the overall analysis of the variable outcomes
associated with this research question. There is a strong positive assouvidtithe
participants’ grade, once again. This indicates the higher the grade théualithe
more likely they are to identify a partner who is generally controlhirg rielationship.
Again, there is a negative and significant association with all variable tgia¢sd to
race or ethnicity in both models represented in both models. This indicates that if
respondents identified themselves as black or African American, Hisparatioo, or
bi-racial, they most often identified a controlling partfi&t’

Respondents were more likely to identify a healthy relationship while also
identifying a controlling partner prior to involvement in the program. The responses
significantly increased in association with the post-test findings. Ranits were unable
to identify types of sexual harassment prior to Teen Exchange, if they had to atdy ide
a controlling partner. Upon completion of the program the youth were 0.138 times more
likely to identify types of sexual harassment when identifying a comtgoflartner. They
are 0.171 times more likely to positively associate identifying a sexuah@eivent in

relation to this dependent variable.

16 Table H did not show a correlated significancehaihy demographic or factor variables listed ihesit
the pre or post-test model. (See Appendix C)

" Both the pre and post-test models indicate theessignificance. There was a positive and significa
association in relation to grade. There was athegassociation that was significant on all didized
racial or ethnic types represented. Both modelgate that there was a negative association bettiree
dependent variable and the respondents’ abilifyréwent or reduce the risk of sexual assault. [Sdude |
in Appendix C)
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Finally, both models, again, indicate a negative and significant association in
preventing or reducing the risk of sexual assault in regard to identifyiag a/ipartner is
controlling in a relationshig® All significant data has been noted, and the remaining

tables can be found in the appendix.

Research Question 4: Can sexual assault education help adolescents idesitify a
behaviors?

The final research question helps to determine if adolescents participafiagn
Exchange will be able to identify abusive behaviors in acquaintances. Although it wa
slight, there was a noted increase in the participants’ ability to identifyalishaviors
after going through the sexual violence education process. All binary ¢ogistiels
associated with this outcome indicate an overall positive increase. Téaerslhght
differences in each model that are noted.

Table 8 is the final binary logistic regression model representingitiedis to
the last research question related to the hypothesis. The model focuses on the outcome

variable ofldentifying an Abusive Partner when Pressured into Sex or Sexual Attions

8 There is a significant association found with gramleach model; however, the association is negati
Again, variables that identify race or ethnicitg aignificantly associated in each model, howethey are
positive associations. The outcome variable wgsifséantly and positively associated in each & th
models regarding the factor variable indicating'siility to prevent or reduce the risk of sexassault
at 0.140 and 0.135 times more likely, respectivéiee Table J in Appendix C)

1 The pre-test participants were 0.163 times rikedy to positively identify abuse in a partner evthe
variable of gender equality was compared to theeddent variable. Post-test participants were 0.150
times more likely to identify this factor. Possteéespondents were also 0.136 times more likefggpond
to identify healthy relationships when the varialvkes analyzed with this identified variable. Fipaboth
models indicate that there is a significant andtpmesassociation with the outcome variable and the
participants’ ability to prevent or reduce the rifksexual assault. (See Table K in Appendix C)
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Table 7.--Binary Logistical Regression Model for Identifyingaait®er is Controlling, in General

Pre-Test Post-Test
SE SE

Demographic Characteristics
Age 0.016 0.184 -0.243 0.193
Grade 1.431 *** 0.255 2.314 *xx 0.297
Gender

Female (reference group)

Male -0.115 0.245 0.377 0.259
Race/Ethnicity

White (reference group)

Black or African American -0.926* 0.377 -2.021 *** 0.401

Hispanic or Latino -0.958 ** 0.321 -1.740 *** 0.328

Other -1.021 ** 0.374 -1.737  *x* 0.408
Factor Variables
Gender Equality 0.245 0.157 0.152 0.096
Knowledge Regarding Consent 0.086 0.366 -0.155 0.429
Myths & Beliefs Regarding Sexual Assault 0.010 0.124 -0.250 0.137
ID Healthy vs. Unhealthy Relationships 0.065 0.133 0.352 * 0.138
ID Types of Sexual Harassment -0.015 0.155 0.546 ** 0.171
ID Sexual Advancements -0.058 0.342 -0.080 0.370
Preventing/Reducing the Risk of Sexual Assault -0.490 0.126 -0.439 ** 0.133
Log pseudo-likelihood -481.489 -455.652
Pseudo R-squared 0.287 0.442

*p<.05 *p<.010 % p<.001

67



As with the previous tables, gender and race/ethnicity have a referenpe aynd all
other variables within the set were recoded and dichotomized for a more cohesive
analysis.

The pre-test model indicates that males identified an abusive partner reast oft
showing that they were 0.705 times more likely to answer. Following the prdagrgsn
were less likely to respond to the question, however. Respondents were more confident
in their ability to identify types of sexual harassment when asked to identify ameabus
partner if pressured into sex or sexual actions prior to Teen Exchange. Thet#l @was
significantly positive correlation between the two factors at the conclo$idwe project
by the students. Finally, it is important to note the pre-test yielded aveegatl
significant association with the respondents’ ability and confidence iemmtiag or
reducing the risk of sexual assault. The negative correlation was much lessplhe

program to a point of no significanc82*

2 There was a negative and significant associatitechwith the gender variable on the pre-test nodgl
Table L. This indicates that female participardd Imore of an impact on the dependent variablettien
males in the survey. There were no other signififiadings on the pre-test model. Respondentewer
0.511 times less likely to identify sexual advaneata when answering the outcome variable on the pos
test survey. Though they were 0.182 times moehlito have the ability to prevent or reduce tls& of
sexual assault in association with the dependeidhla. (See Appendix C)

%L The post-test model did indicate that there wassitive and significant association between the
respondents’ ability to identify abusive behavioaipartner driving too fast for the purpose ofisca
them, and relating that with an ability to identi§gues with gender equality in the factor varial{{see
Table M in Appendix C)
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Table 8.--Binary Logistical Regression Model for Identifyimgfbusive Partner when Pressured into Sex or Sexual Actions

Pre-Test Post-Test
b SE b SE

Demographic Characteristics
Age -0.156 0.399 -0.090 0.289
Grade -0.577 0.950 -1.296 1.015
Gender

Female (reference group)

Male 1.893 ** 0.705 -0.714 0.482
Race/Ethnicity

White (reference group)

Black or African American -0.504 0.769 1.988 1.201

Hispanic or Latino 0.659 0.728 -0.184 0.652

Other 1.186 0.925 -0.088 0.814
Factor Variables
Gender Equality -0.159 0.328 -0.222 0.231
Knowledge Regarding Consent -0.522 0.667 0.565 0.628
Myths & Beliefs Regarding Sexual Assault 0.048 0.223 0.052 0.255
ID Healthy vs. Unhealthy Relationships 0.013 0.260 -0.057 0.217
ID Types of Sexual Harassment 0.637 0.278 0.556 * 0.282
ID Sexual Advancements 0.574 0.587 0.070 0.520
Preventing/Reducing the Risk of Sexual Assault -0.993 0.260 -0.162 0.224
Log pseudo-likelihood -143.234 -173.417
Pseudo R-squared 0.732 0.697

* p<.05 ** n<.010 % p< 001
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CHAPTER 5

CONCLUSION

Summary of Findings

As the literature review concluded, children in middle school are at the pyene a
for influence and are seemingly open to rerouting their behaviors and attitudes, if
necessary. Itis important to focus on the programs and policies that asslutliz
impact the attitudes and behaviors in adolescents. This is especially trué odraes
to sexual violence and the programs that are implemented to curb it. The hope is that
research on this topic provides the impetus for developing effective programpg to st
sexual violence, and change the attitudes and behaviors in adolescents regardgipg this t
of crime. Thus, the goal of this research was aimed at identifying some ok#yose
components related to one’s perception of the crime, and the behaviors and attitudes tha
come with that perception. Findings from bivariate and multivariate tests conducted i

this study yielded many different results.

Bivariate Findings
One of the key factors in identifying the effectiveness of the school-baseal s
violence education program was to determine the participants’ confiderneemedlves
in relationships before and after Teen Exchange was implemented in bothire gat
Central middle schools. The bivariate analysis of the research revedex/énall,
participants’ confidence in themselves in the context of a relationship indrafse

participating in the program. There was only a slight decrease by 0.4% in tlieooaf
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of the adolescents in regard to standing up for themselves in a relationshipeafter t
program was complete. Confidence was most apparent in the participants’tability
choose a partner who would trea Another key factor in determining the effiestsve
of MOCSA'’s Teen Exchange Program was to identify behavioral changdsleseents
once they completed the program. The bivariate analysis indicates that there wa
negative correlation with the program and the behavior variables. On average, the
respondents ability to identify inappropriate or unacceptable behaviors dedogase
2.9%.t them well after completing Teen Exchange.

The third question in the hypothesis was geared toward adolescents’ ability to
identify a controlling partner in a relationship. The bivariate analysisatedichat there
was a positive effect on the participants and their ability to identify in tregs. On
average, there was a 3.7% increase in the individual's ability to identify albogtr
partner after their involvement in Teen Exchange. The most noted changedntithe
study was found with a variable related to the topic of control. The surveys intiaate
participants definitively identified a possessive partner by 9.1% afteg ¢fmough
MOCSA's program. Overall, the bivariate analysis indicates that teaohithese
factors were an asset to changing the perceptions and attitudes of the individuals
involved.

Finally, the bivariate analysis on students’ ability to identify abusive@east
concluded a mix of results. Two of the four outcome variables were positivelyadsdoc
with Teen Exchange; however, two were not. It should be noted, though, that the
differences between all variables were slight. Overall, the diffesedic not sway the

findings in one way or another regarding the topic of abuse.
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Multivariate Findings

Multivariate analysis was more indicated an inclusive analysis of eaanuitc
variable in relation to certain research questions. Through a series of biiatig |
regression models conclusions were made based off of the comprehensive fiodmgs
each pre and post-test model.

Does Confidence Increase in Adolescents with Sexual Violence Education?

The variables utilized in relation to the first research question regarding se
confidence included the following topics: standing up for themselves in a relationship,
breaking up with someone who is putting them down, controlling their temper when
angry, expressing hurt or angry feelings toward a partner, choosing the aperdatirad
partner, and identifying and discussing sexual readiness. Analysis on tiiecoaf
levels of the respondents showed no real significant overall change. Notable outcomes
regarding all models associated with this outcome topic included demograpaidesa
associations as well as with the factor variables. In all six variatédgzad there was a
negative association with the grade of the participants. In other words, #rethaw
grade the participant associated him or herself with, the less confidendathey
themselves on sexually related issues.

There was a moderate association with the prevention or reduction of risk of the
respondents’ involvement in sexual assault and their confidence levels &sbadih
talking about sexual readiness. There was also a slight association to #bkewaitih
participants expressing feelings of hurt or anger towards their pattier end of the
program. A slight association was noted in participants’ confidence in idegtifyin

healthy versus unhealthy relationships in two of the six outcome variabe &lgght to
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moderate association was also noted in a few of the variables regardinglmlity $o
identify sexual harassment; however the association was negative in thesasavell
as, although not significant in all, all involved in the group.

The current literature indicates that adolescents are not aware of theorsdarat
risks involved in their encounters with other people (Lindsay, n.d.). These confidence
variables indicate that middle school students have a greater chance cfureinfthe
decisions they make when involved in potentially volatile situations; and have proven
that they have a greater understanding that they know what to look for in a partner.

It is important to discuss a young person’s confidence in potential sexual
relationships. Turtle, et al. (1989) point out that one way of psychologically repngsenti
issues of power and gender inequality at the individual level is through selppanse
of competence. A lack of a sense of competence in the sexual domain may be one
explanation of the worrying gap between adolescents’ knowledge about or intention to
engage in safe sex and their actual behavior. The perception, then, would be to increase
the adolescents’ confidence through education and awareness, and, in retuein\aill g
confidence level that will aide in the avoidance of potentially violent situatiomsrald
the analysis indicates that, while slight, adolescents’ confidence in situsggarsling

relationships increased with Teen Exchange.

How Effective is Sexual Violence Education in Reducing Sexually Violent Behaviors in
Adolescents?
The second research question focused on the effectiveness of sexual assault

education in reducing sexually violent behaviors in adolescents. The varigbdesfte
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the behavior outcome included finding out how often it was okay to touch someone in a
sexual way even if they have not been given permission to do so, call a girl ahglut or
and make sexual comments towards someone that they don’t know well from the
participants. The overall findings of the binary logistic regression modeizedtil
showed a negative correlation of the factor variables in relation to the behavioregriabl
tested. Demographic characteristics noted in each post-test model véniedot
outcome variable. The most significant correlation was found with grade. @gaye
the respondents were 0.289 times more likely to positively have an effect on thm@utc
variable. Blacks or African Americans, Latinos or Hispanics, and bi-rac@her
identified races/ethnicities were significant factors in how parttgeiewed making
sexual comments towards strangers. This outcome variable was answefedustyni
by each group.

The post-test model for each outcome variable regarding the adolescents’
behavior indicated a negative correlation with the participants’ ability to prevent
reduce the risk of sexual assault. On average, the rate by which these atlolesce
reduced their abilities in this area reduced in likelihood by 0.141. Although this is not a
significant change in all variable cases, it is important to note that theapraogas not
effective with an ability to change behaviors and actions in the areas studied.

As indicated in Chapter 2, there is a need for behavioral changes in the mindsets
of these adolescents. This research failed to curtail those behaviors through its
prevention program. Further analysis would need to be had to maintain the reasoning

behind this conclusion.
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Will Sexual Assault Education Increase One’s Awareness of a Controlling Partner?

The third research question as well as the supplemental analyses edsuithait
focused the adolescents’ ability to more easily identify and be awareofraltng
partner at the conclusion of the sexual violence education program. The issued cove
in the analysis included identifying if a partner was possessive, consumimpgsoa’s
time while keeping friends away, forces a partner to dress a cedgjnsagenerally
controlling, and claims of committing suicide if the person breaks up with them. liQDvera
the outcome variables associated with this research question indicate a dleggann
participants’ awareness of a controlling partner.

Again, it is noted that as the respondents’ grade level increased so, too, did their
awareness of a controlling partner. There was also a correlation found with dmac
African Americans, Latinos or Hispanics, and bi-racial racial/ethrmapgg in regard to
the control topic, with the exception of participants’ ability to identify that anpars
controlling when they claim of potentially committing suicide if the persoaksrep
with them.

Overall, there were slight levels of positive significance with the studabilgy
to identify a controlling partner and gender equality, knowledge regardingrdpnsyths
and beliefs regarding sexual assault, identifying healthy relatigssbentifying types of
sexual harassment, identifying forms of sexual advancements, and prewemadgcing

the risk of sexual assault.
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Can Sexual Assault Education Help Adolescents Identify Abusive Behaviors?

Finally, the last research question aiding in answering the hypothesisieteifitsiexual

assault education is helpful to youth in identifying abusive behaviors in a partner. The

variables associated with the topic of abuse were identifying an abusiverpalnien

they got violent when angry, when they put down or called the person mean names, when

they drove too fast for the purpose of scaring, and when the person was pressieed by t

partner into sex or sexual activities. In general, the overall findings cortblateith

sexual violence education, children were able to identify an abusive partner.
Demographically, the results did not facilitate a significant finding. Ttieirfa

variables did, in some cases, conclude some significant and positive results. Strong

significant outcomes were found in two areas. When identifying violent behavior as

abusive, respondents were able to identify healthy relationships by 0.136 tienes aft

having gone through the Teen Exchange Program. Similarly, genderye@aaimore

easily defined by participants after the program when coupled with the cut@rrable

identifying that a partner was driving fast to scare the person. As witotiel topic,

there was not a significant change in attitude regarding abuse when the outaablessar

were analyzed.

Limitations
There are limitations to this research that need to be observed. The dais for t
research topic were collected by self-report surveys. This type of survegture,
typically represents a high level of variance in response for a number of reasons. This

type of survey opens doors for participants to fabricate responses, be untruthful in their
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responses, or not be comprehensive in their disclosure when answering the survey
guestions.

It should also be noted that reporting on personal behavior is sometimes difficult.
This is especially true when one takes into account the social setting by kagich t
individuals were surveyed; middle school physical education class. Reporting on these
behaviors and attitudes can sometimes be difficult to rationalize and faatatla®, et
al. (2004) explain that it is not cut and dry but, at best, difficult to ascertain trle déve
relational behaviors and actions because most indicators are covert and unieeat. X
al. (2005) explain further by addressing the fact that non-communicated asttbbsdy
language can mean several things, depending on the individual perceiving the action.
Finally, Bjorkqgvist (1994) tells us that these actions are commonly explairedkaumthe
person or persons involved in the activity; and are less likely to be admitted asieenegat
behavior or attitude by a respondent.

Another limitation to the research was the occasional high levels of madssiag
At times the response rates to some variable questions were as high(&9Yiftgrcent
of the sample size. With regard to the questions making up the behavior topic sariable
one school failed to include the post-test data for the sample questions. Obviously, this
led to higher levels of missing data. Having this data may have concluded endiffer
outcome for the variables, remembering that this was the only overall dattset
perceived a negative response in the post-test model for all regression tables.

The final limitation to the data could be the inconsistency of participantstee
two year period. Although analysis over that period of time set a foundation for a long-

term effect on the outcome variables, research indicates that thermamyeases that
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were not consistent over the two years. Many of the participants were goggastfirst
or second year, but not both. Despite these limitations, this study is a stepghthe ri
direction for enhancing our understanding of the relationship between sexuale&iolenc
education and the effect it has on middle school students.

Overall, the four research questions prove that sexual violence education has a
positive effect on the attitudes and behaviors of adolescents toward the subjeatigilt
some of the research did not glean significant results and other results wede tim

analyses prove that there is potential in the prevention through education concept.

Recommendations

It has been observed, through a great deal of research, that school-based
prevention programs are effective in preventing youth violence, including violence
involving sexual acts (Gottfredson, 2001). Critically analyzing gender rbéfhe
suitable partner identifications, sexual appropriateness, and self-confidenaele in
focusing sexual violence prevention efforts collectively and individually; titbeid at
the appropriate age level. In order to improve research in this area &itttigmeeds to
be focused on changes in behavioral and attitudinal outcomes through research that
develops valid and reliable instruments that can capture behavioral outcome data.

While many studies examining dating violence have shown high levels of both
males and females perpetrating violence, the consequences of this viokeofteravery
disparate for the two genders. The circumstances by which the individuaispéag
displaying violence are often different. In context, girls often inflictrhan others in

self-defense, and boys engage in dating violence to control their partner. ,|Fairther
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report significantly more emotional hurt and fear than boys (Foshee, 1996). Conducting
research on the reasoning behind adolescent violence could allow for a focus on the core
problem leading to the violent acts.

Most dating violence prevention programs target high school or college
populations as opposed to middle school students, and thus miss important opportunities
for primary prevention. Evidence of dating violence in the eighth grade suggésts tha
students in lower grades, specifically sixth and seventh grades, are impoitdastof
primary prevention before dating patterns have been set (Lonsway, 1996). Policy
implementing sexual violence prevention programs in middle schools would allow for the
prime target groups to be associated with the program. It would also be recommended t
survey middle school students on their dating patterns.

Although it is small, findings of this research is of some significance. The
relationship between sexual violence prevention education and adolescents’ attitldes a
behaviors toward sexual violence is supported through this study. It would be of
importance to the depth of the topic to investigate the core reasoning behind the violence
and while targeting the appropriate age group. It would also be beneficial stgate a
cross-sectional group of middle school students to ascertain the effects ofgifzerpro
across a diverse demographic group. Altogether, future research on this topic would be

beneficial and important to the school of Criminology.
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APPENDIX A

PRE-TEST SURVEY INSTRUMENT
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INSTRUCTIONS

B v~

This is not a test, so there are no right or wrong answers.

Please read the directions carefully.

Answer each question as thoughtfully and honestly as possible

All of the questions should be answered by marking one of the answer spaces. If you do not
find an answer that fits exactly, use the one that comes closest.

ABOUT YOU

Student Survey Number C 83,

1.

How old are you?

Oy Under 12 years 0, 12 years 03 13 years 04 14 years Os 15 years Og 16 years
What grade are you in?

o 6" o 7" 0; 8"

Are you

00; Female 0O, Male

Which of the following best describes you? (Mark one or more.)

0; American Indian or Alaska Native Os Native Hawaiian or Other Pacific Islander
0, Asian Os White
Oz Black or African American 0; Other

04 Hispanic or Latino

What school do you attend? (Write in the name of your school.)

What is the first letter of your first name?

What day of the month were you born? (for example, if you were born on May 15"
you would write 15.)

(811 th th
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Directions: Please read each statement and check the box that best shows how much you agree or
disagree.
Strongly Strongly
Disagree Disagree Agree Agree
1. Males and females should have equal say in dating d O O O
relationships.
2. Itis okay to pressure someone to have sex with you g O O O
when they are drunk or high.
3. Ifa girl dresses in sexy clothes, it means she wants g 0 g O
to have sex,
4. If my friends found out that I threatened or O ] O O
physically hurt someone I was dating, they would
be upset with me.
5. Itis okay to have sex with someone who is passed O d O O
out or asleep.
Most rapes are committed by a stranger. g o O O
7. If someone pays for a date, they have the right to g O a o
expect sex from their date.
8. If you are just joking, it is okay to touch or grab O O O O
someone in a sexual way without their permission.
9. If someone is making out with me, it is okay to O O O 0
pressure them to have sex or pressure them to do
other sexual things.
10. It is okay to brag about having sex with someone 0 a 0 a
that you are dating.
11. Itis only a female’s role to say “no” to sex. g a O O
12. It is okay for my boyfriend or girlfriend to say “yes” O O O O
to sex at first and then change his or her mind.
13. If I ignore sexual harassment it will stop. O g ad O
14. 1t is okay to make sexual comments to someone O o O O
who dresses “sexy”.
15. If a person does not say no when you come on to O O O 0
them, it means that they want to have sex.
16. It is okay to make fun of someone if they are O O O O
different from you.
17. I know at least one thing I can do to prevent or D O 0 0

reduce the risk of sexual violence.

88
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Directions: For questions 18-27, please indicate whether or not you have experienced the
statement in the past 2 weeks and, if so, what you did when it happened.

18.

19,

20.

1.

In the past 2 weeks, have you heard someone calling girls names such as “slut” or
“ho”?

Yes and I thought that this was okay.............ccc.... D,
Yes and I thought that this was not okay............... Dz

If you answered “No," skip to #20. If you answered “Yes and [ think this is okay" or “Yes and |

think this is not okay” please answer #19 and then go to #20.

If yes, what did you do? [Mark all that apply]

I\Iof;hmgl:l1

WV BLIZO0 WY ssuripismsisnisivevesnississsiniinshins s i ARSI R Ao Dz
Told the Persoi 10 S0P .. v emsimerommmmrmmmsesrensonmonssenssnsnsinsssaviss Da
G0l heln o SR ... oo D4
STTE1Ed OF 1AUEREA ovvvvverrvorees oo seeseesesseeesesees e eeenes [,

In the past 2 weeks, have you heard someone calling boys names such as “fag” or
“gay”?

Yes and I thought that this was okay.. Dt
Yes and I thought that this was not okay............... Dz

If you answered “No," skip to #22. If you answered “Yes and | think this is okay” or “Yes and |

think this is not okay” please answer #21 and then go to #22.

If yes, what did you do? [Mark all that apply]

NOHINE.. . v.con v smesmmenis smiisnsisgmmuoss D,

WATIEEH BB ousuioimsssnisnsensinsnsseisis s SRR S SsSV AR RS Bz

O TS DRSO U0 BEOD caminsissiminsinsiis e s S AR v Ds

GO eI [0 DINEES oimmmesvrarmmmmsrssnessmmaesmessartl AR S D4

Stiled OF 1AUZNEA .....vvveoeeeeeee oo seseeeeeeseeseseesessessseseeseen L,
83)
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22

23.

24,

25.

In the past 2 weeks, have you heard someone spreading sexual rumors about another
person?

Yes and I thought that this was okay..............ccee. D1
Yes and I thought that this was not okay............. Dz

If you answered “No,” skip to #24. If you answered “Yes and | think this is okay” or “Yes and |

think this is not okay” please answer #23 then go to #24.

If yes, what did you do? /Mark all that apply]

Nothing.....cocvvviiiiiiviiieiiiinenn, D1

VREECR BT scsisssvmummmamsnnsssrms s dases i sy s s coerssuse [] 2
Told the person 10 StOD. . swmsnesmmsivasmsrsvsivsivesmprssss D 3
GOt help FOtt OHHBIS onoe e i imisssssmiismsssimnsstissaises D.,
Smiled or laughed ........oovveriiiiiiiieece e Ds

In the past 2 weeks, have you seen someone grabbing or touching another person
sexually without that person’s permission?

Yes and I thought that this was okay...............c..... D1
Yes and I thought that this was not okay............. Dz

If you answered “No,” skip to #26. If you answered “Yes and | think this is okay” or “Yes and |

think this is not okay” please answer #25 and then go fo #26.

If yes, what did you do? [Mark all that apply]
Nothng1

WalKed aWaY ...ooveeeeeieeiririicstisereersescst e e sineesseeessnessmanasssaess Dz

Told themperson 10 BI0fucmummsmmmmasmmenspsmess sy Da

Got help Borm ol asmensssssspiamrmenimmpssesmas D.,

ST 50 TRREIIRIL . .. ooence Gumarietmpiio s anss b b AR B S A AR Ds
(84)
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26.

2%

In the past 2 weeks, have you heard someone bragging about having sex with another

person?
Yes and I thought that this was okay.........c.c.eevune. L],
Yes and I thought that this was not okay............... Dz

If you answered “No,” skip to #28. If you answered “Yes and | think this is okay” or “Yes and |

think this is not okay” please answer #27 and then go to #28.

If yes, what did you do? /[Mark all that apply]

Nothmglj1
RN MR o tnmmssio P AR R S5 P A PSR SAN A s Dz
Told the PErSONTE BHOD..rommmerermsitsircib s e s shmmsmsss sxrntns Ds
Got help from Others .........vcceerenicrcriiniececinecnisse e D4
Srriiled Of IBEIEH oummmmmsrms s E S AR Ds

28. How confident are you that you can do the following things?

Very | Somewhat Not Very|Not at All
Confident | Confident | Not Sure |Confident|Confident
a. Stand up for yourself in your relationships. O a 0 D 0
b. Break up with someone who is putting you down. D O 0 0 a
c. Control your temper when you are angry. O O O O O
d. Say “no” to doing something sexual when you are not O 0 O O d
ready, even though your partner keeps begging.
e. Tell your dating partner when you feel hurt or upset with 0 O O 0 0
him or her.
f. Choose a dating partner who will treat you well. 0 ] ] ]
g. Talk with your dating partner about sex to find out 0 O a O
whether they are ready.
29, How often is it okay to...
Never Rarely |Sometimes| Often Always
a. Touch someone in a sexual way even if they have 0 0 O O 0
not given you permission?
b. Call a girl slut or ho? O O O O 0
c. Make sexual comments towards someone that you don’t O U 0 | O
know well?

(85)
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30. Are the following statements true for you?

True |Somewhat True| Not Sure | Somewhat False False
There are people at my school I can depend on to O O 0 O O
help me if I really need to.
If something went wrong at school, I feel no one O O O 0 0
would come to my assistance.
There is an adult at school whom I could talk to O O O U 0
about problems and/or important decisions in my
life.
. There is an adult outside of school whom I could 0 0 0 0 0
talk to about problems and/or important decisions
in my life.
I feel comfortable talking about my problems with| U O O O 0
my friends.
I have friends I can count on in an emergency. 0 0 g O 0
31. Which of the following behaviors would you consider to
be abusive?
Not Abuse Not Sure Maybe Definitely
If someone... Abuse Abuse
a. Is very possessive of you - a L
Likes to be in charge of everything that goes on 0 g O a
c. Wants you to spend all of your time with them and drop other O O 0 0
friends
d. Hits walls or throws objects when angry O O 0 0
e. Puts you down and calls you mean names O o = -
f. Drives fast to scare you o - a .
g. Pressures you to dress a certain way U O = -
h. Controls you O O L o
i. Says they will commit suicide if you break up D o - -
j. Pushes or shoves you O O O O
k. Pressures you to have sex or do other sexual things O g O O

(86)
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INSTRUCTIONS

This is not a test, so there are no right or wrong answers.

Please read the directions carefully.

Answer each question as thoughtfully and honestly as possible

All of the questions should be answered by marking one of the answer spaces. If you do not
find an answer that fits exactly, use the one that comes closest.

naelie S

ABOUT YOU

Student Survey Number

1. How old are you?

(i Under 12 years [, 12 years O3 13 years [y 14 years Os 15 years Og 16 years
2.  What grade are you in?

0 6" o, 7™ O 8"
3. Areyou

0, Female [, Male

4. Which of the following best describes you? (Mark one or more.)

0; American Indian or Alaska Native (s Native Hawaiian or Other Pacific Islander
O, Asian O White
O3 Black or African American (7 Other

Us Hispanic or Latino

5.  What school do you attend? (Write in the name of your school.)

6. What is the first letter of your first name?

7. What day of the month were you born? (for example, if you were born on May 15"
you would write 15.)
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Directions: Please read each statement and check the box that best shows how much you agree or
disagree.

Strongly Strongly
Disagree Disagree Agree Agree
1. Males and females should have equal say in dating d O 0 O
relationships.
2. Itis okay to pressure someone to have sex with you O 0 O O
when they are drunk or high.
3. Ifa girl dresses in sexy clothes, it means she wants o O 0 0
to have sex.
4. If my friends found out that I threatened or O 0 0 O

physically hurt someone I was dating, they would
be upset with me.

[l
g
O
L=l

5. Itis okay to have sex with someone who is passed

out or asleep.
Most rapes are committed by a stranger. O O O O
7. 1f someone pays for a date, they have the right to ad ad 0 O

expect sex from their date.

8. If you are just joking, it is okay to touch or grab g O O O
someone in a sexual way without their permission.

9. If someone is making out with me, it is okay to O O O O
pressure them to have sex or pressure them to do
other sexual things.

10. It is okay to brag about having sex with someone g O ad O
that you are dating.

11. Itis only a female’s role to say “no” to sex. Taid O 0O O

12. It is okay for my boyfriend or girlfriend to say “yes” O O O d
to sex at first and then change his or her mind.

13. If Iignore sexual harassment it will stop. O O ] O

14. It is okay to make sexual comments to someone O O O O
who dresses “sexy”.

15. If a person does not say no when you come on to g O 0 O
them, it means that they want to have sex.

16. It is okay to make fun of someone if they are 0 O O O
different from you.

17. I know at least one thing I can do to prevent or 0 0 O ad

reduce the risk of sexual violence.

(89)
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Directions: For questions 18-27, please indicate whether or not you have experienced the
statement in the past 2 weeks and, if so, what you did when it happened.

18.

19.

20.

21.

In the past 2 weeks, have you heard someone calling girls names such as “slut” or
“hO”?

Yes and I thought that this was okay.............cceuee. D,
Yes and I thought that this was not okay............... Dz

if you answered “No,” skip to #20. If you answered “Yes and [ think this is okay” or “Yes and |

think this is not okay” please answer #19 and then go to #20.

If yes, what did you do? [Mark all that apply]
Nothing. EL

b T Th———— Dz
Toldihe Person B ST0D: suronmiiinisissmanmtssiiri b R s Da
Got help from others.........ooceeiiiii e D,;
smiled of laughed. . . caunnsnmammiamsmrosommson s e D5

In the past 2 weeks, have you heard someone calling boys names such as “fag” or
13 90
gay -

Yes and I thought that this was okay............ D1
Yes and I thought that this was not okay............... e

if you answered “No,” skip to #22. If you answered “Yes and [ think this is okay” or “Yes and |

think this is not okay” please answer #21 and then go fo #22.

If yes, what did you do? [Mark all that apply]

Nothng1

VALK BWAY: cuvmusermmumsmarepivomses st oyt Dz
Told this BersOn 10 BIOD. s mnsmmasmmssars s iemysssies D3
Got help o othes ...couimmorisiimmmtinmss S D.,
Smiled orlaughed.........covivvnciniiiirnicesissnine s Ds
90
58"
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22,

23.

24,

25,

In the past 2 weeks, have you heard someone spreading sexual rumors about another
person?

Yes and I thought that this was okay.............cc..... ],
Yes and I thought that this was not okay............. Dg

If you answered “No," skip to #24. If you answered "Yes and | think this is okay” or “Yes and |

think this is not okay” please answer #23 then go to #24.

If yes, what did you do? [Mark all that apply]

NothngL

WAIKEH BN ooisicoiimimnnpivensmriineinisessninesssns ssnissssns gng inmslsstiss Dz
Told thaperson Lo oD s s AEsA»S D3
Kot D Teoi OIS e armmransses s N Dd
SIEled OF TAUENE ..vvvvveeeeseeeeeeeeeesee e eeeeessessemeneeesessseeeeeee L,

In the past 2 weeks, have you seen someone grabbing or touching another person
sexually without that person’s permission?

Yes and I thought that this was okay..................... D1
Yes and I thought that this was not okay............. Dz

If you answered “No,” skip to #26. If you answered "Yes and | think this is okay” or “Yes and |

think this is not okay” please answer #25 and then go to #26.

If yes, what did you do? [Mark all that apply]

NothngL

WHBLRBTL BT 5o s ol o SUH A b R S04 A T Dz
Told the Derson. 10 BIOD,.ommmmmismesismsisnmssasms i L
GOt helP FTOM OLRETS ..vvvvveeeeeeeeeereeeeeee s sseesssssseeesseeseesrones )
Biniled o Bl o enamm s aET e Ds

D)
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26.  Inthe past 2 weeks, have you heard someone bragging about having sex with another

person?

Yes and I thought that this was okay.....................
Yes and I thought that this was not okay...............

If you answered “No,” skip to #28. If you answered “Yes and | think this is okay” or “Yes and |

think this is not okay” please answer #27 and then go to #28.

27. If yes, what did you do? [Mark all that apply]

PUERETIE. . . a5 comms s omomostn s TR A AT B AR SRR 5
R IR st e R A M 5 A T B RSSO
Told tho P erson, Yo SUID . s ssmiesi s R Ao
Gt help T0OHN BHIEES ... cmsimarsesnssmmomsteresnsnssnssme SRR senssussatens
Smiled or [aughed ........ccccvviireiiiiii e

28. How confident are you that you can do the following things?

Very | Somewhat Not Very|Not at All
Confident | Confident | Not Sure |Confident|Confident
a. Stand up for yourself in your relationships. O 0 O O O
b. Break up with someone who is putting you down. O O O 0 O
c. Control your temper when you are angry. O O O O O
d. Say “no” to doing something sexual when you are not 0 0 0 O 0
ready, even though your partner keeps begging.
e. Tell your dating partner when you feel hurt or upset with O O O O 0
him or her.
f. Choose a dating partner who will treat you well. O O a a ]
g. Talk with your dating partner about sex to find out [ O O O O
whether they are ready.
29. How often is it okay to...
Never Rarely |Sometimes| Often | Always
a. Touch someone in a sexual way even if they have 0 O O O 0
not given you permission?
b. Call a girl slut or ho? O O O O 0
c. Make sexual comments towards someone that you don’t O a a O O

know well?

(92)
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30. Are the following statements true for you?

True |Somewhat True| Not Sure

Somewhat False

False

a. There are people at my school I can depend on to a
help me if I really need to.

O

O

b. If something went wrong at school, I feel no one 0
would come to my assistance.

O

0

c. There is an adult at school whom I could talk to a
about problems and/or important decisions in my
life.

d. There is an adult outside of school whom I could O
talk to about problems and/or important decisions
in my life.

e. I feel comfortable talking about my problems with| [
my friends.

f. 1have friends I can count on in an emergency. 0

31. Which of the following behaviors would you consider to
be abusive?

If someone...

Not Abuse Not Sure Maybe

Abuse

Definitely
Abuse

a. Is very possessive of you

0

O

b. Likes to be in charge of everything that goes on

O

c. Wants you to spend all of your time with them and drop other
friends

Oo| o

o|jo|] O
O

O

d. Hits walls or throws objects when angry

e. Puts you down and calls you mean names

f. Drives fast to scare you

g. Pressures you to dress a certain way

Controls you

i. Says they will commit suicide if you break up

j. Pushes or shoves you

k. Pressures you to have sex or do other sexual things

=l O iy O sl e &

2| I P e i s 4 R 3 ||

Fh O Bl O & O=E] O

i o S 1 o N i | i ]

This grant project is funded by the Federal Preventive Heallh and Health Services Block Grant through Ihe Cenlers for Disease Control Prevention Granl as awarded lo lhe

Kansas Depariment of Health and Environment and adminislered by Kansas Govemnor Kathleen Sebelius’ Federal and Other Granls Program. The cpinions, findings and

conclusions, or recommendations expressed in this publication, program, or exhibilion are lhose of the author(s) and do not necessarily reflect the views of the Office of the
Kansas Governor, the Kansas Depariment of Health and Environment or the U.S. Department of Health and Human Services or Centers for Disease Control and Prevention.
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Table A.--Binary Logistical Regression Model for One's Confidend&réaking Up with Someone who is Putting them Down

Pre-Test Post-Test
b SE b SE

Demographic Characteristics
Age -0.116 0.167 -0.174 0.164
Grade -0.703 ** 0.231 -0.939 ** 0.234
Gender

Female (reference group)

Male 0.351 0.230 0.402 0.225
Race/Ethnicity

White (reference group)

Black or African American 0.524 0.344 0.996 ** 0.340

Hispanic or Latino 0.277 0.284 -0.006 0.254

Other 0.084 0.335 0.417 0.326
Factor Variables
Gender Equality -0.140 0.142 0.056 0.096
Knowledge Regarding Consent 0.597 0.344 -0.117 0.365
Myths & Beliefs Regarding Sexual Assault 0.083 0.118 0.173 0.116
ID Healthy vs. Unhealthy Relationships 0.145 0.123 -0.038 0.119
ID Types of Sexual Harassment -0.067 0.143 -0.220 0.146
ID Sexual Advancements 0.662 0.321 0.346 0.322
Preventing/Reducing the Risk of Sexual Assault 0.3%3 0.114 0.205 0.111
Log pseudo-likelihood -542.313 -583.987
Pseudo R-squared 0.136 0.194

* p<.05 ** p<.010 *** n<.001
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Table B.--Binary Logistical Regression Model for One's ConfidenceirtrGlling Their Temper when They are Angry

Pre-Test Post-Test
SE b SE

Demographic Characteristics
Age -0.116 0.175 -0.112 0.171
Grade -1.236  *** 0.249 -1.154  wx 0.249
Gender

Female (reference group)

Male 0.282 0.243 0.329 0.236
Race/Ethnicity

White (reference group)

Black or African American 0.823* 0.362 1.429 = 0.372

Hispanic or Latino 0.368 0.294 0.265 0.267

Other 0.378 0.347 0.376 0.339
Factor Variables
Gender Equality -0.274 0.150 -0.062 0.090
Knowledge Regarding Consent -0.342 0.365 0.165 0.382
Myths & Beliefs Regarding Sexual Assault 0.049 0.121 0.262 * 0.121
ID Healthy vs. Unhealthy Relationships -0.120 0.128 -0.009 0.123
ID Types of Sexual Harassment -0.054 0.151 -0.335 ** 0.154
ID Sexual Advancements 0.312 0.338 0.173 0.332
Preventing/Reducing the Risk of Sexual Assault 0.498 0.121 0.320 0.117
Log pseudo-likelihood -501.010 -542.047
Pseudo R-squared 0.256 0.290

*p<.05 *p<.010 % p<. 001
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Table C.--Binary Logistical Regression Model for One's Confidemdelling Their Dating Partner when they are Hurt by Him or Her

Pre-Test Post-Test
b SE b SE

Demographic Characteristics
Age -0.052 0.187 -0.002 0.188
Grade -1.898 *** 0.274 -2.671 »* 0.315
Gender

Female (reference group)

Male 0.261 0.256 0.247 0.263
Race/Ethnicity

White (reference group)

Black or African American 1.919% 0.160 2.103 = 0.407

Hispanic or Latino 1.109 * 0.380 1.662 **=* 0.330

Other 1.082 0.126 2.035 wxx 0.402
Factor Variables
Gender Equality 0.391 ~ 0.160 -0.068 0.093
Knowledge Regarding Consent 0.350 0.380 -0.042 0.420
Myths & Beliefs Regarding Sexual Assault 0.109 0.126 -0.008 0.137
ID Healthy vs. Unhealthy Relationships 0.221 0.137 0.128 0.134
ID Types of Sexual Harassment -0.057 0.159 -0.228 0.170
ID Sexual Advancements -0.148 0.352 0.046 0.368
Preventing/Reducing the Risk of Sexual Assault 0.307 0.122 0.312 = 0.124
Log pseudo-likelihood -462.498 -456.453
Pseudo R-squared 0.354 0.457

*p<.05 ** n<.010 % p< 001
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Table D.--Binary Logistical Regression Model for One's Confidemdelking with Their Dating Partner About Sexual Readiness

Pre-Test Post-Test
b SE b SE

Demographic Characteristics
Age 0.074 * 0.188 -0.136 0.184
Grade -1.926  *** 0.284 -1.741 0.285
Gender

Female (reference group)

Male 0.518 0.260 0.468 0.256
Race/Ethnicity

White (reference group)

Black or African American 1.413 *** 0.391 1.137 ** 0.380

Hispanic or Latino 0.855 ** 0.318 0.797 ** 0.295

Other 0.829 * 0.375 1.266 ** 0.378
Factor Variables
Gender Equality 0.366 * 0.165 0.092 0.093
Knowledge Regarding Consent 0.095 0.376 -0.274 0.419
Myths & Beliefs Regarding Sexual Assault -0.290 * 0.127 0.115 0.137
ID Healthy vs. Unhealthy Relationships -0.012 0.135 0.310 * 0.139
ID Types of Sexual Harassment 0.101 0.160 -0.010 0.170
ID Sexual Advancements 0.101 0.348 0.330 0.365
Preventing/Reducing the Risk of Sexual Assault 0.312 * 0.123 0.337 ** 0.126
Log pseudo-likelihood -456.831 -472.886
Pseudo R-squared 0.362 0.420

* p<.05 ** n<.010 % p< 001
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Table E.--Binary Logistical Regression Model for How Often Dlsay to Touch Someone in a Sexual Way Without Permission

Pre-Test Post-Test
b SE b SE

Demographic Characteristics
Age 0.525 ** 0.195 0.371 0.202
Grade 1.006 *** 0.279 2.220 *** 0.306
Gender

Female (reference group)

Male -0.252 0.261 -0.094 0.262
Race/Ethnicity

White (reference group)

Black or African American -1.074 * 0.492 -0.546 0.476

Hispanic or Latino -0.523 0.438 -0.132 0.383

Other -0.333 0.507 -0.505 0.485
Factor Variables
Gender Equality -0.130 0.157 0.011 0.103
Knowledge Regarding Consent 0.161 0.368 -0.406 0.431
Myths & Beliefs Regarding Sexual Assault -0.051 0.130 -0.036 0.138
ID Healthy vs. Unhealthy Relationships -0.033 0.139 0.121 0.141
ID Types of Sexual Harassment 0.431 0.160 0.566 0.171
ID Sexual Advancements -0.283 ** 0.345 -0.099 ** 0.381
Preventing/Reducing the Risk of Sexual Assault -0.154 0.141 -0.046 0.152
Log pseudo-likelihood -450.547 -454.456
Pseudo R-squared 0.241 0.397

* p<.05 ** n<.010 % p< 001
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Table F.--Binary Logistical Regression Model for How Ofters iDkay to Make Sexual Comments Towards Strangers

Pre-Test Post-Test
SE SE

Demographic Characteristics
Age 0.079 0.199 0.098 0.191
Grade 2.359 *** 0.308 2.041 *** 0.282
Gender

Female (reference group)

Male -0.418 0.274 -0.273 0.259
Race/Ethnicity

White (reference group)

Black or African American -0.212 0.498 -2.138 *** 0.393

Hispanic or Latino 0.147 0.436 -1.596 *** 0.324

Other -0.318 0.503 -2.090 *** 0.407
Factor Variables
Gender Equality 0.238 0.173 0.010 0.097
Knowledge Regarding Consent 0.308 0.396 -0.686 0.430
Myths & Beliefs Regarding Sexual Assault 0.031 0.139 -0.088 0.133
ID Healthy vs. Unhealthy Relationships -0.068 0.150 0.142 0.135
ID Types of Sexual Harassment 0.038 0.173 0.572 ** 0.169
ID Sexual Advancements -0.146 0.368 0.472 0.376
Preventing/Reducing the Risk of Sexual Assault -0.196 0.152 -0.414 ** 0.131
Log pseudo-likelihood -415.604 -470.665
Pseudo R-squared 0.360 0.432

*p<.05 *p<.010 % p<. 001
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Table G.--Binary Logistical Regression Model for Identifying atfaris Controlling when they are Very Possessive of the Person

Pre-Test Post-Test
b SE b SE

Demographic Characteristics
Age 0.065 0.162 -0.244 0.169
Grade 0.247 0.218 1.425 *** 0.247
Gender

Female (reference group)

Male -0.455 * 0.222 -0.200 0.226
Race/Ethnicity

White (reference group)

Black or African American -0.151 0.329 -1.011 ** 0.333

Hispanic or Latino -0.279 0.274 -0.693 * 0.269

Other -0.197 0.324 -0.970 ** 0.341
Factor Variables
Gender Equality -0.014 0.137 0.090 0.086
Knowledge Regarding Consent 0.471 0.327 -0.213 0.376
Myths & Beliefs Regarding Sexual Assault 0.256 0.111 0.083 0.118
ID Healthy vs. Unhealthy Relationships 0.003 0.117 0.318 * 0.123
ID Types of Sexual Harassment -0.161 0.138 0.332 * 0.149
ID Sexual Advancements -0.306 0.302 0.141 0.327
Preventing/Reducing the Risk of Sexual Assault -0.012 0.109 -0.264 * 0.114
Log pseudo-likelihood -574.571 -603.652
Pseudo R-squared 0.041 0.109

* p<.05 ** p<.010 *** n<.001
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Table H.--Binary Logistical Regression Model for Identifying a iaris Controlling when they Dominate Time

Pre-Test Post-Test
SE SE

Demographic Characteristics
Age 0.209 0.162 0.103 0.162
Grade -0.020 0.218 0.646 0.226
Gender

Female (reference group)

Male 0.053 0.219 0.036 0.216
Race/Ethnicity

White (reference group)

Black or African American -0.183 0.328 -0.760 0.322

Hispanic or Latino -0.206 0.273 -0.488 0.253

Other 0.080 0.322 -0.657 0.324
Factor Variables
Gender Equality 0.129 0.138 0.083 0.095
Knowledge Regarding Consent 0.202 0.327 0.689 0.361
Myths & Beliefs Regarding Sexual Assault 0.129 0.111 -0.203 0.115
ID Healthy vs. Unhealthy Relationships -0.018 0.119 0.116 0.116
ID Types of Sexual Harassment -0.054 0.140 0.036 0.142
ID Sexual Advancements -0.185 0.302 -0.647 0.318
Preventing/Reducing the Risk of Sexual Assault -0.111 0.109 -0.143 0.109
Log pseudo-likelihood -570.035 -603.652
Pseudo R-squared 0.047 0.109

* p<.05 *p<.010 % p<. 001
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Table I.--Binary Logistical Regression Model for Identifyin@artner is Controlling when they Pressure them to Dress a Certain Way

Pre-Test Post-Test
b SE b SE

Demographic Characteristics
Age 0.276 0.220 0.069 0.203
Grade 2.489 *** 0.322 2.456 *** 0.301
Gender

Female (reference group)

Male 0.037 0.296 -0.182 0.273
Race/Ethnicity

White (reference group)

Black or African American -2.755*** 0.500 -2.450 *** 0.420

Hispanic or Latino -2.694 *** 0.444 -1.896 *** 0.668

Other -2.903 *** 0.501 -2.297 * 0.425
Factor Variables
Gender Equality 0.289 0.186 0.056 0.092
Knowledge Regarding Consent 0.681 0.444 0.097 0.442
Myths & Beliefs Regarding Sexual Assault -0.158 0.152 -0.104 0.139
ID Healthy vs. Unhealthy Relationships 0.220 0.164 0.006 0.142
ID Types of Sexual Harassment 0.031 0.189 0.299 0.176
ID Sexual Advancements -0.707 0.421 0.278 0.390
Preventing/Reducing the Risk of Sexual Assault -0.487 0.155 -0.441 ** 0.139
Log pseudo-likelihood -354.745 -431.070
Pseudo R-squared 0.561 0.498

* p<.05 ** n<.010 % p< 001
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Table J.--Binary Logistical Regression Model for Identifyingaatner is Controlling when they Claim of Committing Suicide if Breakup

Pre-Test Post-Test
b SE b SE

Demographic Characteristics
Age -0.209 0.208 -0.338 0.202
Grade -2.684 *** 0.320 -2.430 *** 0.309
Gender

Female (reference group)

Male 0.253 0.286 0.016 0.274
Race/Ethnicity

White (reference group)

Black or African American 2.201 *** 0.448 2.125 *** 0.419

Hispanic or Latino 2.003 *** 0.386 1.683 *** 0.338

Other 2.286 *** 0.441 1.342 ** 0.413
Factor Variables
Gender Equality 0.059 0.173 -0.013 0.099
Knowledge Regarding Consent -0.065 0.422 -0.284 0.426
Myths & Beliefs Regarding Sexual Assault 0.051 0.140 0.236 0.145
ID Healthy vs. Unhealthy Relationships 0.098 0.149 0.000 0.139
ID Types of Sexual Harassment -0.173 0.174 0.151 0.181
ID Sexual Advancements 0.286 0.401 0.161 0.377
Preventing/Reducing the Risk of Sexual Assault 0.589 0.140 0.734 *** 0.135
Log pseudo-likelihood -394.198 -426.700
Pseudo R-squared 0.507 0.522

* p<.05 ** n<.010 % p< 001
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Table K.--Binary Logistical Regression Model for Identifying an AedpPartner when they Get Violent when Angry

Pre-Test Post-Test
SE SE

Demographic Characteristics
Age -0.163 0.194 -0.047 0.195
Grade -0.064 0.260 0.211 0.271
Gender

Female (reference group)

Male 0.055 0.265 -0.461 0.271
Race/Ethnicity

White (reference group)

Black or African American 0.688 0.406 0.150 0.382

Hispanic or Latino 0.566 0.348 0.005 0.309

Other 0.253 0.411 0.015 0.392
Factor Variables
Gender Equality 0.525 ** 0.163 0.470 ** 0.150
Knowledge Regarding Consent -0.096 0.372 0.503 0.404
Myths & Beliefs Regarding Sexual Assault 0.202 0.136 -0.101 0.139
ID Healthy vs. Unhealthy Relationships 0.088 0.140 0.553 *** 0.136
ID Types of Sexual Harassment -0.221 0.161 -0.053 0.167
ID Sexual Advancements 0.219 0.351 -0.432 0.352
Preventing/Reducing the Risk of Sexual Assault 0.375 0.133 0.329 * 0.132
Log pseudo-likelihood -441.187 -449.580
Pseudo R-squared 0.394 0.469

* p<.05 *p<.010 % p<. 001
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Table L.--Binary Logistical Regression Model for Identifying an Abedartner when they Put them Down or Calls them Mean Names

Pre-Test Post-Test
b SE b SE

Demographic Characteristics
Age 0.063 0.323 0.345 0.259
Grade 0.101 0.855 -1.675 0.876
Gender

Female (reference group)

Male -1.078 * 0.515 -0.457 0.387
Race/Ethnicity

White (reference group)

Black or African American 0.349 0.740 0.779 0.804

Hispanic or Latino 0.402 0.663 1.236 0.687

Other 0.601 0.732 0.825 0.814
Factor Variables
Gender Equality -0.002 0.278 0.294 0.205
Knowledge Regarding Consent -0.519 0.586 1.145 0.595
Myths & Beliefs Regarding Sexual Assault -0.302 0.202 -0.160 0.196
ID Healthy vs. Unhealthy Relationships -0.094 0.219 0.282 0.181
ID Types of Sexual Harassment -0.295 0.245 -0.159 0.248
ID Sexual Advancements 0.588 0.534 -1.159 * 0.511
Preventing/Reducing the Risk of Sexual Assault 0.230 0.212 0.617 ** 0.182
Log pseudo-likelihood -186.644 -230.321
Pseudo R-squared 0.615 0.536

* p<.05 ** n<.010 % p< 001
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Table M.--Binary Logistical Regression Model for Identifying an AladPartner when Drive Fast to Scare

Pre-Test Post-Test
SE SE

Demographic Characteristics
Age -0.090 0.270 0.012 0.234
Grade 0.177 0.700 0.019 0.688
Gender

Female (reference group)

Male -0.105 0.369 -0.602 0.340
Race/Ethnicity

White (reference group)

Black or African American -0.097 0.620 0.053 0.641

Hispanic or Latino 0.016 0.537 0.575 0.509

Other 0.100 0.598 0.747 0.610
Factor Variables
Gender Equality 0.327 0.217 0.709 *** 0.192
Knowledge Regarding Consent -0.136 0.516 -0.313 0.512
Myths & Beliefs Regarding Sexual Assault 0.150 0.171 -0.048 0.180
ID Healthy vs. Unhealthy Relationships 0.067 0.182 0.265 0.167
ID Types of Sexual Harassment -0.100 0.209 0.139 0.224
ID Sexual Advancements -0.162 0.456 0.312 0.440
Preventing/Reducing the Risk of Sexual Assault 0.306 0.172 0.141 0.168
Log pseudo-likelihood -256.101 -276.262
Pseudo R-squared 0.381 0.380

* p<.05 **p<.010 % p<. 001
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